














Appendices

was no changes made to this
Filled in inaudible gaps on the transcript
faithfully
No substantial changes but there were
omissions which she wished to rectify -
noted in the accompanying letter

P6 Minimal changes - corrections to the
name of a school, to a sequence of events
some names and tenses

This is a personally revealing story and I
was surprised that there were so few
corrections. Learning is intimately
connected with her life trajectory and more
related to practical skills than knowledge

P7 Minimal changes - addition of age
Extraneous speech erased
Additions to text to clarify meaning
Corrections to tenses and spelling

Carefully edited with annotations similar
to those a legal secretary might make.
More detached than the others in ethos and
tenor. Learning is always intimately
connected to work

P8 Corrections about specific information,
place names and dates

Read very carefully and returned very
speedily

Anomaly in the transcript corrected
Careful editorial changes to incorrect
spelling of Latin names or to names of
philosophers.

Asserting knowledge in areas that are very
important to him

Did not always fill in the gaps in the
transcript where the voice was inaudible

P9 Corrections to spelling and sections of
text which did not read accurately e.g. in
the transcript it states "father remarried
again" which is on the tape - this was
changed to father remarried

Important editorial correction for the
meaning of the transcript

Addition ofwords to make the meaning
clearer

Carefully read but no real assertion of
identify/self in the corrections

Added in the gaps in the text e.g.
"formal" qualifications rather that "a
form of qualification"
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Appendix 4 - Audit trail concerning my analytical processing of the
focus groups, narrative interviews and reflective diary

Findings in this study emerged from transcripts of the three focus groups, the nine in-depth narrative

interviews and my reflective research diary. This resulted in three group transcripts of

approximately twenty pages in length and nine interview transcripts with an average length of

eighteen pages. Definitions of categories, sub-themes and themes are in the Glossary of Terms and

Working Definitions situated at the beginning of the thesis.

Focus groups - audit of decisions and procedures

• Notes from the focus group taken by the note taker (F.O'May, a member of staff from the RBS

Centre for the Older Person's Agenda) were read within twenty-four hours (there were

indications where non-verbal reactions were evident and this was checked with my reflective

notes)

• I wrote my reflective notes in my research diary

• Tapes were transcribed by a third party and returned within two weeks

• I re-read the transcripts and re-played the tapes to check for accuracy and to insert audible

emotional reactions

• Each line in the transcript was numbered and participants were coded and anonymised

• Transcripts were read in relation to the questions providing the focus for the group to get a sense

of the total group ambience, key players and central concerns of the group in relation to the focus

group questions. Particular attention was paid to interactive sequences using Kitzinger's (1994)

consensual and argumentative communication patterns and group dynamics. Notes were made in

reflective diary

• First stage analysis of allocating analytical categories and then linking them together to form

emerging sub-themes which were identified using constant comparison (DePoy and Gitlin 1994)

• Analytical categories also allocated independently by the note taker from her experience in the

group

• Second stage analysis of comparison ofmy categories with the note taker's and re-categorising
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• Third stage analysis where I finalised sub-themes and the overarching main group theme was

identified

• Selection of interactive sequences to illustrate sub-themes and how those fitted with overarching

themes for each focus group in the findings chapter
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Narrative interviews - audit of decisions and procedures

• Reflective notes written within twenty-four hours

• Transcripts returned from typist within two weeks and checked with the tape for accuracy and

audible emotional expression

• Each line in the transcript was numbered

• I devised an individual profile for each participant from Section 1 of the interview schedule and

ultimately a group profile found in Appendix 1

• First stage analysis - transcripts read to get a sense of the whole story and notes taken about the

similarities in types of stories i.e. narratives of contribution. This was for sharing with

participants in the second focus group. At this point analysis was about what was said rather

than how it was said (Reissman 2004)

• Second stage analysis - allocation of analytical categories on the transcripts (the analytical

categories in the transcripts of the first and the last interviewees were double checked with my

supervisor and another member of staff at Edinburgh University in February 2005) The purpose

was to tease out similarities or differences in interpretation of analytical categories

• Collapsing of analytical categories into sub-themes of: effects of early schooling, turning points

in learning, retirement and lack of closure

• Third stage micro-analysis - using Labov's (1977) sociolinguistic analysis as a means of

understanding narrative structure and as a heuristic device to explore evaluations (meanings)

within selected narrative sequences. I particularly wanted to find a means of accessing how

participants attributed evaluations (meanings) to issues about learning and education in their lives

• Selection of narrative sequences to illustrate micro analysis and the contribution to sub-themes in

the findings chapter

• Abstraction of those sub-themes and narrative sequences into overarching theme of identity and

the idea of learning selves
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Analysis of the research process (found in Section 3 of Chapter 4)

This was a two-fold procedure involving:

• analysis ofmy reflective diary entries

• synthesis of findings from the focus group and interviews shown in Figure 2

Analysis of reflective diary entries

• Identification of unfolding dynamics within the groups including the briefing and debriefing

group using Johns (2000) model of reflection and Tuckman and Jensen's (1977) stages of group

development (forming, storming, norming, performing and adjournment). A sequential approach

to events over the year was taken including the Postscript to note changes in participation and

dynamics

• Identification of specific collaborative activity between the group and me

• Reflexive analysis of my approach and how intra-subjective and inter-subjective dynamics could

influence my interpretation of findings using Wilkinson (1988)

(Section 4 of Chapter 4)

Synthesis of findings with wider policy issues detected in the literature review

• Comparing the group profile in Appendix 1 and learning and educational experiences with

unfolding lifelong learning ideas and policies found in chapter 5

• Synthesis of key themes from the collective and personal views of the participants about the

meaning/s of learning and education with the aims and visions of lifelong learning policy
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Appendix 5 - Example of how analytical categories were merged into
sub-themes and eventually into the overarching group theme

First Focus Group (Material taken from pages 7/8 of transcript and specifically Lines 256-375)

I allocated analytical categories to text in the transcript margins based upon my understanding of the

responses of participants and central concerns of the group in relation to the focus group questions.

