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155 62 Holargos,
Greece

June 21, 1996

N. E. Rigas
Dept. ofApplied Linguistics
14 Buccleuch Place
Edinburgh EH8 9LN

Dear Ms Rigas,

I am sorry I could not answeryour letter earlier. The reason was not a matter of
negligence but a matter ofbeing too busy at this time of the year.

I am also sorry to say that no nation-wide procedures are carried out at the moment to
assess teacher and student performance concerning foreign language teaching and
learning at any level in Primary and Secondary Education. Consequently, there are no
official -or other- reports that I know of available on the above matter.

Foreign language and learning is monitored only by the EFL School Advisors who visit
the schools throughout the country, attend EFL lessons, and then advise the teachers on
pedagogical, methodological, scientific or administrative matters.

I am fully aware that the above statements are neither satisfying foryour research nor
specific and detailed enough to function as supporting evidence for your work. I wish I
could be more helpful. I have been in your situation and therefore I sympathise with you.

However, if you think I could be more helpful, I will be at your disposal in Oxford, UK,
sometime between July 1 and 25.1 can be reached at: 1865-52031. If not, I wish you
good luck.

Yours sincerely,r..

Tony Taglides, Ph D
EFL School Advisor
Ministry of Education
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Appendix B:

Replica of observation sheet used to enter information about the classes
observed and the lesson procedure.
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School:
Class:
Name of teacher:
No. of pupils: Male: Female:
Date:
Time:

Seating arrangement:

Materials:

Lesson concerned with:

Comments:
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Teacher Interview Schedule: English version

I would like to stress that you are not being assessed on your work, but simply being asked for your
own perspectives on the English lessons and the teaching process. Some questions relate specifically
to aspects of the lesson that has been observed, while others are more general. Please express your
views and observations as clearly and as accurately as possible. Your views will be respected and will
remain anonymous.

1. In brief, what were your teaching objectives for this lesson?
2. Did your objectives fall within the scope of the general teaching objectives?
3. What language skills do you give priority to (e.g. listening, reading, speaking or writing)?
4. In your view, what makes a good pupil?
5. To what extent do you find these characteristics in your pupils?
6. At what level of competence would you place your pupils?
7. In what kind of organisational pattern do you feel that the class works well?
8. Which language do you use more frequently? On what occasions? What are the reasons for your

choice of language in the given situations?
9. Do you encourage conversation in English? How do you go about it? Did you do this in the

previous lesson?
10. Do your pupils initiate interaction with you in English? How?
11. Do your pupils participate spontaneously? On what occasions? In which language do they

respond?
12. Do your pupils consult each other before responding to a question?
13. Do pupils wait to be called on before answering a question?
14. How do you find out that a pupil is not paying attention or has not understood something?
15. Which part of the lesson do you think the pupils enjoy most?
16. Which activities do they do well in?
17. How would you describe the climate of the classroom? What factors do you think affect the

classroom climate?
18. How much do you think the pupils benefit from the language lessons at school? Do they make

progress in English?
19. How do you determine what or how much they have learnt?
20. How significant are tests or exams? What is their primary purpose? What are pupils examined on?
21. What is your opinion about the way the English lesson is organised?
22. What do you think about the teacher-pupil relationship?
23. Are you familiar with the Communicative Language Teaching approach?
24. Do you use communicative teaching techniques in your classroom? How effective do you

consider such techniques to be?
25. Would you say that the teaching and learning of English in school is or is not satisfactory?

Sex: Male: □ Female: □

Age: 25-35 □ 35-45 □ 45-55 □
Class:
Educational Qualifications (incl. details of degree(s) awarded plus training, if undertaken):

Teaching experience (inch details of schools and duration of teaching):

Thank you for your co-operation!
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Teacher Interview Schedule: Greek version

©a r)0e/.a va xoviaco naq 5ev S7ri8i<OKCo va a^ioAoyriaco to SiSaicxiKO aaq spyo oe 7tpoaco7iuco
E7tiTte8o. Eaq ^r|xco povo xiq a7toi|/Eiq aaq axexuca ps xr| 8i8aKxiKT| SiaSucaaia xou pa0r|paxoq -
x(ov Ayy/.uccov. Opiapeveq spcornaEiq ouj>opoov xo auyKEyicpipEvo pa0r|pa axo onoio ripoov-
Tiapouaa, evco a'Kleq a<j>opouv xo pa0r)pa xcov Ayy2aiccov yeviKoxepa. Xaq 7TpoaKaA.co va
£K(j)pa<TXEixE e/.su0epa, A.a(Jdivovxaq U7i' ovj/i oxi 01 anoysiq aaq eivai aepaaxeq Kai 0a
Trapapetvoov a7ioppr]XEq.

1. Ev auvxopEta, 7ioioi r|xav 01 SvSaKxiKoi aaq axoxoi axa TsXeuxaia 800 pa0Tipaxa?
2. Oi axoxoi aaq aoxoi avriicoov axa nhaioia xcov ysvtKOTEpcov avxiKCipevtKcov oko7icov xr|q

EyKOKAlOO?
3. Xs 7ioiEq yJicoaaucsq iKavoxrixEq 8tvEXE 7tpoxEpaioxT]xa (opiXia, ypa<t>r|, avayvcoat], -

aKpoaoT]?
4. Kaxa xr) yvcopri aaq rccoq xapaKxripi^EXE xov KaXo pa0T]xr]/xriv KaXr] paGtixpta?
5. Xe xi paGpo PpiaKEXE aoxa xa xapaKxr)piaxiKa axooq pa0r|TEq aaq?
6. Ee xi £71171e8o yvcoaEcov PpiaKovxai 01 pa0r|TEq aaq?
7. Ee xi opyavcoxiKO axr|pa ppiaKEXE Ttcoq xaJqr| IsixoupyEi ica^uxEpa?
8. Iloia ytaoaaa xpfiaiponoiEixE Trspiaaoxepo? Ee Ttoisq 7iEpi7txcoa£iq? Ti aaq oSTiyEi va KavExs

xr] v auytcsytcpipEvri EniXoyT] xr|q y^coaaaq?
9. EvGappuvExs auvopiXiEq xcov pa0r|xcov axr|v AyyA.iKT|? Ilcoq <j>povxi^EXE yi' aoxo?
10. riaipvouv 7ipcoxopoo^ia 01 pa0r|T£q aaq axr| aup7rpa£r| xoo paGiqpaxoq?
11. XoppsxEXoov auGoppr^xa? Ee 7toisq 7iEpinxcoaEiq? Ee 7101a yXcoaaa?
12. XuppouA-suovxai o Evaq xov aXXo 7ipoxoo aTiavxnaouv a£ Epcoxriari aaq?
13. FfepipEvouv va kIiGouv 7ipoxoo a7iavxr|aoov axo pa0r|pa?
14. llcoq Kaxa>.apaivEXE oxi 01 pa0r|Teq 8ev 7tapatcoA,ou0ouv/ 8ev exouv tcaxa^apei Kaxi?
15. novo fiEpoq xou pa0r)paxoq vopid^ETE oxi suxapiaxei xouq pa0T|T£q aaq 7iEpiaaoxEpo?
16. Ee 7ioiEq 8paaxr)pioxr|XEq xa Kaxa<j>£pvouv KaXa?
17. Elcoq 0a 7tspiypa<|>aT£ xo K/apa xriq xaJqxiq? Ti Tiapayovxsq 7tiax£UST£ oxi ETtcipsa^ouv to

tcXipa xT|q xa^riq?
18. Floao vopi^EXE oxi 01 pa0r|XEC o<t>£Xouvxai onto xa pa0T|paxa xcov AyyA-iiccov axo axoAEio?

ripoo8Euouv ax' Ayyluca xouq?
19. Flcoq 8ia7tiaxcovEXE xi/7toao exouv paGei?
20. Iloao at) pavxuca Eivai xa Siaycoviapaxa/xEax? Iloioq Eivai o aK07ioq xouq? Flavco ae xi

E^Exa^ovxai 01 pa0T|xsq?
21. rioia Eivai r| yvco(iri aaq yia xov xpo7io opyavcoariq xou pa0r|paxoq xcov AyyA-uccov?
22. Ilcoq P>X7iEXE rpv aTAT^ETriSpaa^ psxaiqu Eaaq Kai xcov pa0r|xcov?
23. Eaq Eivai yvcoaxri rj EniKOivcoviaKri Ms0o8oq 8i8aaKaX.iaq?
24. E((KXppo^EX£ xsxviKEq xriq E7UKOivcoviaKr|q Me0o8ou axa pa0r|paxa aaq? Eloao

a7rox£AeapaxiK£q xiq Oecopeixe?
25. Ti 0a Asyaxs axexuca p£ xov laxupiapo oxi r) Si8aaKa>.ia/pa0r|or) xcov Ayy/atccov axa

axoAsia 8ev Eivai iKavo7ioir|xiKr|?

®uXo: AySpaq: _□ Fuyai)ca:_Q_
HXucia_ 25-35_ □ 35-45_ □ 45-55_ □'
Tlja^aaq:
EK7iai8EuxiKa 7ipoaovxa (nxuxio/pexEKTtaiSeuxiKa 8i7iAcopaxa, kTji):

AiSaKxiKT) ep7i£ipia: (axoAxio/xoTioq/xpovia):

Euxapiaxco 7ioA,u yia xr| auvEpyaaia aaq!
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Teachers A and B

T-A T-B

1. In brief, what were your teaching objectives for this lesson?
To get the pupils to develop what they learnt - the Consolidation of the 2nd conditional through
vocabulary and language forms which they have presentation, practice, consolidation, free
been taught in the previous lessons, and to production, and how to give advice.
practice on these. Practice was quite
Communicative. I worked with what was given in
the Unit because this class is not very careful with
photocopies, and I would have to rewrite this unit
to make it more guided. I tried to give
grammatical forms, vocabulary and such like on
the board, and clear up what had been left unclear
from previous lessons, in my view and tried to
give them stimuli to talk in order to practice
vocabulary especially. We did the role play as
practice because it's something they have learnt to
do with ease and it gives them confidence. So I
prefer it, since it has sufficient instructions, I
prefer it always. From then onwards when we
move to a freer exercise, the pupils get stuck
unfortunately because they don't have the
knowledge or the interest that is necessary.

2. Do these objectives fall within the scope of your general teaching objectives?
The curriculum directives leave us very free Yes, in accordance with curriculum guidelines.
thankfully [we don't have to adhere to it]. In other
words, if I like, I can work on grammar, syntax
and vocabulary without further pedagogical aims,
or if I feel like it and the class is up to it, I can do
whatever enters my head. The lesson plan
depends entirely on me.

3. What language skills do you give priority to? (e.g. listening, reading, speaking or writing).
1 can't say that I give priority to specific skills, I No particular priority to skills, a bit to speaking of
give priority to what the class can do confidently, course, it's important that one is able to transmit
..writing skills and speaking skills, "mostly the message. Tries to develop (1st) speaking,
writing, because when we come to speaking they (2nd) listening, (3rd) reading and writing parallel,
hesitate more". If we are going to say something, I but writing is not so important,
see to it that we have already written it in certain
forms.

4. In your view, what makes a good pupil?
A good pupil is one who is conscientious. One
who works regularly, pays attention to the lesson -

even if s/he hasn't got perfect abilities, who
participates, does homework, is interested in
progressing, is not indifferent.

A good pupil is one with many interests. The
complete lack of interest literally breaks the
teacher. Interest is a stimulus in all directions:
towards improving one's relationship with the
textbook, the teacher, doing the homework

5. To what degree do you find these chari
To a large extent. I would say the situation is
quite satisfactory, with some exceptions. These
have to do with the pupil's character and the
family situation.

istics in your pupils?
This element is found at a very average
degree...below average. Less than half show an
interest that I consider satisfactory.
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6. At what level of competence would you place your pupils?
They are a mixed ability group: upper elementary Intermediate - pre lower.
(to Lower), but the vocabulary this year is more
advanced and the pupils have difficulty in
absorbing it.

7. In what kind of organisational pattern do you feel that the class is working well?
The class works best when I see to it that I always
instruct them, i.e. I avoid "group works"[sic]
because they don't help, and at this level weak
pupils cannot follow group work, so I prefer to do
whole class teaching.

Classroom organisation works best with
individual participation and working in partners.
A cyclical configuration of desks would be good
but it can't be done.

Which language do you use more frequently? On what occasions? For what reasons?
I use Greek as little as possible. I translate what
has already been said in English and in analysing
Grammar and Syntax, to make sure that all can
follow me. I use English the rest of the time, even
for a comment.

Greek for grammar and vocabulary explanation
and English for everything else. Greek is used
less, but I do not hesitate to switch to Greek.

9. Do you encourage conversation in (the FL)? How do you go about it? Did you do this in the
previous/observed lesson?
Yes, but always guided by me, because otherwise Conversation is encouraged through pair work
they switch to Greek. Opportunities for although there are discipline problems ...that we
conversation are always based on the textbook. collide against.

10. Do your pupils initiate interaction with you in (the FL)? How?
Yes Yes. By talking in English, by writing, by giving

an opinion different from the rest, by disagreeing
sometimes.

11. Do your pupils participate spontaneously?
Usually there is spontaneous participation, but
often they say things in Greek instead of doing it
in English. So I interrupt them and say "yes, but
please, so you can tell it in English". They
participate more when the topics interest them
directly.

12. Do your pupils consult each other before
Sometimes the weaker pupils consult their
neighbour if s/he is good.

On what occasions and in which language?
One third of the class participates, one third never
does, and one third only after pressure.

Spontaneous participation occurs through
answering questions in English and reading
text/dialogues.

responding to a question?
Pupils consult each other some times, yes.

13. Do your pupils wait to be called before an
Not always, it depends. They will either put hands
up, or sometimes a pupil may jump up and say
something on his/her own accord.

wering a question?
Some pupils, about one third, are very willing and
volunteer. For the rest, if I call on them, they
reply but they say the least possible.
Possible reasons for the lack of involvement may
be: insufficient knowledge, differences in
character, psychological problems -lack of
confidence-, fear of being ridiculed, etc. One
recent phenomenon is that the pupil who is does
not participate, is accepted by the class. The one
who is good and participates is (considered) a
'vegetable'.

14. How do find out that pupils are not attending or have not understood something?
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Usually I know who is not attending from certain
lessons onwards, I can understand. It's those who
don't take part in other lessons too, not only the
English lesson. Usually they will be looking
away, or searching their bags, they will be doing
something else, or simply staring into space.

They show obvious disinterestedness and from
questions I ask I see they are not with me [they
cannot answer].

15. Which part of the lesson do you think your pupils enjoy most?
The examination phase or homework check - They like the presentation, in the beginning they
when they are well-prepared, because they have follow,
something to show. But they are most interested
in the presentation phase.

16. Which activities do they do well in?
They do well in activities to which they really
devote themselves. They do well in writing
because having a text in front of them gives them
confidence. But also in reading, skimming,
scanning, and giving specific responses, they do
well.

They do well in reading -they want that, guided
exercises, mechanical drilling.

17. How would you describe the climate of the classroom? What factors do you think affect the
classroom climate?
The classroom climate with the teacher is good, Classroom climate is not a positive one by any
unless external factors intervene: too much noise means, that is to say, 1 often lose my temper etc.,
coming from outside, -which we get 90% of the but it's not negative, it is average.
time-, we have a good relationship with the
teacher, they attend without conflicts, except for
the 2-3 pupils who are negligent in everything and
you are forced to reprimand them.

18. How much do you think you pupils benefit from language lessons at school? Do they
progress in English?
They benefit less than what they can at a
frontistirio because first of all the hours are too

few. Also, the number of pupils is greater whereas
at the frontistirio it's much smaller. Also, the
frontistirio loads them with much more grammar,
syntax and vocabulary. And because they pay,
they feel the obligation- those who are
conscientious of course- to produce something.
At school the target is not for the pupils to learn a
language and nothing else. My role is not only to
teach grammar syntax and vocabulary; it is for me
to transmit a lot of other things which I give
certainly to the detriment of grammar, syntax and
vocabulary, to the detriment of the language:
some pedagogical principles, a cosmotheory I
would say, what I believe as a pedagogue. I think
I would have been rejected from the outset if I
went into the classroom to teach language solely.
The benefit is limited, where the cognitive
material is concerned, because., you cannot teach
one thing.

19. How do you determine what or how much they have learnt?
By taking in written work. I can't check the work Orally in class, and from the tests, oral and
in class one by one, so I take it home. I correct it written examination.

Their benefit depends on how much they are
interested. Someone who complies, say, 90% with
what we do and say, if there's some cooperation
...90%, I think then [they benefit] very much. In
this class, since October there has been progress
for each pupil according to their level.
There are frontistiria that do a much better job
than the state schools..but there are also many that
do a very bad job. I mean, the Ministry has the
most contemporary pedagogical methods,
whatever most appropriate, whatever most anti-
autarchic, whatever most humanistic- but of
course, the circumstances don't allow this to
become reality.
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or underline the errors and I return it so that they
can see the work again on their own.

20. How significant are tests or exams? What is their purpose? What are pupils examined on?
Tests are important when they are a recapitulation
of the subject matter and check what has been
taught over a period of time. On the other hand
the pupils see how much they can do and weigh
themselves, and I see hoe effectively I have
worked. The aim is an assessment of what the
have learnt and how much they have worked. The
tests contain a text with questions, but not always,
sometimes I give them only grammar, syntax or
vocabulary exercises, in the form of gap-filling
exercises or to answer questions, complete
sentences, multiple choice..

Tests are very important. They contain
comprehension questions, grammar, paragraph
writing or the writing of short dialogues. They
aim to assess and to teach because if you make a
mistake in the test you don't repeat it.

21. What is your opinion about the way the En
To a large degree I am forced to re-organise it.
That is, I cannot follow the course of the
textbook, because it is over-communicative. As a
result the pupils do not respond as they could with
a better organised book. I often change the
instructions, e.g. a role play is done with whole
class involvement.
If there was greater cooperation from the part of
the family, things would be much better. In many
occasions, there are parents who say, "I don't care
if my child is weak ..in English, I am interested
that s/he passes Mathematics and Classical Greek
at least." So this child sees the English lesson as
being of secondary importance. Or s/he comes to
school taking for granted that s/he will not learn a
foreign language at school...so automatically a
negative attitude is cultivated a priori.

glish lesson is organised?
In lesson organisation, the textbook plays an
important role. But it has many flaws- it is
missing texts and exercises and grammar. It was a
good effort of course as a first endeavour but it is
missing texts and exercises. We have no time to
concern ourselves with supplementary material. It
"minimises" the successful organisation of the
lesson instead of maximising it.
The way we work as a group is not satisfactory.
There is not enough time to get to know the pupils
and they to get to know you, to give them more
instructions- so within 3 hours there's ..the

psychological co-existence which is important,
plus the instructions, plus the presentation, plus
the assessment and for them to produce
something- it's too little [time].

22. What do you think about the teacher-student relationship?
Interaction is usually positive. Of course we have
our bad moments. To a large degree there is good
cooperation in class, unless for example they are
back from holidays, or after a weekend, they are
down.

With some pupils you go well, i.e. you win them,
with others you go very badly, you don't like them
and they don't like you. Some are in-between and
some days are with you, others against you, but
interaction is very important, i.e. the personality
of the teacher and the pupils..

23. Are you familiar with the Communicative Language Teaching approach?
The curriculum promotes the Communicative Yes.
approach but it is not just difficult, it is impossible
to apply it exclusively.

24. Do you use Communicative teaching techniques on your classroom?
The Communicative approach is applied through
situations, through realistic situations. It is an
accepted system .. and comes nearer to the pupils
and provokes their acceptance.

I will use the Communicative approach in the
presentation phase and in the consolidation phase.
In between I believe it's better to go without the
Communicative, because the pupils are left with
unanswered questions
25. How effective do you consider such techniques to be?
The Communicative approach on its own is It is quite effective..it's not everything of course. I
totally ineffective. Just as I cannot consider am eclectic. I try to use from the older grammar-
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effective one method on its own. I believe a

combination of all the methods is the best that can

be done. Depending on how the class reacts, 1 will
use the appropriate method. In my own class, the
Structural and the Communicative.

notional approach, from examples and ways in
which my teacher used to teach us, and the
Communicative, and the recent Humanistics,
everything according to what you have to do. ..on
it's own I do not consider any approach
completely effective.

26. Would you say that the teaching and lean
What is needed is a renewal of the textbooks,
because even some of the dates they contain are
wrong. Also there are occasions where I make
corrections, it contains many editing errors. The
pupils need much more grammar exercises [this
points to the most serious weakness of the
textbook]. It is extremely Communicative. You
can't expect from a new teacher or a tired teacher
to constantly search for exercises or to have the
acuteness of mind to transform what is already in
the book into something else.

!g of English in school is or is not satisfactory?
Discipline problems affect the way the lesson is
conducted very much. This problem of discipline
is basic, if you are not indifferent like myself, -I
am rather short-tempered, and you lose your
temper with such terrible indifference, well after
that you are in no condition to apply anything...
you are completely negative towards the pupils.
Because you are human., in any case I consider
this a major problem... the schools have reached
very bad condition, there's a very considerable
slackness .. teacher's in the lykeio especially are
suffering, and this must reach someone's ears.
And the Heads of the schools do nothing, they
consider the situation granted, they pamper the
pupils, try to avoid abstinence, they never punish
them. I believe this lack of punishment is
disastrous.. There are constant problems, your
comments fall on deaf ears, there's a great deal of
apathy and callousness from the pupils, they
ignore you entirely provokingly. The general
attitude is that the English lesson is ..the hour of
relaxation.
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Teachers C and D

T-C T-D

1. In brief, what were your teaching objectives for this lesson?
Consolidation of indirect speech, achieved by The objectives of the last two lessons were to do
means of a text, questions and exercises. the modal auxiliaries with the perfect infinitive,

and to mostly to stress the cultural differences that
exist between us and the English with respect to
student life.

2. Do these objectives fall within the scope of your general teaching objectives?
Yes. No, I don't think so. Basically, we haven't

received a detailed syllabus, which would tell us
to do this and that for this purpose. We have been
thrown three books and they told us "teach the
pupils these things".
We work on the basis of our own good faith and
our good disposition and from some meetings
with the school advisor, we exchange some views.
Essentially there is no syllabus. Our syllabus says

that Grade 1 does three hours, Grade 3 does three,
that's it. As far as the textbook is concerned, it has
some grammatical items for each grade, which
however are very mixed up, they don't have any
order, and we do what we think is best for the
pupils, according to their level as well.

3. What language skills do you give priority to? (e.g. listening, reading, speaking or writing).
Reading, listening, writing and speaking. I'm not I give priority to that the pupils can communicate,
saying that this is correct but that is what we are in other words to understand that they must use
obliged to do. We are restricted by the resources the present tense for this and the other reason,
that we have; from the moment that we don't have Mainly speaking and .. listening.
anything, no audio-visual supplies, we are forced I use the tape recorder, which we don't always
to resort to the textbook. have, depending on the lesson, we may have
An ideal situation would be understanding, pictures [i.e. in textbook], the blackboard,
speaking, reading and writing; that's how it should The tape recorder is used, say, 3 times out of 10
be. But I am hindered [to give priority to this because it isn't easy, we are three colleagues here
preferable sequence of skills] because the problem and we work at the same time, so whoever is free
with the school is objectively the lack of gets it. As far as other visual aids are concerned,
resources, the number of pupils and the whenever the lesson gives me the opportunity,
differences in levels. For example, if 1 read a text
which one third doesn't understand, how am I
going to do it?

4. In your view, what makes a good pupil?
The good pupil is the one who has ease in
understanding, when s/he listens to a text, to be
able to understand, to express him/herself in the
foreign language, to read and to write.

The good pupil is one that takes care to be correct
in class ffom the point of view of knowledge, eh
homework, who can help you - s/he is willing to
take those five things you want to give, and who
isn't a lively child who creates problems or
disrupts the lesson. You may overlook some
things of course, but there are things you can't
ignore in class, so you are forced to stop the
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lesson in order to reprimand etcetera.

5. To what degree do you find these characteristics in your pupils?
I find these characteristics to an average degree, I In the 35 pupils, the 20-22 have these
can't say the situation is perfect. It's a mediocre
situation. I can say that they're better at writing
mostly and reading, then comes understanding
and speaking- the weakest is speaking.

characteristics. This class has very good pupils
and ..very bad ones. Because the average ones are
good children, in other words they are willing.
The make an effort up to the point that they can.
The average pupils aren't disinterested, in this
particular class.

6. At what level of competence would you place your pupils?
Intermediate, generally. Some of them are above Some in this class are close to the FCE level,
that, but generally... about 3% are below Some others are complete beginners,
intermediate level.

7. In what kind of organisational pattern do you feel that the class is working well?
The way it is, [i.e. classroom organisation], it
doesn't work well. With this heterogeneity it
doesn't work well. The most basic thing for me is
to have the children separated according to level
of knowledge. If this isn't done, we can't talk
about correct classroom operation. Nothing is
done, neither pair work, nothing. We can't do pair
work when there are 32 children in class. I tried it
once and there was a terrific commotion.
It is approximately teacher-centred. I can't tell
you...we don't have the leeway to do anything
better I think. We don't have other choices. Not
that this is ideal, but we don't have choices.
First of all the classes should be at least half in
number. What "individual" [i.e. one-to-one?] can
you do with 32 children when there's such a
commotion?

Whole class, pair work. When there is group work
there's a lot of noise and., it's because there are

many pupils, it's not a group of ten
so that you can divide them. 35 pupils, until they
can get into fours, there's a lot of noise, so I avoid
it usually. I prefer pair work.

Which language do you use more frequently? On what occasions? For what reasons?
I think I use both Greek and English in equal
proportion. It depends on the class, it depends. I
use Greek to explain the meanings of words. I use
English to give examples, if I want to explain
grammar with examples. Now we have according
to functions, not that we give plain grammar.

I use English mostly 70%. I use English to
connect one section with another one part of the
lesson with the other, in order to give instructions,
.. generally in the presentation. I will use Greek
when I see that something is going wrong, when
the pupils haven't understood something from the
lesson, or they haven't understood a certain word,
in which case I am forced to use Greek, and in
grammar. When there's a rule -when we go to the
structures- in grammar, I will use Greek. I do this
because there's a great mixed-ability in the class
and I want that the very weak pupils to understand
that in this exercise I want them to let's say, fill in
the verb to be. Because if I say "complete the verb
to be", they won't understand it.

9. Do you encourage conversation in (the FL)? How do you go about it? Did you do this in the
previous/observed lesson?
Only guided "conversation", that is to say, to read Yes, I encourage conversation, by means of pair
a text to them and ask them what they have work, dialogues (mainly guided from the book
understood, or to have one pupil ask another a itself).
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question with guidance, not free conversation,
because it doesn't lead to anything, in the end it
will be [chaos], ["Conversation "] is based on a
text, it's not free conversation, that's what I mean

10. Do your pupils initiate interaction with
No, I think these things are predefined. The
pupils' role is predefined.The pupil's role is to
listen and learn.

in (the FL)? How?
The good pupils will take initiative: they express
their opinions. As for the bad ones, I will have to
stand over them, to help them prepare an exercise,
so as to say later, "say it".

11. Do your pupils participate spontaneously?
What spontaneous? These things happen within a
predetermined framework: you will ask the
pupils, they will answer. And when they
speak spontaneously they always speak in Greek,
they never speak in English. They are
spontaneous when there's no possibility for them
to get a grade.

On what occasions and in which language?
Yes, they are spontaneous, in the whole lesson. In
English.

12. Do your pupils consult each other before responding to a question?
No [inter-pupil interaction]. Usually, not. Each one expresses their opinion

according to the way s/he believes s/he should say
it. A small dialogue might take place IF we have
the opportunity in the lesson [i.e. it appears in the
textbook]. I allow the stronger pupils to help the
weaker ones.

13. Do your pupils wait to be called before answering a question?
Yes, pupils wait to be called on. To avoid Not really, if I ask a question they will raise their
disruption in class. Of course, some pupils jump hands spontaneously. I don't usually say "tell me
up on their own accord, but this is the usual thing. X".

14. How do find out that pupils are not attending or have not understood something?
I can see when they can't follow, they gaze I walk around and watch all the pupils. If I ask a
around, they can't answer a question. Also you pupil to say something s/he will say something
can see this in their performance, in tests and such irrelevant, and usually I can see who is not paying
like. If I ask them and they can't answer I see that attention. S/he will not be looking at me, will not
they either aren't attending or they haven't be looking at the textbook, will be doing
understood. Questions are asked usually by those something else, it's obvious,
who are interested. Those who haven't a clue, - I ask if there's anything someone hasn't
what can they ask? understood, they tell me or they raise their hands.

And if they say they haven't understood
something, we will start form the beginning. Two
and three hours, even four.

15. Which part of the lesson do you think your pupils enjoy most?
Now there's listening, independent from the They enjoy practice and production,
lesson. A little story, something like that. Generally, after the presentation, when we reach

practice when they have something to say, or at
the production stage when they say only their own
things. That's what they like most, because they
produce something of their own.

16. Which activities do they do well in?
Reading [aloud]. They do best in writing.

17. How would you describe the climate of the classroom? What factors do you think affect the
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classroom climate?
It depends on the class. These pupils are lively,
it's a lively class. But my relationship with these
pupils is good.
That they are lively is negative. It's adolescence,
it's their age. In a way this is problematic. But it
isn't impossible to overcome. The pupils aren't
dolls.
The climate of the classroom is affected by the
pupils' interest, their knowledge and the interest,
the teacher's presence of course, and the material
that we have to work on.

Some pupils are interested, others aren't. The
teacher may influence some while others may be
negative. The material is very important, because
if you don't have a correct book you don't have a
point of reference. And when there's no point of
reference, we get in a muddle.

The climate is pleasant, I could say, we don't have
particular problems.
Very many factors affect the climate of the
climate, starting with the environment inside the
class, my own mood, the problems that the pupils
themselves face due to their age -adolescence,
from the noise in the quadrangle, the weather, if
they are morning or afternoon shift.
The climate is pleasant in this class because I
make a super-human effort. In other words, even
if I don't feel well, I don't show it to the pupils.
I will always enter with a smile, we will tell a

joke, we will say soomething serious, we will say
something to break the ice if at some moment we
have tension, I try as much as I can to avoid
making the pupils bored.

18. How much do you think you pupils benel
progress in English?
The pupils, if they benefit- do not particularly
benefit from all the lessons. Only from the
humanistic lessons, Greek, etc. They learn how to
think, how to be critical. The language is clearly
instrumentally useful. The pupil must learn it
because it is necessary.

from language lessons at school? Do they

I don't think that the pupils benefit from their
English lessons. Because we don't have the
appropriate material, there aren't many visual aids,
we don't have good books, and whatever we do
we do from our own goodwill..and you have to
love the pupils in order to do things, particularly
when it comes to language teaching.

19. How do you determine what or how much
The tests show what or how much the pupils have
learnt. Also from the daily [examination], but
mostly from the tests. ...what [the pupil] knows
and what s/he doesn't know. But sometimes
there's an inconsistency, while s/he may be good
in the orals, s/he may be weak in writing. This
applies to all subjects, not just the language
lesson. The grade is approximately representative
of the pupils' knowledge.

they have learnt?
The tests, speaking in class. We've often had the
opportunity to talk about environmental problems
at the beginning of the book.
They give their opinion, to exchange opinions, to
agree or disagree in class.
I've had this class for three years, so I know what
progress they've made in these 2 Vi years.

20. How significant are tests or exams? What
The exams or tests are a means of seeing
approximately what the class as a total knows. To
assess performance. The pupils are examined on
the material that they have been taught at school:
the functions, the grammar, dictation, vocabulary,
depending on what...(we've done). We write up
the tests but on the basis of the official curriculum

guidelines which tell us what we should ask.

is their purpose? What are pupils examined on?
The tests are quite significant, the exams not so
much, I mean the compulsory exam they do in the
first term. The official examinations that are taken
ever 6 months are important too. They give the
teacher a whole picture of the class progress.
The pupils are tested on reading comprehension
and grammar.

21. What is your opinion about the way the E
The way the lesson is organised is not good, it's
not right. Because with the heterogeneity and the
textbook that we have, the good pupils don't learn
anything new, and those who know nothing can't
learn anything either. In other words, the level
isn't correct for anyone.

glish lesson is organised?
The lesson plan is good, but the level doesn't help
to apply it. The four stages of presentation,
practice, production etcetera, are extremely
important, and they have always been applied, I
don't think anything has changed there, but I think
with this "very Communicative", we have lost a
lot of things.
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22. What do you think about the teacher-stud<
I don't think that we influence the pupils in any
special way. Of course the pupil is influenced by
the teacher and the teacher is influenced by the
pupil. But interaction depends on the nature of the
lesson. No, I don't think we affect the pupils
much, no, and I think that no teacher -not even the
philologist who once counted- influence the
pupils.
The way the class works as a team is not ideal, it
isn't the way it should be. First we must have
groups according to level of competence and
correct teaching material.

it relationship?
I believe there is positive interaction. I get their
enthusiasm, I get their willingness, they get that I
am flexible, and a friend. I don't think we have
problems of cooperation with the pupils].

23. Are you familiar with the Communicative
Yes.

Language Teaching approach?
We have been told to do Communicative

Language Teaching but I think there should be a
middle way. There should also be some structure,
the pupil should know why s/he is using this
tense, why s/he is using the present, why s/he
must put "I am going to", why s/he will put will.
Not everything uncontrolled.

24. Do you use Communicative teaching techniques on your classroom?
If you have 30-32 pupils with mixed abilities, you —

have to find a middle way to conduct a lesson for
all, the majority at least.
The Communicative Approach is not applied. The
approach is correct but there must be the
appropriate text. How can there be
communication without a text? Communicative
means not to do what happened in the old times
with translation and grammar, the old style, that's
it. In other words, that the pupil can use what s/he
learns, that is it if I am not mistaken. But this is
not done because there isn't a correct book. You
are forced to apply certain things which may not
be correct due to the need - the reality.

25. How effective do you consider such techniques to be?
[as above] I think that the Communicative approach goes
There should be a combination of this system, the well. Considering that we have mixed-ability in
Communicative, and a bit of grammar is needed... class, and I consider that even the weak pupils
it's not correct to .. just to reiterate, to say what we should get something from this English lesson, I
heard. The Communicative system is not enough, believe it goes well.
The pupil must know the grammar that something
is based on, to be able to produce it later, to use it.
In any case there's no perfect textbook, you are
obliged to add things. But there must be a base,
not like this.

26. Would you say that the teaching and learn
The teaching and learning of English is
unsatisfactory in the schools, I agree absolutely.
Without implying that it can't be done. We should
have freedom in choosing our textbooks, firstly.
Secondly, we should have smaller classes, and

tig of English in school is or is not satisfactory?
I agree that it is unsatisfactory. First of all three
hours a week aren't enough.
They don't learn Greek well, which they are

exposed to 24 hours a day. Especially for those
who do not go to a frontistirio, three hours are not

356



thirdly, homogeneous groups. These are the most
basic things.

enough. Let's not forget that all pupils go to a
frontistirio today, from the 3rd grade of primary
school which has the adverse effect that you can't
hold the pupils' interest, with the books that we
have. And when you have to do something about
it tires you, what else can you do? We don't have
books with interesting topics to keep the pupils
preoccupied. On the other hand we don't have
visual aids.
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Teachers E and F

T-E T-F

In brief, what were your teaching objectives for this lesson?
In short, when I go into this class I don't have any

target or any objective. The aim is to pass the time
with the least possible noise/ the most possible
calmness. Of course the lesson itself has an

objective: the learning of the 2nd type of
conditional, and from then onwards practice. How
it will be used in speech.

The objective of the first lesson was to give
certain grammar exercises, because upon finding
that the other class had certain gaps and I could
do certain exercises, I remembered that with the
one class I went quickly through this item. So I
just supplemented something and tried to balance
the knowledge in the two classes (it was a
supplementary grammar lesson).
The second lesson, from what I saw had mostly to
do with vocabulary on school issues. A sort of
listening because the book doesn't really lead
anywhere.

Do these objectives fall within the scope of your general teaching objectives?
Of course. But with the books that have been

given us, we no longer have to worry about
teaching the syllabus, and on the basis to follow a

syllabus. The book itself is the syllabus. Our
responsibility is to supplement something,
grammatical or whatever else we want. So we
don't need to be stressed about being in line with
the theoretical (framework) or whether something
is included or not.

[pause] I think that it refers to this issue. It refers
to the vocabulary.
That they should acquire vocabulary so that they
can... answer ...certain questions, that are related
to some issue, let's say. This Unit has to do with
education and there are a lot of new words for the

pupils.

What language skills do you give priority to? (e.g. listening, reading, speaking or writing).
I stress writing, although recently, because we
have been very busy at school with other events,
it has been neglected. But usually we write a lot.
I return written work of course, and they keep
them, others throw them away, others keep
them... The value of writing is that what we say
orally or they see and read, is applied in practice.
Or while we say things or listen or read, we find
them natural, when the time comes to write them,
we see that we haven't absorbed them. And even

more so in the Greek pupils we see that there is a
clash/conflict between the foreign language and
Greek. They write translating directing from
Greek. Slowly, with experience in the language,
the opposite comes about.

4. In your view, what makes a good pupil?
A good pupil is the pupil who will have the
textbook with him in the language lesson. Of
course, it happened last time as well -you didn't
notice that. I just didn't emphasise it because it's
my problem the whole year, and I become
unpleasant by shouting and shouting again. It's
not like History where it's not important if you do
not have a book with you. There's a text which
you must have in front of you, certain exercises

It depends on the lesson. They wanted to tell me
what they would do with money and they were
talking mostly, and making sentences, and
cooperating...

The good pupil is a co-operative one firstly. I
don't pay so much attention to what knowledge he
has already, but to what extent he wants to take
part.
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which cannot be executed in the air.
-The pupil who participates as much as possible
(who raises hand), who attends, or at least if he is
a pupil who is willing to raise his hand but finds it
difficult to understand, at least paying attention is
participation.
-The pupil who is consistent in his obligations,
homework, etc.

5. To what degree do you find these characteristics in your pupils?
I find these characteristics to a very small degree. I find these characteristics ..let's leave it, I need to
Especially in this class, pupils with all the above think about it..
characteristics are counted on the fingers on one
hand. Because we have very good pupils who
have got the proficiency, and who weren't at our
last lesson, fortunately, because they are rowdy.
And we have pupils who have never been to a
frontistirio at all. And it is impossible for them to
learn from school. Despite my hopes when this
book came out that something would be done,
unfortunately not. We have heterogeneity of
levels in the class, we have no levels. Of course
we have been sent a document about levels but to

do this we must have classrooms, staff, which we
don't have.

6. At what level of competence would you place your pupils?
I can't place them since I have pupils who haven't Various levels.
been to a frontistirio, who have less than the
basics from school, others who have the
proficiency, others who are sitting for the FCE.
Tawskway 3 is written for intermediate level
pupils.

7. In what kind of organisational pattern do
I think they work best in pair work, guided pair
work. Because if we attempt to do group work we
will be heard through the whole school.
I haven't done pair work very many times, I
avoid it because they can't be controlled, but with
other classes it goes very well.

you feel that the class is working well?
[long pause] Chaos. Last year a class that we had
in a different classroom reacted differently.
Maybe because the desks were closer, maybe that
they didn't have the capacity to spread out, the
pupils were more reserved. With this class,
whenever I have tried, and in previous years,
when I went into this class I cursed the moment. I

cursed them, really cursed these pupils,"go to
hell". The environment affects them very much.
The same with the amphitheatre, these two
classrooms... in the little classroom, there aren't
any problems. But I want to say that sometimes
the building problem is important. From my
experience, in the third year it isn't easy to
manage them, whatever system you want to use.

Which language do you use more frequently? On what occasions? For what reasons?
I use English with the best intentions but in the
middle I use Greek. I use Greek when I want to

explain something in grammar. We read what is
said in the textbook and because some pupils
expressions show uncertainty as if they haven't
understood at all, I repeat it in Greek. My

Greek. I use Greek to give them the meanings of
words, because I saw a terrible reaction when I
gave them synonyms. I saw that they totally
refused, [laughs] They didn't want it. I use
English when I want to ask questions on the text
...when I want to give instructions.
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discipline statements are in Greek too because if
you don't hear a loud voice....[laughs], I use
English for reading comprehension questions, to
give certain instructions.

9. Do you encourage conversation in (the FL)? How do you go about it? Did you do this in the
previous/observed lesson?
Conversation, no. Guided role play only, but not No.
in the form of a dialogue, where some pupils are
A and others are B and will work with each other.
No.

10. Do your pupils initiate interaction with you in (the FL)? How?
No. Just the opposite. It depends on many things. That is, in another

situation, the fact that you were there perhaps
made me not to curse for example.I don't react in
the same way myself.
When I have something specific to tell them .. the
grammar is something that oppresses me
unimaginably. I always keep in mind the exam as
a target, where if the pupil is below level at the
last moment, I will be bound by his orals. And I
know what psychological problems that can
develop in both the pupil and myself. I emphasise
grammar so much that as a result, I am explaining
very much. (i.e. talking too much?) And
exercises, or write this and that, but I have a test
in mind.

11. Do your pupils participate spontaneously? On what occasions and in which language?
No. I have to wake them up. When they are not tired, yes. If they are tired it

isn't easy to manage them. When they are rested
they participate in everything. If I ask them
something it will be so that they answer in
English. Some pupils communicate better in
Greek, but there are pupils who don't want to use
Greek and try in English even if it's 'broken'.

12. Do your pupils consult each other before responding to a question?
Some times. It happens. Even the good pupils do, to make

sure.

13. Do your pupils wait to be called before answering a question?
Mostly, yes. Since only one or two hands go up, I No, they jump up. Out of enthusiasm perhaps, to
am forced to call on some others. They don't raise show that they have understood.
their hands, they are too lazy to do it, but most of
the times they know the answer. Or sometimes
they are completely out of place and time.

14. How do find out that pupils are not attending or have not understood something?
It's very easy, they never look into the book, if it's [laughs] They throw little papers at each other. I
in front of them. They talk, and it can happen that don't understand if they have understood
the pupil in the first row is talking to the one something or not. It might be that they ask by
sitting at the back in the last row with as loud a themselves, but it isn't easy to find. For example,
voice as they want. today, despite doing the same questions the one
Whether you shout or threaten that you will send desk hadn't understood what it was all about,
them out... that's the style. And I saw that they hadn't understood.
First of all, if they haven't understood something,
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they say so, and if they don't say so it shows in
their expressions. They seem perplexed as if they
are wondering about something, or they ask their
neighbour.

15. Which part of the lesson do you think you
They like the quizzes, I see that they all attempt to
complete the questionnaire and if there's a score,
to add it up and see the result.

pupils enjoy most?
Apart from the break and the excursions, they like
doing things outside the book. A foreign song for
example.

16. Which activities do they do well in?
They are good at speaking - not everyone of Reading.
course- and writing.

17. How would you describe the climate of the
classroom climate?
The pupils aren't negative towards me personally,
the problem is that they are indifferent towards
English school. They knowledge comes already
from the frontistiria, they don't expect anything
more, and for this they are bored. Those who have
difficulties with the language create problems in
class., we try to do what we can.
The "leader" also affects the climate of the class

[laughs]. When he is away the class calms down.
He turns everything upside down. Unfortunately
nothing can be done because his mother is a

colleague. He doesn't feel the need to contribute
to the lesson, nor does he feel the need to keep
quiet, he feels the need to bring about chaos. He
does it on purpose. The discipline problem makes
me shout every time, to send them out. It's tiring,
when we say especially when I have this class in
the sixth hour, it's like I've done six hours
teaching.
For the pupils the English lesson is the hour of
relaxation. They think that they know English. In
essence they don't, but they don't realise it - it
shows in practice. I often tell them that, "you pay
frontistiria, your parents struggle, you attend so
many years, isn't it a pity?" But of course they
aren't mature enough to understand certain things.

classroom? What factors do you think affect the

The climate is positive. The factor that contributes
to this is my patience.
There's a positive climate because they know that
I take care of their psychological problems in the
following way: I take care that most of them write
well in their exams. And I have huge stress about
this. I try to make sure that they are very well
prepared for the exams.

18. How much do you think you pupils benefit from language lessons at school? Do they
progress in English?
No, I don't think so. Although they have done a
lot at the frontistiria, when we do them here I see

that they haven't learnt them and I insist more and
we do exercises, when we do a test to see what

Few exceptions. A completely ignorant pupil who
has learnt a few things, is a rare occasion.
Because most of the pupils know more and
sometimes the ones who know more are those

they have got out of it, they are at the same levels, who are more indifferent.

19. How do you determine what or how much they have learnt?
With tests. Some times going back to what we I don't,
have already done and doing a kind of oral test to
see what has remained.

20. How significant are tests or exams? What is their purpose? What are pupils examined on?
The tests /exams are important because the grades When I want them to learn something for sure, I
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are formed from these. The aim of the tests is the

grades, the aim of the tests is to assesss their
knowledge.
The pupils are examined on a text, comprehension
questions and grammar exercises.

say "next week we will have a test or exam, call it
whatever you like, but I will examine you on
this." And after they have written, I give them
exercises on what they have done wrong. When I
really want them to learn them something I will
give them repetition exercises. The exams are

important for the grades.
They are important for the pupils themselves too,
because when they fail they become upset, and
some cry. It also depends on the teacher. If they
are afraid that the teacher will give a lot of
emphasis on it, the situation can even lead to
fainting.
The aim is to get the pupils to learn something, or
if I am obliged to give tests in the first term. It's
the curriculum.

What is your opinion about the way the English lesson is organised?21.
I don't have a good opinion about my organisation
of the lesson I don't like it, I just tolerate it. I
would have liked to apply what I hear at the
seminars, but it's impossible. There's a problem of
co-operation, particularly at the third grade where
the pupils, are growing up, they are indifferent,
they react, and the problem is more intense.
Three years ago when I first came there was no
tape recorder and I was astonished, "how can we
have a lesson without a tape recorder"?.
And I was told, "it doesn't matter, things aren't
like that, it's not necessary".
At the other school we have two tape recorders
and I was informed by two of my other colleagues
that "tape recorder? what, take a tape recorder to
the class? they don't listen to anything". But it's
not like that in class. Some will talk to each other,
some will follow the script in the book, some will
be forced to listen and understand, because they
know the language. And if it's rowdy the first
time, it won't be the second, or the third. And yet,
despite this there's a negative attitude.

The lessons have to be organised almost
exclusively by us, which means that by having a
book that doesn't cover for me, I must organise
myself and write a new book. It is something that
if you want you do, if you don't you don't.

22. What do you think about the teacher-student relationship?
[The relationship] with the pupils is not
consistent, when there's a conflict it cannot be
positive of course, it will be negative. I am not
satisfied with the way we work as a group. I
would like everything to change: that they speak
less, they participate more, that we can do
something different, that we can do both pair
work and group work.

It has tired me very much. I feel I can't go on.
Perhaps in earlier times I had more endurance.
And I could, I had more vitality. Perhaps because
my situation was different. I am very down in
these last three years with the exams...passing
exams. I believe this is the last year for me.

23. Are you familiar with the Communicative Language Teaching approach?
The Communicative approach: I don't think it can
be applied. The issue is that this textbook could
be better structured. It doesn't help.

I reject the Communicative approach [laughs].
The subject matter isn't covered. There are certain
things which I have to have in the exams which
are contradictory. I only try that they do well in
the exams.

362



24. Do you use Communicative teaching techniques on your classroom?
No. I have always had the freedom to do whatever I

wish in the classroom.

25. How effective do you consider such techniques to be?
[as in question 23]

26. Would you say that the teaching and learning of English in school is or is not satisfactory?
That is true. From the point that the pupils are
taught a foreign language at school for six years
and they don't know it, the effort and the time go

entirely to waste.
Some things must change, the syllabus must be
structured and to create levels so that the ones

who haven't been taught at all can learn English.
How is it possible that pupils in Albania let's say,
can learn English at school and in Greece not? It's
unthinkable and yet that's how it is.
I became an English teacher because I liked it. I
must confess that ever since I started teaching I
only enjoyed two lessons in these 12 years, as a
teacher. It is rather a disappointment. I have
pressed myself into the mould of the state teacher
who must cover a certain amount of material, who
struggles to do as much as possible, without
ambitions.

I don't know to what extent all pupils can learn a
foreign language. I know that the pupils with
small or large dislexia problems cannot learn a
foreign language. In both schools and frontistiria,
some pupils learn and some do not.
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Teachers G and H

T-G T-H

1. In brief, what were your teaching objectives for this lesson?
Teaching objectives were text comprehension and I wanted to make the pupils write their own text,
reading aloud. do creative writing. Make use of vocabulary and
In reading I pay particular attention to construct their own sentences and read out their
pronunciation and intonation. texts.

2. Do these objectives fall within the scope of your general teaching objectives?
Yes. Yes, we do that regularly.

3. What language skills do you give priority to? (e.g. listening, reading, speaking or writing).
Well, speaking and listening I would say. In
Grundstufe I we tend to do a lot of oral work and
then in Grundstufe II we do more written work.

Although the different pupils are encouraged to
talk, sometimes the teacher talks more.

Speaking-guided conversation- and writing. That
means that there is a text or language items there
for the pupils to make use of, in constructing their
sentences.

4. In your view, what makes a good pupil?
A good pupil is one that has talent for languages. A good pupil is someone who speaks freely, who
Aside from that, one that is conscientious, who
does the homework she or he is allocated, and
one who is open .. willing to cooperate.

shows that he likes to learn something
from/during the lesson, shows a bit of interest.
And the very good pupil I think is somebody who
likes to do additional things which improve his
language, like asking me for extra books to read
and papers.

To what degree do you find these characteristics in your pupils?5.
I cannot say...it depends on the pupils. Most of
them are interested and willing though.

I find these in very few pupils, three or four in
twenty four. The rest do English because they
think it's necessary, because they have understood
the people in the world speak that language.
Another important factor is that their parents
maybe tell them to be busy learning it, it's just a
subject.

6. At what level of competence would you
Their competence is above average in their tests
and orals, I would say satisfactory in the sense
that they can reproduce language well, not so
much express themselves - they are not at that
stage yet. They cannot express themselves
without adequate help.

place your pupils?
They are advanced beginners. Some are quite
good and they are at a different level. For some,
not the very good ones, it's hard to write or say a
very simple English sentence. And it's nearly
impossible to link two or three sentences
logically. In speaking and writing.
And there are others who are quite good at it
already. Give them a good task or find a good
question which they can think about, they can talk
and talk and talk. And that's for example LIN who
sits in front of me and INA who sits behind her.
There are three or four who can do that.

7. In what kind of organisational pattern do you feel that the class is working well?
I tend to do whole class teaching, -it is what they In pairs. Sometimes I talk to the whole class and
are used to- and sometimes get them to work they give me the answers, in other lessons they
together on a dialogue - in pairs, yes. It's not free work in pairs. I have tried group work and I have
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conversation, rather based on a model or on the
text.

Group work demands a lot of preparation and it's
not easy to afford many hours to something like
this especially because 1 have other classes to
teach as well.

found that they do not speak English, even less
than if they work in pairs and they do not
concentrate on the subject.

8. Which language do you use more frequen
I use English most often, when we are dealing
with texts, going around the desks and helping
pupils with their work, doing some commentary
at the beginning of the lesson and making various
formulations in the course of the lesson.
I will use German to explain a grammar rule
which the pupils haven't understood and to
explain difficult vocabulary when it's easier to do
so, because I also ask them to explain the
meanings of words in English when this is not too
difficult for them.

y? On what occasions? For what reasons?
I try to do the whole lesson in English, so I spoke
German only some times, just to give them the
meaning of words quickly, and when I explain
grammar rules to them because they are not used
to the terms. 1 do explicit grammar teaching on
other occasions.

9. Do you encourage conversation in (the F
previous/observed lesson?
Yes I encourage conversation with my pupils, to
come up with some example on particular topics.
It is not free conversation, no it's more guided.

I? How do you go about it? Did you do this in the

It's hard to encourage conversation in English. It
just works when it is guided in a way, so I let
pupils write down some questions and they ask
the question and choose somebody from the class
to answer it, and then it's just the beginning of a
kind of conversation. Sometimes I ask them to

write a dialogue and to speak it, and they learn
their parts and they do that. When I just let them
talk, they are a bit confused and it's too hard for
them.

10. Do your pupils initiate interaction with y<
Yes, by questions sometimes, when they want to
know something on the topic we are dealing with.
But it's not frequent.

in (the FL)? How?
Obviously not, although I try to make them do so
at least ask for the words in English.

11. Do your pupils participate spontaneously? On what occasions and in which language?
Not many participate spontaneously, it depends I think they do so. They put up their fingers and
on the topic we are on. They will try to say they wait until I look in their direction,
something in English but they also speak in
German since it's much easier for them.

12. Do your pupils consult each other before responding to a question?
Yes. Sometimes yes, some of them do. They may ask

their neighbours first, if they are not sure whether
they have not listened properly.

13. Do your pupils wait to be called before answering a question?
Yes. Yes, mostly. Yes, we do that regularly.

14. How do you find out that a pupil is not paying attention or has not understood something?
When there is no eye contact or when they have I watch their faces and try to see it from the way
that stare. If they have not understood something they look. Normally they get a task and then they
they will ask me. don't do that correctly or in the way I expect them

to do it, and I can find out by going round and
seeing whether they write something or if they
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don't. And when they are ready they show their
works [sic] to me or I let them read it out, and I
can find out.

15. Which part of the lesson do you think
The like it most when they can be active, like
reading aloud or reading out their written work.
They enjoy being creative. Some of them are
good actors.

pupils enjoy most?
They enjoy being creative, writing stories like
today. And on other occasions they write letters to
their pen-friends in Japan. They sit in the
computer room and do that...and this week they
wrote ordinary letters and put photos on it. That's
what they like to do.

16. Which activities do they do well in?
They do well in reading aloud ... answering. Writing tasks which involves using as much

language as they know. And also some of them
like role-plays very much. Learning certain
dialogues, certain text parts off by heart and then
acting this. It's not their language, they just copy
or imitate the language (it gives them the
impression that they can actually say something in
English).

17. How would you describe the climate of th
classroom climate?
I get on with the pupils quite well, and the climate
is warm rather than cold, I would say. I don't
make it difficult for them to respond because I
don't think that they are afraid in the classroom or
that they feel suppressed. I think that they are
prepared to react quite openly and freely.
1 take my pupils seriously.
At the very beginning, I spoke to them about
making mistakes and maybe regarding it as a
reprimand or as a negative attitude of the teacher.
But this is not what 1 intend by my attempts at
correcting their English. I think they should
regard my corrections as a help and just ehm
accept them if they can and use the words I try to
offer them. The word "correct" has negative
connotations, we do it together.
Also that not everybody should speak at the same

time, that we were there to listen to each other and
to communicate and that if all spoke at the same
time we would not understand each other.

Well, we don't have very big problems I should
say. Of course it sometimes gets noisy when eh I
would like them to be a bit more quiet but this
does not last very long and sometimes noise is
very productive too but ehm of course, children
get tired and they can't concentrate all day long
and one must allow for that.

classroom? What factors do you think affect the

The climate I like my class and I think I can work
well with them. There are some pupils in the class
who were quite difficult when we started working
together. Sometimes they say things just to hurt
me to make me angry, 1 really feel that and then I
don't like them anymore. I think that's really not
good but 1 cannot prevent that feeling.
And also it depends on the lesson they had before,
if they had to write a test immediately before the
English lesson. They cannot concentrate so well,
they talk about the test, if they have answered the
questions. They are inattentive.
The mood of the pupils and mine. I try not to
show my moods, I try to keep calm and I try not
to show them. When the pupils for example show
unsocial behaviour, they are unkind to each other,
they do not listen to each other, so that's normally
the point when I tell them that I don't like this at
all.
I interrupt and talk to them in German. I normally
don't shout, but when I do so they are really
surprised. But normally I do not.

18. How much do you think you pupils benefit from language lessons at school? Do they
progress in English?
1 would say that it is satisfactory, because I know The ones who study. They progress within a week
what abilities our pupils have when they come but not after a day.
here at form seven and I know what abilities they
have when they leave school. When they leave
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school they can converse with other people, they
can understand questions, they can even write
simple letters. They go to the movies and can
understand them.

19. How do you determine what or how much
I can see it through their test results and through
their performance in class.

they have learnt?
By writing classroom tests, looking at their
exercise books, collecting the works they did in
class, I will collect at their works in the sports
lesson, I forgot to take them earlier, and talking to
them and seeing whether they use the new words
when they answer the questions, when they write
letters whether they can use terms and phrases
that they have recently learnt.

20. How significant are tests or exams? What
There is no official language certification, but the
tests are important indicators of progress.
Emphasis is placed mainly on writing and
speaking skills.

is their purpose? What are pupils examined on?
In the first place teachers have to set tests, I think
there could be different ways of controlling
whether pupils have made progress but we have
to do them. For the reports. They are examined on
the topics that they have dealt with, grammar or
reading comprehension questions or maybe they
have to write a dialogue, write a letter or maybe
tell a story from a different point of view.

21. What is your opinion about the way the En
I normally plan an English lesson beforehand, of
course I have more time to do so than at other

occasions, and well there are certain rules when
planning a lesson, to proceed from the easier to
the more difficult and also there's a certain

sequence with regard to the different things you
can do in a lesson, reading, writing, speaking. I
think of that but as I said normally the domination
of the teacher is realised although I use different
methods of working- organising lessons. I don't
always stick to the textbook, I also make use of
other things like stories, or songs.

glish lesson is organised?
I try to keep it simple and not to change the
subjects too often and not to change the methods
in the lesson. I try to make the pupils talk to a
certain degree and read, write and listen.
For me it is satisfactory. I like working with the
young people. I like that you can do so many
things which have to do with everyday life, you
can involve music, you can go to the theatre with
them, make them act themselves, so there are

many possibilities. Teaching activities are varied.

22. What do you think about the teacher-student relationship?
My relationship was one of a big brother in earlier
years, but it's a sheer matter of age as you get
older, pupils are still young, they will not regard
you as their peer. It's just the biological
development that we are subject to and I think my
relation with my pupils has changed over the
years.. Maybe they would come with personal
problems when I was young and sports events and
things like these, and ehm these days they may
perhaps talk to me as they would talk to their own

parents and about problems that they would talk
about with their own parents.
We take each other seriously, I take my pupils
seriously, we recognise and respect each other.
There is a certain distance, but I don't think they
are afraid to come up with questions they might
have but it's again the question of age, and I never
liked that backslapping relationship, I never had

The come to me when they have any problem,
mostly school related, and now that we have the
skiing trip they come to me with things
concerning the trip, they come to me in the breaks
and I am their class teacher I know them quite
well I think. We have a relationship based on
respect. I am their teacher and they think I can
help them because I know how things run in
school.
When we have a free day and we go ice-skating,
the pupils come to me and sit beside me...but
they'd rather talk about personal problems with
their parents.
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that relationship with any of my classes.

23. Are you familiar with the Communicative Language Teaching approach?
Communicative Language Teaching is making the Somewhat,
pupil talk without too much interference from the
teacher.

24. Do you use Communicative teaching techniques on your classroom?
I read about CLT about 7 years ago. There's a
term we use in German, Kommunikativer
Fremdsprachenunterricht and eh if it is that
approach in which language learning is based on
conversation and role play and writing dialogues,
then I've heard about it and I've also practised it in
my classes.
Teaching languages is always connected with
communication you know, though rather in an
artificial way. Sometimes in those communicative
situations you try to be closer to reality maybe
picking everyday scenes, but it still remains
artificial. Not really anything authentic, it would
be different if you went out abroad even, to
England and well talked to people there.

25. How effective do you consider such techniques to be?

A bit, I think it's hard to do that. I use

Communicative techniques sometimes in the
classroom. For example, I get pupils to write
questions and get other pupils answer them
directly without me intervening.

Communicative techniques are just one element
of the teaching process and gradually we focus on
writing and text analysis. There's a balanced
relationship between writing and speaking oral
English because they need both and since they
intend to take the Abitur at the end -if you take
English then you've got to do written work.
I think this Communicative approach is quite
important because you can motivate children if
you have them imagine certain situations which
might occur to themselves as they go abroad. Or
even here in Germany if they imagine to meet a
foreigner who doesn't speak German, but speaks
English and # how they would react and how they
could help him. The same is true of situations like
well, landing at an airport, having to find one's
way-
Group work works very well with 17 year olds,
who work on tasks in groups of five and designate
a leader.

This one is quite effective, because it makes the
pupils listen to each other, which is the most
important thing of all, because other wise you
can't talk. But often I do not know how to do that.
I can make them ask questions but I think it's
really hard to find subjects that evoke the pupils'
XXX.

26. Would you say that the teaching and learning of English in school is or is not satisfactory?
It is. We don't have serious problems.
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Teachers I and J

T-I T-J

1. In brief, what were your teaching objectives for this lesson?
Most of the time I want them to -to bring them to It was just the dictation because the pupils wanted
speak. To say one-two-three sentences in English to write a test, it was their own wish to write a
during the lesson. dictation. So- because they think they can get

better marks by a dictation because they can train
it and train it (memorise it). Now they think they
have a real chance by writing a dictation because
everyone can count his marks together, and so it's
a very brief- it's not a great effort to do it.
The lesson plan was another one, it was about the
passive voice, exercises .. changing active voice
into passive voice and so on. First to fill in gaps
with the passive voice and after that they would
have done an active test, find out the objects,
underline them and change them into the active
voice.

2. Do these objectives fall within the scope
Yes. I would like to bring the pupils somewhere
where they can really answer and ask small
questions in English and get around.

of your general teaching objectives?
No, no, I'm not doing dictations very often, just at
the end of a term, to give them a chance. You
have the Rahmenplan. in mind and the books are
made on the basis of it. The teachers just know
that they have the book and they need to work
with it up to a certain point. You can take the
material you want to but it must be permitted by
the state.

3. What language skills do you give priority to? (e.g. listening, reading, speaking or writing).
Speaking absolutely. And understanding. That We have to give them-eh speaking is the first one.
they understand. But that's difficult because they are thirty pupils

and so on, and the level is quite bad.
The real situation is different, because you have
too many pupils there. If I could it would be
speaking but, it's grammar reading, writing and
understanding it.

4. In your view, what makes a good pupil?
A good pupil is first, one that takes part in the A good pupil is someone who can speak, who can
lesson. Secondly -eh someone who is active in a make a correct sentence, of course who
positive sense. You can't expect that they will understands, someone who can react to situations
take initiative of their own accord. They are only -orally, answer questions), but there are so few
in the position to repeat, to reply. When they say pupils who can actually do that.,
something of their own that is more than what is
expected.

5. To what degree do you find these characteristics in your pupils?
It is half the class who are really active. Normally. Perhaps two or three pupils in each class who can
And there is always half that is ...away. do that but not more.

6. At what level of competence would you place your pupils?
Very low level of competence. If they have to, In the fourth year of English they should be at an
they can ask little questions, give answers, but intermediate level. They are less advanced than
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never correctly. It's very rare that they can do it intermediate, let's say lower intermediate,
correctly. I think they are able to answer little
questions and ask ...but never without mistakes.
Beginners.

7. In what kind of organisational pattern do
They work as individuals -group work I never do
it. In pairs yes- that's what we often do with
dialogues and so on. But in groups its absolutely
impossible because of the discipline Individually
I think is the best.

you feel that the class is working well?
Now, the normal thing, because I have so many
pupils is to stand in front of the class because
doing something in groups you lose control.
There are some groups who work, there are other
groups who are a problem. We try to make it
possible but it's difficult. The lessons are teacher-
centred.

8. Which language do you use more frequently? On what occasions? For what reasons?
Normally I always do everything in English . It depends on the subject. If I am explaining
Today I was upset because- and so I said that in grammar I often do it in German, if I explain new
German. I only use German normally to explain words it's in English of course, it just depends,
grammatical structures - to be sure everyone
understands it.

9. Do you encourage conversation in (the FL)? How do you go about it? Did you do this in the
previous/observed lesson?
Oh yes always, that's why we talk about the news Yes, I am very happy to- it's more guided
where they can all give their opinion. No we conversation than free conversation because you
didn't do it in the last lesson no. have to tolerate too many mistakes if it's free, you

can't do that too often.
In the last lesson there was no communication at

all, and the lesson before it was grammar, you
can't talk about grammar. It depends on the topic.

10. Do your pupils initiate interaction with you in (the FL)? How?
Yes, sometimes, they say "can't we do it this or No.
that way" or "we would like to do it this way".
When the pupils propose something they want to
do, then I always do it. Because if it comes from
them, you know. For example, in the 9th class
yesterday, I made a game. One of them had to
come in front of the class and to think of a person
and then the others had to ask questions to find
out who he was. And they liked that so much,
today when I came they suggested that we do it
again, "please can't we go on doing what we did
yesterday a little more". Everybody was taking
part.

11. Do your pupils participate spontaneously?
Not all of course participate spontaneously. Only
some of them. You see that I often ask names. I

always try to make everybody speak at least once.
So, let's say only 30% in this class do it
spontaneously. The others always have to be
called on. Unfortunately they shout out very
often. They are supposed to raise their hands but
unfortunately most of the time they don't do it.
Very often they try in German and then I say "we
have English now" and I always say "give me the
word you need (in German) and I'll give it to you

On what occasions and in which language?
Yes, some pupils are interested to do this. If they
don't understand, correcting each other
sometimes. In German first, and then you say

"please speak English".
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(in English) and you build your sentence". But
they .. they are lazy, I mean they know I am...
They are not very motivated, no.

12. Do your pupils consult each other before responding to a question?
Normally yes. And then they also shout out, but I think so, not always but it happens sometimes,
normally ...

13. Do your pupils wait to be called before answering a question?
Certainly not the writing part, never (laughs)! The That's a problem they should wait but they often
like most the reading part reading texts aloud don't do it.
they like it. The reason is: "very easy". It's
something they really can do, it's easy.
The writing phase is never creative. They have to
do something written what we have done already
before. So it isn't creative. I can never ask from
them something that they have not done before.
When we do writing exercises its are normally
guided. They practice something alone, each one
of them for himself that he has been doing for
some time.

Conversations are also guided. I always produce a
lot of stuff. The exercises in the book are not

sufficient.

14. How do find out that pupils are not attending or have not understood something?
I can just see it. When they are talking with each That's not difficult. They start talking to each
other, when they are just looking out of the other, they are doing other things, making
window, or copying something else and you have homework, reading the newspaper, changing
no writing task, then they are doing something something from there to there, writing letters to
else. Very often I just see it by their eyes. You each other. I react differently, just depends what
can just see it on their faces. they are doing for example, newspapers, I take

them away,
homework, the same thing, and there are several
things you can do which are particular to the
school -giving them a Tadel (that means writing a
letter to their parents), but I don't like that, I don't
do that very often.

15. Which part of the lesson do you think your pupils enjoy most?
Play games. We play games during the lesson. I think they like it if they can really do something,
Not just for fun but when you try to put some if they can speak themselves, if they can write
exercise in things. Like "Guess who?". As an oral something, and if they have the feeling that it is
activity. correct. When they can be creating in some way,

in simple sentences.

16. Which activities do they do well in?
I think that after having seen what's come out of it
I should have given them something to read more
earlier, in the beginning of the lesson, something
to cling to. I first wanted to repeat some stuff we
had done before, some words also , like disease
and ... but it didn't work out because they didn't
participate, so I think I should have got in the new
text earlier.

What they all like doing is reading aloud, but they
are not very good in anything.

17. How would you describe the climate of the classroom? What factors do you think affect the
classroom climate?
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It's a friendly atmosphere, not today but in
general. I think first of all the pupils between
themselves get along quite well together. I think
the pupils like each other very much. That's the
main thing.
We laugh a lot a lot in general. We really have
fun. That is something I learnt from the United
States. What you really have to pay attention to
being a teacher in the United States is that
everything is fun, that's the key word. ...

Sometimes -1 can often laugh about myself when
I say something or they make fun of me, which I
really like, I have no problem with that.
For example, the other day I came with a new
coat and one of the pupils said, when I entered the
class, "oh did you forget to take off your bathrobe
this morning"? And I found it funny, and I can
laugh about that.

It's a class which I like. Sometimes they are a bit
noisy but it's not really negative. I think they like
me too. I would say it is a friendly climate.
Now what pupils don't like at all is saying
something that you don't do after that, so you
must be consistent, they really want that. You
must always have time for them, for a private
conversation, an informal talk. If you can't do it
during the lesson, you have to do it after that, in
the break and so on.

It reflects on the lesson.
I don't expect anything from them, but I want a
climate which is friendly, and we talk about that, I
want them to be friendly among each other, that
they respect the others, that they let everyone
speak until they have finished.

18. How much do you think you pupils benefit from language lessons at school? Do they
progress in English?
That is very different. There are days when they They progress of course, some more and some
really- when I go out and I have the feeling "today less.
we were able to do something" and there are days
... you cannot generalise. Since I took them over
two years ago they have progressed, yes.

19. How do you determine what or how much
Never. It is just that more and more pupils are
able to express themselves. To really say
something. They were unable when I took them
over after two years at elementary school. And
more and more of the kids xxx to talk now.

Simple statements, nothing complicated, that's for
sure.

they have learnt?
What they have to learn is written down in the
syllabus, which tells us what we have to teach and
of course you can read in the tests and see the
results, homework, exams.

20. How significant are tests or exams? What
40% of the mark they get from the written test.
We have the priority of the oral. Normally it
should be 50%-50% but I don't do it because there
would be too many bad marks. And it's not- it's
more important that they know how to speak. So I
make it 60% - 50% and they know it. They know
that even if they have bad tests they do not
necessarily have to get a bad mark.
They are examined on what they have done
before. And they know always exactly what they
will be tested on. For example if I write a
dictation, I can never write a dictation without
practising it the day before. They are so bad in
writing... there are always pupils who have no
chance. The tests are easy.

is their purpose? What are pupils examined on?
They are really significant, they make 50% of the
mark, and the other 50% is oral work in the
classroom, what they say in the lessons, how
active they have been.
In the written exams we test them on new words

they have to fill in, to make sentences with them,
a little bit of grammar, reading comprehension, so
I think it's important that it is mixed so that
everyone can get points.

21. What is your opinion about the way the English lesson is organised?
I would say that it is satisfactory, I have the Sometimes I am well organised, sometimes I am
impression that it is, but it is so hard to work with badly organised, sometimes I am simply looking
unmotivated pupils. in the book and sometimes I am sitting down and
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22. What do you think about the teacher-pupil
The relationship is okay. It depends on the pupils,
I can't generalise. There is always somebody who
doesn't like you, and there's always somebody
who likes you, and in general I personally like a
lot of the pupils in this class, I think there are
some very nice persons in this class. I don't know
if they like me, but.. The pupils are close with
each other.

really trying to find ideas, so it's a question of
time.

relationship?
Other materials: yes. Sometimes I paint pictures
for them, put them on the blackboard, I like the
overhead projector, photos...
Not a very long time ago I think it was the
overhead projector and I think I had some
grammar. I don't know which structure it was,

something which had to do with moving
something. I don't remember.

23. Are you familiar with the Communicative Language Teaching approach?
I've heard of it. But I have not done any courses
and stuff. My lesson is more traditional, yes.

CLT approach ? Communicative language
teaching is Kommunikative Unterricht and it's the
main item here too. On our Rahmenplan
[syllabus] it's the most important thing. It means
talking to each other in the FL, talking to other
people, to the teacher.

24. Do you use Communicative teaching techniques on your classroom?
Intentionally I don't do much correcting. Because
if I do too much correcting it blocks them. I did it
in the beginning and then I saw that it disturbed
them when they tried to express themselves. I
correct them when they do a certain exercise and
they make a mistake, they answer wrong or they -

then I always correct them, but when I try to make
up conversation between us then I rarely correct
them. That blocks them.

Only when you are at a good level then it's good
to be corrected. It's really a question of the level
you are (at), and they are trying so hard to say at
least something that if you correct them all the
time when they try to bring out the - then you've
lost them. When you are on a level, let's say
advanced, then it's different.

It's not easy to do that. It's a question of
discipline, they don't listen to each other. If you
have a small group, ten pupils, for example in
French we have 16 and it's much better. I am

trying, but in reality it's just a Frontale Unterricht.
The teacher in front of the class, that's the reality.

25. How effective do you consider such techniques to be?
Communicative techniques are "low" effective.
Because if you have them work in groups there is
always one who does everything and the others
just sit. That's my experience because I've tried it.
To be honest I think it doesn't help as much as
working on their own.

Communicative teaching techniques are very
effective. The kind of teaching we do here with
30 pupils is not effective, they are more receptive
than communicative.

26. Would you say that the teaching and learning of English in school is or is not satisfactory?
I always find them too lazy, I think they could
progress much more, if only they would work.
You run against a wall of-... They would be so
good if only they would work. They never do
much more than what is absolutely necessary. The
lessons would be better if the pupils were more
interested

The teaching of English in schools is not
satisfactory. What you need most is small
learning groups. It's impossible to have thirty
pupils in front of you. Because they are so hard to
control, the discipline is really difficult to have
and it's not getting better it has been getting worse
in the last few years. Also sometimes you haven't
got enough materials, so we are lacking a
language lab for example, but we haven't got the
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money. We even can't buy the workbooks for the
pupils. Having about fifteen pupils would be fine.
Comparing my French class with my English one,
there's much more fun, they are more interested,
they are always involved, they have more time to
speak, and interaction is much easier, asking each
other and things like that.
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Teacher K

T-K

1. In brief, what were your teaching objectives for this lesson?
I wanted the children to speak English. I developed a little game with cards, they had to form
questions and to answer them. One pupils chose somebody to answer their question. And we had to go
on with the book, it's the end of the school year and we had to finish the book.

2. Do these objectives fall within the scope of your general teaching objectives?
Yes.

3. What language skills do you give priority to? (e.g. listening, reading, speaking or writing).
Speaking and listening.

4. In your view, what makes a good pupil?
A good pupil should be concentrated, motivated, that they are active in the lesson, that they speak and
that they lift up their hands, that they write down words they don't know. They are not passive, they
are active.

5. To what degree do you find these characteristics in your pupils?
It's difficult, I think some pupils don't want to learn, but the other pupils are interested in English, in
learning English, I think half of the class.

6. At what level of competence would you place your pupils?
It's a very low level, they are not beginners but they are many Turkish pupils and they have
difficulties.

They don't speak very well, pronunciation is very bad, they have difficulties if you speak too much
English in the lesson, the teacher has to confirm that they have understood in German...

7. In what kind of organisational pattern do you feel that the class is working well?
It's frontal most of the time, but I think in groups or teams they work also well, but they are not used
to it. I think it depends on the pupils form, their mood.

8. Which language do you use more frequently? On what occasions? For what reasons?
I think it's German but I should use English, I know, but sometimes it's very difficult especially in
Grammar. If I start teaching grammar, if I say them to do something, "open the window", I should do
it in English but I don't. Because it's easier, it's faster, because we always have not much time to
explain

9. Do you encourage conversation in (the FL)? How do you go about it? Did you do this in the
previous/observed lesson?
No.

10. Do your pupils initiate interaction with you in (the FL)? How?
Yes, they sometimes say "good morning" or "goodbye" or "can I sit down", "can I come to the
blackboard". Sometimes , it depends on the pupils.

11. Do your pupils participate spontaneously? On what occasions and in which language?
No.

12. Do your pupils consult each other before responding to a question?
Sometimes.

13. Do your pupils wait to be called before answering a question?
Yes.
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14. How do find out that pupils are not attending or have not understood something?
I look in their faces and I see that they didn't understand. Or they don't react or they don't lift their
hands.

15. Which part of the lesson do you think your pupils enjoy most?
They enjoy that they can do something themselves, that they can write down something, that they are
creative.

16. Which activities do they do well in?
They like games, vocabulary games and word puzzles.
These are written activities. We do them sometimes for revision, more than twice a month.

17. How would you describe the climate of the classroom? What factors do you think affect the
classroom climate?
The climate is very good, I don't think they have problems, they are relaxed, they don't they can speak
with each other and with me. I would call it a friendly climate.
The behaviour of the pupils is good, they are friendly to each other and we can speak about all things.
Sometimes they co-operate but boys and girls don't co-operate. I feel my relationship with my pupils
is relaxed. My authority is not strong.

18. How much do you think you pupils benefit from language lessons at school? Do they
progress in English?
Yes, they make progress in English.

19. How do you determine what or how much they have learnt?
We see it in the class tests or in our vocabulary tests or in discussions about something in English or I
can see it if they write something in English or if they have exercises to do where they have to use the
English language where they have to answer questions for example, or to write a small text or to write
a letter, or I see it if they are able to translate something. I use translation to see if they really
understand the text. I know that it isn't a very good method, but I use it.

20. How significant are tests or exams? What is their purpose? What are pupils examined on?
I think tests or exams are important but it's not the only method to see it. I see it in the conversations,
in writing, in the classroom performance.

21. What is your opinion about the way the English lesson is organised?
I know that you can organise it better and I know that a lesson depends on situations, for example, in a
supermarket or in a shop and you can treat one lesson as a situation in a shop, a dialogue between
customer and shop assistant and you can play the role, but it depends on the time and the pressure.
You have to treat this object or this... and it's very hard to make really good lessons if you have the
pressure.

22. What do you think about the teacher-pupil relationship?
Teacher-pupil relationship is good. Sometimes I would have liked to have more time to speak to them.

23. Are you familiar with the Communicative Language Teaching approach?
Communicative Language Teaching approach Yes, I learnt it when I was training. Communicative
Language Teaching is dialogue between pupils, basing the lesson on situations.

24. Do you use Communicative teaching techniques on your classroom?
I try to use communicative techniques in the classroom. Speaking and role play, they make their own
dialogues and play it in front of the classroom.

25. How effective do you consider such techniques to be?
They are very effective because the pupils have time to speak.

26. Would you say that the teaching and learning of English in school is or is not satisfactory?
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I am not always satisfied with my lessons but I think I have to work with other colleagues to develop
parts of the lessons that are motivating for the pupils. You always have to develop things and to
reflect, to think about things you did. I try to motivate the pupils sometimes with games, puzzles, or
things I bring with me in the lesson. I use cassettes and the OHP, photos, postcards. The text book is
my guide but I work together with my colleague who brings material from other books.
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Appendix D:

List of interview questions posed to the pupils and selected transcripts of
interviews in edited and abridged form.

Pupils a01/2 382

Pupils a05/6 386

Pupils b01/2 390

Pupils b05/6 394

Pupils c01/2 397

Pupils c05/6 400

Pupils d01/2 403

Pupils d05/6 407

Pupils e01/2 410

Pupils e05/6 413

Pupils f01/2 417

Pupils f05/6 420

Pupils g01/2 423

Pupils g03/4 426

Pupils h01/2 429

Pupils h05/6 432

Pupils i01/2 435

Pupils i03/4 438

Pupils j05/6 441

Pupils j07/8 443

Pupils k01/2 445

Pupils k03/4 448
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Pupil Interview Schedule: English version

I would like to talk with you about your English lessons at school. Our talk is not a way of testing you
on anything, but simply a way of seeing the language lesson from your perspective. I would like to
record our conversation on tape so that 1 can go over it later. If you object to this please do not
hesitate to say so. Naturally, your ideas and opinions will be respected and will remain anonymous.
Please feel free to be open and honest about the things you say.

1. Do you like going to school?
2. Which is your favourite subject? Why do you consider it your favourite?
3. Which subject do you dislike most? Why do you think that is so?

4. Could you describe what you did in the lesson today- what happened?
5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
6. What do you think about English (as a language)?
7. How do you feel about learning it?
8. What did you like most about your lesson today? Why?
9. What did you like least about your lesson today? Why?
10. How did you take part in the lesson?
11. Would you say that you participated silently at some point? Describe what you did then.
12. Do you usually volunteer to ask questions? On what occasions? How often? In which language?
13. Do you volunteer to give answers? How often? In which language?
14. Do you speak English during the lesson? When and with whom?
15. What do you do when you don't understand something?
16. Which classroom activity do you favour most? Why?
17. Which classroom activity do you like least? Why?
18. What do you expect to learn from your English classes at school?
19. Do you believe you learnt something in the last two lessons? Do you think you learn English at

school?
20. What aspect or part of the lesson procedure helps you learn the language? Which activities help

you learn English?
21. How often do you write tests or exams? What are you examined on?
22. Are these tests or exams important? Why do you think so?
23. What differences have you observed in this year's English lessons in comparison to last year's?
24. Can you think of ways in which your English lesson could be made better?
25. What is the classroom climate like?
26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
27. Do you have contact with English outside the classroom?

Sex: Male • Female •

Age:
Class:
Parents' occupation Mother: Father:
Area of residence:

Thank you for your assistance!
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Pupil Interview Schedule: Greek version

0a pGeAa va ooCpxpooupe yia xov xpoixo ttou yivexai to pa0p.ua xcov AyyAixcov. Me xr|

oo^pxpop pac aoxp 5ev ex® xa0oAou oxotco va caq e^exacrco, Ttapa. povo va arcoaTiaCTCo xiq
8ixe<; crac;, TxpoCTCoJTixeg a7xoi|.iei<; xai yvcopec. 0a pGeAa va payvpxo<t>covpaco xpv xooPevxa pat;
coctxe va pTxopecjco apyoxepa va xpv peAexpoco xaAuxspa. Av exsxe avxipppop, ppv Sioxaosxe
va pou to ixeixe. 0a p0eAa va xoviaco on oi ctxe\|/ei<; aaq, ot a7Toi]/Eii; xai oi yvcopei; aaq eivai
aixoAuxa CTePaoxec; Kat 0a Tiapapeivoov poemxe^. riapaxaAco povo va excjipaoxetxe avoiy.xa
xai eiAixpiva.

1. L' euxapioxei va 7:pyaivsi<; ctxo ctxoAeio?
2. novo eivai xo ayaitppevo ctoo pa0r|pa7 Fiaxt a' apecrei xooo?
3. rioto pa0r|pa avxuxa0£i<; 7tspiCTOOxepo? Tta 7toiou<; Aoyouc?
4. 0a UTcopouaei; va pou tceu; Txcoq eytve xo pa0ppa xcov AyyAixcov- xi xavaxe ctxo paOppa

cripepa?
5. Auxp eivai p aovpGiopsvp 8ia5iKaoia ttou axoAooGeixai ysvixa yia xo praQppa xcov

AyyAixcov?
6. fIco<; PpiCTKev; xa AyyAixa crav yAcocroa?
7. Flcot; vicoGeiq ttou uaGaivstq xa AyyAixa ctxo cyoAeio?
8. Ti ctoo apecre xcepiCTOoxepo ctxo pa0ppa 7rou xavaxe eppepa/axo xeAeoxaio paGppa?

Ftaxi?
9. Ti ctou apeae Avyoxepo ctxo uaGpua txou xavaxe? Ttaxi?
10. llcoq CTuppexeixsc ctxo paGppa?
11. 0a eAeyeq oxi cruppexeixec CTico7rpAa Kanoieq oxiypec;? llspieypa^e xi exaveq xoxe.
12. XuvpGcoc; xaveiq epcoxpcreic eKoucria7 £e 7toie<; 7Tept7cxcoo£iq? £e 7101a yAcoooa?
13. Aiveiq a7tavxpaei<; exoooia? Eloco auxva? Ze iroia yAcoacra?
14. MiAac; xpv AyyAixp xaxa xp Siapxeia xou paGppaxoc;? Iloxe? Me 7ioiov?
15. Ti xavsiq oxav Sev xaxaAapaiveiq xaxi?
16. rioia aixo xiq 8ia<xrppioxpxeq xou paGppaxoc; ct' apeoei TtepiCTCTOxepo? Haxi?
17. Floia airo xiq Spacrrppioxpxet; ct' apeaei Avyoxepo? Tiaxi?
18. Ti Txsptpeveic va paGeiq arto xa paGppaxa xcov ayyAixcov ctxo ayoAeio?
19. rhoxeueic; oxi epaGec xaxi ctxa xeAeuxaia 8uo paGppaxa?
20. Ti cte Pop0a ctxo va paGeit; xp yAcocrca (peoa ctxo pa0ppa)7 rioieq Spaoxppioxpxec; cte

PopGouv va paGeic; xaAuxepa x' AyyAixa?
21. IloCTo CTuyva ypacjjexe xeCTx/Siayroviopaxa? flavco cte xi ecexaCcCTxe?
22. Auxa xa xeax/SiaycoviCTpaxa Ttou ypa^exs eivai CTppavxixa? Tiaxi?
23. Ti Siacjjopec e/eic Ttapaxpppaei ctxo (jisxeivo paGppa xcov AyyAixcov ce cuyxpicp pe xo

TXEpCTlVO?
24. Mxcopen; va CTxe<j)xei<; xpoTtouc; pe xouq ottoiouc; xo paGppa xcov AyyAixcov 0a p7iopouCTE va

yivexai xaAuxepa?
25. ricoq sivai xo xAipa xpq xa^pq?
26. BpiCTxei^ oxi p CTup7repi<f)opa xcov ixai8icov/xp<; xa0pypxpia<; pxav 8iac|)opexixp a7t' oxi

auvpGcoq, CTxa xeAeuxaia Suo paBppaxa?
27. E/eig ejxa<})p pe x' A^/yAixa e£co axto xo ctxoAeio?

_Ayopi □ KopiXCTi_p
HAuaai

Ta^p;
ErxayyeApa yoveov: Mpxepac rkrcepa_
nspioxp xaxoixiac

EuxccpiCTXco txoAu yia xp CTUvepyaoia crag!
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Pupil Interv iew Schedule: German version

Ich bin daran interessiert mit Dir iiber Deine englischstunden in der Schule zu sprechen.
Dieses Gesprach ist kein Test fur Dich. Es hilft mir nur die Stunde aus Deinem Blickwinkel zu sehen.
Ich mochte unsere Unterhaltung auf Tonband aufnehmen, so daB ich mir alles spater nochmals anhoren
kann. Solltest Du etwas dagegen haben, so sage das bitte. Deine Ideen und Meinungen werden von mir
respektiert und bleiben unter uns. Fiihle Dich also bitte frei often und ehrlich mit mir zu sprechen.

1. Gehst Du gerne zur Schule?
2. Was ist dein Lieblingsfach? Warum magst Du es am liebsten?
3. Welches Fach magst Du am wenigsten? Weshalb ist das so?
4. Kannst Du mir sagen was Ihr heute in Eurer englischstunde getan habt7 Was ist passiert?
5. Ist das der ubliche Ablauf Eurer englishstunde?
6. Was denkst Du tiber die englische Sprache?
7. Wie fmdest Du es englisch zu lemen?
8. Was mochtest Du am meisten an der heutigen Stunde? Warum?
9. Was mochtest Du am wenigsten an der heutigen Stunde? Warum?
10. Auf welche Art hast Du heute an der Stunde teilgenommen?
11 Wtirdest Du sagen, daB du teilweise still am Unterricht teilgenommen hast9 Beschreibe mir was Du

dabei tatest.

12. Stellst Du unaufgefordert Fragen (von dir selbst aus)? Wann? Wie oft in einer Stunde? In welcher
Sprache?

13. Gibst Du ffeiwillig Antworten? Wie oft in einer Stunde? In welcher Sprache?
14. Sprichst Du englisch wahrend der Stunde? Wann und mit wem?
15. Was tust Du, wenn Du etwas nicht verstehst?
16. Was magst Du am liebsten im Unterricht (welche Aktivitat)? Warum?
17. Was magst Du am wenigsten im Unterricht? Warum?
18. Was erwartest Du von Deinen englischstunden in der Schule zu lernen?
19. Denkst du, daB Du etwas in den letzten zwei Stunden gelernt hast?
20. Wie lernst Du die Sprache am besten? Was hilft Dir dabei?
21. Wie oft schreibt Ihr Tests oder Klassenarbeiten? Woriiber werdet Ihr gepriift?
22. Sind diese Tests/Arbeiten wichtig? Inwiefern?
23. Was fur Unterschiede hast Du beobachtet zwischen den englischstunden in diesem Jahr und denen

im Jahr davor?
24. Kannst Du Dir Moglichkeiten vorstellen, wie Eure Stunden verbessert werden konnten?
25. Wie ist das Klima im Klassenraum?
26. War das Verhalten des Lehrers oder der Klasse in den von mir beobachteten Stunde anders als

sonst?
27. Kommst Du mit der englischen Sprache auBerhalb des Unterrichts in Beriihrung?

Geschlecht: mannlich □ weiblich □

Alter:

KJasse:

Beschaftiuungder Eltern Mutter: Vater:

Wohnbezirk
—

Danke fur Eure Hilfe!
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Pupils a01/2

aOl

1. Do you like going to school?
Eh... most times, yes

2. Which is your favourite subject? Why do
Classical Greek.

3. Which subject do you dislike most? Why
Mathematics. Maybe from., even from the 1st
grade of gymnasium, I haven't yet understood
their meaning. I haven't-1 can't understand it.

a02

Yes

you consider it your favourite?
Chemistry.

do you think that is so?
Me too. Mathematics doesn't satisfy me, I don't
know -1 understand it but ..it doesn't -1 don't like
it.

4. Could you describe what you did in the lesson today- what happened?
First of all when the teacher came she examined Yes, I agree.
us on the lesson that we had, eh slowly we went
on. She would say certain names and would ask
us to tell her the assignment that we had done at
home and in the end she gave us an assignment
from what we have done in today's lesson. We
read some texts that were in the book and we did
the exercises which were written inside.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Yes. Hmhm.

6. What do you think about English (as a language)?
It's a simple language and interesting. I like both I like speaking the language. I like to., go to
to read and to listen in it. foreign languages. To write in English. To write

short prose in English. Nice. I like it a lot.

7. How do you feel about learning it?
It is nothing new to me, because we have been I would prefer if what we do was somehow more
taught most of it at the frontistirio. I believe that it advanced,
helps some pupils because they don't go to a
frontistirio but to me, it doesn't add anything

8. What did you like most about your lesson
(Agrees with classmate) and mostly because it
was interesting both for the Greek language and I
wanted to see its connection with English.

today? Why?
Today I liked the grammar xxx and when the
teacher talked about the relationship between the
Greek and the English language. I always like the
grammatical phenomena most of all.

9. What did you like least about your lesson
The comparison that we made between the
machines- with the computer and with the
teachers. Em, I don't think we can compare a
machine with a human being.

today? Why?
I didn't like this comparison either because I don't
think we are in a position to judge teachers and
computing machines. We have to have had
experience, to have seen them.

10. How did you take part in the lesson?
When we were talking about the comparison
between English and Greek words, I raised my
hand to say which words are related to the Greek.

I raised my hand to add and to correct something.
A classmate made a mistake while he was

reading, and I carried on... I think he said /krisis/
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That was the only time today.. and not /kraisis/. And then when we were being
examined, I raised my hand and expressed my
opinion, concerning the comparison between
teachers and computers.

11. Would you say that you participated silently at some point? Describe what you did then.
I did. Often in English I think that what I'm about
to say is not correct, eh I haven't formulated it
correctly in English or I'm scared to say it or I
don't want to say it. Yes.

Today, yes, and on other occasions in other
lessons. And at other times. Often I know the
answer and I try to formulate it in a better way,
and for this reason I don't say it often-1 keep it to
myself.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
I rarely ask questions. Just when I haven't I don't ask the teacher questions. Sometimes,
understood something, but again this happens when I have a query.
rarely.