Emphasis was on interactive sequences. Analytical categories were then linked together using

constant comparison to form emerging sub-themes and in this example the identified sub-theme was

exclusion on the basis ofthe presentation ofthe summary version ofthe policy.

Categories were then allocated independently by another staffmember from the RBS Centre for the

Older Persons' Agenda (F.O'M.). This member of staff had been a note-taker in all focus groups, so

had experienced the ethos and development of each group. I asked her to read each full transcript

from the three focus group meetings and to allocate analytical categories according to her perception

of what participants said in response to the issues identified for each group and how the group

interacted.

I considered my analytical categories and emergent sub-themes as indicated in the table alongside

those categories attributed by F.O'M. noting similarities and differences in wording and meaning. In

this example the essential issue captured independently by both of us was about how the summary

version was presented. I then finally decided upon sub-themes. The final analytical process was

deciding upon the main group theme from each focus group meeting by merging sub-themes into the

overarching theme, which in the case of the first focus group was exclusion as shown in the table.
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Example of how categories were distilled into sub-themes and then into main group theme

F.O'M.

(Note-
taker in
all

groups)

Analytical categories allocated Sub-theme Main group theme
from first focus

group meeting

Design of document poor
Words too general and meaningless
Language difficult and off-putting
Who was consulted/involved in

drawing up the document?
Surface meanings/true meanings?
No mention of older people

Exclusion on the basis
of the presentation of
the summary version of
the policy

Exclusion

SB Exclusive documentation
No mention of older people
Poor design - but on right colour of
paper - black!
No mention of action
Audience for the policy?
Responsibility for operationalising it?

Group Interaction - This sub-theme of exclusion on the basis of the presentation of the summary

version ofthe policy involved eight verbal exchanges from participants and Participant 6 gave non¬

verbal signals, which were in agreement with the tone of the group. Exchanges were mainly

complementary for example:

Participant 3 responding to Participant 1 in L.280"I back you up there, its language, language,

language and no goal at the end!"

I am heard on the tape and noted in the transcript to attempt a broadening out of the debate by

suggesting that older people may be implicitly included and that there are virtues in the presentation -

but the group did not accept those suggestions. Members proceed to give examples of where the

policy presented a perceived negative message for older people, for example in response to my

comment about the groups who were consulted:

Participant 8 L.356 retorts "Aye, forums, forums and panels but the composition isn't given"
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Appendix 6 - Selected examples of how analytical categories from the

narrative interviews were merged into a theme

Participant Categories Theme

Participant 4 L56 I was de-mobbed in 1947 and with the

encouragement ofmy minister I trained at an
Adult Residential College on a course for
community work

Turning points in learning
identity

L67 after three years, it suddenly dawned on me
that 1 didn't want to run youth clubs all my life
L69 with the encouragement of the Principal, I
went to Glasgow University, then to St Andrews to
study theology
L 81 it was a calling - it had to be a calling on the
sort of salary we worked on!
L216 one of the strongest influences was the Iona
Community
L339 the army experience was really pivotal and
influential I think

Participant 5 LI88 you need two years to adjust at least [after
husbands death] and then I started having the
ability to do voluntary work
LI91 I went on a pre-retirement course with WEA
and it was excellent - that didn't have a certificate
attached to it but it was invaluable and 1 met

people there that I still know.
L473 [widowhood] is another of life's learning
curves of course, and probable that teaches you a
hell of a lot more than any academic training will
ever teach you

Participant 6 L268 [being unable to have children] the doctor
said "get yourself involved with children" and
that's how I got started with the Brownies
L294 now I'm a Guiding Ambassador - when
someone wants to join the Guider Movement they
come to me and I tell them my experiences
L330 when I became ill that was a really big blow
and J. said that it was a turning point for me
L319 I was asked to become a counsellor
L286 I listen before I try to solve now - before I
would go in like a bull in a china shop

Those examples reveal the importance of learning from experience and the value attached to life

events. Identified turning points necessitated acceptance of the change, then adjustment and

adaptation.
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Appendix 7 - Elements within the narrative structure

Personal narratives are knitted together and hold meaning by a structure that contains certain elements

according to Labov (1977). Those elements are:

• Abstract: this contains clauses that summarise the issue and suggest what the actual story is

about.

• Orientation: this element establishes the context in terms of the time, place, and people involved.

• Complicating action: this element offers a sequence of events which covers what happened and

it catches the attention of the listener to follow what might happen next.

• Evaluation: this element outlines the significance and the meanings inherent in the narrative. It

is considered to be the most important element and is scaffolded by the preceding elements.

• Resolution: this penultimate element reveals what finally occurred.

• Coda: this final element is a verbal sign that the narrative has finished and it is the sign of closure

of the narrative.

Elements do not have to follow a line by line pattern. Also, all narrative sequences may not follow

this precise pattern. For example, the interviewer may provide the abstract and instigate a particular

sequence. It is the evaluation, which is the vital element, and by studying sequences it is possible to

appreciate and understand how people connect events and issues in their lives.
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