13. Do you volunteer to give answers? How often? In which language?
Eh, to a teacher's question? yes. How often? Me too. Almost always. In English
When the teacher asks me. Sure, without her
consent we can't answer.

14. Do you speak English during the lesson? When and with whom?
Me too. Only with the teacher. When she asks me., or I

ask.

15. What do you do when you don't understand something?
Most times I ask my neighbour but.. I also ask the
teacher.

I will either ask my neighbour -if he has
understood- or mainly I'll ask the teacher...
because she will give me a more correct answer.
When it is something crucial, something very
important.

16. Which classroom activity do you favour most? Why?
That we can familiarise ourselves with the

language. That we can practice speaking in
English. Firstly, the teacher herself tells us to
speak in English but she herself speaks to us in
English- we can't ignore her. Because if we might
find ourselves in another country and there is a
need for us to speak we won't if we aren't already
familiar with it.

When we talk/discuss in English with the teacher
and rarely when we talk with the other classmates,
because, generally I like speaking in English.
When we do role play . In the middle of the unit

17. Which classroom activity do you like least? Why?
When the teacher asks us to write something in I don't believe there is an activity that I don't like.
class, because time is short and we might not be It's an interesting subject.
able to write it correctly. We might drift away
from the topic. It happens quite a number of
times.

18. What do you expect to learn from your Ei
Here, the English lesson that we do is, I can say,
at a lower level than the one we have at the
frontistiria. And whatever we do here, -the
grammar primarily which is basic, the vocabulary,
we have already learn it all. We don't learn
anything..

dish classes at school?
Some extra things, like what we did today, the
relationship between English and Greek, which
we don't learn at the frontistirio or anywhere else.
And it's eh ... and it's also the familiarisation with
the language.
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19. Do you believe you learnt something in i
at school?
I got something about the English and Greek, I
noted that there are many- many (English) words
are Greek, differentiated of course, but Greek.
No, I do not think I learn English in school.

last two lessons? Do you think you learn English

Yes. I definitely learnt something, at least in this
(last) lesson. In this lesson I learn that there is a
close relationship/connection between English
and Greek, many English words are influenced
from the Greek and vice-versa.

Generally I also don't think I learn English in
school.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
First of all that I like English because if I don't The 'conversations' we do with the teacher, when
like something I can't learn it. And secondly, she asks me something and we reply or when we
these 'conversations' that we do with the teacher. write something.

21. How often do you write tests or exams? What are you examined on?
The same. On the lesson of the day. , the previous Usually 2-3 times a year.
lesson. Basically she gives us a text which is in We get mainly 'judgement' questions based on the
the book to answer questions (on it) and the text,
second part of the exam is the grammar mainly of
the previous lesson.
We often expect a test because the grammatical
phenomenon which we have learn is very
important, or we have done a very significant text,
we have analysed it many times.

22. Are these tests or exams important? Why
Yes, they are important [agrees with reasons
given by classmate], I also think that a pupil who
isn't very good or doesn't make an effort to
improve can understand from a -let's say- failure
in the English test, to become better.

do you think so?
Yes, they are significant enough. The questions in
the reading comprehension in the text which she
gives us are questions of a high level, i.e. some
thought is necessary, and that we know good
English and that we think. And the grammatical
phenomena too, they aren't., they are also of a
high level in other words, they are for higher class
levels than the ones we are doing.

this year's English lessons in comparison to last23. What differences have you observed in
year's?
I believe that this year's textbook is more
interesting than last year's. Because it talks of -

general things, about ecology, about TV, about
technology, while last year it didn't contain
anything interesting. Otherwise, the lesson
procedure is the same.

The grammar that we are taught is larger; more-
richer in grammatical phenomena and syntactic.
While last year it was -I'd say- we did texts rather
than grammar. But the lesson procedure is the
same.

24. Can you think of ways in which your Eng
Pupils can participate exactly by speaking more in
class, doing their homework at home and by not
showing disinterest in the lesson. I think that the
teacher must be able to impose him/herself,
because very often there's a chaos in the class and
the lesson cannot be conducted properly.

sh lesson could be made better?

Only if the participation of the pupils was greater
the lesson would be better. If more views were

expressed in the lesson if pupils participated,
because now... they don't participate much. I
believe they don't taken the lesson seriously, they
think it's something... very easy
which they've done and it's not necessary to do
again. Maybe it's the teacher who is very., relaxed
with us. She could be stricter.
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25. What is the classroom climate like?

Boring. Well, at school there ... there's a lot of
commotion, anyone can shout out when they
want, one sleeps, another talks to his neighbour,
they don't pay attention to the lesson.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.

27. Do you have contact with English outside the classroom?
From our courses at the frontistirio. [agrees].
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Pupils a05/6

a05 a06

1. Do you like going to school?
Yes, I like it. 1 like it yes.

2. Which is your favourite subject? Why do you consider it your favourite?
I like Religious Instruction. I liked it from a Mathematics, Physics, Chemistry. Maybe because
young age very much and now... because I read there 1 do better. It is easier for me.
various books I understand it better. I'm more

interested what happened to Christ and such like.

3. Which subject do you dislike most? Why
I dislike Art, not that I dislike them exactly, but I
don't believe the subject is taught well. They give
us a theme to draw, but I consider the themes that
they give us in some way a bit peculiar, you can't
express what you feel, they restrict you to a
specific theme.

do you think that is so?
Religious Instruction. I don't believe that there's
something-1 believe that there is a higher spirit
but 1 don't believe it's the way we say it.

4. Could you describe what you did in the English lesson today- what happened?
In the beginning we talked about computers and if
we agree to have the teaching done with
computers. Of course that is a future thought I
believe. Then we expressed or views in the class,
we answered certain exercises which we had

prepared and we spoke one at a time, with his/her
opinion, that is if we agree, if we like this method,
eh then we talked about the positive and negative
that someone has, having a lesson with a
computer. And then, we talked about the words
many of which are foreign but have been
translated into the Greek language and we use
them. And the opposite, that is, Greek words
have been translated into English.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
For the other subjects, okay it's somewhat Yes. The teacher comes in and she examines us
different but for English we have this- the teacher [on] the work we had for home. She selects
has followed this procedure from the beginning. certain names, the ones she wants and asks the

homework. Then we proceed further down, to the
next lessons, we get new homework and we
work on what we have in the next part in class.

6. What do you think about English (as a language)?
In the beginning when I first started English I Not very good
liked it very much. Now, too, but other languages
have come inbetween which are almost reaching
the same level.

7. How do you feel about learning it?
It's a way of practising. In some way the lessons
maybe get boring but what we are starting to like
is that we talk about different things, we don't

Because the level of English in the school is lower
than that of the frontistirio it is., a way of doing a
revision in what you were taught a few years ago.
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focus exclusively on the lesson. Some kind of revision.

8. What did you like most about your lesson
I liked that we talked about the computers and
that..-1 speculated whether something like this
will happen in the future, if teachers will be
replaced by computers. It was, apart from the fact
that we learnt something, we pondered a bit about
the future. And maybe because the topic was
more interesting in comparison with the others.
Other times the pupils, when the teacher
examines, they don't bring homework, they'd say
"I couldn't do it", excuses, but I saw that almost
all the pupils had brought it.

today? Why?
The participation which we had in today's lesson,
many pupils participated. Perhaps because you
were here or because they had studied today, I
don't know why, many pupils participated... about
the thought whether teachers should be replaced
by computers. Usually, class participation isn't so
active.

What did you like least about your lesson today? Why?
I don't think there was something which wasn't
nice. Only, a bit in the end when we shifted from
one topic which was completely different and
went to the other with the words...although we
had started a very nice topic in the beginning, we
suddenly went to another, otherwise there wasn't
something specific to spoil it, the lesson was nice
today.

The same.

10. How did you take part in the lesson?
I also read my homework.. I didn't exactly read it
but simply, because we didn't have much time. I
mentioned some of the contents, the meaning of
what I had written. I participated by raising my
hand to express my opinion on the questions the
teacher asked, especially when she asked us about
the advantages and disadvantages of the
computer. That's where my interest was directed
more.

Especially today. I participated- The teacher read
my homework which was written on the book , I
didn't read it myself because I never read because
I read fast.

1. Would you say that you participated silently at some point? Describe what you did then.
Yes, there was a moment where -I didn't know- I
said it to myself in Greek because I couldn't
express it in English. So, I chose not to speak, so
as not to make a mistake, because I couldn't
express it.

Yes, when my opinion was different from the
opinion the teacher or the classmates. I didn't
want to express my opinion because it could be
wrong- not wrong , eh... it might have been only
my opinion and I would have been... I wouldn't
have felt good., but I reacted inwardly.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Not always. Always willingly. When I want something, -a

question- when I have a problem, I'll ask. When
it's in the class and its about the lesson, in
English, but when it's something about myself,
my family, generally about home, then in Greek,
and outside the lesson.

13. Do you volunteer to give answers? How often? In which language?
Rarely. In English always when the teacher asks When I am asked the questions. In English,
us. Usually it comes from a question.

14. Do you speak English during the lesson? When and with whom?
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Yes. When I know- I'm sure of what I'm going to I speak only when the teacher asks me a question,
say , if it's correct in English, I'll talk. With the only in the time of the lesson and usually only for
teacher or sometimes with my neighbour. the grade.

15. What do you do when you don't understand something?
I do the same usually, either ask the teacher ...or I either raise my hand to tell the teacher the query
my neighbour. Sometimes I let it pass like that I have, ask my neighbour if he can help with
maybe, because we don't have time or I something, or I wait and when I go home I try to
understand if the teacher can answer it. find the query.

16. Which classroom activity do you favour most? Why?
The point, usually, in the lesson where she asks us The same, when we express our views because 1
to give our opinion, there where we express our know that it's not wrong it's not like a
own opinion only without being influenced from homework/project where I know that it will be
somewhere else. And when we are about to taken as wrong or right. I feel better because I can
describe something from pictures that are in the find out about other pupils' views on the same
book. topic, I get more information.

17. Which classroom activity do you like least? Why?
When there's a text for us to comment on and we Writing in an exercise book.
have to do it in writing in class. I prefer doing it at
home because maybe because I have the
opportunity to think about it longer, with a result
that I can write more and better, while at school
time is short, five minutes.

18. What do you expect to learn from your English classes at school?
More about [life] today, that's what we are New words, something that I won't know in
concerned about, today and tomorrow. It always English., and because school helps us become
helps us of course, to learn new words, how to-, good people in society, 1 believe ... English helps
certain tenses, and this a special help because when we talk about social issues,
some pupils have difficulties.
A revision, a good revision.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
We learnt the meaning of each word better, em, Yes, the topic we talked about, whether people-
we may have known it in Greek or English but we teachers generally- should be replaced by
didn't know its corresponding meaning. We learnt computers.
how to use it in a complete sentence, which in It's not that you learn. The one who goes to a
previous lessons we didn't use it, because the frontistirio learns English , but the one who
lesson didn't refer to it. doesn't go to frontistirio learns... here.
I don't believe that I could learn English here.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
I believe that, to focus the pupil's interest it The basic knowledge I have ... the ability I have,
doesn't depend only what you do in the lesson, it The grammar. The exercises at the end of each
depends on the way the teacher will present it, so unit, which help you revise the tenses,
if he's pleasant he will give you a 'push' so that
you will follow it.
Also, and the dialogues we do in class because the
teacher will hear you at that moment and she will
correct you.

21. How often do you write tests or exams? What are you examined on?
Test, exams., they're the same thing. We haven't [agrees]
written once since the first term. In the second
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term we didn't write one at all, and now we are

expecting to write one in the third term, it's not
certain. But up to now we have written one exam
in English.
Usually the teacher gives us a text from where
certain questions are derived, to which we will
answer based on the text we have. Then another
small text to fill in the correct words which she

gives us, in the appropriate tense.

22. Are these tests or exams important? Why do you think so?
It's a revision. No they aren't important because the exam you

write doesn't affect you... whenever you write.
These exams are what you've done in the book
and most of the pupils know it all, they don't
consider it at all important. They don't study at
all, and still get a good grade.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
It is this year's book that has made the difference, Because the teacher was the same, the way she
because last year's one didn't have topics as examines us every day hasn't changed, the book,
interesting as this years'. The method of teaching because it's at a higher grade, you have more
is the same. responsibilities .. but the way the lesson is

conducted is the same, it's the same teacher.

24. Can you think of ways in which your English lesson could be made better?
To have an Englishman. I mean an Englishman
who won't now Greek at all so that you are forced
to speak English continually.

25. What is the classroom climate like?
Time for sleep, because most of us know English
in class or we preoccupy ourselves with their
lessons that we haven't studied for or .. we sleep,
because we consider all that easy, and it's not
necessary.

Mostly we play in class, we will talk, but always
within limits, not to overdo it.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.

27. Do you have contact with English outside the classroom?
Through computers, videos, television, the [agrees]
courses at the frontistirio.
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Pupils b01/2

bOl b02

1. Do you like going to school?
Genarally, yes. Sometimes.

2.

3.

Which is your favourite subject? Why do you consider it your favourite?

Which subject do you dislike most? Why do you think that is so?

Could you describe what you did in the lesson today- what happened?4.
We examine homework from last time: our

teacher asks us, we answer on the given
homework or sometimes she takes our books in.
We develop our views, our ideas, generally there
is more of a dialogue occuring around the
homework. Then she delivers the lesson of the

day. We all talk (in Eng) in class, she asks us
about certain words, ideas that emerge from the
texts.

We talked about the 2nd conditional. We persist
very much on certain texts in order to learn as

many expressions and words as possible, in my
view.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Yes, this is the usual procedure. Yes. Also, some reprimands are made to some

pupils on a daily basis.

6. What do you think about English (as a language)?
I want to study English, so I like the lesson and I I like it too, because it's quite an easy language to
try as much as possible. learn.

7. How do you feel about learning it?
I think many pupils have a misconception of
English at school, in other words they think that
they attend a frontistirio and are far ahead, so
since at school they don't do what they want, they
consider it very insignificant, yes, and don't pay
much attention, but this is wrong. Because they
think that it's like doing primary school
Mathematics. I have noted that I've learnt a lot
from the English lesson at school even though I
am at an advanced level at the frontistirio: some

words, some expressions additionally, which I
haven't come across at the frontistirio.

For me the subject is a way for me to increase my

average grade, because I am at FCE level and the
English I do here at school is like B' regular at the
frontistirio, and I've been through it and it is very
easy for me.

What did you like most about your lesson today? Why?
The new expressions, the vocabulary, that certain
ideas are derived from the texts we do. For

example, in the "Outsider" we see that., when
someone has a dilemma, it shouldn't-. The
dialogue that takes place, the communication
between teacher and pupil. This opportunity is not
given in all the lessons/subjects. In some, only the
teacher talks, s/he presents, that's it.

I liked the way in which the lesson was done.
Reading the text, doing the exercises, completing
them in class.

9. What did you like least about your lesson today? Why?
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That the teacher insulted the pupil. It belittles the I believe, I consider them very low level, so I
pupil. And it is assumed that the teacher is talking can't say I was very interested. Also, the
to a pupil who is of a certain age, not a small reprimands the teacher made,
primary-school child.

10. How did you take part in the lesson?
I answered the teacher's questions, when it is nec- Sometimes, I raise my hand, but most times we
sometimes we raise our hands, sometimes without [I] say something spontaneously and this annoys
the teacher asking- when we think we need to add our teacher somewhat,
something, when we must say something that
must be said but hasn't.

11. Would you say that you participated silently at some point? Describe what you did then.
I don't think that this is participation. Yes, I don't show too much interest. Simply, the
Participation is when you talk, when you express teacher asked a question, I was thinking of the
what you want. I thought of an answer but didn't answer but I didn't say it because I didn't think it
find it important enough to say it. necessary. It was too easy. I thought about it in

Greek and then I translated it.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
I ask questions in English when I think something I want to ask questions. I don't think someone can
must be given more emphasis, when something ask a question without wanting to. I ask questions
hasn't been developed appropriately. when I don't understand a meaning, a word, and I

do so in (English).

13. Do you volunteer to give answers? How often? In which language?
Yes, in English Yes, in English

14. Do you speak English during the lesson? When and with whom?
Sometimes the teacher may ask for synonyms and I speak English with my teacher naturally but
we will answer in English or to give an when we learn a word, we answer in Greek, we
explanation to a word. give the meaning of the word in Greek

15. What do you do when you don't understand something?
First I look at the context and if I think it can't When I don't understand something I make a big
cover me, I ask the teacher mistake; I don't ask my teacher but my neighbour,
and she will ask the class if someone can give an and I think this is not very correct because my
explanaiton and then she will judge if it is correct neighbour doesn't have the experience of the
or not. language.

16. Which classroom activity do you favour most? Why?
Speaking because we said that communication Speaking. Because we improve the way in which
must exist in the classroom. we speak and the accent.
We do speaking very often, all the time in this
subject. I mean, we read something and
immediately afterwards, there is speaking and
dialogue on that particular text.

17. Which classroom activity do you like least? Why?
I also like writing least. I believe it's better to say I think it's the writing the teacher allocates in the
something orally because more ideas are course of the lesson. I consider it unnecessary,
developed, there is more dialogue on a topic. I and for me it's a little bit boring.
don't like writing because it's not necessary; if
something is very easy, and can be rendered
orally, it doesn't need written elaboration.

18. What do you expect to learn from your English classes at school?
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Grammar, vocabulary. To be honest I don't expect to learn anything
significant from the English subject at school,
since what I know I learn from the frontistirio. I
believe I haven't acquired anything significant,
except for some words.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?

Yes, I learnt some words. Some athletic events. Mostly words yes.
Sprinting...

I believe that you don't learn English at school. I
I believe I do a revision in the English lesson at have some friends who ..didn't go to a frontistirio
school, especially in Grammar, but I learn some and when they came here they didn't do anything,
words yes.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English ?
That the method is correct, in the way the teacher I too think that the discussion and the dialogue
does it. That in some subjects there's just that takes place help a lot. I think listening [helps]
presentation, like we said, no discussion, nothing, because it is made by people who know the
So speaking and listening helps you a lot.. language so by listening to them you get

examples.

21. How often do you write tests or exams? What are you examined on?
We are tested on grammar, mainly, and to write a The writing of tests is not a regular thing. In the
composition 120 words. first term we wrote 3, last term none, and this

term we are expecting one.
We are examined on dictation. The teacher
dictates a text to us and we write it and she checks
it.

22. Are these tests or exams important? Why do you think so?
The tests aren't so significant. More important is The tests we wrote are important because they see
that the teacher sees all the time, what happens in which pupil has studied, how much s/he knows
all the lessons. Someone may be unprepared on [regardless of where s/he learnt it].
one occasion, and on another s/he may be well-
read, she can't estimate from that if a pupil is
good or not.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
Last year she didn't give us so many stimuli, so Last year we had a different teacher. I believe the
that we would become involved in the lesson. She way the lesson takes place is different. Last year
wasn't interested. She gave homework rarely. we didn't learn anything at all, she just gave us
There wasn't so much discussion, dialogue was homework and nothing else. This year I involve
minimal. This year, it's completely different. Our myself more with the subject. The teacher brought
teacher gives us homework, she gives us the about this change. The one we had last year made
appropriate stimuli for discussion to attract our quite a lot of mistakes, (her English was weak.),
interest in the lesson. Last year our teacher asked us to divide our

notebook into three sections, use of English,
vocabulary and homework, and in the first two, I
wrote almost nothing. While this year, I have
written quite a lot in all three sections.

24. Can you think of ways in which your English lesson could be made better?
The teacher could give us projects, larger than The book must change, because this book has
compositions, on a subject. So we could exercise many pictures which don't help at all.
our vocabulary and the grammar, and motivate
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our interest. Better organisation, more hours.
Teachers should be more organised. The pupils
should not show such disinterestedness, but this is
a natural consequence when teachers can't
organise it properly. More stimuli, eg. to give
topics for pupils to work on at home too. Not only
to use the book but to have a library.
We don't do group work too frequently, although
we should. But it doesn't get the right treatment
from the pupils, they don't see it maturely.

25. What is the classroom climate like?
Like normal, noisy.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.
27. Do you have contact with English outside the classroom?
At our frontistiria. [agrees]
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Pupils b05/6

b05 b06

1. Do you like going to school?
Yes. No.

2. Which is your favourite subject? Why do you consider it your favourite?
Mathematics. Thucydides, History.

3. Which subject do you dislike most? Why do you think that is so?
Chemistry. Chemistry.

4. Could you describe what you did in the lesson today- what happened?

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
It's a routine.

6. What do you think about English (as a language)?
It's a nice language. But we have come to difficult It's the most well-known language in the world,
words. It's easy.

7. How do you feel about learning it?
It's okay. We don't have a problem. Because I go It seems strange, because at the frontistirio we do
to a frontistirio I know it, but if someone doesn't things that are more difficult, and these here are
know English from outside, then it's difficult. It easy. So I don't have any interest,
helps me.

8. What did you like most about your lesson today? Why?
The co-operation between the pupils, that we I liked the discussion that took place about a
talked together. When the teacher allocates group particular word. I like these discussions
work, the pupils communicate. generally, because you can approach other topics

from there (laughter).

9. What did you like least about your lesson today? Why?
The examination in the beginning. The teacher
most times is suspicious if we have done the
exercises or not. She doesn't trust us. It doesn't
affect me, but I find it strange because other
teachers., don't examine us as soon as we go in.
They know that the pupils have studied...

10. How did you take part in the lesson?
I often raise my hand, I speak. I raise my hand to answer various questions. It

depends on the day. There are days where I will
raise my hand at every question but there are also
days where I will raise it two or three times.

11. Would you say that you participated silently at some point? Describe what you did then.
Yes, when I knew something but didn't raise my Yes, I wasn't sure about an answer to the teacher's
hand, someone said the right answer and I said question and I didn't know what to do. Finally, I
'why didn't I raise my hand' since it was right. I didn't raise my hand and another pupil gave the
thought about this in Greek. answer and what I had thought came out wrong.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
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No I don't volunteer questions. Yes, often. When there's a discussion in class that
has nothing to do with the lesson. I say half in
Greek and half in English. There are questions
which 1 can't formulate well in English.

13. Do you volunteer to give answers? How often? In which language?
Sometimes I volunteer answers. In English. Not I don't volunteer to give answers. I wait (to be
too often. called on). I answer in English.

14. Do you speak English during the lesson? When and with whom?
I speak English in the course of the lesson. When I speak English when the teacher forms us into
the teacher asks some questions then we answer groups. We are put into groups almost every day.
in English.

15. What do you do when you don't understand something?
I will either ask the teacher or I try to understand. I raise my hand.
I wait to hear what the others will say in order to
understand.

16. Which classroom activity do you favour most? Why?
Listening to the teacher. I like the co-operation with the other pupils in

pairs or groups. When she tells us to do things
alone we don't do it, I don't do it either. But when
she puts us into groups or pairs, I do it.

17. Which classroom activity do you like least? Why?
You get bored writing. The homework the teacher I least like the oral examination. To write
gives us. I least like writing, it's tiring to write. exercises on our own. Very boring, I don't do

them.

18. What do you expect to learn from your English classes at school?
To be able to communicate when I go to a foreign Nothing, because I've already learnt it at the
country, to talk with other pupils, otherwise I frontistirio.
don't think you learn too many things at school.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
No. Yes, some words: the opposite of consult.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
When we are divided into groups, when we talk The oral examination. Instead of giving us
with each other in English it's easier to learn the homework to write, it is better to give us 20
language. When the teacher talks, and asks questions and tell us to prepare them (orally),
questions and waits for us to answer. When we Working in groups and pairs,
are divided into groups and then she waits for us
to tell her what we have written.

21. How often do you write tests or exams? What are you examined on?
We have written one exam. We are examined on We write at the most 3 times a year,

grammar, vocabulary- to find the opposites of [adds] We are also examined on dictation,
words.
22. Are these tests or exams important? Why do you think so?
[agrees]. The tests are important for the grade that we get at

the end of the term.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
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This year's lessons are more difficult. Last year, we were still at the elementary stage in
English. Now 1 see that the book is getting more
difficult somehow, it takes you faster. The lesson
itself is more energetic. Last year, we didn't have
co-operation in class. The teacher constantly gave
us questions, each separately. She didn't tell us to
do things in groups.

24. Can you think of ways in which your English lesson could be made better?
More listening, the teacher should use the radio A better book. The book should have more
more often because she doesn't get us to listen. English. The one we have is clearly Greek; there

are some texts in the book written in Greek and
this is not so good.

25. What is the classroom climate like?
Chaotic, most times. [agrees]

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.

27. Do you have contact with English outside the classroom?
Yes. Yes.
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Pupils c01/2

cOl c02

1. Do you like going to school?
1 think this year especially we are under pressure I like it. Sort of.
at school because we have external lessons,
English, French,., and sometimes we complain.

2. Which is your favourite subject? Why do you consider it your favourite?
Physics, Chemistry (and PE). I like them Physics, I like the phenomena, the things that
because they are more difficult. Maybe because happen, that s/he tries to explain.
we are not used to these yet, they are new to us.
In primary school we never did such things.

3. Which subject do you dislike most? Why
1 don't like subjects like "Concepts of a
Democratic Regime". I don't know, maybe it's a
bit too early to learn all this, I think Chemistry
and Physics will be more useful to me. I don't
like it.

do you think that is so?
Art. I don't like it. I'm good at it, okay, but it gets a
bit boring.

4. Could you describe what you did in the lesson today- what happened?
Because lately we have been examining indirect The teacher gave us some handouts., and told the
speech the teacher gave us a handout on indirect class to do some (exercises) at home, to prepare
speech, the transformations of the tenses, of the them, not to solve them but to say them orally,
words and we are doing exercises now. And she would ask them. Okay, so many hadn't

done them. Then she gave us another handout, a
second one, which we did at school. It had some

prepositions, to change some sentences from
indirect to direct speech.
Often she gives us texts in the exercise book to fill
in prepositions or verbs.

5. Is this the usual procedure in your other English lessons too (is this generally what
happens)?
Usually. We don't do speaking etcetera. Just Usually, yes.
grammar and such like.

6. What do you think about English (as a language)?
I like English a lot. It's an important language, it's easy.

7. How do you feel about learning it?
Not nice. It's not done properly. I think at the
frontistirio it is done in a better way. In other
words, they give you freedom to talk, to give
your opinions, more oral work, you don't just do
grammar.
There are some pupils who have only just started
going to a frontistirio, and they don't understand
anything.

Not nice, it isn't done in a proper way. We go from
one important (point) to the other in three minutes
(very fast). The ones who haven't done English
outside, don't understand anything.

8. What did you like most about your lesson today? Why?
Today, nothing. I didn't find anything The handout drew my attention. We didn't do
interesting. anything else important.
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9. What did you like least about your less
I didn't like that we spent the whole time on the
handout. We have done indirect speech at the
frontistirio and so we find it boring at school.

today? Why?
I least liked the noise. 1 make noise too, but 1 don't
think it's right to make so much noise.

10. How did you take part in the lesson?
I participated when I answered on exercises we Exactly the same by turns,
did. I read a sentence and then gave the correct
sentence. We have a sequence, we go by turns.
Always. One after the other, yes.

11. Would you say that you participated silently at some point? Describe what you did then.
No. No.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
If I haven't understood something 1 volunteer I do not volunteer to ask questions,
questions. Not very often. I do this when 1 think
that what we are saying is wrong with what I am
thinking.
I ask the teacher, in Greek. At school we don't
speak in English.

13. Do you volunteer to give answers? How often? In which language?
Yes. Most times. In English. No.

14. Do you speak English during the lesson? When and with whom?
[The same as classmate] Most times I speak English with the teacher, only

when we are doing the exercises. I answer a
question or I read something from what we are
doing. I talk to my classmates in Greek.

15. What do you do when you don't understand something?
First I ask my neighbour, and if s/he doesn't I ask the teacher to explain to me and sometimes
know, I ask the teacher, in Greek. (most times) my friends. I ask in Greek. It is quite

often that I haven't understood something.

16. Which classroom activity do you favour most? Why?
We only do grammar at school...The teacher
dictates exercises to us that we write or we get
handouts. Sometimes we do exercises from

Taskway, but even if they are oral exercises, we
write them in our notebooks. And some listening
extracts are read aloud by the teacher. We write
and answer questions.

17. Which classroom activity do you like least? Why?
The book is not interesting for us. In the lesson When she gets us to complete and read aloud
we don't like the Tasks from the book. They are certain tasks (as homework) from the book
boring. They are very easy. because most of them are incomprehensible. Also,

there is a small extract at the back of the book, and
it asks you to write a composition on it. It's boring
to do this.

18. What do you expect to learn from your English classes at school?
More grammar. To remember some things I've done.

19. Do you believe you leamt something in the last two lessons? Do you think you learn English
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at school?
I think not. I revised things. No, I already knew
it.
I believe that if there weren't the frontistiria I
wouldn't be able to learn English well, but the
lesons at school help me a bit.

No, I already knew it. [agrees with classmate]
I think not.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?

The grammar a bit. Some exercises we write in
our notebooks.
When the teacher gets us to fill in verbs, to make
sentences.

How often do you write tests or exams? What are you examined on?

Let's say some derivatives, prepositions,... which
we know but we haven't practised so much.
Because here at school we do these only.

21.
Once a term. (We have written) one exam and
one test.

In the exam, we get a text, to answer questions
on it and dictation.
We do dictation only in the3 exams, we don't do
it in class.
22. Are these tests or exams important? Why do you think so?
The tests/exams are very important, because we They are easy, we don't care very much for them
rely on these mainly. at school, because we know the material.
We don't care too much at school.
23. What differences have you observed in this year's English lessons in comparison to last
year's?

Very rarely.
We are examined on grammar, i.e. tenses,
prepositions, the passive voice.
The teacher emphasises the items in the book
which are likely to come up in the exam.

We do less (from the) textbook this year -with
the same teacher. The way the lesson is
conducted is the same. Only in the first year we
did a bit more oral practice; questions and
answers. Now, nothing.

Last year we did more grammar and (worked)
more with the book.

Yes, the way we do the lessons is the same.

24. Can you think of ways in which your English lesson could be made better?
Not to do the same thing all the time. We read a
text and say some words but nothing ever stays
with us. It's negative when each of us works
alone on the same exercise. Many could work on
one exercise together.
The teachers should approach the pupils more.
They are very distanced, withdrawn. Maybe we
are also at fault, I don't know.

To read some texts more often. And we never do

vocabulary. The teachers should be stricter.

25. What is the classroom climate like?
"It is the hour of relaxation and fun?

26.
No.

"The hour of hullabaloo','

Has the behaviour of the class or the teacher changed in any way in the last two lessons?

27. Do you have contact with English outside the classroom?
Yes. Like most of our classmates, at the frontistiria.
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Pupils c05/6

c05

1. Do you like going to school?
Some times, but sometimes it's like drudgery,
because with some teachers we don't have the

appropriate way of talking, the teaching [is not
right].

c06

Yes, we learn some things that might help us in
life. Apart from seeing my friends, I learn things
about which I don't know, increasing my
knowledge and helping me more.

2. Which is your favourite subject? Why do you consider it your favourite?
Dramatic Poetry, because I like the myths and Philosophical Texts, because from these spring
how the audience experiences tension. ideas and values of the Athenian period, which

today have changed and people have drifted away
from what the philosophers taught.

3. Which subject do you dislike most? Why do you think that is so?
Chemistry, because of the formulas are difficult to Mathematics, because I get mixed up with the
understand, and there's too much theory. formulas.

4. Could you describe what you did in the lesson today- what happened?
The teacher comes in and we say certain exercises One at a time in a row we gave an answer. Then
for homework, then we did some exercises from a we got another photocopy and we did the
new sheet, and we got a few for homework. exercises that were there. In the same way.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Yes. The teacher considers the textbook Yes. Sometimes she gives us exercises from the
incomprehensible. And we think so too. textbook but most times she gives us her own

exercises because she considers the textbook a bit

incomprehensible, it doesn't contain what she
wants us to learn.

6. What do you think about English (as a lan;
English is the official language of Europe. It's a
nice language.

uage)?
It's a very good tool, when I get the FCE in the
future.
As a language, it doesn't have a history as great as
classical Greek, but I prefer it from other foreign
languages.

7. How do you feel about learning it?
At school we do a revision of the things we have
learnt, but I don't think we are doing the things we
should, because we have progresses quite a lot.
Most of us. Those who have recently started
English, find it very difficult.
And the teachers don't provide for them. It's a
boring lesson.

Very good, because we learn again some rules we
have forgotten from the frontistirio. So I do a
revision of the basic grammar rules. It's pleasant.

8. What did you like most about your lesson
Nothing in particular.

9. What did you like least about your lesson
The exercises, we do the same ones, we've done
before, and we don't do anything new that would

today? Why?
I can't distinguish anything, we do the same

things every day, same method.

today? Why?
The exercises on the photocopies. We read them,
correct them, and then the next day the same
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help us more. We did the direct and indirect procedure,
speech which we have done many times and I
don't consider it anything new.

10. How did you take part in the lesson?
When my turn came I said the exercise. When my turn came I answered too.

11. Would you say that you participated silently at some point? Describe what you did then.
No. When my turn came and I couldn't give the No.
right answer, the teacher didn't wait and my other
classmates said it.

12. Do you usually volunteer to ask questions? On what occasions? How often ? In which
language?
Yes, when I don't understand something, I ask in Yes, when I have queries from what the teacher is
Greek. saying, or from the lesson contents, or on an

exercise. Mainly in Greek.

13. Do you volunteer to give answers? How often? In which language?
No. No.

14. Do you speak English during the lesson? When and with whom?
I speak in English when we are doing the Sometimes apart from responding to an exercise, I
exercise, with the teacher. speak with a classmate to practise.

15. What do you do when you don't understand something?
I raise my hand and ask the teacher. Rarely. I raise my hand and ask the teacher, on the

exercises. Rarely.

16. Which classroom activity do you favour most? Why?
We don't do various activities. Just exercises We don't have a choice,
which the teacher dictates and we write, we do at
home and present the next day. We don't have a
choice.

17. Which classroom activity do you like least? Why?
[agrees with classmate] We only do reading and writing, so there's

nothing else.

18. What do you expect to learn from your English classes at school?
Nothing in particular. Some things which I might not have learnt at the

frontistirio, some words or grammar rules.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Some words. No.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Nothing much. It helps me to learn the grammar When the teacher speaks in English, but mostly
rules, reading and writing. she speaks in Greek.

Speaking and listening helps I think.

21. How often do you write tests or exams?
[agrees with classmate]
The teacher doesn't present things to us, she
usually comes in and tells us which exercise to
do, we read a text.

What are you examined on?
We wrote an exam in the first term and one test in
the second term.

We are examined on the lesson of the day, on
sentences that we have to transform, prepositions
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and correct tenses to fill in.

22. Are these tests or exams important? Why do you think so?
Yes, for revision and for the grade. Yes, because we revise rules, prepositions, words.

And for the grade.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
We had the same teacher last year and we did the
same things exactly.

I was in Athens last year, and things there were
more organised, that is, the teacher came in, we
read, she wrote rules on the blackboard, we wrote
them down, she told us to keep them because they
would be useful for the exams, we did exercises,
we took exercises for homework. Things here are
very relaxed. This teacher speaks more Greek
than English, and those who don't go to a
frontistirio don't learn anything, two-three of them
in the class, haven't got a clue.

Can you think of ways in which your English lesson could be made better?24.

We should do all the various activities and the
teacher should know what each person has done,
what they know. The teacher should behave better
to the pupils, i.e. to be friendlier, to discuss with
us, without sarcasm. The teacher should have
closer contact with the pupil, so that the pupil is
not forced to misbehave. I don't think there is trust

between teacher and pupils.

The teachers should be stricter, they are very
flexible. The teacher must speak English, we
should get better books, more exercises. We
should do all the various activities.

25. What is the classroom climate like?

Everyone talks. There's more noise than a lesson. There is no

concentration, no-one pays attention.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. I don't think so.

27. Do you have contact with English outside the classroom?
No. No.
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Pupils d01/2

dOl d02

1. Do you like going to school?
Yes, a lot. We prepare ourselves to enter society Yes, because apart from preparing us for the
later and then there's also the fact that you will future, it builds our character,
meet your friends at school and have a good time.

2. Which is your favourite subject? Why do you consider it your favourite?
I would say Contemporary and Classical Greek. Physics, I have been interested in it since my
Because you can express your opinions, analyse childhood. The terms that are used, the elements I
concepts, other views, certain theories, it's learn about, the information I get about the
something 1 like because I believe it's very good structure of the world through Physics,
to have a knowledge of classical texts, and by
analysing and understanding them, s/he will know
how to behave with others.

3. Which subject do you dislike most? Why
1 would say Music too, not because of the subject
itself though. And History is difficult, I have
problems remembering dates. 1 can't say I enjoy
having lessons with the music and history
teachers.

do you think that is so?
Music. I am not interested in learning music and
because 1 prefer listening to music rather than
playing it.

4. Could you describe what you did in the
First we were examined on our homework.
Afterwards we got the photocopies and did the
exercises orally on the spot.
We are checked on the exercise we had for
homework, or a new exercise which we have to

complete within a certain time, and the teacher
observes the participation, how many have done
the exercises, and keeps an idea in her head.

lesson today- what happened?
It started with "examination", that is we presented
exercises we had for homework. If there is

something that has been left unfinished from the
previous lesson, we do that too, and then we
continue with the lesson of the day, upon which
we do exercises. We got a photocopy.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Yes. Sometimes, it might be that a text is read out Yes.
to us, because we don't actually listen to a tape. A
text is read out to us by the teacher and we do
something like a listening activity.

6. What do you think about English (as a language)?
I like English very much. It's my best language of It's an interesting language,
the two I'm studying. Sometimes I find myself
thinking in English.

7. How do you feel about learning it?
I think it's very good that we have English at
school for those who...
I agree with what 02 said, that if I didn't attend
ffontistirio I wouldn't learn English, just a word or
two. It's more practice of what I do at the
frontistirio. My feelings are not very positive
about this. I mean, neutral to negative.

I don't learn English at school, I go to a
frontistirio. And I simply use the knowledge I've
already got from there. I see the English lesson as
unnecessary, because I already have my
knowledge. I take part in the lesson, but I'm not
interested.
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8. What did you like most about your lesson
Basically 1 can't distinguish anything, except that
today we had the role play and it made a
difference. We do it whenever we get it in the
book.

today? Why?
The exercise with the dialogue. We had the words
of two people and we must reproduce the
dialogue in direct speech. We do role-play often,
whenever it's in the book.

9. What did you like least about your lesson today? Why?
The "examination" is never pleasant, but it could I can't say that there was anything particular I
be done in a different way. It's the same procedure least liked,
every time and it's boring: "who has written, raise
your hands".

10. How did you take part in the lesson?
I raised my hand when the teacher asked for I participated by giving certain expressions when
someone to say. And I read the dialogue/ role- I was told. 1 waited.
play.

11. Would you say that you participated silently at some point? Describe what you did then.
Not really Yes, I paid attention to what my pupils were

saying and 1 was thinking of alternative solutions.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes, when 1 don't understand something, when I No.
can't understand for myself, some word or what is
happening in an exercise. I ask in Greek. From the
moment you came in we were speaking in English
all the time. Other times you could ask in Greek.
Usually I prefer asking in English.

13. Do you volunteer to give answers? How often? In which language?
Yes, I answer spontaneously, about 4 times in a Sometimes yes, about 4 times in a lesson. In
lesson. In Greek or English. Greek.

14. Do you speak English during the lesson? When and with whom?
I speak English in the Role Play, and when we do 1 tend to use English when I do the Role Play or
discussions like "who has been abroad". When I responding to an exercise, when the teacher calls
am being examined, and when I jump up to on me.
respond.

15. What do you do when you don't understand something?
I raise my hand. If it's a word, we ask each other. I raise my hand to ask. Greek or English. But 1

ask my neighbour first.
16. Which classroom activity do you favour most? Why?
I like group work or pair work, but when this isn't I like it when we work in groups. Once, our row
done I prefer listening. acted as a committee where each one of us had to
1 like it when I am doing something, like reading express an opinion about having a park in our
aloud. We mostly do reading, writing and some neighbourhood or not.
listening.

17. Which classroom activity do you like least? Why?
Nothing in particular. When I have to listen to Nothing in particular
others presenting their answers or reading aloud,
it becomes boring.

18. What do you expect to learn from your English classes at school?
1 have come across words that I haven't seen at Some vocabulary, something specific that I
the frontistirio, so that's convenient. I get to haven't done at the frontistirio, like something in
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remember all those old things that I have done in grammar. But I haven't come across unknown
the past at the frontistirio. The vocabulary section words,
in our exercise books is empty.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
I believe I could leam English if I was at a lower No.
level at the frontistirio.
But not enough to be able to communicate.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
The dialogues are very good, and some The dialogues because you can talk and practice
discussions we do when we go into a new Unit your English, use what you know. The teacher's
and have different pictures each time. When you references to the grammar. Listening, speaking
talk, you live the language. As for activities, and writing helps the pupil to understand the
writing, listening, and speaking. As far as reading language,
is concerned, there's no way you will learn
something that you read and not understand.

21. How often do you write tests or exams? What are you examined on?
I can't remember. Two exams and one test. I'm We have written two exams, and two tests. We
not sure. are examined on the items we have done in class,

grammar and the lesson of the day.

22. Are these tests or exams important? Why do you think so?
The term grade depends on them, so it is Only for the grade,
important. I can't say I'm afraid of the exams as
much as the one in Chemistry.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
No particular difference, because we have had the The same.
same teacher for three years. The teacher teaches
in the same way: presenting and examining.
Except that this year chewing gum has been
prohibited.

24. Can you think of ways in which your English lesson could be made better?
It should be taken into consideration that almost More interesting topics. They are interesting but
everyone attends a ffontistirio, and such an easy they are not expanded on. More information
textbook becomes boring. Often the teacher tells should be given on them, not just a brief
us that "we will jump a particular Unit, it's silly, reference.
we will not do it". There are things in the book I would like the teaching to be more pleasant, not
such as which athletic event is suitable for boys like "come on , do this exercise so that we can go
and which is suitable for girls, this is on" and the teacher's behaviour should be more
discrimination. approachable, friendly, she should be nicer, show
The topics are interesting but we don't expand on more understanding,
them, and personally I would like to have the
chance to talk more. The should be more time and
more opportunities.
The teacher should not say "now say the exercise,
so that we finish with it and proceed to the next".
And the lesson should be more lively, so that
there is interest from both sides, less passive.

25. What is the classroom climate like?
Passive in a way, dull. We don't break out from It's dull, like a dull cloud is over us.
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the routine.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
Yes, the teacher never brings a tape recorder to [agrees] The teacher's behaviour changed
class. It surprised us when we saw it, and there
are times when she speaks in Greek, but when
you came she used English more.

27. Do you have contact with English outside the classroom?
No. No.
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Pupils d05/6

d05 d06

1. Do you like going to school?
Yes and no. Of course we meet our friends here [agrees]
and the lessons are sometimes tiring, but pleasant
too.

2. Which is your favourite subject? Why do you consider it your favourite?
Gymnastics, because I'd like to make it my History, because you find out about different
profession. cultures. We do general history and Greek history.

And it's easier to learn, it isn't anything. If you
concentrate a bit you can learn it easily.

3. Which subject do you dislike most? Why do you think that is so?
English. I don't get along with English, but I have Mathematics. It's difficult, it has difficult terms
to do it, for our future. you can't understand and if you don't like it it's
I don't like anything about the lesson. even worse.

4. Could you describe what you did in the lesson today- what happened?
The teacher brought us a photocopy with some We did a grammar exercise yesterday, which we
repetition exercises. The photocopy contained had for homework. That is, there were about ten
theory on should/must/can/could and twenty sentences and one pupil took a turn to say one of
sentences, which we did orally them. If it was correct we went on.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
No, usually we don't get photocopies and tape Yes, we don't get photocopies and we never get
recorders. The teacher doesn't help the pupils. the tape recorder. (In 3 years this was the 2nd

time we saw the recorder). We always read the
tapescript aloud from the back of the textbook.

6. What do you think about English (as a language)?
I have some problems with English but as a It isn't very difficult, I don't have problems with
language I like it. English.

7. How do you feel about learning it?
I don't think we learn English well at school, [agrees]. At school you don't learn anything. I
because it's only one hour and there's commotion, don't like this.
I don't like it very much, but it's compulsory.

8. What did you like most about your lesson today? Why?
That the teacher brought some photocopies and Me too, because when we were doing the
helped us. This is unusual. exercises we could look at the theory, that is, what
I liked this because we got more help and I can fit where in the exercise, it was simply written
understood it better than other times when she and you could understand the theory better,
tells us orally.

9. What did you like least about your lesson today? Why?
The last lesson was somehow unusual and better [overlap] and about the recorder, when we asked
than other times. I least liked the teacher's her she said, "as a surprise",
behaviour towards me, and towards the others. We only do the Tasks, Task One, Task Two, Task
She is very wild, some times she comes in livid Three and from the grammar book, although we
and other times she's nice. She never sends pupils have had it for three years we have done twenty
out of the class, but she sent me out, to show that exercises at the most. The last lesson was a bit
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she has control, she wants to give you a different
impression. She doesn't use the blackboard, and
considers the textbook ridiculous.

10. How did you take part in the lesson?
I raise my hand too, and when I know something
she asks.
There are times when the teacher calls on us

arbitrarily when she knows we haven't written
homework.

different, but I don't like reading the Tasks aloud,
and we go through everything very fast.
The teacher wanted to show she's in control.

When we do the homework check, I occasionally
raise my hand and say a sentence or two.

11. Would you say that you participated silently at some point? Describe what you did then.
We pay attention to what the others are saying in Yes. I didn't raise my hand, but I was paying
order to write down those sentences we haven't attention, I wasn't dawdling.
done.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes, sometimes, if I don't understand something. I Yes, the same,
ask in Greek.

13. Do you volunteer to give answers? How often? In which language?
Yes, often. In Greek. Sometimes, yes. In Greek.

14. Do you speak English during the lesson? When and with whom?
No, we don't speak English, only when we answer No, we don't speak in English, only when
exercises, the Tasks. answering to the teacher.
But we do dialogues with our neighbour, which
we all listen to.

15. What do you do when you don't understand something?
I ask sometimes, while at others I try to I raise the hand so that the teacher can explain to
understand the teacher. me, but there aren't too many things I don't

understand.

16. Which classroom activity do you favour
I don't think there's anything. It's very
monotonous at times. But sometimes when we

have finished with the lesson of the day, we play
hangman, that's nice.

most? Why?
There isn't anything in particular, from the things
we do in class. It's not stimulating. We almost
always go from one Task to the next and do the
book very quickly. We play hangman if she's in a
good mood.

17. Which classroom activity do you like least? Why?
Reading the Tasks too fast and not understanding. Reading the Tasks aloud.

18. What do you expect to learn from your English classes at school?
Nothing. I don't expect anything.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Yes and No. Mostly no. I mean some words... No.
We have already done the rules.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Nothing. Writing. The procedure doesn't help very much, except this

last time when the teacher brought the recorder.
Doing writing exercises.
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21. How often do you write tests or exams? What are you examined on?
One exam, no tests. We are examined on what we

have learnt, the rules...
Last year we wrote a test on the rules of the
previous lesson.

One exam, no tests, we are examined on

grammar, tenses, etcetera.
Sometimes we wrote something like a
composition, a letter. This year however, nothing.

22. Are these tests or exams important? Why do you think so?
The exam is important as a revision, but the tests This year we haven't written tests, so there's
are not. nothing significant about it.

Only the exams help us to revise things.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
The only thing that has changed is the book: it has [agrees with classmate]
different topics, other rules and theories. Nothing
else. The way the lesson is done is the same.

24. Can you think of ways in which your English lesson could be made better?
More handouts, and a better treatment on the
teacher's part, some more warmth.

Change of textbook, more listening to tapes.

25. What is the classroom climate like?
The teacher shouts, she is sarcastic. She shows
off. Of course she has her pets. We can't talk with
each other, but not with her. All of us complain.

The climate is quiet because she shouts a lot, she's
very strict. She's cold towards us. She comes to
class to show off, in the way she dresses, her
make-up, her hairstyle. We get the impression that
she doesn't come to school to teach us.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
The teacher usually speaks to us in Greek. As Yes, our behaviour changed too, but not too much
soon as you came she switched to English, she
explains words less often. When you were there
she helped the pupils more, privately... The pupils
also tried to show that we are quieter.

27. Do you have contact with English outside the classroom?
No. No.

409



Pupils e01/2

eOl e02

1. Do you like going to school?
Very much. Sometimes. There are days where we have certain

subjects I don't like.

2. Which is your favourite subject? Why do you consider it your favourite?
History because we are taught things from other History, because the way the teacher teaches it is
centuries, things we know about but we learn pleasant, she makes it easy to understand and does
more details. We talk about other issues too. I can not just limit herself to the textbook. And I like
learn it much better. finding out what happened in the past. Generally I

like history.

3. Which subject do you dislike most? Why do you think that is so?
Physics. It's difficult. Chemistry. I don't get along well with the subject.

4. Could you describe what you did in the lesson today- what happened?
The lesson wasn't like it is usually. The teacher Because of your presence the lesson wasn't as it
spoke more English. usually is. The teacher spoke constantly in
We did something on athletic events. Generally English, while she speaks in Greek more than she
we spent more time on athletic events. does in English. That is, she restricts herself to

what the book says, and her reprimands, or "give
me this verb", or "tell me this", she says it in
Greek.
I don't remember what we did.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
We don't normally persist on interesting topics in Usually the lesson is more concise, the teacher
the lesson. doesn't persist to explain a word we don't

understand or she doesn't do more grammar. We
go through the lesson hurriedly.

6. What do you think about English (as a language)?
It's a language everyone speaks. I like it, but it's I don't like English. I prefer French. The grammar
difficult to learn is difficult. I like the pronunciation of English

very much but it is difficult

7. How do you feel about learning it?
Very good. Because it's different inside, the When we do English I consider it a lesson like all
pupils make fun, but at a frontistirio the teachers the others, and I don't need to go to a frontistirio
are stricter. The teacher here isn't too strict neither and lose time there. The lesson isn't conducted
too flexible. It's easy. It's not one of the primary with details, the teacher doesn't go in depth like at
subjects. a frontistirio.

It's nice. It's not demanding.

8. What did you like most about your lesson today? Why?
The subject, athletics. Because I'm an athletic I liked that she was more serious, her behaviour
type. was more correct. At other times, if some pupil

said something she would be ironical/sarcastic.
On other occasions she exaggerates and then
things get worse xxx.
By becoming irritable she finds a way to get away
from the lesson.
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9. What did you like least about your lesson
For example if she asks us a question and we
answer in English she doesn't say anything. I
didn't like this and that we had to write the
exercises with ...

today? Why?
That the teacher used English constantly, because
we aren't used to this. We are used to speaking
more Greek.

10. How did you take part in the lesson?
I paid a bit more attention that I do at other times. I didn't.

11. Would you say that you participated silently at some point? Describe what you did then.
Yes, I wrote the exercises, I followed what the No.
teacher was reading from my own book.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes, I ask questions on the meanings of words, in Yes, I ask questions when I don't understand
Greek. I raise my hand about 5 times out of ten. something, about 3 times out of ten, in Greek.

13. Do you volunteer to give answers? How often? In which language?
No. No.

14. Do you speak English during the lesson? When and with whom?
I rarely speak in English. When the teacher asks Only when there's a question in the book and you
me to answer. With our peers we speak in Greek have to answer in English, if the teacher asks you.

15. What do you do when you don't understand something?
If I don't find out from another pupil, I ask the I sometimes raise my hand to ask the teacher, and
teacher. Sometimes I let it go, but mostly I ask. sometimes my neighbour.

16. Which classroom activity do you favour most? Why?
I like listening too, because when we listen to Listening, because I familiarise myself with the
tapes it is different. We do it every time we come language better by listening. Sometimes when the
to it in the book. others have the recorder, the teacher reads the text

to us

17. Which classroom activity do you like least? Why?
I least like writing exercises for homework, I least like speaking, because I don't feel
because at home it's different, I mean in class my comfortable,
neighbour can help me, or the teacher.

18. What do you expect to learn from your English classes at school?
Some words. I don't learn most of it, I can't I expect to learn something more; to learn the
concentrate. basics, to familiarise myself with the language, to

be able to speak to a foreigner.
Some grammar books I have at home help me
more, in the lesson I don't get much, I don't know,
perhaps it's the way the lesson or perhaps it's me..

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Some words. Athletic names. Some words, but I can't remember.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
The explanation of words helps. Listening and Mostly the grammar helps, when it is explained
reading helps me. and when we practice. Doing more dictation in
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English . All activities have a role to play but I
prefer listening.

21. How often do you write tests or exams? What are you examined on?
We write twice a term, one exam and two tests. We are examined on grammar. We have a text
The text we do has been pre-taught but the teacher and we are asked questions on the text. We have
doesn't tell us which one it will be. already done it in class. Also, we do dictation.

22. Are these tests or exams important? Why do you think so?
Very important. You revise what you have learnt Sure, they're important. If I want to get a good
and remember what you have forgotten. grade I have to study. They make you study so

that you write well and get a good grade.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
Only more vocabulary. The way the lesson is
done is the same, because the teacher is the same,

nothing has changed. I think this is positive. If we
have seven hours and it's the last hour, we are fed
up, so...

Last year we had more grammar than this year.
Otherwise it's the same, the teacher always reads
the lesson, she doesn't let us read something, it's
rare. She speaks to us mostly in Greek, she
doesn't check if we have understood something or
not, we don't learn, we don't get anything.

24. Can you think of ways in which your English lesson could be made better?
If we had other books to read at home and there
were lists of words with the translation inside the
textbook. There should be no discrimination; for
example, if a pupil has the FCE and writes 19 in
an exam the teacher may give him 20/20, while
with us this doesn't happen.

A more intimate environment; greater variety,
because at the moment we do more reading and
writing exercises.
[agrees with classmate] If there is no
discrimination

25. What is the classroom climate like?
It is negative. We have one boy who creates a
problem.

The pupils are noisy, wild, the teacher becomes
infuriated and she sometimes exaggerates and
shouts and then there's no lesson. We too must try
to keep a balance, but the teacher should too.
We have a problem with one person who creates
trouble, and if the head turns a blind eye everyone
else does too. There are also pupils who go to a
frontistirio and have no need to learn, so it's time
for fun for them.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
The pupils were quieter. Yes, usually there's chaos. The pupils were more

reserved when you came to our class and some
where absent.

27. Do you have contact with English outside the classroom?
No No
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Pupils e05/6

e05

1. Do you like going to school?
Generally, yes. Apart from school, we don't have
anything else to do.

E06

Sometimes I like it, depending on the lessons of
the day, if it's an easy day, if I feel like going to
school.

2. Which is your favourite subject? Why do you consider it your favourite?
They are three: Maths, Physics, Chemistry. I like the subjects that deal with the human being,
Because I like them, I don't get bored. like "Features of a Democratic State" and PE.

3. Which subject do you dislike most? Why
Vocational Studies, but it's not the lesson, it's the
teacher I dislike.
The way the lesson is done gives no opportunities
to the pupils to participate except the very good
ones.

do you think that is so?
I don't like Chemistry, I might have liked it, but I
don't like the way it's done and the teacher who
teaches us. The lesson is very strict, when the
teacher comes in, you are afraid as though he's the
Bogey Man.

4. Could you describe what you did in the le
It's difficult because the teacher teaches us a lot.
In the beginning the teacher told us to name some
gymnastics pictures, and she asked us which word
corresponds with each picture and how we say it
in Greek. Then we did something like a quiz
where we had to complete sentences in order to
make up a whole dialogue, and then we went into
the new Unit.

son today- what happened?
There wasn't much participation, we were
uninterested, it was an uninteresting lesson.
Boring. I usually turn my back and do not pay any
attention.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Our teacher had given us instructions, because she It depends on the page we are on, in other words
had brought another book. Usually the teacher it may be completely different, we can have
explains more. different exercises... The lesson of the day might

be completely different from another day, it
depends on the textbook.

6. What do you think about English (as a language)?
It's a very useful language for me and for You have to know another language. I believe it's
everyone. the easiest language.

7. How do you feel about learning it?
It's nothing essential, I mean I know that I've
learnt it at the frontistirio. My feelings are a bit
negative.

8. What did you like most about your lesson
I liked the part with the pictures where we gave
the corresponding words to the pictures. It was
pleasant, it was as easy as a crossword.

I consider the lessons ludicrous since they are so
basic.

today? Why?
I like the quiz we do sometimes from the book.
Because it isn't so boring like the other things are,
it interests you to see the result of your scores.

9. What did you like least about your lesson today? Why?
The boring texts and the Listening because the The texts and answers that you have to give by
pronunciation is different and we read it thinking beyond the -information it gives you. If
differently, and we get confused. the text is small, it's pleasant, it's okay, and if the
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10. How did you take part in the lesson?
I raised my hand..

questions are from the text itself I like them. But
if it's long, boring, and has questions where you
have to combine the contents of the text and some

other things in addition, I don't like it.
The tape too- it's better to read the texts rather
than listen to the tapes. Also, the tapes don't have
a clear output. It's certainly better if the teacher
reads texts aloud, we understand them better.

I didn't pay any attention to the questions I found
boring or I didn't like, but when I wanted to
answer something, for the grade and because it
was easy to answer, I raised my hand, the teacher
gave me a turn and I answered.

11. Would you say that you participated silently at some point? Describe what you did then.
Sometimes I do when I don't have time enough to Most times I do, because I'm too bored to raise
answer, but not in the last lesson. my hand and to answer. I'm interested to know

things for myself. I was thinking of the terms for
the pictures, but I didn't put my hand up. Maybe
because I may have been wrong or because I
didn't want to.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Sometimes, when I don't understand something, Sometimes I ask questions, when I have a query
or I don't know the meaning of a word, the on the topic or if I don't agree I say it like a
teacher has told us to raise our hands. Say, two question. Not often. I try to ask in English but if I
times out of ten. I ask questions in English. don't manage, in Greek.

13. Do you volunteer to give answers? How often? In which language?
Yes often. In English. Very rarely. If the teacher asks a question I won't

take time to think, I'll raise my hand immediately.
And usually she tells me.
Mostly in English, unless I am having difficulties.

14. Do you speak English during the lesson? When and with whom?
Not much. Because the teacher doesn't let us talk. I generally speak in Greek with my peers. Only
She wants us to pay attention mostly to the lesson, when the teacher asks a question and I answer it.
She wants us to raise our hands if we have a In school,

question, or a different opinion. I think we make a noise.

15. What do you do when you don't understand something?
I ask, but rarely. If I don't understand I will ask I will let it go. I might not be interested enough or
my brother, but in the lesson I will ask my bored.
neighbour.

16. Which classroom activity do you favour most? Why?
I would like group work most but we don't do it.
We do it individually at home.
We rarely do listening from the tape. Usually the
teacher reads the texts aloud for us. The teacher
reads the large texts and the short ones, we read
extracts usually. We haven't done any writing in a

long time. The writing is based on the exercises
from the textbook, but the teacher sees that most

I like speaking activities. We have dialogues on a
particular topic, on a question, on an exercise. I
like this because we all participate and you can
hear another person's opinion and compare it. I
don't remember doing any writing at all. We get
"group work" as homework.

414



of us aren't willing to write, xxx so maybe that's
why we don't do it. Also, she is in a hurry to get
through the syllabus because we are far behind.

17. Which classroom activity do you like least? Why?
When the teacher makes us fill in answers in the The Listening, because it's boring, I don't
textbook. Although I know it, I'm too bored to understand what it's saying. And it has certain
write it in class. questions which are pointless, unnecessary.

18. What do you expect to learn from your English classes at school?
I expect to revise old stuff and to learn some new I expect to learn some things that I will use
words or to do the tenses again. professionally, to be able to speaking English.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?

Mainly I remembered words I had forgotten I asked things and heard information about
I don't think I learn much, just a revision. Most athletic events, but I didn't learn anything new.
times the class is unruly. No.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
All the activities, co-operation helps, group work. That you have to pay attention. It helps when the
It helps to be rested. For example, where we have content of the book is interesting. And the
PE, or a classical subject, we are sleepy, bored. teacher's pressure. And when we help one another
When we go to a frontistirio we do one hour, we when we try to learn. There isn't any co-operation
are relaxed. in class, there isn't a task where we are told to

work together, but I think there should be.

21. How often do you write tests or exams? What are you examined on?
Twice. This year we have fallen behind. We have We write a test once a month. So far we have
written two exams and one test. We are tested on written two tests and two exams. When we write
the lesson of the day. When we are due to write an exam or test it is usually on grammar, (to
the teacher always gives us questions and tells us complete or transform sentences) And we get a
the type of exercise that will come up in the test, text to answer questions in full. And we get

dictation.

22. Are these tests or exams important? Why do you think so?
Yes, because most of the pupils don't pay Yes, for the grades I consider them very
attention and they rely on the exams for a grade. important. But for the issue of learning, these are
[agrees with classmate]. things we have done before, so I don't consider

them important.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
Last year we wrote more tests because we were This year we did more essential tenses, in each
on time with the syllabus. Unit we refer to some grammatical phenomenon.

I think nobody pays any attention in class now.
And in adolescence especially we don't think
about the English lesson.

24. Can you think of ways in which your English lesson could be made better?
Some games which would break the monotony. Co-operation, working with others in English.

25. What is the classroom climate like?
There are some pupils who constantly joke
around, it's not possible to have a lesson with
them. Most of us speak badly about the lesson,
and there's a lot of tension, particularly when

The climate is boring and is not to taken
seriously. When I see English on the program I
don't think about it at all.
I personally talk very often in class, only in the

415



sometimes the teacher becomes a bit more short-

tempered. In the beginning there was more, which
... for example,
Once I called out to a peer to ask what time it is
(laughs) and the teacher said "out". I said why,
because I asked the time? And the teacher said

"yes,
I have said you must not talk". But some of us go
too far.

English lesson, because in other lessons I'm very
quiet. And you get carried away by the others
who are laughing and you say "why not me too"?

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
Generally, the class was quieter than usual, The teacher's behaviour changed for sure, she
because you were there. spoke much more in English. She speaks more in

English now, I don't know now. You should have
been hiding to see what our behaviour is like.

27. Do you have contact with English outside the classroom?
No. No.
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Pupils f01/2

fOl

1. Do you like going to school?
Often I don't want to come to school, but it's
necessary. Sometimes I like to come, not so much
for the lessons as for the company of our friends.

f02

We don't enjoy it very much, but it's something
that must be because without it we can't gain
anything.

2. Which is your favourite subject? Why do
I don't know, it depends on my mood.

you consider it your favourite?
I don't like any subject, but I do okay in Physics,
Chemistry, Mathematics, with extra lessons at a
frontistirio. Some of my friends do Math, Physics.
& Chemistry at a frontistirio, not because they
don't care about school, but they try to get through
the material as fast as possible. The school comes
second, because the frontistiria prepare you for
the Panhellenic examinations, and that's the
ultimate target.

3. Which subject do you dislike most? Why do you think that is so?
Physics/Chemistry, because of the teacher. She's History, it's important to know the facts, but I
very demanding. don't like it.

4. Could you describe what you did in the lesson today- what happened?
Nobody was quiet. We were talking. I believe it's We didn't pay much attention to the English
the teacher's fault because if she was stricter like lesson. Basically the teacher talks to herself and
the other teachers, we would pay attention. we talk to each other, and ... it's not her fault,

because we are at Lower level at frontistirio.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Other times we talk about different issues in Yes. The teacher knows that we are not interested
Greek. in the English lesson, and so she doesn't mind.

We talk about other interesting topics which are
more useful than English.

6. What do you think about English (as a language)?
It's a nice language. Neutral. Nothing changes, all languages are the

same. I want to be disinterested but I can't,
because without English you don't get anywhere.

7. How do you feel about learning it?
At your frontistirio you are at a higher level that I don't care. We don't learn English in school. We
at school. I don't think I learn anything more. learn it somewhere else.

8. What did you like most about your lesson today? Why?
We weren't paying attention. That I didn't have a lesson. We didn't learn

anything.
9. What did you like least about your lesson today? Why?
Not that I don't like not having a lesson, it' not so [agrees]
bad that we are talking with our neighbours, but it
disturbs me a bit when it happens all the time..
We were looking around and pupils were hitting
each other, there was chaos!
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10. How did you take part in the lesson?
I didn't participate. The teacher told me to go up to the blackboard.

She asked my neighbour first, and he said " I don't
want to" then I said I didn't want to either, but I
did.

11. Would you say that you participated silently at some point? Describe what you did then.
No. No.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Sometimes when we do something new, I ask I ask questions when I haven't heard it from the
questions. frontistirio or when I'm not sure how something is

written. In Greek.

13. Do you volunteer to give answers? How often? In which language?
No. Yes, always almost, I make funny comments very

often.

14. Do you speak English during the lesson? When and with whom?
No. No.

15. What do you do when you don't understand something?
I ask my neighbour. When I'm bored I don't do anything.

16. Which classroom activity do you favour most? Why?
Reading aloud, I like doing it and hearing others Nothing in particular.
read.

17. Which classroom activity do you like least? Why?
I don't like writing exercises because they are all I don't like to read, write them correctly... The
the same. Neither the lesson nor the teacher is lesson isn't at all interesting. And we know things
interesting. It's like a break. I study other subjects already,
in my English class, despite the noise.

18. What do you expect to learn from your English classes at school?
Some few words I don't know. Nothing.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
No. No.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
(the same) When the teacher pays attention, it makes you
It helps if you speak English in the lesson. learn. Now she sees how relaxed we are. If she

tells you to leave the room you will pull yourself
together. With more discipline, you will sit and
listen. Whether you will learn....(is another story).
It helps if you speak English in the lesson.

21. How often do you write tests or exams? What are you examined on?
One exam. We are tested on the grammar, on the I can't remember. When we write exams or tests
material we have covered. the teacher tells us the previous day (so) we know

what we are going to write, even the answers. We
do grammar tests.

22. Are these tests or exams important? Why do you think so?
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It's important to get a grade, because she doesn't It's important to get a grade to increase your
do any orals. general average. Otherwise, not at all.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
We get more noisy now, last year we were
quieter.

The lesson is the same. It's the third year now, and
we are leaving, so she doesn't say anything.

24. Can you think of ways in which your En
The teacher should be stricter. Not too friendly,
because the pupils will take advantage of you. If
she was stricter we would do exercises.

Maybe it would help to have a better book,
because it's not good, I don't know why. In
comparison with the textbooks we do at the
frontistirio, I don't consider it good.

glish lesson could be made better?
The teacher is the one who will set the limits. I'm
not saying that the teacher should be very strict,
nor very relaxed like she is. To speak to you, but
to make a joke too. I don't like the lesson to be
monotonous, do this, do that, the teacher should
be friendly. And be strict where it is necessary,
within limits.
I don't like the textbook. In the three years, we
have learnt the past tense.

25. What is the classroom climate like?
We are not interested in this subject It is chaotic, uninteresting. If there was no English

as a subject it would all be the same to us.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.

27. Do you have contact with English outside the classroom?
Not very much. When we go to extra lessons, yes.
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Pupils f05/6

f05

1. Do you like going to school?
Not always.

2. Which is your favourite subject? Why do
Gymnastics, and R.I. I like exercising, and I find
R.I pleasant, because the teacher is nice, he
doesn't press us, we don't have to study hard.

3. Which subject do you dislike most? Why
Mathematics, it's very difficult and I can't
understand it.

f06

Not always. I think that there are some strict
measures and there's pressure from the teachers to
study and to behave.

you consider it your favourite?
Gymnastics, it relaxes me, especially if it's at the
end of the day..
And Physics, because it is interesting

do you think that is so?
Chemistry, because I have a very strict teacher,
she shouts, and because it's difficult to
understand. The way it is written in the book is
difficult.

4. Could you describe what you did in the lesson today- what happened?
We were talking to each other, except when the We have a somewhat flexible teacher who doesn't
teacher came to our desks and told us to pay shout and we don't pay attention. We went in and
attention and to read from the textbook. started talking the whole hour.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
[agrees with classmate] No, there's usually a different situation. We

usually talk in the beginning, but then when she
tells us to pay attention we do. She writes
exercises on the blackboard and explains them to
us. We do them and if we need help we can ask
her or our neighbour

6. What do you think about English (as a language)?
I like English. It's an international language and if we don't learn

it, in the year 2000 we will be in a difficult
position. I like English.

7. How do you feel about learning it?
I believe that I fill in the small gaps I have from It's not so good, because they are revisions. When
the frontistirio we first started we found the book very difficult,

and we didn't pay much attention.

8. What did you like most about your lesson today? Why?
Nothing. That we talked constantly without being disturbed

or reprimanded by the teacher. It broke the
monotony of the other lessons.

9. What did you like least about your lesson today? Why?
When the teacher came to my desk and wanted us That the teacher interrupted our conversation,
to pay attention.

10. How did you take part in the lesson?
By doing an exercise. It was to read a text about I didn't participate,
schools and to put the grades into a sequence.
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11. Would you say that you participated silently at some point? Describe what you did then.
No. One moment when we stopped talking, and a

pupil was at the board, I looked into the book and
was thinking what I should write.

12. Do you usually volunteer to ask questions? On what occasions? How often ? In which
language?
No. Sometimes, I ask questions. I ask when I don't

understand something, but nothing stupid.

13. Do you volunteer to give answers? How often? In which language?
Not frequently. It depends, sometimes in Greek Yes, very often, if we are asked in English, in
sometimes in English. English.

14. Do you speak English during the lesson? When and with whom?
When the teacher asks me something, or we do I don't speak English during the lesson unless the
guided Role Play. teacher asks me to make up a dialogue with my

neighbour, or when I want to ask something.

15. What do you do when you don't understand something?
I ask my neighbour, and if she doesn't know I ask I ask the teacher in English. When we read
the teacher. something and I haven't understood, I raise my

hand. Sometimes I don't do anything.

16. Which classroom activity do you favour most? Why?
Reading, because I think by reading silently and I like the Listening, because we don't try to follow
aloud we absorb English better, because we get the book, we relax and try to understand. We
the vocabulary explained. don't do Listening too often lately.

17. Which classroom activity do you like least? Why?
Listening, because we don't manage to listen fast Writing, because I'm bored doing it.
enough.
18. What do you expect to learn from your English classes at school?

Sometimes the lessons help me sometimes they
don't. They help me 20% of the time.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
No. Those of us who attend frontistirio don't learn No. Sometimes the teacher doesn't help, and
anything in particular sometimes it's the textbook.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
The teacher here explains words to us in Greek, It helps when we speak sometimes in English and
while at the frontistirio the teacher speaks only in we can learn easier.
English, and words are explained in English.

21. How often do you write tests or exams? What are you examined on?
We have written 2 exams this year. We used to write many tests. We are examined on

various tenses, or whatever is in the Unit.

22. Are these tests or exams important? Why do you think so?
Quite important, because we can see what Not really, because they are easy. And the grading
mistakes we have made. isn't very important. The teacher just wants to see

what we know.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
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This year, the material is more difficult, and the I haven't seen any difference because we have had
pupils' behaviour was less rowdy. the same teacher.

24. Can you think of ways in which your English lesson could be made better?
There isn't a better way, I think. We need to pay more attention and to be more

attracted to the lesson.
To get more help from our teachers. To improve
the textbook.

25. What is the classroom climate like?

[agrees] Friendly, pleasant.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No, don't think so. Yes, the teacher used to be stricter, she was more

flexible so as not to give a bad impression.

27. Do you have contact with English outside the classroom?
No. No.
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Pupils g01/2

gOl

1. Do you like going to school?
Yes, when we aren't writing exams.

g02

Yes, some days when it's not boring.

2. Which is your favourite subject? Why do
Sport, because it's fun.

3. Which subject do you dislike most? Why
Maths -because of the teacher.

you consider it your favourite?
Art, because it's a pleasant diversion and Sports
because it's no effort,

do you think that is so?
German, reading stories is allright, but spelling
isn't fun.

4. Could you describe what you did in the lesson today- what happened?
We checked our homework in the beginning and We had a story about a girl who has a friend who
answered questions on the text - we should read is coloured, and the girl's father discriminates
the questions again and answer them. against her friend and thinks that all blacks are

bad.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
We sometimes do other things, like a vocabulary No. We don't do stories so often, sometimes we
test. We read frequently. work with the textbook but not so often, [agrees

with classmate about the reading].

6. What do you think about English (as a language)?
English sounds good. English is a nice language, a simple language.

7. How do you feel about learning it?
The grammar is sometimes a bit difficult but Learning English at school is good, okay,
otherwise it's allright.

8. What did you like most about your lesson today? Why?
Reading aloud, because it sounds good. Reading aloud.

9. What did you like least about your lesson today? Why?
The lesson was average. The lesson was average, not very good not very

bad either

10. How did you take part in the lesson?
I said and did a lot. I didn't participate much. I participated very little.

11. Would you say that you participated silently at some point? Describe what you did then.
I listened to what was happening. yes, I drew a picture from the last lesson. It was a

caricature from the Spiegel and I coloured it in.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
I don't ask questions, I don't have the courage to. No, I don't ask questions. Having the courage isn't

a problem.
Sometimes I don't know or I don't feel like

asking.

13. Do you volunteer to give answers? How often? In which language?
Sometimes I volunteer to give answers. I try in Sometimes, not often. In German.
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English.
14. Do you speak English during the lesson? When and with whom?
Just with the teacher. If 1 speak in English 1 do so with the teacher only.

15. What do you do when you don't understand something?
I ask my neighbour. 1 ask my neighbour.

16. Which classroom activity do you favour most? Why?
When we do something simple in writing for Reading,
example. Something we have already done
before, something I can already do. Practice
writing.

17. Which classroom activity do you like least? Why?
I get bored when the teacher talks too much and I least like it if 1 have an answer and someone
for too long. shouts it out.

18. What do you expect to learn from your English classes at school?
The language, to understand it. To understand the language and to speak it.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Yes. English, little words.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
To translate things so 1 get a clear idea about the Reading helps me most,
meanings of the vocabulary.

21. How often do you write tests or exams? What are you examined on?
We do a vocabulary test about once every half We write an exam about four times each half
year, not so often. year. We do grammar or a description of a

picture, sometimes we get gap-filling exercises.

22. Are these tests or exams important? Why do you think so?
They demand much from you- for later in the Tests /exams are important.
Abitur, so you know how it is to be examined

23. What differences have you observed in this year's English lessons in comparison to last
year's?
1 changed the class, and there it was a bit more It's a bit more difficult, because I have come from
difficult because the teacher explained things in a another school and here it is more difficult. At the
different/strange way. Now it's better. Gesamtschule you have more time to learn it

At the gymnasium you get it presented in one
hour and then you have to sit home and study it/
then you have to remember it.

24. Can you think of ways in which your English lesson could be made better?
We could have better Listening tasks. More participation from the pupils.

25. What is the classroom climate like?
The teacher is okay, the climate is funny It's good, it's allright. There's no pressure,
(pleasant) and friendly.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No, but for me it was different as I participated No.
more. But generally it was like normal.
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27. Do you have contact with English outside the classroom?
Yes, I listen to English songs. [agrees with classmate].
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Pupils g03/4

g03 g04

1. Do you like going to school?
Yes, actually I do. Yes. Sometimes its strenuous, but still.

2. Which is your favourite subject? Why do you consider it your favourite?
Art, I can do it best I am good in Art too, and Mathematics- the

teacher is allright, and English is good too, it's
good if you can speak the language.

3. Which subject do you dislike most? Why do you think that is so?
French, I just can't do it and it's not fun. French and German. I'm not very good in German

even if I work on it.

4. Could you describe what you did in the lesson today- what happened?
We read a story. And we learnt one vocabulary - We read the 8th and 9th chapter of "Black &
we learn one word in each lesson, at least. White, and the teacher asked us some questions

which we answered in writing. We learn one word
at least and then we can use it in the next lesson

again.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Generally it's like this but when we have grammar We have been doing the book (reader). We don't
it's different. get homework often, we do more oral work in

class. But in general, nevertheless, it's the usual
procedure.

6. What do you think about English (as a language)?
Yes, it's not as difficult as French. The French It's good, I like it.
grammar is more difficult.

7. How do you feel about learning it?
I like it and I would like to continue until I can It's fun and I want to continue with it.
have a proper conversation in English.

8. What did you like most about your lesson today? Why?
[agrees with classmate] The discussion with the whole class, and that

most of the time it's fun.
The teacher also makes jokes.

9. What did you like least about your lesson today? Why?
I felt unwell. I had a stomach problem. Nothing in particular.

10. How did you take part in the lesson?
I was quiet. I wasn't very active but I still participated.

11. Would you say that you participated silently at some point? Describe what you did then.
Yes, by listening. Yes. By listening to the others. And I also learnt

something.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
If I want to know something, yes. But it seldom I ask if I don't know something, if I don't
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happens. understand something, if some words are missing.
Mostly in English because that's how we learn. Sometimes we ask in German but he says that he

doesn't understand this and so we have to say it in
English

13. Do you volunteer to give answers? How often? In which language?
Yes, if I know it. Yes, often. In English. Sometimes I shout it out or

I raise my hand.

14. Do you speak English during the lesson? When and with whom?
Yes, with the teacher. With the teacher - with my friends I speak

German. When my teacher asks me I answer in
English, but to my friends or my neighbour I
speak in German. When I have an idea I say it in
German to my neighbour and then I say it in
English to the teacher.

15. What do you do when you don't understand something?
If I don't understand something I first ask my I ask the teacher. If I don't ask, I look into a
neighbour and if she doesn't know I ask the dictionary
teacher.

16. Which classroom activity do you favour most? Why?
Reading for myself, when the teacher gives us Listening, because I want to understand,
something to read.

17. Which classroom activity do you like least? Why?
[agrees] He very seldom moans. I like it least when the teacher moans - it doesn't

happen often though.
18. What do you expect to learn from your English classes at school?
I expect to learn the English language. I want to learn what they teach us, like the relative

pronoun. And to speak English.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Yes. Maybe not everything he said, but some Yes.
things.
20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Listening to the teacher and reading. If I see While the teacher talks I read the text by myself
things I can remember them better. If the teacher quickly and try to summarise it in my own words,
gives us vocabulary and I have it in front of me on
a page, I can remember it better than if he just
tells me.

21. How often do you write tests or exams? What are you examined on?
We have to write exams, according to the We rarely write tests, and it's the rule to write
programme. Tested on a lot of grammar. exams.

22. Are these tests or exams important? Why do you think so?
They are important, to see if we understood it or They are important. Because that's how we
not. improve our performance.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
This year we are going faster. It's not necessarily Last year we were going slower. We repeated
more difficult. some things from the 7th class and now we are

going on.
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24. Can you think of ways in which your English lesson could be made better?
I would like it if the teacher saw that pupils didn't No, I like the lessons the way they are.
talk so much about things unrelated to the lesson.

25. What is the classroom climate like?
There's a lot of talk, but it's nice It's nice. Most of us get what is going on and we

feel comfortable. We feel free with the teacher.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
Not at all. No.

27. Do you have contact with English outside the classroom?
Sometimes we talk a bit in English with each Seldom, when I meet someone on the street who
other in class. asks me the way in English
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Pupils h01/2

hOl h02

1. Do you like going to school?
Yes sometimes, actually not for the lessons, but Not very much either,
it's good to meet your school-mates.

2. Which is your favourite subject? Why do you consider it your favourite?
Sport, because it's fun and you can work off Gym, because you can move a lot and it's fun to
tension. do.

3. Which subject do you dislike most? Why do you think that is so?
It depends on the subject. Sometimes it's Mathematics or Chemistry, I'm not interested in
Geography, sometimes History, and sometimes them and the teachers we have explain things in a
Maths. Sometimes the teachers have strange boring way.
moods.
If you don't understand something you are
reprimanded. It depends on the teacher and
his/her mood.

4. Could you describe what you did in the lesson today- what happened?
We talked about the History page again and about [agrees].
these Colonies. We listened. We had to write a

story with certain words that we were given. Then
we listened to a song.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
It's always different, depending on the topic. We [agrees].
do songs from time to time.

6. What do you think about English (as a language)?
I like it. I prefer it to all other foreign languages. I like English too, it can help a lot if you are in a
And it's not as difficult to understand as French. foreign country because people talk mostly in
In French you have to struggle with the language. English. For most professions you need English.
We do grammar, fill-in-the-gaps exercises, tenses,
reading comprehension, oral and written. In the
lesson we do oral work and then we write them as

homework.

7. How do you feel about learning it?
Good. Good.

8. What did you like most about your lesson today? Why?
I liked writing the story. The song was "in", And listening to the song, it was a nice change,
usually we listen to oldies.

9. What did you like least about your lesson today? Why?
That I was nominated. I didn't want to. And the The repetition of the History page
repetition of the History page. They are always
stupid.

10. How did you take part in the lesson?
I was nominated. Did not volunteer. I nearly I was nominated too. And we had to write this
never put my hand up. story. I did not volunteer.
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I always hope that I will not be nominated.

11. Would you say that you participated silently at some point? Describe what you did then.
Yes. I listened to what was going on or I chatted. Yes I listened to what was happening.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Rarely. I ask when my neighbour can't explain it Now and then, if I don't understand something,
to me. In English. Mostly we have to ask in English. We try to use

English immediately, but we are allowed to use
German and then we translate into English
together.

13. Do you volunteer to give answers? How often? In which language?
Rarely, once or twice. Rarely.

14. Do you speak English during the lesson? When and with whom?
With the teacher. With my neighbour I chat in With the teacher. To answer a question.
German.

15. What do you do when you don't understand something?
I ask my neighbour first. At times I ask questions I ask directly for the meaning,
openly and at times privately.

16. Which classroom activity do you favour most? Why?
Translating songs. It's nice. [agrees] and writing.

17. Which classroom activity do you like least? Why?
The History page. Reading comprehension Reading comprehension questions. It's difficult to
questions. It's difficult to formulate answers in give answers in English.
English.

18. What do you expect to learn from your English classes at school?
To be able to get around in England. English.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?

Yes, American History, even if it isn't fun. [agrees]

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Talking a lot in the lesson and when the lesson
isn't so forced/tense. It becomes tense is when we

do routine patterns, reading a text, answering
questions, learning vocabulary. We would prefer
more general questions, (discussion).

21. How often do you write tests or exams? What are you examined on?
We don't do many vocabulary tests. Otherwise we [agrees]
are examined on what we have been taught in the
previous lessons. Reported speech or whatever.

22. Are these tests or exams important? Why do you think so?
They are important so that the teacher can see that [agrees],
we have understood.
For the exams you are told in advance, but tests
are surprise tests, so you are made to study in-
between.

Not only doing the textbook but also answering
questions about things, even though I don't like it.
It's the best way to learn.
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23. What differences have you observed in this year's English lessons in comparison to last
year's?
No differences. We have continued with the No big differences,
material and done some revision on grammar like
the reported speech. We also have more

vocabulary.

24. Can you think of ways in which your English lesson could be made better?
Can't think of any suggestions. It's good. Can't think of any suggestions.
Sometimes I get upset about things... like when
people make stupid remarks when people can't do
something and sometimes the teacher makes
stupid remarks.

25. What is the classroom climate like?

Easy-going. Like, when you aren't paying
attention the teacher doesn't have a fit

immediately. We help each other in the lesson.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. The teacher behaved as normal. No. [agrees with classmate]

27. Do you have contact with English outside the classroom?
No. No.
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Pupils h05/6

h05

1. Do you like going to school?
Yes, if there's no exam on that day.

2. Which is your favourite subject? Why do
Maths because I'm good in it and it is fun for me.

3. Which subject do you dislike most? Why
French, because we have a difficult teacher. And
he often takes leave.

h06

Theoretically yes, it depends on the subject.

you consider it your favourite?
English, because I can do it.

do you think that is so?
French. He's just difficult.

4. Could you describe what you did in the
We did a homework check. Our answers were

compared.
There were questions in the book and we had to
think about them at home and write them down.

(The teacher collected the homework in the PE
lesson). Then we wrote a story with words that
were given to us and then we listened to a song.

lesson today- what happened?
We continued talking about the History and the
colonists in America and we checked our

homework, we gave our answers to questions.
And we listened to a song.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Except the song, yes. [agrees]

6. What do you think about English (as a language)?
The grammar is pretty easy, but the word order in
sentences is difficult. I just don't understand it.

7. How do you feel about learning it?
It's useful if you are good at it. It's fun.

8. What did you like most about your lesson today? Why?
The song. Different. The song, because it was something different

9. What did you like least about your lesson today? Why?
There was nothing disturbing. There wasn't anything bad about it.

10. How did you take part in the lesson?
I raised my hand. And wrote the story. I tried to participate as best I could and I listened.

(I made a small attempt with the story)

11. Would you say that you participated silently at some point? Describe what you did then.
I listened. [agrees]

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Rarely. In English. I ask questions but not so often, depending on

how the teacher wants me to say it. Actually, in
English.

13. Do you volunteer to give answers? How often? In which language?
Yes, sometimes. When I know the answer. In
English.
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14. Do you speak English during the lesson?
Very rarely, in German and English. Only with
the teacher.

When and with whom?
Yes. About twice in a lesson. In English.
Sometimes even with my neighbour. And the
teacher.

15. What do you do when you don't understand something?
I ask my neighbour, the teacher, or I try to find 1 ask my neighbours,
out for myself.

16. Which classroom activity do you favour most? Why?
Listening because it's the easiest way. Listening to the teacher. And daydreaming.

17. Which classroom activity do you like least? Why?
Having difficult writing exercises. Being nominated and showing that you have no

idea.
18. What do you expect to leam from your English classes at school?
To be able to speak English. To be able to speak English. Chips and Cola.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Some things about the history of the United [agrees with classmate]
States.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Writing exercises at home. Doing things that don't Doing homework carefully. In the lesson I don't
have to be directly related to the lesson. really have time to think carefully

21. How often do you write tests or exams? What are you examined on?
For the vocabulary tests we are given words we We write grammar exams and vocabulary tests,
have to translate, or sometimes we are dictated
words in English and we write them down.

22. Are these tests or exams important? Why do you think so?
It's good to know when you are getting a test Sometimes they are important because I didn't
because you can study for it. know words before and after the test I knew them,
[agrees with classmate] And they are a motivation for those who don't

want to study.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
It's a bit more difficult this year. We do more grammar this year.

24. Can you think of ways in which your English lesson could be made better?
It disturbs us that the teacher has a very The lessons could be better if the teacher didn't
monotonous voice, (which makes me stop always ask LIN, her favourite student. If she
listening), and has a favourite in the class (she is wants to know something specific, LIN is always
not being entirely fair). asked even if she doesn't volunteer. She is

nominated about 6X in a lesson. We are not

restricted in participating but the teacher
nominates LIN all the time.
It disturbs us that the teacher's voice fades away
at the end of a sentence.

25. What is the classroom climate like?
It depends how the students treat me.
We like the teacher a bit, defends the ones with
problems

Some students chat but it doesn't disrupt the class.
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26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No The class was a bit quieter.

27. Do you have contact with English outside the classroom?
At home. In my free time, but not so much.

434



Pupils i01/2

iOl i02

1. Do you like going to school?
I like it. It's okay.

2. Which is your favourite subject? Why do you consider it your favourite?
PE and Art. In PE we can listen to music and talk PE, Art and Maths. They are subjects where I can

take it easy.
3. Which subject do you dislike most? Why do you think that is so?
English, because the teacher teaches in such a English, because it is quite boring sometimes,
way that puts you off, she just wants to get
through with it.

4. Could you describe what you did in the lesson today- what happened?
We talked about the American Indians, about the The teacher gave us material to learn for a test
period from 1500 onwards. The teacher asked us tomorrow
questions about that period. She had gone over all
that yesterday and wanted to repeat some things,
to see if we had understood. And we have to write
a test about it tomorrow because we didn't do it
well enough today.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
She talks to us about her children and about all Sometimes she just narrates her life-story.
the places where she has lived, about
America...She talks, and whoever is interested
listens, the others do something else.

6. What do you think about English (as a language)?
It's a really good language. It's easier than French.

7. How do you feel about learning it?
[agrees with classmate] It depends on the teacher. With some teachers it is

fun to learn English, with others it isn't. With the
current situation, I get a bit tired.

8. What did you like most about your lesson today? Why?
That the teacher left the classroom one minute She just doesn't want to have anything more to do
before the bell rang. When we start talking she with us, without explaining why.
just goes away without giving us any sign.

9. What did you like least about your lesson today? Why?
We must write a test as punishment, to copy That we now have a test to write. A vocabulary
everything in our books and then be tested. And test,
we are going to be asked questions about the
material we did today.

10. How did you take part in the lesson?
I participated in the beginning. I was tired. We had done PE in the previous

period and I was tired.

11. Would you say that you participated silently at some point? Describe what you did then.
Yes. 1 thought about what the teacher was saying Yes. I listened sometimes
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and tried to figure out how I would say
something, how I would answer.

12. Do you usually volunteer to ask questio
language?
Only when we have unknown words. Not often.
We ask in German, she rephrases in English and
sometimes in French, she brings French words
into the talk.

i? On what occasions? How often? In which

Sometimes we ask questions, though not today.
We do that in German, but then she asks us to say
it in English.

13. Do you volunteer to give answers? How
Yes. About 4-5 times in one lesson.

often? In which language?
Yes. Sometimes often, sometimes less often or
not at all. But normally about 4 times in one
lesson.

14. Do you speak English during the lesson? When and with whom?
Only when we give an answer to the teacher. Not [agrees with classmate]
with each other.

15. What do you do when you don't understand something?
We ask or the teacher asks us whether we have Sometimes we ask the teacher, sometimes we
understood and we say yes or no. The ones who don't. We also ask each other,
haven't understood don't take the initiative to ask.

16. Which classroom activity do you favour most? Why?
Doing information-gap exercises. Role play Sometimes reading or doing an information-gap
activities. exercise or something like that. Bingo also, in

English. That's how we do vocabulary exercises.

17. Which classroom activity do you like least? Why?
When the teacher just talks away. When someone gets called on and hasn't been

paying attention at that moment and the teacher
immediately scolds them.

18. What do you expect to learn from your English classes at school?
Pronunciation, vocabulary, to be able to talk The pronunciation,
fluently.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?

Yes, perhaps a bit about the history of the [agrees with classmate], I thought it was a
American Indians. But nothing new regarding repetition.
English.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?

Listening to good pronunciation, and grammar
helps too.

21. How often do you write tests or exams? What are you examined on?
Three exams per half year, so it must be total of About three per half year,
six in the whole year, excluding surprise
vocabulary tests which we write quite often.

22. Are these tests or exams important? Why do you think so?
The vocabulary tests are important for the oral Yes, for the grades. In this class we have to
grade, and the others are important for the written prepare ourselves well,
grade. The oral is more important. We study for
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these tests and exams but we forget everything
very fast afterwards.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
Last year we had problems with this teacher, there It was easier.
were long discussions with the parents. We didn't
learn any English. This year she doesn't talk so
much about herself, about different films, her
children etc., she does more of a proper lesson.

24. Can you think of ways in which your English lesson could be made better?
The teacher only works with the good pupils and Our past teacher always had his material, what he
the others -the bad ones- are just dead for her. wanted to teach, and we could all participate well.

With this teacher, some of us have fallen behind,
others are better.

25. What is the classroom climate like?
The climate between the pupils is very good. The The pupils get on well with each other, but there
teacher has her moods. are many who don't get on well with the teacher.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No, it was exactly so. The teacher was in a bad phase.

27. Do you have contact with English outside the classroom?
Yes, when we go abroad. Yes, on holiday.
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Pupils i03/4

i03

1. Do you like going to school?
It depends what kind of a day it is. When I know
that a test is coming up I am stressed and cannot
concentrate on the lessons very well.

2. Which is your favourite subject? Why do
English because it is fun with this teacher and
Maths, because I understand it quickly and it is
fun.

i04

Not because of the lessons, but because of our
friends.

you consider it your favourite?
Maths is my favourite because I can do it.

3. Which subject do you dislike most? Why do you think that is so?
Music, because 1 do not intend to become a German, because one cannot practice dictation
musician and don't see why I should learn it. and because you cannot improve if you are bad at

it.
4. Could you describe what you did in the lesson today- what happened?
Nothing. We did American Indian History. It Everyone was asleep, and the lesson material
started as usual and then it got worse. I think she ways uninteresting, we had it already. We had to
was in a bad mood today. be well-behaved. We had a text to read and the

teacher asked questions on the text but no-one had
been following and no-one could answer. We all
sat there and the teacher got upset. And then we
got homework as punishment.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
More or less. The teacher talks a lot. Yes.

6. What do you think about English (as a language)?
I think it's very good. It's not so difficult to speak Easy. Easier than other languages
it.

7. How do you feel about learning it?
I have to learn English because I will be going to It's tiring to learn.
the USA next year. The teacher talks rarely with
us, she does written work mostly, we should talk
more with her, individually, because we can
understand and learn faster.

8. What did you like most about your lesson today? Why?
I didn't like anything. I cannot think of anything.

9. What did you like least about your lesson
That we got so much homework. That the teacher
was so irritated.

10. How did you take part in the lesson?
In the beginning I participated, when the teacher
asked us what we remembered from yesterday's
vocabulary, I raised my hand.

today? Why?
We didn't do anything, everyone talked with their
neighbour.

I participated in the end, I read the text and
answered some questions.

11. Would you say that you participated silently at some point? Describe what you did then.
I don't know. I listened and got the jokes. Yes. I didn't talk with my neighbour and didn't

438



move around the classroom.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes. General questions. When we don't Yes. Questions about the grammar. In German,
understand something, vocabulary for example, When she asks us to say it in English we do.
after we read a new text.

13. Do you volunteer to give answers? How often? In which language?
I raise my hand pretty often, about twenty times Yes. It depends. About ten times in a lesson. I
in one lesson, but the teacher nominates me about answer in English
half the time.

14. Do you speak English during the lesson? When and with whom?
Only with the teacher. It is the only chance. Only with the teacher. To answer a question.

15. What do you do when you don't understand something?
Sometimes I ask, but when I think I will be Nothing. I check in a dictionary,
laughed at, I leave it. Or I get hold of a dictionary.

16. Which classroom activity do you favour most? Why?
When we talk about something we know. When we can create our own texts, orally.

17. Which classroom activity do you like least? Why?
Doing homework. Copying things from the Information-gap exercises. And having to answer
blackboard. difficult questions, about things we don't have any

idea about. For example, yesterday she asked us
about something that was on the news, which we
didn't know about.

18. What do you expect to learn from your English classes at school?
To have a feeling for the language. That at least one can talk with a native speaker.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
No. She was so upset and we were too tired. No.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Those that are fun to do. Where we can be active. Not learning vocabulary off by heart, but in the
Where she gives us clues. form of games.

21. How often do you write tests or exams? What are you examined on?
Two dictation tests, a lot of surprise vocabulary [agrees],
tests.

22. Are these tests or exams important? Why do you think so?
Yes, for the grades. But personally they are not at Yes, because you are forced to study
all important.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
No differences, except that we talk more in The teacher was in a worse state last year.
English. Last year we had more stress with the
teacher.

24. Can you think of ways in which your English lesson could be made better?
That all participate. It depends on the pupils.
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25. What is the classroom climate like?
I think it's okay. We help each other. Not very friendly.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
We were particularly quiet. Yes, the class is normally louder and we talk

more in German.

27. Do you have contact with English outside the classroom?
When I'm away on holiday I get to speak English. On the computer.
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Pupils j05/6

j05 j06

1. Do you like going to school?
It's hard for me but I like it. No.

2. Which is your favourite subject? Why do you consider it your favourite?
PE. I have always liked being physically active. Music. Because it is not boring.

3. Which subject do you dislike most? Why do you think that is so?
Chemistry. I don't know what I will need it for Physics, because it doesn't interest me.
later.

4. Could you describe what you did in the lesson today- what happened?
First we talked about something, I'm not sure
what it was anymore, and then we wrote a
dictation.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
We read from the book. Then we answer We do grammar, [agrees with classmate)
questions on the texts orally. And we get
homework.

6. What do you think about English (as a language)?
Speaking it is easy but the grammar is difficult. It's easy.

7. How do you feel about learning it?
I think it's good. It's boiing, because I know English, -not the

grammar, but I can speak and read English.

8. What did you like most about your lesson today? Why?
[no comment] I don't enjoy writing dictation. Nothing really.

9. What did you like least about your lesson today? Why?
The writing. Writing.

10. How did you take part in the lesson?
I wrote the dictation. I didn't.

11. Would you say that you participated silently at some point? Describe what you did then.
No. No.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
I ask often, but usually after the lesson. In Yes. When I am interested in something. About 2-
German. 3 times in a lesson. I ask my questions first in

German.

13. Do you volunteer to give answers? How often? In which language?
Not that often. I raise my hand. In English, when Yes, often. When I answer a teacher's questions. I
the teacher asks in English. raise my hand. My choice of language depends on

the question.

14. Do you speak English during the lesson? When and with whom?
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To answer the teacher's question, but not too To answer the teacher's questions,
often.

15. What do you do when you don't understand something?
I ask my neighbour first, and then maybe the I ask my neighbour and my teacher,
teacher.

16. Which classroom activity do you favour most? Why?
Reading aloud. I read well. I don't know.

17. Which classroom activity do you like least? Why?
Doing too much grammar. Writing.

18. What do you expect to learn from your English classes at school?
[agrees] That we master the language to a certain degree.

That we can understand spoken English.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?

Yes, the difficult words from the dictation. Some grammar.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
Reading aloud. Memorising vocabulary.

21. How often do you write tests or exams? What are you examined on?
[agrees] We write lots of tests and 3 exams towards the

end of the year. We are tested on grammar and
vocabulary.

22. Are these tests or exams important? Why do you think so ?
Yes, because they help me learn things that I will For the grades,
need later.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
Last year in my other school the lesson was freer No. Only the material changed. The "schema" of
and more flexible. We could move around, we the lesson has remained the same,

could leave the class if we felt like it, we did more

games.

24. Can you think of ways in which your English lesson could be made better?
No. No. We could learn more colloquial expressions,

intimacies, personal language.

25. What is the classroom climate like?
Good. The climate is friendly. Good. We get along well with each other.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
I thought we were louder. No.

27. Do you have contact with English outside the classroom?
At my father's business where I go. Yes. In England.
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Pupils j07/8

j07 j08

1. Do you like going to school?
Yes, I do. Yes.

2. Which is your favourite subject? Why do you consider it your favourite?
Maths and Physics. It's fun to calculate with I enjoy doing Maths too because I am good at it.
numbers.

3. Which subject do you dislike most? Why do you think that is so?
Chemistry, because the teacher is too strict and The same, because we are constantly asked
we have to pay attention all the time. questions.

4. Could you describe what you did in the lesson today- what happened?
We did a practice-dictation and then we corrected [agrees] And we talked about the upcoming exam,
it on our own.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
No, normally, we have a theme and we read a [agrees]
text. Ten minutes before the end we talk about it
or we ask questions.

6. What do you think about English (as a language)?
It is a nice language. One needs it for later. It is important, English is spoken world-wide.

And it is on computers.

7. How do you feel about learning it?
[agrees] I find it easy to learn.

8. What did you like most about your lesson today? Why?
[agrees] That the teacher tolds us about the test, so she

made it easy for us.

9. What did you like least about your lesson today? Why?
Nothing. [no comment]

10. How did you take part in the lesson?
I wrote the dictation. Me too.

11. Would you say that you participated silently at some point? Describe what you did then.
One couldn't do anything today. [no comment]

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes. In German. Yes. Not often. It varies.

13. Do you volunteer to give answers? How often? In which language?
Yes. About 3-4 times in a lesson. In both Yes.

languages.

14. Do you speak English during the lesson? When and with whom?
Only to answer. Not really.
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15. What do you do when you don't understand something?
[agrees] I ask my neighbour or the teacher.

16. Which classroom activity do you favour most? Why?
I like oral activities more, when we write things I like it when we do gap-filling exercises orally,
on the board, when we do gap-filling exercises.

17. Which classroom activity do you like least? Why?
[agrees] Writing.

18. What do you expect to learn from your English classes at school?
To be able to understand the language That we are taught how to read, how to pronounce

words properly.

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
The words we did in the dictation. [agrees]
Yes. Yes.

20. What aspect or part of the lesson procedure helps you learn the language? Which activities
help you learn English?
[agrees] Reading, and comprehension questions.

21. How often do you write tests or exams? What are you examined on?
Not often. We write vocabulary tests and 3 [agrees]
exams. There we are examined on reading
comprehension, grammar, gap-filling and so on.

22. Are these tests or exams important? Why do you think so?
Yes, they are important for the grades. Yes, because we need the knowledge for later.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
The lesson is done in the same way as always. The material got more difficult, we get more

grammar.

24. Can you think of ways in which your English lesson could be made better?
To have classes of fewer pupils. To do more work To have two teachers in the lesson, so that more
on the blackboard. of us can participate.

25. What is the classroom climate like?

Very good. We talk about various things, it is fun [agrees]
with the teacher. The relationship between the
pupils and with the teacher is very good.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No, we often have people coming in.

27. Do you have contact with English outside the classroom?
Sometimes at home. No.
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Pupils k01/2

kOl k02

1. Do you like going to school?
Yes, it depends on the subjects. English is good. 1 would say no-one likes to go to school but we

have to do it. Sometimes I feel like going to
school and sometimes I don't.

2. Which is your favourite subject? Why do you consider it your favourite?
I like English because I understand songs when I Physics, because it interests me.
hear them and that's good. And German because
I'm good at it.

3. Which subject do you dislike most? Why
History and Geography because 1 don't
understand any of it. It's difficult.

do you think that is so?
History and Maths. History is totally boring and
the teacher cannot transmit the lesson in a way
that it begins to interest me. Maths is just numbers
and numbers, nothing else.

4. Could you describe what you did in the lesson today- what happened?
We went through the homework, we did exercises I have forgotten.
in the book. First we read then we translated and
then we gave the answers to the exercises.
We got questions on cards, "what do...wo
schwimmst Du?" It was like a game.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Yes. Yes.

6. What do you think about English (as a language)?
One can make him/herself understood Complicated... but good,
everywhere.

7. How do you feel about learning it?
Good. Good.

8. What did you like most about your lesson today? Why?
The game with cards because it was fun. The checking of the homework. That's where I

understood better what it was about.

9. What did you like least about your lesson today? Why?
Today was quite nice. I liked it. [agrees with classmate] There was nothing, it

wasn't so boring.
10. How did you take part in the lesson?
I read aloud and I wrote in my notebook. I raised my hand, I translated and did the

exercises in my book.
11. Would you say that you participated silently at some point? Describe what you did then.
No. Yes. I listened to my classmates.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes, when we do something new and I don't Yes. When something it is not clear. I ask my
understand something, I ask the teacher, at the classmate in polish,
most 3 times in a lesson. In German.
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13. Do you volunteer to give answers? How often? In which language?
Yes. Often. 1 raise my hand mostly. If I need to Yes. Sometimes I answer in English and
answer in English I do. sometimes in German.

14. Do you speak English during the lesson? When and with whom?
No. Mostly in German. Not with my classmates. Only when I answer a

specific question.
15. What do you do when you don't understand something?
I ask the teacher. I ask my neighbour. Or I don't ask at all.

16. Which classroom activity do you favour most? Why?
Working from the book, filling in sentences. I can Reading silently because I do it for myself and it
concentrate better. is better and translating because I understand

better.

17. Which classroom activity do you like least? Why?
When we get extra handouts that don't belong to Reading aloud, because I am too slow and make
the book. 1 don't understand the text and many many mistakes,
words and it is difficult.

18. What do you expect to learn from your English classes at school?
To understand English because I enjoy The language, that I may be able to understand
understanding songs with English lyrics. others (who use it).

19. Do you believe you learnt something in the last two lessons? Do you think you learn English
at school?
Yes. The new sentence that we did on the cards. Yes. Words.
Yes. Yes.

20. What aspect or part of the lesson procedure helps you leam the language? Which activities
help you leam English?
When I read and understand the text and when I Writing down the words which I do not know,
do written exercises based on the text..

21. How often do you write tests or exams? What are you examined on?
We write an exam once every three months. [agrees]
We are tested on the material, the units that we
have been taught.

22. Are these tests or exams important? Why do you think so?
Yes. For the grades, to get a good grade. Yes, because the teacher doesn't always nominate

me in class and she can see how much I know.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
The procedure is the same. They are more difficult. Otherwise the same.

24. Can you think of ways in which your English lesson could be made better?
I find them very good. Maybe we could have We could have less writing,
some more games.

25. What is the classroom climate like?
The teacher is very nice, she never shouts, she [agrees] We are satisfied.
helps us, and we help our classmates. No
problems.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.
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27. Do you have contact with English outside
I listen to music.

the classroom?
I have contact with English-speaking people when
we go abroad with my parents.
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Pupils k03/4

k03 k04

1. Do you like going to school?
Yes and no. I'm not too enthusiastic about it.

2. Which is your favourite subject? Why do you consider it your favourite?
English because I like the language and the PE because I can use the instruments and I am
teacher (she explains things to us), and PE allowed to juggle, and Maths because I am
because we play basketball and do things fascinated by the numbers. It's fun to do.
together.

3. Which subject do you dislike most? Why do you think that is so?
German. We write too many tests. German and Art. One needs German but it is a lot

of work.

4. Could you describe what you did in the lesson today- what happened?
[agrees with classmate] We worked on a text with gaps. I had to fill in the

words. Then we got cards from our teacher and
we had to read the questions on them. Then we
nominated our classmates to answer the questions.
Later we wrote our own questions. In the end we
worked on a customer-assistant dialogue.

5. Is this the usual procedure in your other English lessons too (is this generally what happens)?
Sometimes we work from the workbook, or we Yes.
practice on vocabulary.

6. What do you think about English (as a language)?
It is the most important language. It partly
difficult, but it's nice.

7. How do you feel about learning it?
It is difficult. One cannot learn it properly. It is different from learning it from parents or

friends. I like learning it.
8. What did you like most about your lesson today? Why?
I liked everything. Our teacher knows what we I found everything quite allright.
need to do more and what we like.

9. What did you like least about your lesson today? Why?
Talking about the marks. In the lesson, there was [agrees]
nothing really.

10. How did you take part in the lesson?
I did not raise my hand. I wrote down the answers I tried to raise my grade. I raised my hand, I
in the gap-filling exercise. And I did the dialogue, participated as much as possible.

11. Would you say that you participated silently at some point? Describe what you did then.
Yes. I listened. I was active and concentrated only on the lesson.

12. Do you usually volunteer to ask questions? On what occasions? How often? In which
language?
Yes, when I do not understand something. It Exactly, [agrees with neighbour] I ask in German,
depends, when there are lots of things, I ask more
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questions. In German and English.

13. Do you volunteer to give answers? How often? In which language?
Yes. Once or twice. To read something... Yes, when I know exactly what to say. It varies.

In German and English.

14. Do you speak English during the lesson? When and with whom?
Yes. With the teacher. Yes, with the teacher and with classmates, our

neighbours. A couple of words or phrases.
15. What do you do when you don't understand something?
I ask my neighbour who knows more. Or I say I ask either my teacher or a classmate. I ask my
that I don't understand. classmate first. Or I just say "sorry I don't

understand this".

16. Which classroom activity do you favour most? Why?
Doing transformation exercises. Reading texts or writing exercises.

17. Which classroom activity do you like least? Why?
Oral work, like explaining the meanings of words. The long lesson, 80 minutes.
It is stupid because one forgets it anyway.

18. What do you expect to learn from your English classes at school?
The pronunciation, to be able to read and to speak To be able to write well,
well.

19. Do you believe you leamt something in the last two lessons? Do you think you learn English
at school?
Yes. What to say when I am say in a supermarket How to practise conversation using short and
in England. clear sentences.

20. What aspect or part of the lesson procedure helps you leam the language? Which activities
help you leam English?
Always reading aloud and writing new words By reading and writing,
down. The teacher corrects my errors.

21. How often do you write tests or exams? What are you examined on?
We write tests more often, one test for each unit. [agrees]
And 3-4 exams per year.
We do gap-filling, we read a text and answer
questions, multiple choice, matching exercises.

22. Are these tests or exams important? Why do you think so?
Yes. The teacher can see we are weak and where Yes, for the grades,
she can help us.

23. What differences have you observed in this year's English lessons in comparison to last
year's?
We do the lessons exactly like before. It is a bit more difficult this year. We have been

drawn attention to the differences between British
and American English.

24. Can you think of ways in which your English lesson could be made better?
We should do more reading aloud. We should do more writing. We should all sit

together and correct each other.

25. What is the classroom climate like?
It's okay. We can move around and communicate [agrees] It is really so that we understand each
with our classmates, we help each other. The other. The relationship to our teacher is quite
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teacher understands us and we understand her. good.
We can make jokes, we are relaxed and we can
work better.

26. Has the behaviour of the class or the teacher changed in any way in the last two lessons?
No. No.

27. Do you have contact with English outside the classroom?
Yes. Yes, when I travel with my family.
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Appendix E:

Copy of COLT coding system. Source: Allwright, D. & K. M. Bailey. 1991.
Focus on the Language Classroom. Cambridge: Cambridge University Press.
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COLT(CommunicativeOrientationof LanagugeTeaching)categorydefinitions COLTObservationScheme:DefinitionofCategories
TheCOLTobservationschemeisdividedintotwoparts.PartAdescribesclassroomeventsatthe

levelofepisodesridactivity,whilePartBanalyzesthecommunicativefeaturesofverbalexchanges betweenteachersandstudentsoramongstudentsthemselvesastheyoccurwithineachactivity. PartA:ClassroomEvents
1.Activity ThefirstparameterIsopen-ended;nopredetermineddescriptorshavetobecheckedoffbythe observer.Eachactivityanditsconstituentepisodesareseparatelydescribed:e.g.,drill,transla¬ tion,discussion,game,andsoon(separateactivities);alternatively,teacherintroducesdialogue, teacherreadsdialoguealoud,studentsrepeatdialoguepartsafterteacher(threeepisode*ofone activity). PartcipantOrganization Thisparameterdescribesthreebasicpatternsoforganization: A.WholeClass 1.Teachertostudentorclass,andviceversa(Onecentralactivityledbytheteacheris goingon;theteacherinteractswiththewholeclassand/orwithindividualstudents.)

2.Studenttostudent,orstudenWs)toclass(Studentstalktoeachother,eitheraspartofthe lessonorasinformalsocializing;onecentralactivityledbyastudentmaybegoingon, <gi*8rouPofstudentsactoutaskitwiththerestoftheclassastheaudience.)
3.Choralworkbystudents(Thewholeclassorgroupsparticipateinthechoralwork, repeatingamodelprovidedbythetextbookorteacher.)

B.Groupwork 1.Allgroupsatworkonthesametask 2.Groupsatworkondifferenttasks
C.Individualseatwork(Studentsworkontheirown,allonthesametaskorondifferenttasks.) D.Group/individualwork(Somestudentsareinvolvedingroupwork;othersworkontheir own.)

HI.Content Thisparameterdescribesthesubjectmatteroftheactivities,thatis,whattheteacherandthestu¬ dentsaretalkingreading,orwritingaboutorwhattheyarelisteningto.Threemajorcontent areashavebeendifferentiated,alongwiththecategoryTopicControl: A.Management 1.Proceduraldirectives 2.Disciplinarystatements
B.Explicitfocusonlanguage 1.Form(explicitfocusongrammar,vocabulary,orpronunciation) 2.Function(explicitfocusonillocutionaryactssuchasrequesting,apologizing,and explaining)

3.Discourse(explicitfocusonthewaysentencescombineintocohesiveandcoherent sequences)
4.Sociolinguistics(explicitfocusonthefeatureswhichmakeutterancesappropriatefor particularcontexts)

C.Othertopics(thesubjectmatterofclassroomdiscourse,apartfrommanagementandexplicit focusonlanguage) 1.Narrowrangeofreference(Thissubcategoryreferstotheimmediateclassroomenviron¬ mentandtostereotypedexchangessuchas"Goodmorning"or"Howareyourwhich havephaticvaluebutlittleconceptualcontent.IncludedInthiscategoryareroutine classroomreferencestothedate,dayoftheweek,weather,andsoon.)
2.Limitedrangeofreference(Topicsinthissubcategoryrefertoinformationbeyondthe classroombutstillconceptuallylimited:movies,holidays,schooltopics9uchasextracur¬ ricularactivities,andtopicswhichrelatetothestudents'immediatepersonalandfamily affairs,e.g.,placeofresidence,numberofbrothersandsisters,andsoon.)

-p^
Ui

to

3.Broadrangeofreference(Topicsofbroadrangegowellbeyondtheclassroomand immediateenvironmentandincludereferencetocontroversialpublicissues,world events,abstractideas,reflectivepersonalinformation,andotheracademicsubjectmat¬ ter,suchasmathorgeography.)
D.Topiccontrol(Whoselectsthetopicthatisbeingtalkedabout—theteacher,thestudent,or both?)

IV.Studentmodality Thissectionidentifiesthevariousskillsinvolvedinaclassroomactivity.Thefocusisonthestu¬ dents,andthepurposeistodiscoverwhethertheyarelistening,speaking,reading,orwriting,or whethertheseactivitiesareoccurringincombination.ThecategoryOthercoverssuchactivities
asdrawingmodeling,acting,orarrangingclassroomdisplays.

V.Materials Thisparameterdescribesthematerialsusedinconnectionwithclassroomactivities. A.Typeofmaterials 1.Text(written) a.Minimal(e.g.,captions,isolatedsentences,worklists) b.Extended(e.g.,stories,dialogues,connectedparagraphs)
2.Audio 3.Visual

B.Source/purposeofmaterials 1.Pedagogic(specificallydesignedforL2teaching) 2.Non-p>edagogjc(materialsoriginallyintendedfornonschoolpurposes) 3.Semi-pedagogic(utilizingreal-lifeobjectsandtextsbutinamodifiedform)
C.Useofmaterials 1.Highlycontrolled(closeadherencetomaterials) 2.Semi-controlled(occasionalextensionbeyondtherestrictionsimposedbythematerials) 3.Minimallycontrolled(materialsasastartingpointforensuingconversation,whichmay coverawiderangeoftopics)

PartB:CommunicativeFeatures
I.Useoftargetlanguage A.Useoffirstlanguage(LI)

B.Useofsecondlanguage(L2)
II.Informationgap Thisfeaturereferstotheextenttowhichtheinformationrequestedand/orexchangedisunpre¬ dictable,i.e.,notknowninadvance. A.Requestinginformation 1.Pseudo(Thespeakeralreadypossessestheinformationrequested.) 2.Genuine(TheInformationrequestedisnotknowninadvance.)

B.Givinginformation 1.Relativelypredictable(Themessageiseasilyanticipatedinthatthereisaverylimited rangeofinformationthatcanbegiven.Inthecaseofresponses,onlyoneanswerispos¬ siblesemantically,althoughtheremaybedifferentcorrectgrammaticalrealizations.)
ZRelativelyunpredictable(Themessageisnoteasilyanticipatedinthatawiderangeof informationcanbegiven.Ifanumberofresponsesarepossible,eachcanprovidediffer¬ entinformation.)

III.Sustainedspeech Thisfeatureisintendedtomeasuretheextenttowhichspeakersengageinextendeddiscourse
orrestricttheirutterancestoaminimallengthofonesentence,clauseorword. A.Ultraminimal(utterancesconsistingofoneword—codedforstudentspeechonly)

B.Minimal(studentutterancesconsistingofoneclauseorsentence,teacherutterancesconsist¬ ingofoneword)
C.Sustainedspeech(utteranceslongerthanonesentenceorconsistingofatleasttwomain clauses)



IV.

Reactiontocodeormessage Thisfeaturereferstoacorrectionorotherexplicitstatementwhichdrawsattentiontothelin¬ guisticformofanutterance.
V.Incorporationofprecedingutterances A.Noincorporation(nofeedbackorreactiongiven)

B.Repetition(fullorpartialrepetitionofpreviousutterance/s) CParaphrase(completionand/OTreformulationofpreviousutterance/s)
D.Comment(positiveornegativecommenton,butnotcorrectionof,previousutterance/s)

E.Expansion(extensionofthecontentofprecedingutterance/sthroughtheadditionofrelated information)
F.Elaboration(requestsforfurtherinformationrelatedtothesubjectmatterofthepreceding utterance/s)

VI.Discourseinitiation Thisfeaturemeasuresthefrequencyofself-initiatedturns(spontaneouslyInitiatedtalk)bystu¬ dents.
VII.Relativerestrictionoflinguisticform A.Restricteduse(theproductionormanipulationofonespecificform,asinatransformationor substitutiondrill)

B.Limitedrestriction(achoiceofmorethanonelinguisticformbutinaverynarrowrange, e.g.,responsestoyes/noquestions,statementsaboutthedate,timeofday,andsoon)
C.Unrestricteduse(noexpectationofanyparticularlinguisticform,asinfreeconversation, oralreports,orpersonaldiarywriting)

(Frohlich,Spada,andAllen(1985:53-6)
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Appendix F:

Example of a timetable of a secondary school operating in a double shift.
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Appendix G:

Mandate circulated to the regional secondary education offices regarding the

introduction of a second foreign language in the schools and the allocation of
hours.
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TYMNAEI8N AAM3ANETAI MONO H TAQIEA; EIOY ExOYN A IAAX0EI 0| MA6HTEE ETO
aHMOTrKO'gni TPl A K^AYO^TOYAAX I ETON XPONI A. ME TO aEAOMENO AYTO:

A) OE 0| Al A AXTHKAN TAAAI KA ER| AYQ TOYAAXI ETON XPONI A ETO AHMOTIKO,
•

8A a IAAEKONTAI ETO TYMNAEI 0 TH-ItAAAI KH Eni AYO QPEE KAI TH AEYTEPH
EENH rAQEZA (AlTAIKH) ERI TPEIZ;-QPEZ.

B) OEOI AIAAXTHKAN ArTAI KA EDI AYO-TOY AAA I ETON XPONI A ETO AHMOTIKO,
9A AIAAXKONTAI ETO TYMNAII 0 THN AITAIKH ER| AYQ QPEE . KAI TH
AEYTEPH HENH TAvlEEA (TAAAIKH H TEPmANIKH) Eni TPEIE QPEE.

D" 0101 maohtei aen exqyn aiaaxqeikami a eew taqzea ETOAHMOTIKO h
EXOYN AIAAX0EI iENH TAQEEA Al POJEPO Ano(aY9)xPOHI A , OA AI AAX0OYN
Eni TPEII QPEE MONO MIA EENH TAQEEA, AYTH I10Y AIAAEKETAI ETO
TYkWAE I 0 YnOAOXHE.

A) EE EEAI PETI KEE nEnPI nTQEEl E KAI MONO AOTQ ANTIKEI MENI KHE AAYNAMI AE
NA AIAAX0EI AEYTEPH EENH TAQEEA, OA AIAAXOEI H EEW1 TAQEEA ROY
A I AAEKETAI ETO TYMNAEI 0 YITOAOXHE ER| TPE| E QPEE THN EBAOMAAA,

II. ETO RAAIEIO THE EoAPMOTHE THE'YR AP.r2/4 2 94/27-6 -93 ETKYKAI0Y MAE
KAI OEON AffiOPA TO NEO QPAPl 0 AEITOYPTI AE HA TA TYMNAEIA
AI EYKPI N| EOYME TA AKOAOYSA:

EE REPIRTQEH TAYTOXPONHE AEITOYPPI-AE TYMNAEIOY KAI AYKEIOY KAI T|A NA
MH AHMI OYPfEl TAI nPOBAHMA AOTQ Th£ AlAsOPAE TOY QPAPl OY TON EXOAEI ON,
EINAI AYNATON TO AYKEI 0 NA AKOAOY0HZEI TO NEO QPAPl 0 AEI TOYPfl AE TOY
TYMNAEIOY. ANAAOTEE PY0MIEEIE MnOPOYN NA T| NOY N KAI EE REPIRTQEEI E

'

nOY I AI Al TEPEE EYN6HKEE TO ERI BAAAOYN. /'

0 A/NTHE
EQT.fKAABAE

312171 NACH GR
216059-YPTH GR

ApiUji.-'4-put, Wltr-fi-IS

VX ••• **' "■ ' *»* -Sv V.A.*
V:AN"!7'r ; S J

> • Ap. Acr^KXKdirovXoc;

.j

£.4^'
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Appendix H:

Extract from the Government Gazette (no. 158, 1985) describing the official
curriculum objectives for English language teaching and learning.
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2-2. N« refuCft &i**arrnj*c •*«* XK [XXOfW
** **< K»nAn»tot <Wwv etc —+pu£ao» tik am itid-rope
*« u"«e«i :

(i) w« n»B^»At «k adm rarn - f
(u} *k fawwp —<| xk prnripm «x x^n

A*xktox ^ "iW* "•« yt*«i
(ux) "NX £»yrr»o«i iilaux -m uw turn
(»x) *k Jutrv*i»<m —q *• px#rqack— n lubnto^ dxcx

*m xjcxoi xktl

223. N« cwipfwCft 9VMBd^|AMTUM< xjrnumumc *® A-
kit*p« wk lt*ttm%ivci ttjx cxptorxti* ^ aetapixrxexa. too ym
«Xk* xtouk. ■vnxctfi«w> ipue-rqptotiyrc xn yvxixfoipk
re c*Si«®<lpevr* tou.

2.4. Ne *?otpi"ju TJ m etJTOTp<bcei xxXa dropa aam tfl
x* xxxoox x*n, m Ttporriyex *an ob dXkouc xc «* aorn-
Jcx^d ^ m xxoppl$* nporiim.'j, sJJx**

2.5. P8e tBomrmpooauurrri nu <*k «Kp«xneCsi. dXiouc
ortm mwvuc6 xupo. *« jc«ipcn4«x, xk c*dxkioct**i wu
ok Mxrrrn G/j«purru^, xe Sjytiat w x« S^nw euypw^r»i,
*« m/rcvi^ru

3. H auta«£tj **** **C«9wi><* rrwiwt (x«u «xop«C<nrr*i
P* T?*fM»i*TUUMvrrtaevtMM pmvtayjrig) xatruM a\rfnr»^}iti^jn
Xxxtuumv p'^opct "•« ftc eouc "tpowooc weo
"««P«nu roxpaxerw ewlttx-nxe : 0 pw&fjTis tijc A'
yww>«<noy ■**. xptyoiporroui to fdjfui to be wax T>
■impie preaent a»» pera^JamjtxJx xcl Kfurreflom** piputT&rx
pc tvc nyttuntdc armexufdec trpewtpixoo xk Suaa «Xr,-
poxpopuc jim. to drofti -coo xn ok StpW1 T*
dAia 1TTHMI TO ^GYfdrruco 3*}ftc ceayux xk Surnmwetx ^
*** purrrpfti rv xdu dwi Jvxxrri to. -y^m ij yiK xk 7tpoo-
p*pd*{ *« nm wrn -co pTjpa like -r ficnmd ye *a **ppa<ra
aptotua* »j «*epte**t« yc* wrn* t*jx Tpwmxx-nx^ twy prf-
P*tw* yvt *« itpoTp4tJ*x 7j vk iXKoTpeyci mbroun *» f»

wiv«i mrn- n< Scoctuc^; cvTkMopIs^ (is -cat Mfta o>o-
^ TirXoo^ T*- *■ aatpeooUOa ^Uow; rou

arm xotvwvuti x°*f°

B- rTMNAXIOr
1. 0 T»); B* yu»i>3wioo upcicti vai wiixA^zor.

^o3«Yn ypxrrro *jr. ltpo^op-jci Xiryo
-r-^ x*oX<rjGt<; friovi; n:pwc«if»ivy-> rx v* tcpo^i.
trriz, yXuovuot; :pa;i^ TZSU xn-^i^vr:m*. mi xktu :

1.1. "Ewou^ $v- "^T* "frroviTu^ ^
MsTatff-raiarKw ncu ix^pei^ov-rat fix -re ptm* buppeo, r»)*
t*uto r>; :ul spoowr:y« *ox x^rt«i+u>c** *ow =x?^i(bvToi f*c
«^«9opi*i< #vrc-w »li4 :tvu turxyowr Mt^epocic wpomoi^

1.2. 'Evvc^tc /itbbU. tr,*' moetuni cr^utv> «no
irr^utla. mv KK^pxCcra-. px Ta cnipp>;(ix7Uia ffrtnxtU (aoL)
fer frotn.aw«\ frvm. a* f*r if. ae ctose a« »uu pyurrai
xnnr.ctfc,-, r*p **Tcv5>--^rrJ TT;; nt.u **9pil^rrxi put
rx tmp^T.iiarma mn*yti* do*rt»up + NP.

1.3. 'Etomic /povtai^, n xP<m*t) Stafpxxut Max <j
XPcvt*in <my>*7] «rr* ro aracsXfto* tun to piXXor, nov a-
9P«Cc.w-r*t fa to utnpU put. peat cooUououe tot rino
uaed to to preoent i*rfect *m to *h»ii/wili future t*t
pT^tiTwv )M cmppx;(xaTLj«e»< npootxopiotxoic **• STJXUWOM*
«*PKA64VT« piXXovTS xpo^o.

1.4. 'Ewou< .iwyr-jx< reow oxppoCerTmx px ileternuifen
^*ok berdJy, eoy, web. ertry.

1.5. 'Eyrotcc rtoton**^ rtf prraXXrrn Mrowri-
arurt -rmj c»9paE>rTau u« to ptyxa boCtflOO 4- Nouo Phreee
nmi to* orov oaoio uants/xt ;«* Aorr.Tai wo f*-
^poCrrox ^ Tt.x T/TtjiT/vrf 2*fHxoC* twv cmMrtir«.

1.6. 'Ev»otix; wrnxiK iufjxtrj^ (inUilecluei elLitttdo),
iirtv^ *; r, irovrj. too atopaZerTai fut e*j»xni>jpb»MJi-
Tux^c •to vupi*x prvux wpoTxorar otcw; (don't) think
that t cleuee. bo aoro tbot r)aiiM. leem — infir»iti*o.

t.T. 'E*«KC jJTjfxxr-jtti* ffjc/rr^aruxi*. 4r*i ▼, Oepxro-
'ToItxtt; too trvTUut-xcxMi ?coo c*9f*X*rju px r*» radr,Tvxr
P*T] rwv ^poTsosxwv.

IB. 'Emm( Xarytxic. 4*»k J} audac *«* «*o-
ToXi^wxtTK woo «»pp«Crnu u« TO Cdiyoc wby/boeooao, f\
ha^Murr) ermtrmj ?* rm (R^Sccrp* in order (not) to *mk
ij fatppoxni sxxow vj*odm*oo ouxxxrrtaraau if + oumpio
proaact *m xw^iexr^ oc LaporoUrs Nood / Simple future.

X 0 i«Ayrr)c t»j^ B* we^cfi a ff*op«l «■
aaeppeOn th -a© xs«w irwei; xpojauuiw»v *■ npofkt <*tk
aaptnuxTu Xaxnxc; rtpe.yn< :

XI. ?f* ct***1 *** »* Wx^r*1- Jti'JooT'jpim oxtruxe <jx
yrymivx ^ Mrwrrtro; ttou «rro rap«Xdi* 4
o« oucx^ev* ero piXXor, aXXk «jrle-?j- 3^cruxi p* r») Xex-
Toupyix luu ipyjai) «VTUU»fcliTjn, rtj-f -r.iy, to* TTooir*iTo
xau Tif» Toutnya crruiexpivw*.

XX Ne oxfpeCn yvi xjxtv, a aoxiyuxL, a Jm*
puax pa arrov«K aXXer), xau w xacxn <ocXou< euXXeyieuoot.
w"*po«&jtbai," set~$»jX»*«r ywuh •adi^Btiog

XX N« rxptpaCat mmuo6>^faT>jcc< Stcdiocvc xau iSi-
«(-rcp« v« expparCft tv; opohkim^ too xsi t* oxtsxi tow
yie to piXXoo wn v* xivct cpo^Xi^cu; rv« -re piXXei xju
m purin yux to; 7^oflixm< xxi r* exiiux tw* dXXae*.

2.4. v(a xarrsuduTct aXXa c»u> « a-rsXieovw cJfjyi;;
T) m arroXJbim o i2io<; put ocvpx oe>jytwA

X H cr»Cxu^^ T«y Trapsodtow ioxovwy, rsod e*9pdC»»T5cv
\u ypa*iUKTut©<ruvTjDxru«« paxvopsxK, m tl*t avyxcxpuii-
v#av XcxToui>w ttpi^cxeo pstopti r% ' u* too; rparrou<;
ttmi avaaioo'ttu Tzapaoxdru coScuccuxi t

0 (xeftrtr/|; rr^ b" yup.x«9(7i pjeopei jp^in^o*o id re
aimple peel px vx ^ynxr. **•. v« 8(imu irX^pofoplac T1*
YTfovc-rx too n«p«xwvttjc to xyoiog toe (utura yia *«
evnrntuw iasxxovttxk too vyUkM.- rrjv peaaibe to ice w*
pvfruxrtjv yut vtc Ttpryoeoev nj Xavroopyiai j^rrpr*p*n av«
CMsoxe*- tic ohxi; oopRAijpcepmxi; tperio«m prrd arri
Jocootjcd fnonjrtu yik ra rtppia>f ixT^ij, XK oOHfw
*y«w» i) *K ixapxeo^ooo* ixx abn^i} 9U0U touc *1*.

r' rrMNASiov
j. 0 fikdrr*xc njc r" yj^xk-nov «4*w ok hktoakjuim

xe-. v« itapacyr. yp*=ttd a epe^opixi. Xiyo euupotwi (xe ttc
odtoxouqc: cvyou^ kpoxei|xi*oo ** turopci *a kpobei one
X»nxkc Ttpa^ti; TTOU Kvompovraa mi xirJ :

1.1. 'Evxoix; urcxpxTunt;. 6»])- tt) SvnrxTinjte tti8k-
V&ttitx vrxpSjjc arwTtxxiurvcfy ero xcepo. MTmrrxo«j* V)
yrYwAreyy. noo etpp«Z>»Tm p* rat nciOrrK (im )poesible/
(ua>Hkely-r-rbai cieuee.

l.X 'Ewwxcc zaepov, xm eue^rtvoui «rruoui*4W^>
\LL TO JUfcpO TtOU EX^pxCttZ'. |iZ t7n$tTM KM'. ppKOtlC T»V(
4r)Xt4yooy jxtjxoc, TtXatTOC- vyoc. 07*0, bapfiixpxtatx.

1.3. 'Ewott; yprmMtz. <r,X. Tip «XX»>Xooyix jrjmixtm
<rto ipmo. iryio*^ TspotxpKviri;?*;. exoXeuMec *«x Sutp-
xaia.; «rro raaeXSiv. woo cwpai^-avrai u*. y>e-nxi; nporxoai;
raw impbtovth pa rooc ovyoltruw; before, after, while,
ee, ee aoon a*, when, until, axoee, xei pe t*| too
pmeet perfect (eunpie end pro^Te«eire)/futare perfect

1.4. 'Evwif. nouunxu **u c«fpd^ovrxt fie rat feirly +•
adj., quite-r-edj. Adr./AUj. -v enough.

1.5- 'Evwre; notervxi; 01 xa+pHlmvmi pi ao 4- Adj.
+ that dau*r. too -t- Adj. -+• mfinitire.

IB. "L"-m.it; x^ioXiyyeTyc, 5t}X. aTTOioyr; ^ pjj XKTMUT*"
orttrv, rrraipuvx i; symipneau «»«<bXiK Vj J«rxoiix. at*
cxppiC«-'T2: ;u tu pp«<mc aeci'pl 4 NP.'rleuae Ix*
•pamsl VP. tluxt will (not) iki. #m« dirTfcwit 4- h*-
fmilive.

1.7. 'E*y*u; jotjtvxt.; 4-epyoeia;. (mteOectual »IU-
tuda), i?rtec r, xKTaeraey • "/.ffrr,; raw Dx^px^x-^ai
(xt f% riparx rr«nm»i.er ' (orfrt -r mf. / for.,' that -
t lauar xxi tvxcix; XeaiT:xi; -rm cxop^orrai |ic p^xem iw©;
t* *ev, fell, auawer. eat". (nrhid. frcommrnd.
lugpl rx\ ttjx TtsJy'.x otoopi r;poT»e»fc»y.
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Appendix I:

Open letter sent by the Panhellenic Union of State Teachers of English to the

Ministry of Education, expressing opposition to the use of a single textbook
series for the teaching of English in the secodary schools.
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Appendix J:

Table of contents of Taskway 3.



TABLE OF CONTENTS

UNIT THEME LANGUAGE FUNCTIONS GRAMMAR POINTS

1 Ecological
problems

- Warning and stating what the
■

consequences of an action will be
- Making predictions about the

consequences of certain
conditions

- If-clauses: Condition 1

2 Finding
a job

- Giving information about oneself
- Giving information about jobs
- Applying for a job

- Present Perfect
Progressive

- Reflexive Pronouns

3 Television
and TV
programmes

- Stating facts
- Describing processes
- Describing events

- Passive Voice

4 Dining out -Expressing preference
-Expressing opinion
-Recommending places and

things

-Modifiers (too,
enough, rather)

5 Accident at
sea

- Narrating events
- Linking past events

- Past Perfect Simple

6 Education
and
schooling

-Talking about memories
-Making suggestions
-Justifying decisions
-Commenting on someone's

behaviour

- Revision of various
grammar points

-Remember + that
clause

464



TABLE OF CONTENTS

UNIT THEME FUNCTIONS GRAMMAR POINTS
:■ •• :

7 Science and
technology

- Making predictions
- Suggesting solutions to

problems
- Expressing opinion
- Expressing (dis)agreement
- Stating and justifying a decision

- Future Perfect Simple

8 Sports and
athleticism

-Giving information and
asking about a hypothetical
situation

- Asking for advice
- Giving advice

-ff-clauses: Condition 2

8 Music and
singers

- Speculating about
the past

- Expressing regrets

-If-clauses: Condition 3

10 Air travel - Reporting one's questions
and statements

- Reported speech

11 National
characteristics
and
stereotypes

- Drawing conclusions
-Making suggestions
-Giving advice

-Modal auxiliaries +

perfect infinitive
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Appendix K:

Official guidelines for the setting of end-of-term or final examinations in English
in Greek secondary schools.
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Kavdva ypauTo <5tv fla.'Sp.oXoYE £xai kcLto) arco an. povdda.
1ti-9 xa^ci-9 tov Fv^vasCov dnov vrcnpxovv 7tp oxwpn^d va znCnt&a.

Hat 01 '{wezz^ xiov pa^TXXwv E^vai rcepiCffdrcpEq an.' avxdq nov napd-
y£<. to TASKWAY 3 kcll <Su\end)9 xpne ^aono iovvxai. duBACa and xov Eyxe-
Kpiy.2vo-KaxdAoYO xwv'BigAduv ro-v Avke<Tov tov YltEHe' oi pa^nxds exuq
avd.K£<paAai.u)TLz^e.-zdse.iq t^Exd^ovrai pdvo and xa £>i,0Ada nov d^ovv
diBax^E^ xai Kand entneSa.

2;) Zxc_Auhc UO
J- ~ "

Oi- npoxruiYixdq xai aroAvxYjp i, tc, EqeTdaei? oXuv xojv rd^Eujv tuv
Auxeitov vdvov-rai avp.c?wva p.e to II.A.. 452/B1 nai ttj d icvxp i. viCTix'd
EYX'JXAio r2/240/25—1-35, "nxro t, Yoa oXec Tt-q xdcjEic;:

a) ACccTai. ot6o:Yiidvo' keiuevo 12C — 15C Xdqeuv xai. 4 cpuiTdoc ic
. d7iov._aii.i,oAoYT_£.Taj.-.ii xaxavdijOTi aA.tiposopi.ujv uai privjudTuv tov xe mdvov,

01, anav—fjoe 11; °a-5p.oAqYovvxa i jj.e O — 2 p.ovd6eq.
p) 4 XToaTTipffGC u? - EpcoxiiCTELC pdcra d| £t,cj and to xcdaEvc, ayE-

Tixdc'pe dLPXYiidv-ri xpaupaxt-x-ii xai a-dvxa^Tt ttiq YXuiacac. Kd&s rpauiia-
tlxo —"avvxaxTLxd waLvdUevo pxopEif va 'av'aXdexa i oc 2 — 3. e~C'.pepover,
epurrdaetc — T-'apaxTipdOE up- H xd'S-E eptuTTia"r| — aapaTfjpTicf7! Ba-S-uoXoye Craal
HE 0—2 p.ovd6E<;. "

\.:.y) HapcYWYJf- ypanxov" Xdyov 1.00 -'1'30 Xfqeuiv nov BaSiicAoyEYrai.
HE Y j- 4 povdocq.. .* ■■'. - '

'Jiavdva ypanxd 6ev Sa-JuoXoycCTaLi xaxu) and tti iiovdda.

5)ETA TEA-TEE
Exa TEA-TEE Eipapfid^sTau to II. A. 452/81 xat ri 6ueunpuvtaxing eyxlJxAi,

os 02/240/25-1-85. '-
Ti,a Tt) T'TEA xau B*TEE dxau Su&dkmexat r| |£vti opo\oyCa,ri egfixcxaTi ne

piAapipdvet, Y^ae,'S §^viS opoAoyCa? ^KBCpeva-«po)T^a&uefTOpotTHP^oei,s xav
dH»eori )„'

Eaq edxoM0"' xot\/j Sdvocprn axo £py° a<xG Mai' EC|jat,, a,CTl 0?X5
0,TU6fix0TE PIE XPEU01CJTE£TS«
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Appendix L:

Outline of an in-service training course held in Athens for state school teachers

of English.
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PEK: Regional Training Centre, Athens, GREECE.

IN-SERVICE TRAINING COURSE: English Department

METHODOLOGY SYLLABUS

Teacher trainer: Mrs Angela Diamantidou

CLASSROOM MANAGEMENT

DATES

12.1.94 - Introduction to course

19.1.94 - General instructions
Lesson Planning : Stages of the lesson
Micro teaching: Task way 2 Unit 1, ps 12-13.

26.1.94 - The five basic methodological stages for the
teaching of the receptive skills

- Reading skills

2.2.94 - A developmental model for discipline and
classroom organisation

- Developing a worthwhile programme

9.2.94 - Developing students' sense of self-worth
- Organising students' responsibilities
- Student informant sheet

16.2.94 - Evaluating teacher\pupil relationships
- Involving parents in your programme

23.2.94 - Eliminating wanted time
- Variety is the spice of life
- Developing class variety

30.2.94 - Reacting to misbehaviour
- Steps that don't work
- Children learn what they live

2.3.94 - Positive discipline

9.3.94 - Ground rules

16.3.94 - Inventory of teenagers' problems
- Principles developed through a career

23.3.94 - Discussion \ assignments
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PEK: Regional Training Centre, Athens, GREECE.

IN-SERVICE TRAINING COURSE: English Department
SYLLLAEU5 Number of weeks : 12
A. ENGLISH COURSES NUMBER OF HOURS 124

Cr

1. Classroom management 22
2. Stages of the lesson 8
3. Current approaches 6
4. Using songs 2
5. Authentic materials 4
6. Lesson planning 4
7. Practical classroom techniques 4
8. Communicative grammar 6

- modality
- progressive aspect
- passivization
- conditionals
- grammar dictation
- grammar in discourse

9. ' Video 2.
10. Using games 2
11. Using projects 2
12. Simulations 2
13. Syllabus design 3
14. Learner needs 3
15. Course book evaluation 3
16. Learner factors 3
17. Adapting a coursebook 3
IS. Skills: reading, writing 9

listening and speaking
19. Error analysis 3
20. Testing 3
21. Computers 3
22. Teaching adolescent children 3
23. Teaching vocabulary 3
24. Using poetry 3
25. Using the short story 3
2b. The problems of translation 12

TOTAL 124

B. TEACHING OBSERVATION 20
Discussion of teaching observed 30

TOTAL 5 0
C. GREEK LECTURES

1. Psychology 30
2. School management 10
3. Education 10
-1. Information technology 10
5. The European Dimension 5
G. Theatre 5
7. 10

TOTAL 7 0
TOTAL NUMBER OF HOURS OF COURSE 2 54
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Appendix M:

Samples of advertising brochures of private FL institutes.
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AIAKEKPIMENH 0E2H Stii Eenei Taqiiei

Avavxu.v\\nt
Ti] rvcooii it]; Ernxoivumag

XoaQig OQI«

uiArjon
I ArrMKA

1 Itaaika

Tepmanika

11 Taaaika

iH 1217AN IKA

gjlOXTtJOTE
£je(OT)}XO xou

ttv«YVO)0tO[iEvo 6iJtkan a

xataxTrjore
uati uag

ti] ftiaxexoifXEvr] 0sav| oxrj Cu>f|
xai tt]v Ejt(iYYE>.ucxxixf) ETriTuyja

evmj tov mufiiov aag

tjjv efXJiiatEvOf.ixf osrovbtjxoTC..
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AEN ©A "ZAAIITEITE" AnO riPOXEIPOTHTEE KAI
AYTOEXEAIAZMOYZ XTHN AIAAZKAAIA THE EENHX

rAOEEAE !!

0(1 "|l«0fTf TtA.tUl" It) Y>.uk)0(1 -TOO flf.AKTf &
Kre).L'Tt(»it, Tu/iTfy((, EirtOTiipovixd. EyywjnKva.

AEN ©A AlArfiNIETEITE AEKOnA
riA KAnOlO ArMtlETO "XAPTI",
AAAA TIA EniEHMO AIIIAOMAII

0a .TporToipaoTciTi: ai-ioxi.riOTixa xat vtkMuwi
uovo via to. tmyux Cambridge ott|V A1T.AIKH
novo 71« xa nruxiu Goethe orvi TEPMANIKH
novo yiu m jnexiit Sorbonne oil] EAAAIKH
novo yiu ia iitv/iu Perugia oti|v ITAAJKH

xrti flu Ofooom oti| 8uxBr.oi( ouc ti; r-riotint; xtnuOTciori; (if: r«

ovonuxt^o'ivunii twv txaTOVTOtbinv jruyiod/iov (iitHnTo'iv (in;, pi t« anioTei'iu
rtooooTa erati.yiac or IIuveXXuOizh x/.ipaxa (urx.pi mu 100%).

AEN ©A AIAAXOEITE TH TAOEEA AFIO KAflOION
nOY AHAflNEI "KAOHPHTHZ AITAIKHZ!!"

h AAAHE TAOEEAE.

©rtoojir jiuvtu oil) 8id0tai| to>v yovemv. ion; qu%cr.ou; pf
T11 .lponovra Lvo; CTniv.tiou ino 40 oxo'mioti xd
rHiAxynsvoi;; xaUrjyi|Tr: ajro t1|\- E/./.u8a v.ai to ftuiTrpixo
ur riavrjiiaTiiuinxovc xai pitonlyiuzoi;: tiTAon;. {)rj/.n8rj,
naualMTTiKot itor «jiot>ri)nvnfv« nnoooov xai tryoev vir nyoacffooov evu' M?

ordfluM? irvoy/.iooon rxJUu8rvflT(.

AEN ©A AIAAXOEITE TH TAQZEA
ME TO flPOnOAEMIKO EYETHMA

(ANArNnZH • METAftPAEH - AEEIAOTIO • TPAMMATIKH)

E<f,-«pp6»oviiF rvo Tp(!v|iinr/.ix r,-umioT«Tixo EooTupa AiAaoza/ia;.
to oitoio rivm ovvoixiopo; F.Tiy.oivcovi«xT(; MrOcVSoi; (coimnunicu-
live method; xai Aueooi; MrGohoe (direct ineibod).
Mr ant.ii. /.oyia, n'vai to .x/rov oOvyoovo Ei'cmmcii AiOaoxu/.ia:
time ?i vt|C yAu'ioanc. MONO too rciutTci xa!hiyi|H) ur 1:181x1:;
vvoionc xui r.UTnoia. H 8i8(aixui.i<t (itijv tulip xui n doom
ITTtXOIVltlViU xu(!pyi|rp - (lu(il|TI( ylVl'TUl 7TUVTU IJT»|V lil\l] •'>.('1111111 XO'pi; XP'l't'l tn;
E/ i.rpTxri; and ia npoYtu xto'/.u; uaflppuTa.

irj£~}

a
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H iSiniie

p 11 $ p o v t i S e

jcqi n peeosikomta

noi! ctotpa?oups roug pi-

Kpoug pcenisc ytag eiva; e

va; anb toe; nio paoiiioilg

ou CAMBRIDGE. KoBe tA

OI OXOAEC

KOEMATOnOYAOY

GvianoKpivovtai
otnv e£sAi|n tng AyyAi-
Kiig rAuooag. napcxouv e:5i-
ko npovpappa otcug pa8n:Eg ncu

6 c /, o u v v a

npoEioiuooiauv via

10 kqivo'jpyiC RpC-

Ypappa tou C.A.E. Sni-

ong Acitoupvouv tjinpaxa

npoEioiuooiag TOEfi. y-a pa8n-

x£g nou SeAoi'v >/a ououSooouv

OTO e^OTEpiXO n OB £fVC
navsmotrpic err. EAAa-
5a Mia Evxipcpuj'

on 8c oag por0poEi va JiaAAsqKtr;o
ouoto npbypaupc yie io na:5: oag

*01 6o any ono.Ua?£. ono

tnv coxcixn xaAairi'jpic
xai to Ayxog mc aAc -

paxoir.iag
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i oxoAe; KOEMATOITOYAOY and to

1987 pe c!KiyyeA|iaracR oavErtEia kqj

apioin opyovucm ok povo KatMapav

psa arro n; npute; Ssoet; 010 xipo CKuaOnan;

in? AvyAikii? TAtjooa-:;. oAAfl nponovioc

npOYpa'ioncinoav SOo onpaviiKoiaiou;

•JtOXOUy'

• if.Aeia expaOnon to? AyyAbtos FAicoa; &

• to pEyaA'jrepn etatuxia ovou; dioyuviapoi;;

LOWER 4 PROFICIENCY.

Eiipqpuva pe tov mvaxa cniiuyxovTuv too

BPnTANKOT EYMBOYAIOY

EXOAEE SOEMATOnOYAOY

LOWER 100% cnwjH'a

PROFICIENCY 28% ciaruca

cc ovti&or pe 60% LOWER xa 23% HOT-
CKNCY ce roveMcSkr ouyepm

To epneipo ku; apiOTQ xatoptsopevo

npoouajKC ua; anweAoupcvo one EAAnvec xoi

Ay/Aoe; xaSnyme; o mrvxpovo? e^onAiopo;
K£U .n Qpjcvi: opyavuen iav oxoAuv pa; C kAijm-

uopo; qi8odo«v, Biucotexvutn snoiopa,

SavciouKii pipiiodnxn. npoypappata video

k.Ih.1 to ;ktto rai otatepo rurpipuAAov. oc

ow&aopc pe 05 yvmctb; oe 6ao»; enmarie;

tav oxoAav KOEMATOnOYAOY. npoe^txpAouv

tit oiyoupn eratrotic Tav paftitav po; Ot oxoAe;

pa; xopdZouv to Spopo ($»; tov emsnoo kgj

eranAeov oa; npoocpepo'.tv

FloAAanAa TEST xai epyaois; yin to

oovexr napoKoAouer.on tn; npooSoo
tuv pataiv xai tov ovokkAuot. to;

diScuaiKn; uAn;

► noAAe; opt; npaxiuai; sua#; pc tn

yAuooa. yia ntpioooiEpr, e;00K0on

mi xaAinspn epne&xxr.

Epnnro K01 avdAuan AcyoiExvuciiv e-

pyov (TGlei; LOWER xai PROFI¬
CIENCY: yia inv xaAurepn npoE-

loiuaoia axo COMPOSITION xa; to

INTERVIEW

► CROUP PROJECTS and PRESE¬

NTATIONS.

► AflPEAN noKEio aoKiioEtw xca e-

wiai&"U'.!xou uAikou.

npbtOeia ponOrraxa ipiipaic via pc -

8me; y£ auYKeicpipeve; SvoxoAis;
oro yAuxxxi

► Eovexri; enixcivuvia «» evnpepucn

ps too; yovei;.
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Appendix N:

Example of a pre-FCE (First Certificate in English) syllabus outline, drawn up

by a private FL institute.
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'"CU- it>M> L.'li'.-v/t
tcufe&doMffc: " SYLLABUS

PRE FCE A CLASSES

The course book selected for this level provides the framework of the syllabus

to bo followed. The structural and functional items wluch are to be taught

during the period designated for the course are listed below. All of these are

covered in the courscbook. However, you mayadapt and supplement the

coursebook wherever appropriate. Alternative presentation and practice

materials, as well as supplementary materials are available in the school and,

should you require advice or help in selecting these, please consult the

Director or Assistant DirecLor .

Areas for skills development are also outlined and a selection of alternative

texts, tapes and practice activities are stored in the staffroom.

Progress tests are available and are stored in the bookroom.

They should be set once per month. These tests are designed to assess which

language items of any, need re-teacliing.

These tests also indicate to both teacher and students the strengths &

weaknesses of the class as a whole & individual students. Progress tests are

non-competitive and students should be encouraged to view them as a useful

instrument in measuring their progress and in helping them to ascertain and

improve personal areas of difficulty.

At the end of (he course, students will sit for an exam which tests their

language acquisition and use based on the syllabus. As well as reading, writing

and listening, the students are tested orally.

PRE FCE A.SYL

478



SYLLABUS

PRE I CE A CLASSES

1. GRAMMAR

Tenses & Structures

Present simple & continuous; Past simple & continuous;
Present perfect simple & continuous; Past perfect simple & continuous;
will & going to; used to & would
Reported speech; position & word order of adjectives;
Adverbs of manner, place & time
Gerund & infinitive forms; if, unless, provided / providing, as long as;

comparatives & superlatives; prepositions of time & place

Modal_AJUX.il iaries

may, might, could, able to, have to, musL, mustn't, needn't, should,
had belter

2, FUNCTIONS

Describing change
making suggestions
inviting
stating preferences
making comparisons
describing people - appearance and charactor
expressing obligation and lack of obligation
talking about hobbies & interests
talking about intern ions & plans
talking about the past

expressing opinions
complaining

Reading
- to confirm expectations
- to increase vocabulary

to understand text construction & order
to select specific information

- to make inferences
- to understand tire meaning ol difficult passages

PRE FCE A.SYL
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-2-

Students should be trained in methods which will enable them to deal

competently with a variety of text types and complex vocabulary. They
should know how to read in different ways according to purpose and type of
text and should be able to understand text organization.

Writing

- techniques for text construction
- making notes
- ordering information
- formal and informal letters

- narrative writing
- descriptive writing
- expressing opinions
- writing reports

Students should be systematically taught construction techniques for different
styles and registers. Their writing should flow smoothly and encompass a wide
range of vocabulary and should not be ovcr-simplistic.

Listening
- selecting specific information

• listening for detailed information
- to compile information
- clarifying information
- for integrating with oral & written tasks

The aim is to continue developing strategies for effective listening to improve
students' skills and develop tiicir confidence in dealing with complex listening
material in preparation for I:CE.

PRE ICE A.SYL
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-3-

Speaking
- stating opinions
- discussing
- role plays
- fluency development
- communication activities

Students should be encouraged to express their ideas & opinions, making
reference to their own personal experience & knowledge of the world. They
should also be able to convey feelings and attitudes through appropriate use

of stress & intonation and exploit fully each opportunity for oral practice
which occurs in the classroom.

PRE ICE A.SYL
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Appendix O:

Outline of the official objectives and activities pursued by the Panhellenic
Federation of Language School Owners.
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PalsO

[@EIS0DpSR7
(S^®57ffl£MqI°&W

FbQSsJsJ&y

A3r|va 30/4/1991

rPA4>EI0 EKTIAIAEYEHE

EKOnOI KAI APAETHPIOTHTEE THE fl. 0. I. $ . E. T .

H SEiiTEpopddpia snay Ye ApaT i k q opydvwori pe Tr)v Errwvupia
" fTAHEAAHNIA OMOEITOXAIA IAIOKTHTON 4>P0NTI£THPIQN EENfiN rAflEEftN

(FT.O.1.4>.E.r.)" nai £6pa Tnv Aflr^va i8pu8r)K£ to ETog 1981 otto tl;

TrpwT0|3d8pL eg ETiayyeApaTiKEg opyavwoEig - owpaTEia ( e vuo e l g) nou
o^ipepa apiSpouv 27 xai p£Ari 4.000 ippo v t l OTiip l a ^£vwv yAwoawv
iTEpCrrou. -A

Ol OkOiroi rr|g OpoorTovSCag sivai ri SiaipuAaEri, r) peAtTr) nai n

npoaywyn twv koivuiv oikovopLkwv, Koivuvikiiiv kol enay y e ApaT i kuiv

oup(pepo vtojv PAwv twv i6iOkTr)Twv tppov t iottip iwv ^£vwv yAwoowv, peAwv
twv evwoewv - peAwv Trig, OTa nAaiaia th? E^unripeTpon? tou
kOLVWVlkOU ouvOAou.

M e p i k £ g airp Tig enipopipwT i keg lai noAiTioTikeg 6paoTrip i ottj t Eg
trig n. 0 .1. 4>. Z. F. eivai:

1. E^etAoeic PALSO oe oAr) rr|v EAAarSa, 80o ipopEg to xpov° m
OTig yAwooeg twv AyyAiEWv, FaAAiKwv, ItoAlkuv kai
reppuvikwv. Atto tov •tefDpouapio rou 1992 oi EEjeTdoeig PALSO
8a yivovrai xaL OTpv KOrrpo pera th pop(pwTikr| oupOaori
Tr|g IT.O.I.i.S.r. pe to ouAAoyo TT]g Kunpou.

2. Opydvwori EiupoptpwTikwv oepivapiwv pia <popa to xpovo kat
yia kdSE yAwaoa (AyyAikd, reppavikd. iTaAika kci TaAAikd)
nou anoOAeirouv otiiv avaiTTU^ri kai te Ae i ottoi nci rr)c

.//.

V
v AxaSnpioq & AuKapqrrou 2, 106 71 AOiiva - TnX. 3642.359. 3640.792 - Fax 3642.359
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SlSocokccACck; twv Jjivcuv yAuioowv dir|v EAAdr6a.

3. A(pr)vO ekSooh tou rrepioSiKoO "HEvPy Auioor] EkTraCSEUon" .

ETTCCYYEAJJCCT I KO0 KOI ETT I OTT^JOV LkOU TTEp L EXOM e VOU . OE 4.000
avxiTuira ottiv EAAdSa koi othv KOiTpo.

4. EkSoot) mnv-ata? ecpnpeptsaq n "EvnpEpwor)", evripepwri kou
TIEpiEXO|iEVOU , OE 4.000 CCV T C TVJTTd OTr]v EAA65a K CI L oipv KOirpo.

5. E«3eori EevdyAuooou 5i.SaKTi.koO 0i£Atou ara irAaCota tou

ETtyJlOU ETTipOpipUTtKOU KCXl e VT]p EpU)T L koo D e|J L Vap i O U .

6. aipcpopeq ccAAec; Spaornpi-dTTiTEq nou avaTTTOoouv 01 Toituoi
oOAAoyot. onux; Eucpopcpcji i Kd OEpivapia, ek8Eoel9 ptpAlwv
k . a . tt .

0 r. AVT ITTppESpO? 0 tev. rpappaTEaq

f. fkoAcpi. vPnouAoc Ap. Ma^apAkns
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Appendix P:

Extract from the curriculum document for ELT (Berlin), pp. 1-16.
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Der Senator fur Schulwesen BERLIN

1000 S*Sfi-n 65
Te'sicn *.5T 287C. Wars :279

Senator fltr SchuhmMn, Poetfach. 1000 B*r«n 19 (nur Poetanachnft)

Vorlaufiger Rahmenplan

fiir Unterricht und Erziehung

in der Berliner Schule

Klassenstufen 7-10

Hauptschule
Realschule

Gymnasium
Gesamtschule

Fach Englisch



1. VPRWORT

1.1 Der Englischunterricht hat die Aufgabe, dera Schiller ein International anwendbares Verstiindi-

gungsmlttel zu erschlieSen, Ihn auf die Begegnung mlt der er.giiachen Sprache in Frelzeit und
Beruf - sei es 1m persdnlichen Xontakt, sei es la Urngang mlt Medien - vorzubereiten und Ihn

darUber hinaus noit Gegebenr.eiten des fremden Sprachrauns vertraut zu raachen, durch deren Xer.nr
nls der individuelle Erfahrungsber-ich erweltert und der Lemende darnie zu Verscandnls und To¬

lerant segeniiber el rem fremden Kulturbereieh gafUhrt wird.

1.2 Die Ziele des Zngiiscfcunterrichts der Sekundarstufe I Lassen slch ur.ter dem Stichwcrt "Komrau-
r.ikationsfaihlgkelt" zusamnenfassen, ohne dad deswegen and ere Aspekte des Fremdsprachenge-
brauchs ausgeschlosser. wSren. Der Unterrlcht geht von Allcagssltuatlonen aus, erdrtert Landes-
kur.dliche Probleme und fSrdert die persbniiehe Stellungnahrae des SchUlers. In dlesem Zusanxten-

hang wlrd slch der Lenrer lmrcer an der Le 1 stungsfihiglee 11 der Lemenden orlentlerer..

1.3 Der Englischunterrlcht kr.iipft in der Xiasser3tufe 7 an den Leistungsstand der SchUler an, der
am Ende der Klasse o in der Crun^schuie errelcht aein soli. Die ZusamnenfUhrung der Schiller,
die aus verschleder.er. Grur.dscb.ulen kommen, sollte in der 7. Klassenstufe lm Laufe des ersten

halben Jahres gellngen.

1.4 Wo es angebracht erscheint, ur.terscheldet der Rahmenplan zwischen
Niveau I - fundamentale Anf orderunger. in den Klassenstufer. 7 bis 10

und

Niveau II - zus&tzllshe Anforderungen in den Klassenstufen 7 bis 10.

l.p Oie HAUPTSCHULE arbeitet im Englischunterrlcht nach den Anforderungen des Niveau I; dabel
slr.d allerdir.gs die ur.terscniedliehen LemnOgiichkei ten der Schiller in der. elr.zelr.en Lei-
stungsstufen zu berUcksichtlgen.
In der REALSCHULE gel ten die Ar.forderur.gen des Niveau I als Mindestar.spruch; die Lerr.r. ele l.m
Kinclick auf den produktiven und rezeptiver. miir.dllchen ur.d schriftlichen Gebrauch werder.
glelchgewichtig verfolgt.
?dr das GYMNASITJM sind die zu3dttlichen Ar.forderungen in-Niveau II deflniert.
In der GESAMTSCHULZ gelter. die Lerr.ziele des Niveau I fUr den 0 (A)-3ereich, die Lerozlele
des Niveau II fUr der. F (E)-Bereich des leistur.gsdif ferer.sierter. Ur.terrichts.

1.5 Der Rahner.plan beschreibt die Anforderungen, die bis run Er.de der IC. Klassenscufe zu erflli-
ler. sir.d. Das vorlieger.de Dnterricr.ts.r.aterial ordnet sowohl die Themer.bereicne als auch

Sehwerpur.kte der spracftilcfcer. Arbeit den eir.zelnen Klassenstufen sehr verschiedenartlg ru.
Car.er werden Hinweise fUr die Arbeit In den Klassenstufen 7/8 ur.d 9/10 nur in den Absehnizter.
"Schreiben" und ^Grarrwatische Strukturen" gegeber..

2. L2RN2IELE

2.1 Per affektlve Berelch

2.1.1 Elnstellur.g zun Englischunterrieht

Vordririglich 1st es, Interesse fUr die Fremdsprache zu wecken bzw. aufrechtzuerhalter..
Daraus resultiert auch die Notwer.digkeit, auf ttaterialien zurvlckzugreifen, die nicht
ur-nittelbar der Kommunikatior. dienen (z.B. Llteratur), bzv. in die landeskundllche Un-

terweisung Themen aufzunenraen, die den SchUl9r zur Mi tarbeit anzuregen vermdger. Es
geht darum, eine positive Haitung turn Er.glischunterrieht aufzubauer., damlc die Schiller
es fiir ntitzlich und werevol 1 erachten,
- slch In elr.er weiteren Sprache 3u3em ru kdnnen,
- AuSerur.gen In dieser Sprache zu versteher.,
- sleh nach .Naigabe Ihrer Vorkenr.tnisse und Ihres Leistungsverzxoger.s nit Erscheir.ungen

des fremden Xulturraums auseir.anderzusetzen.

2.1.2 Tolerar.2

Die Schiller seller, lerr.en, eine mdgllchst vorurtellsfrele Haltur.g gegeniiber dem Ar.der-r
Fremder. einzur.e tuner. ur.d dieses -als glelehwertlg zu akzeptierer..

2.1.3 SeLbatar.digkelt
2elm Schdler soli die Bereltschaft entwlckelt ur.d gefbrdert werden, die i.m 'Jnterricht
gelerr.ten Arbeitstechr.lken auch ohne Lahrerznvfelsung im Ungar.g siit Freedsprachlichem



- 2 -

S.i.t Kooperitives Verhalten

Da kooperatlves Verhalten tint Vorbedingung sum Erwerb ur.d zur Ubung der Xomouni-
kationsf&higkeit ist, nufi in den Schiilern eine entsprechende Bere'itschaft und Fd-

higkeit geweckt warden. Das gilt sovoftl fir die Zusacaer.arbeit der Schiller unter-

einander als auch fUr die Zusaamenarbeic niic dem Leftrer'. Daher 1st der

Untarricht so zu gestaiten, daS Interaktion ermdglicht ur.d herbeigefUhrt wird. In
diesera Zusaarcenfcar.g wird daran erinnert, dafi auch in Freadsprachenunterricht eir.e
fruchtbare Interaktion nur danr. encstehen kann, wenn die SchQler zu Partnerschaft
und Kilfsbereitschaft gefuhrt werden.

2.2 Lernzlele In bezug auf F&higkelten und Elnalchten

2.2.1 Flthigkeit zur Kommunikatlon In der englischen Spraohe

2.2

Verstehen der ais fundamental

gekennzeichneten Struk¬
turen (a. Anlage II){ aktive mUnd-
llche und In vorwleger.d gesteuerten
Arbeltsformen schrlftlicfce Beherrschung

derjenigen Strukturen und deajenigen
Wortschatzea, die zur Erarbeitrung ei-
ner Ausv&hl aus den vorgegebenen thema-
ti3Chen Einheiter. (s. Abschnitt 3) not-

wendig aind.

Die Schliler werden sc^eit gefbrdert, da3
sle alch in beatlmmten Sltuationen und

Uter beatimmte Erfahrungen mlt englisch-
sprechender. Menschen verstandlgen kdnnen,
d.h. dafl sie die Fr-ndspracfte i.*n e'oen ge-

nanftten Bahmen verster.en ur.d sich in ihr

mdgllchst auch spracnllch richtlg auszu-

drlicken vermdgen.

Leistungsacftwache SchUler aollen sich ge-

ger.Uber Engilscftaprechenden zumindest var-

stindiich .uachen konnen.

Aktive mUndllche und achriftliche Beherr¬

schung der fundanentalen und addltlven
Strukturen. Ar.gebot einer grdQerer. Aus-
wahl von Themen.

Hdherer Anspruch an die sprachliche P.ich-
tigkeit, ar. Auadruck und AusfUhrlichkelt.

.2 Elnbllcke in die Lebensbereiche des engliscnsprachigen Raumes

- Entaprechend; die Schulung der Kommunl-
katlonsftthlgkelt erfolgt In stHrkereoi
KaSe auf Grund vertiefter geographischer
historiscfter, polltlacher, wlrtscftaftl1-
cher, sozialer und kulturellar Kenntnia-

- Die SchUler kennen die Landeskundlloften

Gegebenheiten, deren Kenntnla notwendlg
1st, ua sich In Sltuationen des Alltaga-
lebens Uber bestlamte Theroen zu *u2ern.

- Es 1st anzustreben, daO die SchUler Be-
relche der elger.en Umwelt mit Gegeben-
helten vorwiegend in GroGbritannien und
den USA bel geelgr.eten Anlissen verglei-
chen kdnr.en.

Entsprechend; die 3chUler lemen. aelb-
standlg Texte aua den fremdsprachigen
Raun zu erarbelter., die lhnen Grundla-

gen zur Weiterentwicklung der sacnbezo-
ganen Komcunlkaticn veraltteln.

i88



I II

2.3 Sprachpraktische Pertlgkelfn

- HBrvarstahen, Sprechen, Lesan und Schrei-
b*n warden als Crundfertlgkeltar. der
Koraraunikation geUbt.

• Dam Versteften der gesprocnenen und ge-

schrlebenen Sprache aowla dar ?&hig-
keit, alch radndlich veratandlich aus-

zudrticken, wlrd Yorrang eingerMumt. Je-
dcch erhSlt auch die Schreibfertigkett

angeoeaaenan Raum, vobal die Sprachrich-
tigkeit nicht nur an dar Rechtachraib-
sieharhait zu raesser. tat.

2.3'1 HdrverstAndnla

- Die Schiller aollan gehbrta, avti. mlt
Kiaiic, Gestik, Blld u.A. verbundene In¬
fo raationen versteben and darauf tprach-
lich reagisren.

- Di« Inr.alte der Informationen bawegen
si eh in R&nmen der Auswahl vor. cheraatl-

sehen Einheiten und benutsen die arar-

beitatan Szruxturen, Redawendungen und
w?5rtar.

- Sesonderer Wart 1st auf dar. Elnsatx von

"native apaaxera"* zu legen. Auf A owe l -

chungen von dar sprachiichen Norm 1st
hinzuwelaerx.

2.3-2 Lesan/Laseverstandnis

- Dla Schiller soiler. Texte laut laasn

kdnnen, wooei m der Lei a tungabewera¬

tling der rtcr.tigen Batonung und Intona¬
tion sowte der Pllisslgkelt nehr Aufaerk-
aacicaic als dar ieorrekten Auaaprache eln-
zelner Phoneme zu achenken tat.

- Die Schiller aollen durch sttllas Lasen

alnaa Taxt Inforwationen entnehaen, dea-
aen Inha.lt alch auf ararbalcatc Sltua-

itcnan odar Thaaan bazieht und dar Uber-

witgtnd bakanntas Sprachmatarial ant-

hilt. Sle mussen lr. der Lage sain, un-

bekanntea Sprachraaterlal rait dam zwtl-

apracniger* Wbrterbueh zu ararbelten.

- Die Schiller aollen .In daa Leatn" von Ganz

achrtftar. (z.8. Stories), aber aucn von

Gedichten und ar.de ren 11 tarartacben Tor-

men eingefUfcrt warden. Bel dar Auawani
der Texte iat die Intereaaenlage dar
Schiller zu berdckalchtigen, daralt die-
ae aotlvtert warden, auch das axtanalve

Lasen zu Uban.

- Entaprechand.

- Die Schiller raiissen in alien vler Ftrtig-
kelten entaprechend dam Lemzlel atner
arweiterten Kommur.lkattonsfahigkalt zu-

sKtzllche Lelatungen erbrmgen, insbe-
sondere im Hlnblick auf Korrektheit und

Dlfferenziarung das mlindllchan und
schriftlichen Auadrucka. In Ontarricht

und Lalatungsbaurtallung ilnd dlesa Ba-
reiche besondtrs zu barUckslchtigan.

- Entaprechend.

- Entaprechend, Jedoch kann as aich um

elnen Transfer bar.deIn, wobei bekannta

Strukturen, Redewandungen und Vfbrtar In
blaher nlcht bahandtltan theoatiachen

Einhettan gebraucht warden odar var-

war.dte Themen mit z.T. unbekanntan Struk¬

turen Oder VSrtern behandalt wardan.

- Entaprachand.

- Entaprechend; neben der rlcfttlgen 3ato-
nung und Intonation sowie dem veratkndi-
gen Leaen wird auch dla laucliehe Kor-
rekthelc in die Letscungsbewercung ein-
b«2ogea.

- Er.tspracr.andi die Schiller sollen in der
Lage aein, selbatindig und zu nlcht
vorbehandelten Themen und Situatlonan

Inforaatlonen aua Texzen zu eotrvebaen.

Die Schiller sollen angeregt warden, von

•lch aus englische Texte (z.B. aus Zel-
tungan) zu laaan und ggf. darilber
im Ur.carrlcht zu berlahten. Im 9-/10.
Jahrgang soli in dla Banutsung das ain-
apracnigen Wbrterbuchs aingefUhrt war¬

den.

- Entaprecnend; die Schiller sollen sleh
ira intanaivan und axtensiven Lesen Uben.
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2.}0 Sprechen

Die Schliler so liar* sich in deer. untcr 2.2.1

gekennzeicnneten Rahmen Suflern, d.h. Infor-
raationen geben. und auf Infonnatlonen and

Fragen angemessen aprachlich reagieren Jcttn-
nen. Sle sollen frierfir alnen Orundwortschatz

erlernen, aictiv alne Auswahl aprachlicher
Strukturen beherrschen und alt dan In Gespr*-
often am h*ufigst«n gebrauehten Redeweodungen
vertraut gsmacht werden. Die Aussprache 1st
kontiauierlich zu schulen. Die Schiller aollen

in dar Lage seln, ir.it Hilfe von WOrtarbUcfrernj
U.S. Informationen arfragen Oder geben zu j
kbr.nen; dafter soliten lfrnen die Syrabolt der j
Internatlonalen Lautschrlft Ira wesentllcften j
vertraut seln.

la ei.nzelnen heiSt das: | -
Die Schiller sollen nit Hilfe von hiuflg ge- |
ilbten Rederitteln I
Inforr.ationen einfrolen ur.d selbat aucfr geben !
kdnnen; Aussagen ibsr Oefrdrtes, Gelesenes, j
lescfrefrenes oder crlebtes sachen kdnr.en;
in eir.es Gespracft situatlonaangemessen rea-

gleren Jcfinr.en;

Meinur.gen zu Seseher.en, lefrdrterr. oder Gele-
senera »ufierr. kbr.r.er.;
In einer Dlskussion Melnungen verszSrken
bzv. ihnen widersprecfren kbnr.en;
Steilur.g nnnr.tr. kbr.nen.

Die SchUler aollen aicfr in der. unter 2.2.1 genann-

ten Rahmen zusanvnenhSLngend Suflern kdonen, d.h. sle

sollen sowofrl auf spracfrliche Stimuli Informatlonen

geben als aucfr Qefrdrtes, Gesefrenes oder Geleseaea

wiedergeben und zusamrcenfasaen. Dabei tst auf Xor-

rektheit in Betonung, Intonation und Aussprache be-
sonderer Wert zu legen.

Entaprecnend; Dabei 1st darauf zu achten. daO die

Aufgaoenstellungen vom Schiller umfar.grelchere und
differenzlertare SuSerur.ger. erfordem.

2.3.** Sci-.relber.

Die riilfafunktlon des Schreibens (z.B. als
visuelle 'intersfitzung beirr. Sprecfren) vie
aucr. die kotr.rs.unikative Funkticn geben der Aus-
prSgur.g aieser Fertigkeit ihr Gewicht. Als I
fundamentaler Anspruch gilt die Fihlgkeit desl
ScnUlers, 3lch in gesteuerten Arbeltaformen |
schriftlich zu au.lerr.; als Belsplele kdnnen 1
genannt warden: Paraphrase, Kotlzen T.achen,

Kurz-.itteilungen geben, vor'cersite te .3e-

scfrrei'our.g-n, Zusammenfaasungen, Berlchte,
forrale una private Brlefe. Den SehUlern alnd!
angeresser.e Arbeitshilfer. zu geben. '

I

Die Schiller sollen dazu angeleitet werden, Texte und
Situatiorien eigenstdndlg zu erarbeizen, irhaltlich
wiederzugeben brw. zusarraenzufassen oder zu beschrei-
ben, zu kcramentieren. Dabei alr.d neben dldaktlsch 'oe-
arbeiteten Texten in 2unehmendera MaSe Orlglnaltexte

("authentische Texte") elnzusetzen. SchUler, die auf
die gymnasiale Oberstufe Ubergehen, aollen in das
Schreiben von "Kurzeesays"*bzw. Konunentare*mit fest-
gelegtem Mlndestumfang/Wortzahl elngefllhrt warden, di
io Anschlufl an in Ur.terrlcht behandelte Sacft- oder 11
terariacfre Texte gescfrrleben warden.. Wle lra Bereicfr
Sprechen 1st auch fir den schrlftllchen Barelch zu Co
dern, daS die Aufgabenstellungen zu uafangrelcfreren
und' dlfferenzierteren Stellungnahoen frlnfUhren.
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- Die SchUler scllen elne Information oder Fra- - Der SchUler soil In der Lag* seln, el-
ge rodglichst vollstindlg benandeln Oder be- nen Zusaramenhang mlt angemessenem

antvorten; die sprachliche Rlchtlgkelt tn sprachilchen Ausdruck und richtigem
Graranatik und Orthographic sowle das flrund- Sprachmaterlal darzustellen. (2ur Frage
vlssen auf den Ceblet von Lexlk und Idioma- der Fahlergrenzen s. AbsChnitt 4.3.2.4)
tile sind so zu beurteller., dafl von elner be¬

st Iranten Grenze ab das Lernziel "Fihlgkelt
zur schrlftllchen Koranunlkation" ala nlcht

erreleht geLten auQ (s. Lelatungsbeurtellung).

2. A Sprachllche Kenntr.lsae

2.4.1 Vortschatz

2.4.1.1 Urnfang

Urafang und Inhale dea Wortschatzes orlentleren slah
- an den Erfordemlssen der Jewelllgen Lelatuagsgruppe (s. Lernziela lm fundaaentalen und

addltlven Bereich),
- an den Erfordemlssen des Jewelllgen Fertlgkeltabereichs,
- an den KornaunikAtionssituationen, -lnhaiten und -funktlonen.

Der Mindestwortschatz raufl so urafangrelch seln, dafl es mdgllch 1st, die Lernzlele In den vler

Grundfertlgkeiten zu errelchen. Er rou3 aus dlesere Grunde lni rezeptlvan FertlgVceltsberelcn
breiter angelegt aein als In produktlven, Jedoch mu2 durch systematisehe Wlederholung und

Elnbettung der Wdrter In verschledene ZuaaantnhJLnge eln grundlegender aictiver Wortschatz
aufgebaut und gefestlgt warden.
Im Niveau Z soil eln Grundwtaaen auf dera Geblet von Lexik und Idlomatlk erarbeltet warden,

d.h. etwa 2000 bis 2500 Wdrter aind bla zun Ende der 10, Klaasenstufe anzubleten; fUr die
RealscnuLe gilt Ihre Beherrscnung als Lernzlel. In Hiveau II wird eln erweiterter Wortschatz
(etwa 40GO Wtfrter) angeboten; 300O bis 35^0 Wdrter sollen zur intenalven Erarbeltung der The-
aen aktiv beherrscnt werden. Zur ErfULlung dlaser Anforderungen wird auf dia einschldgigen
LehroUcner verviesen.

2.4.1.2 Art

Die Auswahi der Inhaltswtlrter 1st bestlnmt durch die Auswahl der Te'nmenbereiche (s. 3). So
werden die SchUler Je nach der Lemgruppe, nach dens Leistungsnlveau und nach der Inter.sitXt
der Erarbeitung elnzelr.er Theraen nlcht In alien Fallen Uber dan glelcher. Grundwortschatz In
Bereich der Inhalcswdrter verfUgen. Jedoch sollten sie bestlrante Redemlttel beherrscheh, de-
ren Xoaumnlkationsfunictlonen von grundlegender und lrmner mederkehrender Sedeutung slr.d. Die
als Anlage belgefUgte Aufstellung solcher Redeaittel erhebc nlcht den Ansprucn der VollstAn-
dlgkeit oder Unv-rSir.derbarkelt, glbt aber Hlnweiae.

2.4.2 Grammatiache Strukturen

Die Auswahl der grammatischen Strukturen orler.tlert slch In Urafang und Art an den Erforder-
nisser. fUr die jewelllge Lelstur.gsgruppe, fUr den Jewelilger. Fertlgkei csberelch und fUr die
KonununlkatlonsanliLsse. Bis zum Ende der 10. Klassenstufe sollen SchUler, die den Hauptschul-
a'oschluG erhalten, die als fundamentale Anforderungen anzusehenden granmatlschen Strukturen
erarbeltet naben; wle beim Wortschat2, so sind auch hler Wlederholung und Ubung In verschle-
der.en Xarasunikatlor.ssituatlonen und Fertlgkeitsberelchen entscheldend, damit 9int ausrel-
chende aktive Beherrschung sprachllcher Strukcurer. geslchert werden kann. FUr den Realschul-
a'oschlufl gilt als Lemzlel die aktlve Beherrschung der fundamentalen Strukturer., wobel der
SchUler In der Lage seir. muC, Sprachabslchten tn differenzlerter Form auszudrUcken. FUr das
Verse tzungszeugr.is am Ende der 10. Klasse des Gymnasiums 1st die aktive Beherrschung der fur,-
damencalen und addltlven Strukturen erforderlich.

Die als Anlage II belgefUgte Llste grammatischer Strukturen erhebt kelnen Anspruch auf VolL-
stir.dlgkelt. Die Systematlslerung wurde nach den aus den elnschlXgigen Grammatlken bekann-
ten Oberbegrlffen vorgenomtnen, damit es fUr den Lehrer lelchter wird, in Bedarfsfall sieh
dort etngehender zu tnfornleren. Es versceht sich von selbst, da2 hleraus nlcht der SchluQ
gezogen warden darf, es solle isollerter Graranatlkunterrleht betrieben werden. Vlelaenr sol¬
len EinfUhrung, ttbung und Pestlgkeit dleser Strukturer. vomeholich In kommur.ikatlven Situati-
cnen erfolgen.



2.<*..3 Ausapracbe
i !

Akzepcable Aussprache, die die Verstandiichkeit•
gewahrleistet, wc'oei oesonderer Wert auf die {
Intonation tu legem iat. ,

2.^.^ Rechtschraibung |
I !

Dar Schiller soil slch schrlftlleh ver- j
standlich nachen kbnnen. I

II
Auf Eorrektheit in Batonung,
Intonation uad Ausspracbe 1st
zu rchtea.

II
Die Beherrcchung der Rechtacbrei-
bung gilt als Lemztel.

THEMENBEKEICHE

Die im folgenden genanr.ten Themenbereiche nennen Koglichkeiten, unter denen Je nach
der Ifaterricht siege ausgewahlt warden kann. Dabei 1st in Niveau I ebeaso wie in
Niveau II eine Erveiterung des Erfabrungsbereicbs der Schiller anzuatreben. Die Weckung
des Verstandcisses fiir die Eigenartea eagliscb-^aprecbeader Volker bilft dec Schiller
bei der Reflexion uber sicb eelbst und seize Gawelt. Auch wean fur das Niveau I die

Greczen der freodsprachlichen Arbeit eager gezogen sind, konnen iiberfachliche Acsatte
fiir diese Ziele nutzbar geaacbt warden. Fur Niveau II gilt grundsatzlich, daS due
Theaen in der Pramdspracbe erortert werdea.

Folgende Tbeoenbereiche werden ala Aaregungen geaaont:

Ut honel

1. fasily

2. bouse

3. a day at boat

a. problems

school"!
1. life at school

2. school systea

address
members (body,
clothing

description of persons)

rooms

garage, workshop (tools)
garden
the English bouse, the American house

getting up. beauty culture and fashion,
at table (meals, laying the table, table talk etc.)
housework (kitchen, laundry, cleaning, etc.)
married life
neighbours
telephone
leisure at home (feasts, Sunday, TV, fireplacc,
hobbies, visits, pen-friends, etc.)

illness, death
coving
accidents, repairs
debts
losing things
generation gap
special difficulties of youth (pocket coney, the sexes, etc.)

classroom, classroom terns
tine table
unifora
assecbly
school dinner
sports
social activities (clubs, societies, school magazine,
problems (exans, narks, punishment, etc.)
competition (sports, speech day, etc.)

UX-USA-Fed.Rep. (comprehensive, public schools, etc.)
further education (colleges, open universities, etc.)

tc.)



[A; wortcj

1. people at work at the garage
at the station

at the bank

at the harbour (on a ship)
In a factory
at a hotel

at the hospital
at the airport
at the office

in a shop (supermarket, department store)
building a house
etc.

2. problems discrimination of women at work
automation (electronic devices, etc.)
wages, strike

tea-breaks

I AS lelaurel

1. leisure at home

2. playing

J. sports

4. entertainment

3. eating out

c. holidays

7. travelling

I In town!
1. in the street asking and telling the way

people in the street (newspaperman, policeman, artists.
trsfflc warden, etc.)
cars in the street, the "Highway Coda"
accidents

window shopping

see "a day at home

"hide and seek", chess, etc.

games: football, rugby, etc.
racing: greyhounds, horses,
cars, boats, etc.

swimming, rowing, etc.

blnema, theatre
music, dancing, parties

zoo, museum

pub ("darts")
pleasure parks and fairs

betting. Bingo

restaurant

self-service restaurant

tea-ahop
cafeteria

"?lsh end chips"

outing, weekend, picnic
camping, on a house-boat

holiday canps, youth hostels
bed and breakfast, hotel
at the seaside, ir. the Highlands, etc.

preparations, departure, at the customs, arrival
going by air (coach, train, car, etc.)

40?



2. shopping

advertising

4. transport and traffic

5* pu'ollo Institutions

6. problems

{In the country!

1. life in a village

2. farming

3. problems

: Britain

1. geographical background

2. economical problems

3- cultural oackground

4. historical background

5- political life

money, prices, credit cards, selling.
Shops, markets,
sales

advertisements

commercials

going by bus, underground, taxi, etc.

rush hour, traffic Jam

queuelng

town hall

post office
police
fire brigade
public library
Job oenti^s,employment agencies
parks

slums

New Towns

commuters

Bhop, inn, church

a farmer in the machine age

the four seasons

change in structure(x.3. "off-the-farm" movement)

the parts of Britain
London

climate and scenery (landscape)

transport

industry, agriculture, banking, commerce

traditions, customs

humour

literature

arts

mass media (press, TV, 3BC, etc.)
religion
music

(as far as necessary for understanding present situations)
British Empire, Commonwealth, United Kingdom
UK's way to Europe
English - a universal language

parliament
government
local government.

3oyal Paxily
elections

Trade Unions

current affairs (auch as "Northern Ireland", etc.)



METKODISCHZ KTWEISE

Dlf ferenzleninjs

Hauptschule, Redlachule, Gymnasium

Das in dlesen Rahmer.plan genannte Nlviau I 1st auf die Arbeit in der Hauptdchule und in der
Realachule zu beziehen. Im 1-istungsdlfferenzlerten Unterrieht der Haupcschule mlissen die un-

terachiedllcnen Lernmdglicnkeiten der Schiller sorgf'iltig berUcxsichtlgt werden. Insbesonder-
SchUler der Lalstungsstufe C aolien durch die ttbung fundamentals Strukturen und elner funda¬
mentals Lexlk - auch aus der Arbeit in frUheren Klaasenstufen - sowie durch die Kenntnls eini-

ger landeslcundlletter Gegebenheiten im engllschsprechenden Raum In die Lage versetzt werden,
die Freradsprache produktiv und rezeptiv tu gebrauchen. In der Realscnule 1st auf die dlTferen-
ziertere Ausdrucksf.lhigkeit im criindllchen und schriftlichen Bereich, auf die aelbstandigere
Bearbeitung *on lexten und die stXrker* Ausschdpfung des Themenkatalogs zu acnten. Die Arbeit
in Gymnasium wird von den Ar.forderungen des Niveau II bestlmmt.
Bel der Zuordnung der Stoffe zu den elnzelnen SchUlergruppen sind sowohl das Prinzip der Orien-

tlerung an der LelstungsfSLhigkelt der Lernenden als auch die Anforderungen hinsichtlich der
in der Berliner Schule vorg9sehenen AbschlUsse zu berUckslchtigen.
Es wird darauf hingewiesen, da3 die Definition fundamentaler und additlver Lemziele zurain-
dest teilweise auch besondere Arbeltswelsen its Jeweiilgen Oberschuizwelg bedir.gt.

Gesamtschule

In den ieistur.gsdlf f erenzierter. Xursen des Snglischunterrlchts an. den Berliner Gesamtschulen
bestimmen die Ar.forderur.gen des Niveau I den Unterricht in G- ur.d ggf. In A-Kurser.. In A-Kur-
sea kdnner. die SchUler durch Intensivierung des Unterrichts in kleir.en Lerngruppen ur.d durch
besondere Arbeitswelsen, insbesondere durch die Obung fundaraer.taier Strukturen und eir.er Cun-

daraentalen Lexlk - auch aus der Arbeit in frUheren Klasser.stufen - scwle durch die Sinftlhrung
ir. einlge landeskundllche Gegebeniielten im engilschen Sprachraum, so welt gefdrdert werden,
dafl sle die Lemzlele la Niveau I in hir.relchenders Made erarbeiten. Die Schiller dsr ?- ur.d

est- £ -Kurse sollen die Lemzlele in dep. Niveau* I und II 30 erzrbelten, da3 3le sich im mUnd-
licnen und. schriftllcher. Bereich differer.2iert ausdrUcker. ur.d Texts selbstandig oearbeiter.

kdnnen sowle unfassende Kenr.tnisse im Rahmen des Thenenicatalogs besitzen. Die Elr.richtur.g von

E-Kursen verfolgt das Ziel, die Schiller lr. Anf crderur.gen des Niveau II eir.zufli.hrer..
Der iuBerer. Di fferer.zierur.g entspricht r.icht r.ur eir.e Definition der fundamental en und
adcltlver. I.nnalte cder Stoffe, aor.dern vor aller. die tesor.cere Arteltsv.eise in der. jewei-

llger. Kursen. In 10. Jahrgar.g oestltanen Addltum und besor.dere Arb-itswelser. in den ein-
zelnen Kursen In starxen f.afle die Lelstur.gsbeurtellur.g.
Der leistungsdifferer.zierte Unterricht kanr. durch welter- Differer.zlerungsformer. ergir.zt
werden, in dener. Ausfille cder RUckstdnde ir. flexlblen Crupper, beftoben bsw. N'el gunge n

und P'ihigkeiten beriickslchtigt und die sozlale Kooperaticn gefbrdert werder. icdnr.en. Hier-
f'Jr bteten slcr. zeitllcn begrsnzte Porr.en einer Interessendifferenzlerung (niveaudbergrel-
fende Kurzkurse ven 3 bis 5 Tagen, fUr der-n Themen sich die Schiller nach ihren Interessen
selbst encscheiden), der Rotation (31e SchUler ashmen nacneinander, rotierend, an verschie-
denen Kurzkursen tell, urn lhre Ausf'alle zu beneber.) ur.d cer Progression an (die Schiller
eir.es gar.zen Janr^angs arbel ten indlvldueil, lr.dem sie Lerr.tenpo una I'.acerlalfolge i:a
P.ar.r.er. des Ar.g»oots s-l'sst oe3ti.r.Tcn. Necen der Elg-neraroeltur.g ner.r.-n sie am Soricr.la'cor-
Ur.terrlcht ur.d an Kleir.grupp-r.aroeit tell).

Zrarbeitung der Lerr.zlele ur.d Schulung der PertIzkciten

Sit Lera;l-l- Im a.-fektly-r. B.rgieh sind Bestar.dbeil eir.es jeden Cnterrlcr.csprozesses. Sle
bestlmmen die Auswahl der Theraen und des Situationsrahmer.s ebenso wis die Darbietungsformer.
und -methoden, den Mecier.einsatz und die Gestalcung der Lemslcuationen. So sollte zum Sei-
spiel bei der Kcntextualisierur.g bes-i.-emter The.menbe re lets darauf geachtet werder., wie man am

besten den Lemvoraussetzur.g-n der Schiller entspreenen kann. Venn zum Beispiel von 13aibrigen
der Themenbereich ^police1' erarbeitet werden soli, so wird in vielen Lerngrupper. elne "detec¬
tive story" besser fiir dieses Lernzial motlvierer. als eine nilchceme Schliderung des Pollzei-
weser.s. Spannung, Abenteuer, Statlstik usw. haben Jewells ihren didaktlschen Ort, der generell
nicht fixiert werden kar.n, der vielraehr in der konkreten Situation der Lerngruppe bestlmrat
werden mud. SpaQ und Freude am Umgang mit der Fremdsprache kdnnen feraer gestarkt werden, wenr.



in Rahaen der Unterrichtsplanung Frelraum flir die Besprachung prlvater, schulischer und Offent-
licher, aktueiler Themen und fUr die Einbeziehung 11terarischer Kurzformen ("limericks",
"mytnes", "anecdotes", "Jokes") sowia von "short stories", "poems" und "songs" gelassen wird.
Aktlonsforoen. Medlenelnsatz und Sozlalformen sind ouch und besonders im Hln'ollck auf dies*

Lernzieie ru analysleren. Dabei slnd die Median so elnzusetzen, dafl SchUleraktivttat, Interac¬
tion und Anwendung der Fremdsprache ermdgllcht und gefdrdert werden. Es sollten ouch Lernsl-
tuationen geschaffen werden, In denen die selbstindige individuelle Arbeit der SchUler sowie
Partner- und Gruppenarbelt erforderllch warden.

4.2.2 Die Lerr.ziele in bezug auf Fi'hlgkelien und Elr.slcnter. ordnen sich dam obersten Lemziel

der KormunikationsfShlgkeit in der englischen Spracne unter. Urn diese Kofzir.unikatibnsf2.nig-
kelt zu fdrdem und zu erweltero, oolite

«» der Unterricht weitgenend einsprachig erfolgen; Ausnanmen sind aus Grllnden der 2eltdkonorale
oder des besseren Verstindnisses nbgiich,

- die Auswahi des Unterrlchtsciaterlals so erfolgen, dafl die systematlsche Obung ebenso

gewiLhrleistet ist wie die sprachliche Progression,
- der Einsatz audio-vlsueller Hilfsmittel fUr Zrarbeitung, fJbung ur.d Transfer genutzt

werden.

*.2.3 Zur Schulung der Fertlcrkelten wird auf folgendes hlr.gewiesen:

4.2.3-1 Das Hdrverstandnis 1st unerlafllich.e.Voraussetzung fir die mUndliche Koczrunikation. In

Unterricftt silssen die Lautdiskrlrainatlon und das Erfassen von

Incor.ationsmuatern sowle Vort-, Wortgruppen- und Satzbetonungen gefdrdert und stXndig er-

weitert warden.

Zutr. KcSrverstenen gehort vor alien auch das glo'oale und das decaillierte inhaltiiche Ver-
steher. eines Texres, ohr.e dlesen mltzuleser.. In den Klassenstufen 9/10 sollen die zu ver-

stenenden Text® linger ur.d komplexer werden, und die SchUler soli ten dazu ar-geleicat war¬

den, das unbeka.n.nte sprachlicr.e Material o.nne Hilfen aus den Kontext zu erscnlie2en.
Es Ist darauf zu achter.. dafl die den SchUlem auf Tontragem dargeboter.e Sprache in Lautung
und Intonation origlnale Sprache 1st. Dia Sprache soli,auch von Lehrer, in mdglicnat-natiir-
llchem Sprecntar.po gesprochen werden. Die 3cniier soller. darauf vorbereitet werder., die
Spracne auf Tor.trigero ebenso zu versteher. wie die Sprache eir.es anwesender. GesprScrs-
partr.ers.

In 3ereich des Nbrveratlr.dnisses solien auch 3eisplele des General Anerlcan ar.geOoten

werden. Dari'oer r.insus wird l.nsbesondere fir Niveau II er.pfohier., geiegentlich weitere
Ausspracnevariar.ten. wie zurn 2els?lei das Standard Northern English Oder die Ausaprache-
formen von Sprecr.err. aus L&ndern Afrlkas und Aslens vorzusteller., dar.it die Scntiler elnan
Zladruck -/on der pr.or.etiscnan Vlelfalt des gesprochenen Engllsch ernalten u.nd sich so auf
Sprachkontakte mit fast 400 Mlillor.en "native speakers" und mit etwa ebenso vlelen eln-
stellen kdnnen, die Englisch als Zweltsprache benutzan.

u-2.3.2 Das Leseverst-yr.dnls kar.n auf folgende Weise gefdrdert werden:

- Sinnersohlle-lendes Lesen r.ach vorherlger Zinf'Jhrung der Situation und des Spracnnatarlals,
- SinnarschlleHendes Leser. unter besti.nnter Fragestellung,
- 3inr.erschiie3endes Lesen eines Textes, der nur bekamtes Spracnraserial er.thSlt ur.d oessen

Ir.hait in eir.ers be kar.nten Xontext stent,
- Sinr.erschlie.lendes Laser, eines Textes, dessen Tfcecatik bexannt 1st, der jedoch unbekamte

<6rter enz.nslt,
- Dinners talis 2er.das Laser. eines Textes, der vcr. inhaJ.tiicr.en ?.an.-er. ner durch ar.dere Te.cte

vorbereitet ist, aocr ur.bekanr.te Vdrter enth.ilt,
- Slnr.erscnlie3endes Lesen elr.es Textes, der ir.haltllch unbekanr.t 1st, abar (iberwiagend

bekanntes Sprachnaterlal er.thalt.



Die SchUler sollen darin geUbt werden, Wichtigea von Unwizntigem zu ur.terscneiden,
SchiUsselwdrter 2U unterstreichen und aufzuschreiben sowle sich Notlzen zu mactien. Beson-

ders wlchtig 1st die Tbung der Arbeit tr.lt dem werterbuch. In der. 9. und. 10. Xlassenstufen
solien die Scrtfller ir. der Lage aein. unbekannta Texte rit Hilfe eines tfdrterbuchs, is
Niveau II auch des einsprachigen, zu erarbeiten.
Das Lautleaen kann ebenso vie das Sprechen zur Schulung der ScnUler In Aussorache ur.d

Intonation oeitragen. Kierbei 1st ir.sbesondere das Lesen in slnnvollen Abscnnltten naoh
einen Spreciiervorbild (native speaker) r.UtzIlch.

4.2.3.3 Die Fertigfceit des Snrecnens erforderz eine Schulung von Auaaprache,.Betonung und Intonation,
GelSiuf igkeit sowie Situations- und Sachangeraesaenheit. Dies kann lm elnzelnen geschehen
durch

« Nachsprechen vorgagebener Muster,
- Aufsagen eines auswendlg gelernten Prosatextes/Oedlcnta/Bislogs,
- Sprecben eines erarbeiteten Textes' (Raad-ar.d-look-up-Methode),
- Reaktlon auf Stimuli (z.B. Aufforderung, Bitte, ?rage),
- Verlnderunger. vornehmen an vorgegebenen Patterns, Elnsetzen Oder Zuordner./Verkntipfen

von Wdrtern, Wortgruppen, Satzteilen oder Sktzen sowie Khnliche tfbungsformen la aUnd-
lichen Berelsn,

- Oeben von Stimuli (zun^chst von Lenrer oder Medium angeregt bis.hln zu Fragen/Bitten/
Auffcrderungen aus eigsr.er. Antrieb),

- Spleiszenen, Kdrspiel, Quiz usw.,
- Verspracblienung eines Blldes oder einer Blldfolge lrr. Anscnlufl an elr.e.n vorangegar.genen

Gnterrlehtsabschnitt, spSter aucn unvorbereltet,
- stark gesteuertes KacherzMhlen elr.es kurzen Textes,
- FDrr.ulieren von alltAglichen Kar.dlungs- bzw. BedLenungsanwelsungen,
- kurze zusajrrrenhingende AuSerung zu ainea Tberaa, z.B. Xurzreferat, Konrt-ntar,
- Darstellur.g und Seschreibung von Berliner SItuatlcner., Ins tl tut loner., politischen

Oege'oenhei ten usw. geger.Uber GSsten,
- ?u.t«rur.s von Melnungen zu behar.dslten Inhalten,
- ftallungn9h.r.endes Sprecr.en in Diskusslc.nen.

4.2.3.u?ur das Sshreiben verden als Cbungsfomen encfohlen:
- Gesteuerte Arbe itsfcrser. wis zua 3eispiel Liickendiktate r Einsetzubungec, VerJcniicfuags- unc.

Zuordcungsiibuagen, Substitution Tables/gesceuerte I'efomungs- ucd Variat ior.subungen ver-
scniedener Art, ?rager. beaatwortea; diese Ubungsfomen siad besondsrs in den 7. und 8. Klas-
senatufen elr.zuaetzen.

- Izbaltsangabe, Zusanaeafassuag bzw. Nacherzahlung eices Tertes,
- Beschreiben einer Situation, fUr die aur eia Situationarahaen vorgegeber. wird,

- Schreiben voa Briefea aufgruad von Vorgaben (z.B. UaLfornuagea. Stichwortangabea, Vorgofcea
der Situation),

- Entwickeln oder Vervollstandigen von Dialogeo,
- Auflerungec zu Bildern und Bildfolgea,
- Schreibea von Berichten, Zusaxmenfasaunger., 'rurzen Stellungnahmea.

Motwendiare vlbungsforaen, die auf die Arbeit ia Niveau II bezogen sind:
- (Tbuagea sue Aufbau eines differeazierten w'ortschatzes und von Strukzuren de5" foml written

English, "(zur Definition und Bescr.re ibun^ der Strukturen siehe: Vorlsuf iger Hahee no 1sr. ier
rjy-7:~astaler. Oberstufe ia Fact. Er.rlisch),

- Kinfu'aruag zur zusacnenfassecdea Daratellung 9elbstar.dig erarbeireter Texte. zu Bescirei-
bucger. und Berichten uber nicht unaittelbar vorbereicete Gegecstande,

- persbalicbe Scellunrnahnen ait tunehaendec Uafsrjr und crnBerer Differenziertbeit bis bin
zu Versuchea in Essay-Schreibea (spetester.s in der »n-. Klassenstufe)

Cber dec zur Frags der sprachiicher. Richtigkeit unter 2.5.^ Gesagte ainaus werdec bier folgenz
Binweise gegeben:

Bei gesteuerten Arbeitsforaer. wird auf spracbliche Sichtigkeit besoaderer Vert gelegt. 3«i kot-
plexeren Leistungen ist auf die Art der Aufgabenstellung Siicksicht zu aehaea, wohei. ."liagsi ia
:"Bereithen A:.zd~:tk und snreahlirhe Flcbtixkeir An 1 r: getielret ''bunxer. y*---



4,3 Lalstungsbcurtellung

4.3.1 Grundsatze

Die Leistung eines Schillers kann festgestellt warden in
- gruppeninternen Verfahren,
- gruppentlbergreif enden VtrfAhren.

Gruppenlntern slnd aoiche Verfahren, In denen dar Untarrlchcende die Letstung tinea SchUlers
lm Rahman seiner Lerngruppe (seiner Klasse, aeinaa Kursas) und lm Hinbllck auf die fUr dleaa

Lerngruppe gesatztan Larnziala festgestellt (z.B. Klaaaanarbaican, asUndliche Lelstungen u.a.).
Gruppeniatera. erfolgt aine kontinuieriicbe Beo'oacbtuOg des Lemfortschritts, die dariiber Aus-
kunft gibt, bis zu velchen Grade die Leruziele ia Vtrlaufa dea Uatarricbts erarbeitet wurdec.

Gruppaaintera aussen aueh-uad vor alien veseatlieha Telle des aiiadlicfcen Bereicha iLbarpriift
warden, der ia den Precdaprichea fur die LeistuogsbeurteiLung besondars iaa Gewicht fallt. ?Ur

die^en Bareich ist aus gruadsatzlichen didaktiachea Srwagungen darauf Vert zu lagan, dafl much
in der Leraarfolgskoatrolle die miadliche Form benutzt wird. Es let aoxustrebea, aucb die

gruppeatnteme Leistungabowertung soweit vie ooglicb zu objeictiviaren und hieruber Abspracbec
in den Pachkonferenzen zu treffea.

Gruppenvibergreifende Verfahrea koanan Lemerfolgskoatrollea seib, die ait bober Objektivitat
ausgevertet verdea.(z. B. Norsarbeiten, Test u.a.)- Dabei kacu an Bade eiaer Uaterrichtseiahei
bzw. ainas Uucerrichtsabschaitts durcb derartige Verfabren viberprUft warden, ob ucd vie wait
von alien Leragruppea eiaer IQissenstufe die Larcziele erreicht wurd.ea.

Bei dar tfberprufung koopiexer Leistuagea fconnea Jedocb gruppeaiibergreifead oft nur Lernerfolgs
kontrollea ait begrenzcer Auewercuagsob^alcrivitat eiageaetzt werdea. Hier'oei baadslt as sich z

urn scfcxiftlicbe Arbeitea* die aufgruad ibrar Fori uad ibres lahalta niche eiaer strecgen Auswe
tuagsoboekcivitat uateriiegsa koaaea (3erichte ,Zus«unmenfa33ungen,5e3chreibungen,Xoiunjentare u.a.

Cruppenu'oergrelfeude Lercerfolgskontrollea becutzen veroffeaclichta Tests oder berubea auf air.
Abspracbe der Lehrer, die ia der gieicbea Xlasseustufe uaterrichtea. Diese Abspracba baziebt
sich auf die fur alie Schiller der jeweiligeo Gruppe verbiadlicben Lemsiele sowie auf Zeitpuafc

Zeitdauer, Art der Burchfuaruag und rtafistab der 3ewerturg der jeveiligea Leraerfolgskoa-
trollea.

Da. sr. den Cesamcscbuien ur.d in leistungsdlfferenaiercan Ur.terricht der Haupcschule von der Lai-
stungsfcawertung die Zugehbrlgkelt zu dan Differanzlerungskursen abhAngt, wird ain Tell dar Lei-
stungsbeurtelLung vor alien in den unteren Klassenstufer. In gruppeniibergrelf enden Verfanran er-

micceic. FUr Raalschule und Gynnasiun empfiehlt sich dieses Varfahrer. zur Objekciviarung der

Leistungsfeststellung In par&lleicn Klassen.

4.3.2 Hinwelse fUr Larnerfolgskoncrollen

Die LernerfolgskonCrollen sollten Aufgaben er.Chalten, die
- Pertigkelten i.-n Beretch des Hdr- und Leseversteheas,
• FerClgkelter. In Bereich des Sprechens und Schralbens,
- die Ar.wendung von Kenntnisser. lm Bereich der Lexik und Graocnatlic

Uberpriifen, wo'oet ir. Q. und 10. Jahrgang die Aufgaben zunehaen, die koraplexare Anforderungen
stellen.

Art und Pom der Lerr.erfolgskontrollan ergeben sich zum TelL von seibst aus den gesetzten Lern-
zieien und der. unter A.2.2, ^.2.3 gegtbenen methodiachen Klnwelsen. An dleaer Scalle wer

dan alnlga Balsplele genannt.

y.3.2.A Schreiben

Die in den aechodlschen Hinwelsan gananncan Obungsfomen fUhran zu entsprechenden Koncroliauf-
gaben (s. 4.2-3-ti}- *"Ur dtese gelten als Bewercungskrlcerien: Umfang, Inhale, Sprache.
PUr die Q./10. Xlassanstufe wird darUbar hlnaus auf foigendes hlngawiesen:
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*•3.2.4.1 9« Klaaaenstufe
Niveau I

Der Umfang der aehriftllchen Lernkontrollen soli-
to ungefihr 100 bis 150 Wdrter Eigenlelatung des
SahUltr* betragen; hlnalehtliah des Inhelt*
oolite auf don Grad dor Vollstiindlgkelt dor In¬
formation und hinaicfttllch dor Sprache auf
Grammatik, GrundwlJaen auf dem Goblot von Lexlk
und Idioraatik und auf Ortbographle geaohtet war¬

den. Die Qewichtur.g der einzelntn Tellbereiche
und ihre Beurtellung wird Jo nach Art dor Aufga-
be vom Unterrlchtenden bzw. Pachteara In bezug

auf Lelstungsatufe bzw. Schulart festgeaetzt.
Wird die apracnilcho Loiatung alt "ungenUgond"
bewertet, »Ute dao Ifrteil fUr die betroffande
Lemerfolgakontrolle nioht bosser ala "mangel-
haft" seln.

Bel Leroerfolgskontrollen in leiatungsatlrke-
ren Gruppen soil ten fUr raindeatens ausroichende
Lelstungon nicht mohr ala etwa 10 % FehlerCbel
relativor Fehlerbewertung) zulisalg oeln. An
don Gosantschulen und lm leistungadifferonxier-
ten Unearrteht dor Rauptsohuie aollan fUr Lem-
orfoisskontrollon im Niveau I (Fundamental-)Be-
rolch etwa 2 gruppentlbergrelfonde Verfahren
(Normarbeiten) pro Halbjahr angesetzt werden.
FUr gruppenlntome Arbolten Ira G/A-Bereich der
Cesamtschulen gilt, daG derartigo Arbolton don
glelcher. Kriterien ur.cerllegon wie die auf das
Fundamentum bozogenon grupponllborgralfendon Vtr-
faftr-n; slo wolaer. die Intenslvierondo, iclein-

schrtttlge Erarbeitung, Sicherung und Nachbt-
reltung daa Fundaraenturns aus.

4.3.2.4.2 10. Xlaasenscufo

Niveau I

Dor Anapr-uch hlnaichtllch der Slcnemelt in den
Elementaratrukturen und das Umfanga, IahaIta- und

Bogrllndungstuaajrrnenhanga von Stellungnahraer. und

Wertungon 1st im Verglaich zur 9- Klasaenstufe
hdher anzusetzen.

Umfang der Arbelton: ca. 150 Wbrter Eigenlei-
stung.

Andere Bewertungakrlterien:
alehe 9- Klasaenstufe.
Die Lernerfolgskontrollen verden an den Gosamt-
schulen und lm lalatungsdlfferenzierten Unter-
rleht der Hauptachule lm allgeneinen gruppen-
intem durchgeftlhrc.

Niveau II

In zunohmendem MaQe werden vorlangt:
Elgenstandlge Srarbeitung, Darstellung,
Zusanrnenfaaoung, Beachreibung und Berleh-
ta Ubor nicht unmittelbar vorberoitate Co¬

gens tinde (Texte und Si tuationen), durch

Entsehaldungsfragtn HinfUhrung zu urafang-
relefteran und dlfferenzlerten atellungnan-
man, Beherrachung das Basis-Sprachmaterials
und Anwendung von komplexen Strukturen.
Als Umfang werdon etwa 150 bis 200 Wdrtor

zuaammonhEngende Eigenleiatung verlangt;
in der Beurtellung wer-den auGordem Inhalfc,
apracftllche Richtlgkeit und Auadruck (die
beldon lotzteron auf Baalamaterial ur.d kom-

ploxo Strukturen bezogen) bertickslohtlgt.
PUr mir.deatens ausrelchende Lelatunger* aoli¬
te ein Riohtwert von nicht mehr ala etwa

10 % Fohler (bei relativer FehlerbewertungS
borilckaichtlgt werden. An den Ge-saazschuisr.
wird dieser Beroich gruppenlntem erfaflt;
ompfohlen warden 1 bia 2 gruppenlntome
Arbelten pro Halbjahr.

Niveau II

Hlnsichtlich des Anaprucha: siene 9- Xlaa-
aeostufe, Niveau-II. Verlangt werden vor

alloc Erfassen. Zusamnenfaaaen und Koosnen-

tleren elnea Original textea; auflerdem aus-

fUhrliche uad differenzierte Beantwortung
von Pragsn im AnachluQ an im Unterrleht
behandelte 3ach- oder llcerarisohe Texte

olt festgelegtem Mlndestuafang (Wortzahi)
pro Aufgabe.
Ala Umfang werden in der 1. HSLlfte der 10.
Klasaenstufe etwa 200, In der 2. HElfte
etwa 250 Wdrter zuaamtaennilngende Eigenlei¬
atung verlangt. Inhalt und Sprathe (aprach-
llche Richtigkelt und Auadruck) sollten im
Verhiltnia 1:1 bewertec warden. Lautet

das Urteil la Bereiah der Sprache "ur.genU-
fend", ao aollte daa Urteil ftlr die "oetref-
fende Lernerfolg3koncrolle nicht beaaer
ala "mangelhaft" seln.
FUr aindestena auareichende Lelatungen soll-
te eln Rlchtwert von nicht raehr' als etwa

8 £ Fehler (bei relativer Fehierbewertvng;
berUckslchtlgt werden.
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4.3.2.5 Lemerfolgakcntrollen ira Berelch "aprachiiche Kenntnisse" (Worcaehatz und grasunatltche Struk-
turen)
In der 7./8. Klassenstufe kBnnen solehe Lemerfoigskontrollen la nUndlichen und achriftllchen
Bereich gescndert slnnvoll sein, obwohl auch die Beurteilung der aprachlichen Kenntnisse In
die Leistungsbewertung in den Berelchen Sprechen und Schreiben elnflieQt. Ala Verfahren war¬

den genannt:
- Erkennen der Wortbedeutung und Kennzeichnung lm AuswaMverfahren,
- Elnaetzaufgaben,
- Erkennen von Strukturen und Kennzeichnen im Auswahl- oder "right-wrong,,-VerfaAren,
- Elnsetziibungen,
- Benennen von blldlich dargestellzen Gegenstinden oder Situationen
- Zuordnung von Wdrtern bzw. Satzteilen uaw.

In der 9. und 10. Klaaaeoatufe erfolgt die Bewertung dieaer Leistungen grundsatzlieh La Rah-
oen Uberwiegend komplexerer mUndllcher und actirlfClicher Lernerfoigskontrollea.

4.4 Modlen

4.4.1 A*s Unterrichtsaeterial atehen zun Beiapiel zur VerfQgung: Lenrbilcher, Texze
(s. Ar.lage III); Gegenstdnde, Polien, Wandbilder, Fotos, Dias, Filne; Tonbander,
F.undfur.ksendunger.. Diese Medien kdnr.en in folgenden Funktioner. eingesetzt werden:

- Darbietungsfunkzion,
- i-tozivierungsfunkcion,
- Aktualisierungsfur.ktior.,
- Obungsfunktion (z.3. Erarbeitur.g eines servantischer. Feldes, Oben von graazaa-

tiacr.er. Strukturen, Auaapracheschulur.g, Srarbeitung zestLrrjter Reder.iteel),
- Oi^ferer.zierungafunlet ion (r.E. Differenzierur.g inr.erb.4lb ier Lemgruppe dure h

lerasituazicr.stezcgenen Einsacz oder er.taprecher.de Gestalzung Filr eir.zelne
SchUler/SchUlergruppen),

- Kcr.trell- ur.d Oiagr.osefunkzion (Beizrag zu Infcmationert (lber daa Vorvissen
und die SinsZellung ven Schiilerr. sowie (Iter das Erreichen oder llichterraicr.er.
von ar.geazrebten Lernzieler.) .

4.4.2 PrCfur.g, velcbe3 'Jr.terricnzsr.aterial jeweils eir.geseczt werden sollze, sell fcigen-
de Gesichtspur.Scte berdcksichtigsn:

- Der "edieneir.sazz die.-.; ir. ersrer Linie dazu , koraur.ikative Situazicner. zu

schaffen oder auf iia Bew£lzigur.g sole her Situaziorer. hinrufOhrer.. Eir.e Ver¬
se lbstand igur.g aui veraiecen werden.

- Die 2edeutur.g das Milrdlichen in Er.gliscr.unterricht erFordsrt es; da3 den v«r-

schiedenen Gespr£cns Tcrr-en , der Lehrertnforaatior.; -der gezielten ir.Undlichen
Frageszellu.ng eir.e Bedeutung zukomnz, die durch den "edieneinsazz niche ersetzt,
sondern unterstUtzc werden soli.

- Die Ertrbeitur.g ur.d tfbung von Crundrercigkeiten rauil p.it verschiedenen Lehrtechniken
•rfoiger..

- v/o Mdglichkeiten hierfUr sesceher., 3olIte das Sprachlabor auch fCIr das individuelle
Arceiten ces 5cr.U2.ers ur.d Cilr die Lernerfolgskontrolle ausger.utzt werden. Es kann
ferr.er filr die Feszigung von Crundfert igkeizen ur.d Fiir die Erarbeitur.g des V.'ort-
schatzes ur.d der Strukturen eingesezzt werden. Die Seotacheur.s unc Serazung der
Schiiier nuo dafcei g-sicherz seir..

4.4.3 Filr ^ie Medienbeschaffurtg sollter. Mdgiichkeiten eusger.uzzz werder., die s ic.n bei eiger.en
Auslar.dseufer.zhalzen bieten. Kir.gewiesen wird auderder. au:* Material, das von British Centre,
vor. Amerlkohaus, von der 33C, vpn der British Travel Authority,, den Irish Tourist Beard u.a.

auag-geben wird.

4.5 Sprachlicne Progressior.

4.5.1 Der Englischunterrieht der Sekundairstufe I verfolgz elne systematiache sprachliche Progreaaion
ols zxijn Bnde der 10. Klassenatufe. Darunzer wird die Obung dea Erarbeiteten ebenao verszanden
wie die fortschreitende Erweizerung der Xenntniaae und Pertigkeiten.
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*.5.2 Untepschiede zw lachen den Cnterriehtsmaterlalien (inabesondert zwlschen den Lehrbilchem)
•lnd betrSchtllch. so daG aloe auf einzelne Jahrgiiage bezogene Pestlegung d«r Lemzlele, die
im Rahman aiiaar solchen Progression zu errelchen slnd, nlcht adglich 1st. Verbindllch fUr
alia Oberachulen lat dla Erreichung dap untar Punkt 2 gtnarmtan Lsraziele, dla ElnfUhrung
dar fundamentalen Strukturen und das Qrundwortachatzes bis zura Ends das 10. Jahrgar.gs.

*.5.5 Aof basondara Lernzlele odar Arbeitsveisen von Klassanstufen wurde baralts aehrfach hingewie-
wiatan. I« Baralon dar grammatisahen Strukturen sUssen bis zum Ende der 8. Klasaenatufe vor

allam elngefUhrt und gafaatlgt sain:

• Fronoman

Zahlen:

Substantlv:

Parsonalpronoaan
Poatasalvpronoman
Ralativpponoman
Intarrogacirprcnooan
Demonstratl vproncmen

Indeflnl tpronomen (lnabasondara"«oma-anr")

Grund- und Ordnungszahlen

Uhrzeit, Datum

Pluralbildung
aJtcnslschar Genltlv

Bestloater Artikel (z.B. bal Elgannaaan und Zeltang&ben)
unbescimrater Artikel

siapla present

past
futura

present perfect
present progressiva

past progressiva
imperative

passive voice (present, past)
HiIfsverben (can, must, needn't usv.)

- Adjektiv:

Adverb:

3telgerur.g

Vergleicn

Formen

Wortstellung
Stelgerung und Vergleicn

- Prltpositlonen: Belsplele:
rsualich: about, across, against

in, in front of, in to
zeitlich: after, ago, at, before, during, in, on, when, past
Ubertragen: by, for, of, with, without

Satzverblr.dungen
SatzgefUge (ait before, after, that, because; ait Relativsatz)
Auseage- und Pragesatz (Wortstellung, Voschrelbungen alt do)

at, before, behind, between,
on, over through, to, under

down, from.

to, until

- Satzlehre
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Appendix Q1 / Lesson A

@Begin
©Participants: T-A Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

ELE Pupil, GEO Pupil, GIO Pupil, LAM Pupil, VAS Pupil, COS Pupil, FOK Pupil,
ELI Pupil. ANA Pupil, NIK Pupil, DIM Pupil, LLL Pupils;

@Location: School #1, Athens, Greece
©Situation: English Lesson 2
@Date: 30-MAR-1994
@Time Duration: 9:00-9:45

@Warning: the data has been transcribed and the transcription has been double-checked.
@Comment: the lesson begins with the customary homework check.
*T-A: we said that we were going to prepare something for today,

what was that? [%a pupil raises his hand and is selected],
yes, xxx.

*M-P: r| £k9eot|.
%eng: the composition.
*T-A: eh?

*M-P: r| ek6£ct|.
%eng: the composition.
*F-P: [%one of the pupils turns to her neighbour].

aoxo 8ev to Gupapat, Ytaxt to '<(mai;oc (])Opa.
%eng: I don't remember this, because I did it another time.
*T-A: ehh, well.

what is this £kGeot| you say.
[%a pupil replies spontaneously].

*F-P: essay.
*T-A: yes.
*M-P: [%adds an aside:] computers.
*M-P: about computers.
*T-A: well.

uh, okay, it's uh your uh your points as uh pupils of Plymouth, eh?
[%pause (0.4 sec)],
about computers,
well.
before going to your uuhh-i- let's say to your letters because it's a letter you had to write,
uh, let's see something else.
both letters, both letters # [%claps hands for attention] are comments on what,
eh?
it says ["] letters to the editor ["] eh?
so both letters are comments on what,
eh?

xi <7xoiU.a^oov ## auxa xa 5uo ypappaxa?
%eng: what do these two letters comment on?

something that happened,
something that was announced ###,
something that they read on a magazine, newspaper, uh?
[%a pupil raises his hand],
yes?

*M-P: eh, (here) it was written in a newspaper.
*T-A: so, an article, eh, an article, an article about computers+...

[%T-A claps hands for attention and reprimands a pupil in Greek],
in a newspaper.
and uh what did this article present.
did it present only something that happened or that could happen,
or it presented a positive idea?
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eh # well? [%silence (0.9 sec)],
eh?

the first two letters said something, we saw it yesterday.
so what did these children say, that they agreed with the article they disagreed, what?
[%pause (0.2 sec)].
uh?

*F-P: eh, they disagreed with the article.
*T-A: so what was the article's opinion?
*F-P: that they don't want to have a computer teacher.
*T-A: they don't want to have ## +... the article's]!] opinion xxx the children's opinions.

from the children's opinion we can understand what the article said.
*F-P: eh, the article said that the ## the lesson #, the lesson has to be ## not in a xxx ##

must be done with computer teaching.
[%T-A nominates GIO].

*T-A: well, so, what did you understand GIO?
about the article?
we do # we haven't got the article in front of us ?
we have got ## a letter, and the beginning of a second letter.
eh?

[%T-A raises her voice],
which you haven't completed!
so, since you read the first letter and you wrote ## the second letter by yourself,
now you should, # you should have understood what this letter #
what this article, sorry, was about]!],
well what was it?

*F-P: eh it was about computers.
*T-A: it was about computers, we know that!

[(Slaughter from some pupils],
but uh computers what?
computers of DEF1 of OTE, what?
]%the word teachers is whispered while a pupil volunteers to answer the question]

*F-P: it was about computers emm, substitute teachers.
*T-A: xxx substituting teachers,

at schools # eh?

[%(pause 0.6 sec). T-A notices a pupil's puzzled expression].
no?

you disagree ELE?
[%the pupil indicates confusion],

*ELE: ano not) to Kata^apatvoope auto?
%eng: where do we understand that from?
*T-A: e.\al

%eng: come!
why did we do all this job yesterday, with the cartoons uh and we read the letter
and said our opinion.
eh?

well ELE didn't you prepare yourself at home?
*ELE: yes.
*T-A: yes, you did.

what did you understand?
*ELE: it's about computers that help you learn uh language.
*T-A: help # you # learn # language.

who helps you learn]!] ## generally ##.
*ELE: teachers.
*T-A: [%overlap] in everyday life.
*ELE: teachers.
*T-A: teachers]!].

so this computer, since it helps you learn something, it takes the place of your teacher.
so+...
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[%(pause 0.3 sec), someone whispers the word ["] teachers],
well uh now.

let's go on.
FOK.

*FOK: 5ev exco ypa\)/et.
%eng: I haven't written (the homework).

[^daughter from class].
*T-A: eh ## try to be careful, and try to help the others be careful too.

okay?
uh ## then.
we said that this article these children read in the newspaper,
was # about # computers # at school and especially with which lesson.
[%pause (0.6 sec)].
eh?

*F-P: English lesson.
*T-A: it's not for English lesson.

[%some pupils call out spontaneously],
*LLL: foreign languages.
*T-A: for foreign languages.

English is for you[!] of course, for this case,
but eh now.

let's go.
to the letter.
of uh the children of Plymouth which is supposed to be you[!] eh?
[%a pupil reacts by questioning T-A's statement].

*F-P: oxt tcopva, 8ev vopt^co cm eixape oroto.
paq Eixoae 7tet va ypacpoupe tr| yvcopri paq.
it yvcopri pcc;.

%eng: no miss, I don't think we had that,
you told us to write our opinion,
our opinion.
[%a few others support their classmate by repeating what they thought
they were expected to do],

*LLL: xr| yvcopr) paq.
%eng: our opinion.
*LLL: vat tt| yvcopxi pac; cutcae icopia, vat[!].
%eng: yes our opinion, you said miss, yes[!].
*T-A: xxx.

[%unintelligible talk, pupils respond in chorus],
*LLL: vai, vat[!].
%eng: yes, yes[!].

[%pause (0.5 sec)].
*T-A: well ## eh so you had to write+ [%laughs] to complete the letter and write your opinion.
*M-P: no tcupia!
*M-P: no!

[^unintelligible talk].
*T-A: so what did you write COS?

what's your opinion?
and after that we can ## check it.

[% the pupil reads out the start to Task 3 which is on page one hundred and thirteen
in the textbook].

*COS: [%reads] dear Sunday Star,
eh congratulations on your article about computers and foreign languages.
[%COS proceeds to read out his written work].
our class found that (article) very interesting
and decided to write you xxx exee+, expressing our opinions.
we certainly agree with you.
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computer will make foreign languages much more interesting
but so xxx and more games with the exercises,
and so by playing the video game ##
you know when eeh # you can know a new tense, for example,
if you want to take part at the same time a test xxx
and we are looking forward to (work with this system)
and to hear from you soon xxx computer system.

*T-A: xxx.

*COS: xxx.

*T-A: well.
ehh ## so what did COS say?
which were the positives he presented ##?
I heard something about testing, video games ## uh?
[%silence].
well uh ## some people haven't got anything to uh write down.

*LLL: xxx.

*T-A: (test), yes.
[%T-A addresses COS],
now ##

can you please repeat the paragraph where ## you write about video games etcetera.
[%T-A turns to the class].
now be careful to hear what he's saying about the advantages]!] ## of using a computer.
[%T-A gestures to COS to start].

*COS: [%reads] eh computers will make foreign languages ## much more interesting
by showing us some games ## with exercises ##+...

*T-A: uhhum.
*COS: ehh, and by playing a video game we can eh know a new (tense better).
*T-A: we can know+ we can understand a new tense better,

yes.
well.
what else?

*COS: if you want to take part on any kind of test xxx and we are looking forward+/.
[%T-A interrupts COS].

*T-A: oxt.
%eng: no.

now.

someone else.
what did you write there um ## ELI.

*ELI: that eh xxx I don't think it's a great idea +/.
*T-A: eh, speak up please.
*ELI: [%reads own work] I don't think that it's a great idea

having computer to teach the+ the school,
the children need a human being to teach them.
the children must know how to deal with other people and not with computers.
[%T-A seems to be unsure about whether I can hear clearly
as I am cupping my hand behind my ear].

*T-A: vat # 5ta(3aa£ ##.
5coae pot) va to 5iapaaa> xxx eyco.

%eng: yes, read.
give it to me to read it.
well.

so, [%reads] I don't think that it's a great idea having a computer eh
to teach in the schools,
the children need ## eh humor ## +/.

*ELI: human being.
*T-A: be eh human being yes,

[%reads] to teach them with other people and not with computers,
uh, Kocn 7tp£7i8t va yiv£t (i£ tic, 7tpo0£a£t<;, okay.
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%eng: something must be done with the prepositions,
uh, well.
]%T-A addresses ELI and turns to the class in order to ask her next question],
what else uh ## .

is+ eh has this the same uh kind of opinion as COS had?
[%pause (0.3 sec)].
it says here in Taskway what you had to do.
t%reads] ["] another group of pupils, from Plymouth this time,
feel that having a computer to teach them a foreign language is a great[!] idea ["].
and you]!] say the opposite ### although +/.
[%immediately some pupils protest].

*LLL: pa, icupta, tcupta, pa 8ev eircaxe aoxo, Etrtaxe xq yvcopq paq!
%eng: but+ miss+ miss+ you didn't say this, you said our opinion!
*LLL: vat icopia]!].
%eng: yes, miss!
*LLL: vat Kupta, euiaxe xq yvcopq paq va ypayoupe]!].
%eng: yes miss, you said we should write our opinion!
*T-A: oyt o3.ot paip!
%eng: not all together!

[9bsome pupils continue to argue].
*F-P: croppcova pe xq yvcopq xqq E^toafJex xxx.
%eng: according to Elisabeth's opinion xxx
*M-P: ki eyco eypav|/a xq yvcopq pox).
%eng: and I wrote my opinion.
*M-P: vat Kt eyco xq yvcopq pou eypaya!
%eng: yes, and I wrote my opinion too!
*T-A: okay!

so next time you're going to bring ## the other opinion, don't worry, so]!],
uh, those who+ those who have ah, written about the advantages then,
because the disadvantages are presented ## on the+/.

*F-P: first letter.
*T-A: on the first letter,

okay.
]%a pupil raises her hand].
so ## ehm, so did you find advantages or disadvantages ANA.

*ANA: disadvantages.
*T-A: disadvantages.

only.
*ANA: yes.

[%T-A turns to a male pupil].
*T-A: uh ## and you disadvantages too.
*M-P: I found an advantage.
*T-A: well, let's see an advantage, since we have uh seen some disadvantages.
*M-P: em an advantage thV em uh computer teacher is that+ eh

they can work more eh hours than a teacher ## .

*T-A: they can work more hou+ time than a teacher,
yes.

*M-P: yes, and eh ### they can eh ## - doesn't eh ## 5e Koopa^exat.
%eng: it doesn' get tired.
*T-A: they don't get tired.

yes ### so you think that a teacher cannot stand working for so many hours,
what about the pupils?
eh?

*M-P: and the pupils.
*T-A: can the pupils get tired?
*LLL: [%spontaneous] yes!
*LLL: e (iePaia.
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%eng: of course.
*T-A: eh?
*LLL: yes.
*LLL: e (lePaia.
*T-A: well, eh, so, other advantages.

[%T-A turns to someone who has raised their hand],
hm?

*M-P: it's a modern form of education and much more easier to (have).
*T-A: much more easierrr ## and practical.

yes, and why[?] do you find it modern, why]!] do you find it eh+/.
[%T-A looks at a pupil].

*T-A: ecu Tzzq poo eh+...
%eng: you tell me eh+...
*M-P: because it's new.

*T-A: uh, that's why it's easier and practical?
because it's modern?
no.

*M-P: it will be easier xxx to be taught by computer.
[%there is constant background noise].

*T-A: okay, copata.
other advantages.
ANA.

*ANA: eh I think that computers have more knowledges than teachers.
*T-A: knowledge,

why?
why[!]?

*ANA: because they are programmed eh ##.
*T-A: they have been programmed,

okay,
then.

*M-P: eh ## [%reads] in my opinion computers w(c)ould make better teachers
because computers can be programmed xxx to be strict or xxx.
[%M-P read the last part of his answer too fast].

*T-A: eh ## well uuhhm can you repeat +/.
[%one pupil steals a turn].

*M-P: icupta, xxx could be a problem because they need someone to ## program them.
*M-P: the main point is that +/.
*T-A: of course they need someone to program them.

yes.
*M-P: so ## it may cause problems.
*T-A: what may cause problems?
*M-P: the programmer may be ## make xxx everything is working properly.
*T-A: of course!

behind a machine there is always a human being eh?
*M-P: xxx.

*T-A: well, NIK what's your problem?
*NIK: tcupta ## va parrr|CHi) tcati, 5e ^epco -a pajtooaate twpa 71' aoxo.

eyco, ## eyto icopta eypaya tt| yvcopr| poo.
%eng: miss, can I ask something, I don't know what you were asking now, that's why.

I miss, I wrote my opinion.
*T-A: well, which is your opinion?

7t£<; poo TT|.
%eng: tell me it.
*NIK: a, va xxx xr| tcoo?
%eng: ah, shall I say it?
*NIK: [%reads own work] I believe computers cannot replace xxx the machines.
*T-A: a machine.
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*NIK: a machine.

[%reads] they cannot feel anything xxx personality xxx difficult+/.
*T-A: (under)stand.
*NIK: (under)stand the+/.
*T-A: emotional.
*NIK: emotional things.
*T-A: xxx.

*NIK: [%reads] the human teacher will be always necessary eh with all the ## faults.
*T-A: all these faults.

[%pause (0.5 sec)],
okay.
well uh so, now]!].
you wrote about advantages or disadvantages of computers?
eh?

*NIK: eh ## eh ## advantages.
*T-A: advantages?

dis[!] advantages xxx.
*NIK: vat.

%eng: yes.
*T-A: peto]!] v£Kxr|paxa.
%eng: dis[!] advantages.

which[!] advantages did you pre# uh ## did you present there?
*NIK: optoiE?
%eng: excuse me?
*T-A: 7ioia 7tteov£Kxr|paxa rtapooataoEq ekei?
%eng: which advantages did you present there?

which advantages did you present there?
*NIK: eh ##.
*T-A: computer's advantages or teacher's advantages?
*NIK: ehh computer.
*LLL: teacher's.
*T-A: teacher's!
*NIK: vat]!], teco ott xa Kop7uoox£p<; 8ev pnopoov va avxtKaxaoxr|aouv+/.
%eng: yes]!], I say that computers cannot replace+/.
*T-A: vat apa, apa 7tapoocnaG£<; xa p£iov£Kxr|paxa xoo KopmooxEp.
%eng: yes, therefore, therefore you presented the disadvantages of the computer.
*NIK: vat!

%eng: yes!
*T-A: Kat xa 7t/V£ov£Kxr|paxa+...
%eng: and the advantages.
*NIK: [%overlap] xoo 5aoKaX.oo.
%eng: of the teacher.
*T-A: xoo SaCKa/.ou!
%eng: of the teacher!
*T-A: ## oxt xa 7t/\£ov£tcxr|paxa xoo Koprnooxsp,

Kat xa pEtovEKxripaxa xoo SaaKaAoo]!].
%eng: not the advantages of the computer

and the disadvantages of the teacher]!]
okay.
[%the class is inattentive, there is constant background chatter],
uuh, so DIM, which is your opinion,
but try to think]!],
yes!
[%T-A appears to be exasperated].

*DIM: I don't agree with ehh this +/.
*T-A: 5ovaxa.

%eng: loudly.
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*DIM: I don't agree with this.
computer cannot replace a human being.

*T-A: right.
too laconic, too laconic, eh?
well, uh COS?

*COS: I believe that this is eh xxx because we need computers xxx.
*T-A: well.

suppose then you've got a very bad experience
of having a teacher ## teaching you ## a foreign language, eh?

*M-P: <t>povticrapia exoope.
%eng: we have frontistiria [%private language institutes].
*T-A: and you want+ uh to change ## and you choose a machine.

well I'd like you to tell me the advantages for the next time,
yes.
[%a female pupil, GEO, sitting in one of the front desks,
has had her hand up for a long time].

*GEO: (advantages of) computers?
eyco auto eypavj/a.

%eng: that's what I wrote.
*T-A: well.
*GEO: exco ypcoj/ei xxx.
%eng: I have written xxx.
*T-A: okay!

this[!] is what we wanted!
*GEO: [%reads] congratulations on your article about computers in foreign languages.

we think +/.
*T-A: ssss.

*GEO: [%reads] we think that this is such a great idea
and we would surely want to have this type of learning in our school,
the computer is always useful in many ways,
it can spell anything in a few minutes
and teach you all the details+ all the useful details of things ## without mistakes,
it would be a new good modern idea of learning
and with that way everyone would get more knowledge
and technology would make a great step forward (near to) xxx .

*T-A: well, uh ## yes.
[%T-A addresses the class].
so what do you think about GEO's opinion.
hm?

[%silence].
did you listen?

*M-P: oxt!
%eng: no! [%laughter]
*T-A: why?

[%pupils chatter and T-A raises her voice].
*T-A: teaA.a 5ev poo /xte pe 7tat5ta,

toot] copa 5tapa^e, to 5ttco aaq to poa/^o 7tot> riTave[!]?
%eng: allright, why don't you tell me you guys,

all this time she was reading, where was your mind?
*LLL: xxx.

[% more giggling, someone makes a smart comment].
*M-P: crrri tr|/\£opa(xr|.
%eng: on the TV.
*T-A: atp prta/^a Ttoo' pxetat an' eqco?
%eng: on the ball that's coming from outside?
*M-P: [%spontaneous] vat!
%eng: yes!
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*M-P: tcupva 8e (mxataxPapE) +...
%eng: miss, we didn't (understand).
*T-A: well[!], once again please.
*M-P: [%pupil to pupil:] criya cnya, e.
%eng: slowly, hey.
*F-P: evxaqet.
%eng: okay.
*GE0: [%reads] congratulations on your article about computers and foreign languages,

we think that this is+ that this is such a great idea
and we would surely want to have this kind of learning in our school,
a computer is always useful in many ways,
it (can) explain everything in a few minutes
and gives you all the useful details of things without mistakes,
it will be a new, good, modern idea of learning
and with that way everyone will get more knowledge
and technology will make big step forward near to (perfect).

*T-A: well uh, so which is the main[!] advantage she presents?
eh?

[%no reaction from the class].
you heard it once again, which is the main[!] advantage[!] she presents.
[%one pupil raises his hand].

*M-P: it's eh always right ###.
*T-A: it's always correct, right.
*M-P: correct.

*T-A: yes.
what else?
another?
another advantage?

*M-P: she said that ###.
*F-P: [%spontaneous reply from another pupil:]

anoth+ eh the computer is the perfect way of teaching.
*T-A: that's eh rather general. [%silence (0.4 sec)].

something else more specific?
*LLL: [%spontaneous] no # no.

[%T-A tries to elicit the desired answer by giving a clue].
*T-A: Kupicoc; yta ar|(i£pa 5ev vaxttei pe xt7toxa.
%eng: particularly today it doesn't apply at all.

hmm?

you said ["] in a+ in a few minutes ["] eh?
it doesn't needs much time[!] to react eh?
but the most of the times what I see is that you[!] need much times-
more time to react.

so you have to speed[!] up with the computer ## uh?
[%some pupils talk, no reactions from the class],
not to press the button ["] stand by ["] all the time, eh?
well, uh now.
uh I want you to look again+ to read again the first letter,
the letter of the children of Yorkshire, ## at home,
find ## the disadvantages they mention ### for computers
and the advantages they mention ### about teachers,
and try to turn them.
7cpocKa0r|CTt£ va xa yupiaEXE koci va napoucnaaexe aav ocvxi0ext| aitovjn"),

%eng: try to turn them and present as an opposite opinion,
ectxoo ki ccv 7tpoaco7um 5e <xup<t>cov£ix£, ctxo Kaxto Kaxco aoxo Etvat aaKT|crr| Sikt] oaq

%eng: even if personally you don't agrees- in the end it is your practices-
## xct aKptPajq avxi0£xa 7tA£ovEKXT|paxa Kat p£iov£icrripaxa Ttoo Etvat Savaxov.

%eng: the exact opposite advantages and disadvantages that are possible.
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imapxo'uve ocvPpcorcot pe 8ta4>opetttcr| yvcopri, etai?
%eng: there are people with a different opinion, right?

Xotrcov eoetq 0a 7tapot>CTtaa£T£ atcpi|3coc tp ocvTt0£tr|+ tr|v avtt0£Tr| yvwpp.
%eng: so, you will present the exact opposite+ the opposite opinion.
*LLL: [%mumbling and groaning].
*T-A: can't you do it?

[%a couple of pupils react to this question].
*M-P: yes.
*M-P: no.

*T-A: xpricnpioTtot-ricrxe Xotrtov cocv o8pyo to i5to to ypappa ###.
%eng: so use the letter itself as a guide.

to 7tpcoto ypappa.
%eng: the first letter

well, I'm going to take these papers.
I'm going to take them and+ and correct them by myself,
we're not going to check them again in the class.
okay?
[%a pupil volunteers a question],
yes.

*F-P: 0a ypacpoope eva ypap+ YP«M-Pa (roxXi) xxx?
%eng: we will write a lett+ a letter (again) xxx?
*T-A: it's going to be a letter!!] ## to continue this letter!!]+ ###■
*F-P: evaYpappa+/.
%eng: a letter.
*T-A: of the children of Plymouth!!].
*F-P: auto 0eA£te?

%eng: is this what you want?
*F-P: (auto) e8co?
%eng: this one here?
*T-A: yes[! ].
*F-P: Kat 0a aaq to 8coooupe.
%eng: and we will give it to you.
*T-A: that's it!

*F-P: Kat 0a Ypatpoape Kat ta peioveKtqpata arto to aAko to ypocppa.
%eng: and we will write the disadvantages from the other letter.
*F-P: xxx.

*T-A: there are no eh children here present.
speak about the advantages!!] of the computers ANA, not the disadvantages]!].

*ANA: o+ 0£ 7toto npaYpa?
%eng: i+ in what?

[%a classmate points into the book],
*F-P: a' aoto e8co pcopef!].
%eng: in this here, man[!]
*T-A: they find+ the children of Plymouth, vat.
*ANA: vat # vat ##.

%eng: yes, yes.
*T-A: [%T-A addresses ANA] tt exetq 7ta0et OT|pepa?
%eng: what's the matter with you today?
*ANA: to ^epco.

8ev KataAaf)a koio Xete ##.
%eng: I know it.

I didn't understand which one you mean.
*T-A: so the children of Plymouth present ## the advantages of computers,

they find it a greatf!] idea to have computers at school,
okay?
so you have to present their own idea not[!] yours.
okay?
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## well.

[%background chatter continues.T-A shifts the topic to English-derived words
as a way of introducing the next chapter of the unit, entitled ["] Enigma and Dilemma ["].

*T-A: eh, now, what about the ## KOvAapa), <|)piKapa), cnvvapco, etcetera,
eh?

[%a few boys catch on that this is a word game and call out different Greek words].
*M-P: anvKapco.
*M-P: (Joupapca

[%laughter],
*T-A: what are these words?

eAAriviica evvav fteflava eh?
tcoiAapca onvvapav, ^piKapco.

%eng: it's Greek of course eh?
I am cool, I go mad, I freak out.

*M-P: Kapa^iaoa!
%eng: I am stunned (surprised).
*T-A: 0^1-

auto 5e paq kocvev.
%eng: no.

this doesn't do for us.

[%loud chatter].
*M-P: [% shouts out] xxx KO(i7Uor)tep!
%eng: xxx computer!
*T-A: vai, kou ano nou npoepxovxai ## ?
%eng: yes, and where do they come from?

[^unintelligible talk].
*M-P: an' xa EM.r|WKa, (ti).
%eng: from Greek, (what else).
*T-A: eh ## o^v an' xa EiU.T|WKa.
%eng: eh not from Greek.

[%a group of boys immediately begin a word-play with similar terms].
*M-P: an' tr| nvaxaa!
%eng: from the street!

[%a male pupil turns to his neighbour:]
*M-P: e^.a pe Kouikapiae!
%eng: come on man, cool it!
*T-A: now please]!].

sss]!] now xxx we leave computers aside+ please]!].
we leave computers aside, eh and we catch up
with some uh modern expressions of the ## youngsters especially.
eh?

Trig veo/kaiat;.
%eng: the youth.

and, let's see.

you have heard ["] Kou^apco.
*LLL: xxx.

*T-A: TV OT|paivei ["] KOt)7.apa)?
%eng: what does ["] koularo mean?
*LLL: xxx.

*T-A: calm down!

ripepco, ria-ux^®-
%eng: I calm down, quieten down,

ah, ["] <t>pvKapco?
[%the class livens up, pupils shout out]

*LLL: xa naipvco]!], vTaowva^co [!], \|/axvopai[!], xa naipvavoTO Kpavvo]!],
pau tt| Papaei]!], Ta naipv® axo Kpavvo!
[%these are colloquial phrases used to express one's emotional state].
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*T-A: 8E vcaxa^aPa?
%e ng: I didn't get that?
*LLL: XXX.

*T-A: xa 7tat^co?
%eng: I play them?
*LLL: xa rcaipvo)!
%eng: I get them!
*T-A: o%t-
%eng: no.

["] xa Jtatpvco ["] etvat a^p £K<(>pacrr|.
%eng: ["] I get them ["] is another expression.
*F-P: a, a^r| EKppcxcjrif!].
%eng: oh, another expression!?].
*M-P: xa Ttaipvaj axo Kpavto opox 8ev etvat avxo
%eng: but this is not ["] I get them ["]!
*M-P: 7XOIO?

%eng: what?
*M-P: xa 7xaipvco.
*LLL: XXX.

*T-A: 8ri^a5r| ["] rr| (iapaei ["]?
%eng: in other words, it hit me?
*M-P: [%spontaneous] nai!
%eng: yes!

ri pou xp Papeete Kaxa tcaoxEXa!
%eng: or it hit me on the forehead!
*F-P: getting nervous!
*T-A: I'm getting nervous+ vat!

Gupcavu), EKveopti^opai.
*M-P: XXX.

*T-A: xpopa^co[!], oXa auxa pai^i.
%eng: I get a fright!!], all this together.

[%pupils shout out in Greek],
*M-P: E, Kupia XXX.

uh, when you are surprised eh something.
*T-A: ssh[!] £, p£xa.
%eng: ssh, eh then.

a7io nov npoEpxovxai aoxsq ot Tie^ek;?
%eng: where do these words come from?

[%pupils are livening up and shouting out].
*LLL: an' xo !"] freak out.
*T-A: an' xo ["] freak, eh?

not) crripatvEi?
%eng: which means?
*M-P: freak?
*LLL: xxx (|>piKia!
*M-P: <t>pnao!
*T-A: 8r|AaSr|, LAM?
%eng: in other words, LAM?
*LAM : eh, p7t£^£XO.
*M-P: pnE^EXEq Etaai co!
%eng: you are ["] bezetes!
*F-P: XI ElVOl ["] p7X£^£XO?
%eng: what's ["] mpezeto?
*LLL: xxx.

*T-A: ti >w£^r| xv 7ipo£>v£-ocrri E^ev?
%eng: what's the origin of the word?
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*F-P: [^spontaneous] ayy^itcri.
%eng: english.
*T-A: ayy^iKT).

TO ["] KOUtaxpa)?
an TO ["] cool EXCTl?

*LLL: cool!

*F-P: [%to classmate] to cool Etvat 5poo£po[!].
%eng: ["] cool ["] is cool!
*T-A: too ["] cnuvapoo?
*LLL: spin!
*M-P: xo ["] cmmpco##.
*M-P: ["] amvapco, o/t ["] ommpco!

[%much simultaneous talk, unintelligible],
*T-A: 7iOD crripatvet?

[%T-A claps hands together for order],
*LLL: [^unintelligible].
*T-A: pa/.iaxoc[!] Aotttov, auxa xa+ oroxec Eivat ot vsoxEpEc; Etcppaaetc
%eng: yes[!] so, these+ these are the latest expressions

nov E%ouve jj.7CEt oxr| yXaxroa paq ## ano xr|v AyyXucri ykcaaaa,
%eng: that have come into our language from the English language,

e, tcuptox; ?roycD xpo7iou xppcrriq ### e xa x£A£oxata xpovta.
%eng: mainly because of their usage eh in the last years.

[%while T-A is speaking there is constant background chatter],
*LLL: xxx.

*T-A: a, ["] vxoco-ovia^co, vat.
%eng: yes, ["] I'm downing,

xxx Etvat 7io7.x) xriq po5a<;.
%eng: is very much in fashion.
*LLL: xxx pmptaoa.
%eng: I'm fed up.
*T-A: A.ot7iov.

%eng: so.
[%T-A claps hands together],
va Soope opcoq Kaxt a'kteq /^eqeiq ## xcopa,

%eng: but let's see some other words now,
nov e/ouve prist oxr) e, Ayy/ata] y^coaaa ocvxiGsxa,

%eng: that have entered the English language in contrast
mi noXv naJaoTEpa an xt[v+ a+ an oxt pTrpKav aoxEc e6co axr)v E7At|vikt|.
%eng: and much earlier than+ than these here came into the Greek language.

ta)i7iov, o xtxX.oq eivoa ["] Enigma and eh +/.
%eng: so, the title is ["] Enigma and...

[%background chatter continues].
*F-P: [%spontaneous] ["] 8tM.r|pa.
*T-A: dilemma.

[%some pupils repeat the word dilemma aloud].
*LLL: atvtypa mi 8tAr|ppa.
%eng: enigma and dilemma.
*T-A: ehh ### Aotnov xo Task Eva pocq AEEt #+...
%eng: eh so Task one tells us...

[%reads] two young people have just read this magazine article,
one is Greek and the other is Norwegian.
the Greek had no problem in understanding it but the Norwegian did.
can you guess why?
well uh ### why?
[%silence].

*M-P: they can't ##.
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*T-A: because these are Greek to the Norwegian, eh?
*M-P: xxx.

*T-A: because the most of the words are Greek,
now let's see.

uhh I'm going to read it once ## for you
and I'd like you[!] to underline the Greek words
which have eh the same meaning exactly.
ttotei; A^^etq TnaxEDEXE oxt exouve aKpiPctx;[!] xr|v t8ta Evvota

%eng: which words do you think have got exactly the same meaning
(as xr|v E^r|viicr| ykcoaaa ### rat oxr|v E?2kr|viKr| ykaxjoa, ki etuotic;

%eng: with the Greek language and in the Greek language, and also
eh, av D7tapxouv£ 7tou exodve pxtayxEt

%eng: if there are words that have been created
oxt[!] atto xouc E?7cr|v£c, akka ano xooq Ayy^.ov>q[!]

%eng: not by the Greeks, but by the English
yiaxi ExoujiE Kt AyyA.tNT| ytaiw- Kat AyyiktKEc; axceic p£ E/Joivikec pi^Eq

%eng: because we have English lan+ English words with Greek roots
onco; xo telescope yta 7tpa8£iypa, 7too 8ev Etvat EA7.r|viKr|

%eng: like the telescope for example, which is not a Greek word,
EXEt pxtaxxsi a7to ekxoi; E/./.t|vttcric y/mxroac.

%eng: it has been made outside of the Greek language.
aXXa £X£t+ Kt exoov rcocpEt 8uo E/J^pviKEq ^E^Eiq

%eng: but they have+ they have taken two Greek words
ki exoov pxiaqEt pia Katvoopyta.
and they have made a new one.
okay?
well.

[%some pupils have already begun to underline words while T-A is still explaining,
others are still talking with each other, a pupil has raised her hand].

*T-A: vat ANA?

%eng: yes, ANA?
*ANA: eh [%reads] the tragedy ### +...

[%ANA begins to read the first few words of the text and pauses to check
if she should proceed].

*T-A: SiocPactE xo cro ## 8uvaxa.
%eng: you read it, loudly.
*ANA: [%reads] the tragedy of the seven astonafts [*] over the Atlantic o+...
%err: astronafts /&stronufts/ = astronauts /&stronOts/ ;

*T-A: osian [*].
%err: osian /osiAn/ = ocean /oS6n/ ;

*ANA: [%reads] osian [*], emphasized once again the basic characteristics
of eric dawson's theory [*].

%err: osian /osiAn/ = ocean /oS6n/ ;

theory /TEorl/ = theory /TI6rI/ ;
*T-A: thiory.
*ANA: thiory.

[%reads] eric dawson is an historian of technolo+ technology
in the school of # ae+olan energy and aeronaftics [*],
and for almost a dicade [*] now he has criticised the phe+ phenomenon
of an illogical enthusiasm for all those gi+gan+tic eh
astroprogrammes which are based on a myth
rather than a systematic polaisy [*].

%err: aeronaftics /AErQnAftiks/ = aeronautics /ErQnOtlks/;
dicade /diked/ = decade /dEked/;
polaisy /pQ16IsI/ = policy /pQUsI/ ;

*T-A: policy.
*ANA: policy.
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[%reads] for eric dawson # +/.
*T-A: ssss.

*ANA: [%reads] the dilimma [*] of our period should not be the krisis [*] of technology
but the tyranny of it.
for him our planet has now a plithora of the charast+ characteristics symptoms
of a biblical katastrof [*].

%err: dillima /dlllm6/ = dilemma /dIlEm6/, krisis /krisis/ = crisis
/kraisls/;
katastrof /k&t&stQf/ = catastrophe /k&t&strQfl/ ;
[%reads] we are now before a logical enigma.
is dawson's diagnosis a prophesy or the systematic analysis of a theo+...

*T-A: theoretician?

*M-P: GecoptTtKOt;.
*T-A: okay, # well. [%T-A sighs].

so there is at least one Greek word for each line,
eeh ## so.

let's start from the beginning.
the first]!] sentence, in the first]!] sentence, Lambros, which are the words.
(gradually).

*LAM: eh+...
*T-A: tragedy.
*M-P: (apostrophy).
*LAM: astronafts.
*T-A: astronafts.
*LAM: emphasised, characteristics.
*T-A: emphasised.
*LAM: emphasised, characteristics, xxx.
*M-P: [%spont] basic.
*LAM: basic.
*M-P: theory.
*T-A: basic.

other+ other two.

*LLL: ocean]!].
atlantic[!].

*T-A: and atlantic of course, since it comes from the Greek mythology eh?
so, tragedy, xpayco8ta, astronauts, aaxpovaoteq,atlantic ocean, aTA.avnKO<; okeocvoi;.
emphasised?

*LLL: [%spont] 8tvco £p4>acrr|.
£p<]>aaT|.

*T-A: 8tvco Epoetin).
%eng: I emphasise.

eh, a.X'ka. eSw Exoups Eva pppa 7t£pt<ppaaTtKO axa Ekkrivitca,
%eng: but we have a periphrastic verb in Greek

pta EVVOta 7t£pi(t)paCTTtKTl EVCO e8o) EXOUpE ## pOVoAEKTtKO.
%eng: a roundabout expression, while here we have one word,

eh, basic?
[%spontaneous responses follow],

*LLL: PacTtKOc;.
*T-A: PaoiKoq, characteristic, xotpaKtriptottKa?
*LLL: xaPaKTrIPl<7'n-m-
*T-A: Kat 0Ecapta.
%eng: and theory,

well.
now the next ehh sentence.

[%one pupil raises his hand].
COS.

*COS: ehh ## A.oi7rov+historian.
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*T-A: hmhm.
*COS: technology ### school of aeolaian [*] energy+/.
%err: aeolaian /aEQlI6n/ = aeolian /aiQlI6n/ ;
♦T-A: ae'olian.
*COS: aeolian.
*T-A: yes.
*COS: eh aepovap # aero+/.
*T-A: aeronautics.

eh ## criticise, uhuh.
*COS: ph+ phenomenon.

[%short pause].
*T-A: well, let's stop here, eh did he forget one word.
♦LLL: decade.
*T-A: decade, that means what?
♦LLL: 5eKO£xia.
*T-A: Semena, okay.

emm, well then?
♦COS: illogical, enthousiastic.
*T-A: illogical. evGoucRaapa, yes ##.
*COS: uhmm.
♦T-A: gigantic.
♦COS: gigantic.
♦T-A: ytyccvxtaia.
♦COS: eh#.
*M-P: astroprogrammes.
♦COS: astro+ programmes.
♦T-A: astroprogrammes.
♦COS: eh, (icxripa).

eh, systematic polic+/.
*T-A: systematic policy.

what does policy mean?
♦LLL: [% spontaneous] noA,iTtKT|.
♦T-A: 7loX.lTtKT| ### 7tpaKttKT|.

[%T-A is getting the attention of a group of pupils sitting in the periphery around her.
the pupils who are sitting further away are uninvolved in the lesson activity].
uuh, well.
eh, now.

the next.

["] for Eric Dawson ["] etcetera.
[%T-A selects a pupil to go on with the task].
VAS.

♦VAS: for Eric Dawson +/.

♦T-A: 5t>vara[!].
%eng: loudly!

[%the pupil mistakenly begins to read the text].
♦VAS: [%reads] for Eric Dawson ## the Si^tppa [*] ## eh+...
%err: dilimma /dlllm6/ = dilemma /dIlEm6/;
♦T-A: povo tk;+ povo xiq EM,T|vike<;
%eng: only the Greek words.
♦VAS: ah[!], eh period.
♦T-A: dilemma ##.

♦VAS: e, 5ev \j7tapxoov xoao noXXzq.
%eng: eh there aren+t all that many.

period ## emm, technology ## .

♦LLL: crisi+ crisis [♦].
%err: crisis /krlsls/ = crisis /kraisls/ ;

*T-A: crisis, yes.
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*VAS: tyranny of it.
*T-A: tyranny.
*VAS: tyranny.

ehh plethora.
*T-A: plethora.
*LLL: planet.
*T-A: planet[!].
*VAS: characteristic symptoms.
*T-A: hmhm.

*VAS: teat catastrophe.
*M-P: [% spontaneous] biblical]!], biblical]!].
*T-A: biblical catastrophe [*], yes.
%err: catastrophe /k&t&strQf/ = catastrophe /k6t&strQfI/ ;

[%one pupil makes loud, repetitive bl+bl+bl sounds, he is ignored],
eh, then.

*VAS: logical eh enigma.
ah, eh dia+.

*T-A: diagnosis.
[%this word is mispronounced as ["] daia[!]gnosis].

*VAS: systematic analysis eh systematic analysis ## and theoretician.
*T-A: theoretician, and?
*M-P: prophesy.
*VAS: prophesy.
*T-A: prophesy, 7tpo(])r|xeta.

[%the class is inattentive, there is a lot of chatting].
*T-A: eh ## ExoupE 5et, ExoupE 5et on \)7tapxouv£ teat Kanotot+... [%calls for attention]
%eng: eh we have seen, we have seen that there are certain-

7tai5ta!

%eng: children!
O7iapxouv£ tcarcoioi kovovei;, 7100 (aKoXooGauv) xq 7tpo<]>opa.

%eng: there are certain rules which determine pronunciation.
ei5iKa G£ KattotEC XEqetc £ ## TOD pExaypapovxat
ano Ka7tota yXcocoa ge Ka7tota a/Aq.

%eng: especially in some words eh that are written from one language into another.
yta 7tapa5£typa, £xoop£ ## 8ei aoxo to ypappa.

%eng: for example we have seen this letter.
[%T-A writes [ c equals ch, IkJ ] on the blackboard],
oxav \)7tapxev oe E/,?^t|vik£^ Xe^ek; ekei pExapEpovxat as+

%eng: when it is found in Greek words, there they are transferred
aav aoxoDGiEq gxeSov Gxa AyyXtKa.

%eng: almost unchanged into English.
auxo e8o) Kat va ypa<])£xai [ch], 7tpo<])£p£xai [k] eh?

%eng: this here, even if it is written [ch] it is pronounced [k],
for example+...

*M-P: [% spontaneous] cha+ eh characteristics]!] characteristics.
*T-A: [%overlap] orchestra]!], orchestra is a word which # we cannot find in here

but we can have some others,
which are these?

*M-P: characteristics.
*M-P: characteristics.
*T-A: characteristics.

others.
*M-P: technology.
*T-A: technology,

very good.
ahh well ## can't we recognise other rules here ###.
for example uh, what about those words+ many words which end in -y.
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[%she writes the letter -y on the board, there is silence (0.4 sec)],
here.

how are they in Greek]!].
*LLL: -ia\

*T-A: -ia\

xpotycoSta, Oecopta ### okay?
[%some pupils call out words in Greek which end in -ia and some other words
which end in -is. [%T-A writes -is on the board, just below -v],
## eh?
## diagnosis ##.

*LLL: [%spontaneous] analysis.
*T-A: analysis, are the same exactly in Greek.

of course you don't know (ones) in Greek yet #
but if and when you study you start studying ancient Greek at Lykeio #
you will understand that there are basic rules eh
which can help you to transmit one word eh from eh Greek to English.
[%pupils are chatting parallel to her talking, she writes the following on the board:
["] hercules and ["] histrory [*]].
but there is another rule+...
it has to do with History, Hercules]!] and many others,
what is this?

[%T-A draws a hard breathing accent close to the H in Hercules]
*LLL: [% spontaneously] 5aaeia, o^v]!] o^eta!
*T-A: and that?

[%T-A draws an acute accent close to the H in History].
*LLL: (Dx[!]5aaeta ta o^eia!
%eng: och]!] a hard accent and an acute accent.
*M-P: eyco 8ev qepco.
%eng: I don't know.

[%pupils whisper to each other, only fragments of their speech are intelligible].
*M-P: ## excx onto; etvat ###.
%eng: the way it is xxx.
*T-A: 7i£piepyo auxo e5co.
%eng: strange this (thing) here.

[%T-A pushes a front desk away from her].
*M-P: xxx aaq 7t£ipa^ei.
%eng: xxx it bothers you.
*T-A: epeva 5e pe 7t£tpa^ev, (pTtopei opcoq va xru7rriaeii;).
%eng: it doesn't bother me but you might hurt yourself,

eeh, h ###.
[%T-A continues writing on the blackboard, a pupil looking at the board has noticed
a spelling mistake].

*M-P: Tt Etv auto [!]?
%eng: what's that!
*T-A: ^.OlTtOV, Tl Eivoct cxdxo]!]?
%eng: so, what is this]!]?

KaAa 8ev e^exe pa0£t yta xk; yi/xc Kat xtq 8aaEt£c?
%eng: well, haven't you learnt about the hard and the acute accents?
*LLL: oxt # o%t.
%eng: no, no.
*F-P: xp A£qr| 8e Kaxa^aPa.
%eng: it's the word I didn't understand.
*T-A: xp >x^r| HpaK7.riq?
%eng: the word Hercules?
*F-P: o%t oaro Kaxto.
%eng: no, below.
*F-P: HpatoVriq ypa(|)£t.
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%eng: it says Hercules.
*T-A: ano ratco Etvai Hercules!!].
%eng: below it's Hercules!
*LLL: at'AyyXiica, ot'AyyA.tKa[!].
%eng: in English, in English!

[%general commotion].
*T-A: cia Ayy/aica.

[%T-A tries to proceed with her explanation].
8r|A.a5r|.

%eng: in other words. [%T-A claps hands and reprimands a pupil].
DIM[!].
[%pupils make various remarks to each other].

*M-P: (toto Eivat 5aoeia[!].
%eng: that's a hard breathing accent.
*T-A: 5r|A.a5r|, oceq A£q£iq pEtaypapovtai ano xa E/Ar|vim aia Ayy/ara
%eng: in other words whichever words are transferred from Greek to English

tear eivat Saoovopeveq ## rcavta qetavape pe xo -e i tc
%eng: and have a hard breathing accent, we always start with an h.

### GeXei SacEia.
%eng: it needs a hard accent.

EKioq ano E/VayictEq 7i£pi7tta>a£iq rtoo eyouve 7i£pac£i aia AaxiviKa,
/wpiq to -£ i tq ##.

%eng: except for few situations where they have shifted to Latin, without the [h],
okay ##?
[%male pupil tries to get teacher's attention],

*M-P: KDpia, Kopta[!].
[%pupils talk all at the same time, they interrupt her to ask her to reprimand
one of the male pupils. T-A irritably turns to one of the boys].

*T-A: GER, apocv Pp£, atftou xo ^epeiq oil 5ev prcopEt v 'a^ricEi xa 7to5ta xov
Xtoptq va xa kowocei, ii 9a ytvEt?

%eng: GER, gosh man, you know he can't leave his feet without swinging them,
what's to be done?

*M-P: tcupia, tcupia!
*T-A: pa, p£ xa noSia too PAN 0' acyoXEiaat oikr| tri /povia?
%eng: well, are you going to preoccupy yourself with PAN's feet the whole year?

[%laughter].
*M-P: !%continues] tcupia!

tcupva!
*T-A: well# yes!
*M-P: KUpia, ekev 7too ## rcaiE va ypayEtE vaxopia history, ypa<()£iE ["] histror+.
%eng: miss, there where you want to write history, you write histror+.

[%laughter from class].
*T-A: oh, yes.
*M-P: 7tpOC£^T£ xo.
%eng: be careful.

[%pupil addresses the Researcher].
*M-P: va oaq pcetriocD, payvr|to<t>G)v£i tcopa?
%eng: let me ask you, is it recording now?
*T-A: well ##.

so, ehh auto r|iav anXuiq Eva 8iaA.Xeipa,
%eng: so that was simply a break

pta Kat paq to 5ivei va 8oop£ /.tyo xa EA?rr|viKa.
%eng: since it gives it to us to see the Greek a little bit.

eh PfiPata ce aM.ri 7t£pi7ticxrr) 0a va SoupE Kat taya rcpaypata
%eng: eh of course, on another occasion we will say some things

yia tic ooyyEVEtEq tcav 8ao yAmooarv,
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%eng: about the relation between the two languages,
yiati avr|Kouv teat oi 5uo y^coaoeq at+ er| atnv tSta oiKoyeveia.

%eng: because they belong to+ to the same family.
[%noise escalates. T-A reprimands a pupil],
etoi STE?

%eng: right STE?
[%pause (0.3 sec)].
eh, exete tcocvei ekeivt) ttiv E7tiTO|iri tpq laxopvaq +/.
www [%T-A lectures on the relationship between Greek and English].

@End
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TO THE EDITOR !
i

DearEditor,
We read the article about computers

in the "Sunday Star" and we would like
to state ourpoint of view.

We, too, believe that computers are an
impressive or rather an incredible step
forward in the area of technology, but
we do not ready like the idea of learning
aforeign languagefrom a thinking
machine. We think that a human
teacher will always be necessary because
teachers don't only teach. They educate us,
they help us develop our personality.

How is itpossible to replace the
teacher with a machine? How can a

computer laugh orget angry? Will it
worry about us orfeel like us? There's no
doubt that teachers get very angry
sometimes, but we prefer
somebody withfeelings and emotions to a
perfect but boring machine.

Yours faithfully,
A group of pupils

from
Yorkshire

T)&ar "Sunday Star"
Congratulations on uour article about
computers and foreign (anyuacfes.'
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10. ENIGMA AND DILEMMA

TASK ¥

Two young people have
just read this magazine
article. One is Greek anc
the other is Norwegian.

L The Greek had no
problem in understading it
but the Norwegian did.
Can you guess why?

TASK 2

The tragedy of the seven
astronauts over ihe Atlantic
Ocean emphasized once
again the basic
characteristics of Eric

-Dawson's theory, Enc
Dawson is an historian of
Technology in the School of
Aeofcan Energy sad
Aeronautics and for almost a

decade now he has criticised
the phenomenon of an
illogical enthusiasm for all
those Gigantic
asuoprogramraes which are
based on a myth rather than .

a systematic pokey.
For Eric Dawson the
dilemma of our period
stolid not he the crisis of
teehrctojy but the tyranny of
it For Mmear planet has-
now a plethora of the
characteristic symptoms of a
Bibhealcaticsrophe.
We are now before a logical
enigma; is Dawson's
diagnosis a prophecy or tire
systematic analysis of a
theoretician?

1 r
♦

k -"J.-? ■
«*' I
* w*
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Appendix Q2 / Lesson B

@Begin
©Participants: T-B Teacher. M-P unidentified Male Pupil, F-P unidentified Female Pupil,

DIM Pupil, COS Pupil, AND Pupil, MIC Pupil, FOT Pupil, MAR Pupil,
ZOI Pupil, GIO Pupil, DEM Pupil, ARI Pupil, SPI Pupil, ANS Pupil, NIK Pupil,
STA Pupil, MAE Pupil, VOU Pupil, EVI Pupil, FNI Pupil, LLL Pupils,
RES Researcher;

@Location: School #1, Athens, Greece
©Situation: English Lesson 2
@Date: 04-APR-1994
@Time Duration: 11:45-12:20

@Warning: the transcription has been double-checked
@Comment: large, square classroom with a high ceiling and pale yellow walls.

There are fifteen desks in rows facing the blackboard,
there are four rows of five desks each.
T-B's desk is in front, to the right of facing pupils,
there is a pinboard just above the teacher's desk with photos on it.
a row of large windows close to the door,
to the side of the quadrangle and a set of high, narrow windows opposite,
pupils sit mostly two by two facing the board,
the majority of the girls sit in groups on one side of the classroom,
one or two pupils sit alone,
there are twenty seven pupils present.

*T-B: KaGqaTE, ocvoi^te xa (3i(3Zia oaq xxx.
eZccte ki e^od^e tt)v lcupta £7naK£7rtpta!

%eng: sit down, open your books.
come on, and we have the lady visitor!

*RES: TEiacaq!
*F-P: TEtaoaq!
*F-P: yetaoaq!
%eng: hallo!
*M-P: yeta oaq, ti kcxvete?
%eng: hallo, how are you?
*M-P: EiciE KaZa?
%eng: are you well[!]?

[%laughter. the class settles down noisily (0.14 sec)]
*T-B: okay, stop now!

## please!
that's enough now everybody! [%T-B raps her pen on the desk],
DIM!

*DIM: yes?
*T-B: can you be quiet.
*DIM: of course I can!
*T-B: page a hundred an twenty two,

we stopped page a hundred and twenty two.
do you have anything to ask?

*M-P: [%spont] no!
*F-P: [%spont] yes.
*LLL: yes[!]

no[!].
*T-B: ssss!

please!
*F-P: task two and task eh three.
*T-B: task two and task three on page ##?
*F-P: eh one hundred and twenty three.
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*T-B: yes!
a hundred and twenty three, okay, eh?
(we hear) a conversation between Wanda and Daniel.
who are Wanda and Daniel.
who are they!
COS.

*COS: eh Wanda is an athlete, she runs.
*T-B: yeah, she's a runner.
*COS: she ## the co+ the coach told her that she's an outsider.
*T-B: she's an outsider, eh, not ## eh not so sure to win.

okay, before we go on with that,
let's remember some athl+ ah athletic events

mentioned on page a hundred and twenty two.
t~| rtaAr|, 7tcoq eivat r| 7ia?Lr| AND etnape?

%eng: wrestling, how did we say wrestling is called AND?
[%a pupil immediately shouts out the answer].

*M-P: wrestling!
*AND: to' ^epa pe!
%eng: I knew it man!
*AND: ### wrestling.
*T-B: rrrestling.

we don't pronounce w, it's a silent letter.
in this word.

rrrestling.
ot KptKot nox; ikeyovtat?

%eng: how are rings called?
MIC.

*MIC: rings.
*T-B: rings!

right.
o ayusvctq Taxx>tr|Ta<; 5popot>, taxufriTai;?

%eng: the sprint?
[%one pupil shouts out spontaneously.

*M-P: sprint.
*T-B: ssss.

yes?
come on xxx, yes?

*M-P: sprinting.
*T-B: sprinting, sprinting.

uhm epra)5ia, ZOI?
*ZOI: ehh hurdling [*].
%err: hurdling /hardllN/ = hurdling /h3dlIN/
*T-B: hurdling, hurdling,

yes, hurdling.
a?ipa etq-t- aXpa em kovto?
MAR?

*MAR: pole vaulting.
*T-B: pole vault,

pole vault.
aA.pa etc; utgoq?
aXpa etc; tttgoc;?
[%T-B gives nonverbal cue.

*M-P: eh high [*] jumping.
%err: high /hAI/ = fha.il
*T-B: high jumping, right, high jumping.

aKovtto, r| privjrrp;, vat?
*LLL: javelin.
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*T-B: javelin.
eh. KoA.Djj7n |te[3caa tcai+...

%eng: swimming of course, and...
*LLL: swimming.
*T-B: Kai+...

*LLL: boxing.
*T-B: boxing?
*M-P: icopva naq teyeTat to box?
%eng: miss, what is boxing called?
*T-B: boxing, rruypaxta.

right.
which is the most spectacular?
which is the most eh. spectacular of all this?

*LLL: vaulting+, boxing.
*T-B: not like this!

raise your hands!
which is the most impressive and the most spectacular of these and why]!]?
I mean for you.
eh GIO.

*GIO: me?

eh, boxing.
*T-B: boxing!

spectacular, why.
*GIO: va to 7tco EA.A.r|viKa?
%eng: shall 1 answer in Greek?
*T-B: no!

in English.
*GIO: eh, because eh it has action ##.
*T-B: eh, yeah.
*GIO: and eh ## .

*T-B: okay, okay, somebody else, your opinion?
[%T-B gives nonverbal cue].

*F-P: xxx pole vault.
*T-B: pole vault is very [!] spectacular and my favourite to watch,

shhh.
*F-P: because I think that it's very impressing
*T-B: yeah, it's impressIVE!
*F-P: impressive.
*T-B: right.
*F-P: ## and somebody who watch this eh thinks that it's very (impossible to do it).
*T-B: yeah, yeah, it's like unreal.

it's like, you know, happening in your imagination, uh?
*F-P: exet 8eoi;.
%eng: it's awesome.
*T-B: yes, and the feeling for the athlete must be ## unique, eh?

to be able to go six metres high,
okay.
go back to page a hundred and+ the text, a hundred and ninety eh+...

*M-P: ninety two!
[%we are referred to the back of the textbook where the listening transcripts are listed],

*T-B: a hundred and ninety two.
we just read, because there are no cassettes and the cassette player
is only one for all the teachers, and so ## there's a problem.

*M-P: xxx.

*T-B: okay.
who wants to read Daniel, who wants to read Wanda,
come on everybody please!
and, you will+ you're going to have in mind the three questions of the three tasks
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to ## answer afterwards,

okay!
[%a male pupil has raised his hand]
Daniel, yes please.
and Wanda [!] any volunteers?
[%female pupil raises hand]
the other is DEM, okay.
sssss.

[%the pupils begin to read the text],
*M-P: [%reads] what do you mean an outsider?
*DEM: [%reads] just what I said.

they consider me an outsider again,
they think I have no hope of winning,
they think I'm going to fail,
that's what I mean.

*M-P: [%reads] you're exaggerating Wanda.
*DEM: [%reads] I ## wa+ I can't stand it Daniel.

I can't stand being a constant failure.
I'd rather give up.

*M-P: [%reads] you had better stop thinking like that Wanda.
have got to think positively.

*DEM: [%reads] you ## that's easy for you to say Daniel.
but just try to put yourself in my shoes.

*M-P: [%reads] if I were you Wanda,
I would talk things over with my coach,
maybe he can help you decide
on a different technique [*] this time.

%err: technique /tEknlk/ = technique /tEknik/
*T-B: technique!!] this time.
*M-P: technique this time.
*DEM: [%reads] we've tried twice before,

no luck.
and I'll tell you something else,
my coach, thinks its my fault.

*M-P: [%reads] why's that?
*DEM: he thinks training is not enough.

controlling your body, he says, doesn't count
if you can't control your emotions as well.

*M-P: [%reads] why don't you try that?
*DEM: [%reads] how?

I can't say that now I am going to control my emotions, and succeed.
I'm not a robot you know,
how can I do it?

*M-P: [%reads] maybe you could try some yoga.
it's done me ## .

*T-B: a worldf!] of good.
it's done me a world[!] °f good.

*M-P: it's done me a world of good.
[%reads] if you want, I can talk to+ I can talk to my yoga instructor.

*DEM: [%reads] I'll try anything.
do talk to her please.

*T-B: thank you.
that was very good reading,
okay.
what's Wanda's problem, what+ what do they consider her?
ARI, what do # they # consider # her?

*ARI: consider?
*T-B: do they consider, do they think [!] she's going to win or do they think she's going to fail?
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*ARI: she's going+ eh. she thinks that eh ### .

*T-B: not she, the others, her coach.
what does her coach think about her.

*ARI: they think about her that eh she's going to fail.
*T-B: right.

they think she's an outsider, eh?
and how does that make her feel, how does that make her feel?
[%silence]
come on.

how does she feel.

[%silence (0.5 sec)],
how does she feel.
MAR?

*MAR: bad.
*T-B: she feels bad.

8ev prtopei r| £parrr|OT| va eivai # 5era Axqeiq rat r) arcavxr|ar| va 'vat picrr)!
%eng: the question can't be ten words and the answer half!

8e oaq aoppepet va XeyExe xa Xtyoxepa, 6e aac aopdepet va kocvexe oitcovouia!
%eng: it's not to your interest to say the least [!], it's not to your interest to economise [!]
[%T-B hits textbook on table]
aac aoppepet va ptXaxe]!] ytaxt e8co[!] 0a ptXriaexe Kat 0a e^aaKT]0etxe!

%eng: it's in your interest to speak [!] because here [!] you will speak and you will practice!
Scoq pot) o^otcXripr) anavxriari ae TtapaKaXco rrapa ko?co!

%eng: give me a full answer please!
*MAR: she feels bad.
*T-B: she feels bad.

[%T-B screams at MAR].
PyaXe xo axuXo an xo axopa aou nat5t poo!

%eng: take the pen out of your mouth, child!
ptXa aocv av0pamoi;!

%eng: talk like a human being!
r| xepne7.ta xxx navrn aoo xeX.ot; navxcov!

%eng: the laziness xxx on you!
*T-B: how does # that # make # her # feel.

once again.
*MAR: she feels bad.
*T-B: she feels bad about that.

and eh what is Daniel's opinion, what does Daniel advise her to do.
*M-P: she eh # [%coughs]+ she told her ## to ## thought eh positive.
*T-B: he [!] told her+...
*M-P: to thought positive.
*T-B: to think [!] positively.
*M-P: think eh positive.
*T-B: what happens if you think positively.

what happens if you think positively and what happens if you think negatively?
[%a male pupil volunteers to answer and is given a turn].
yes.

*M-P: eh, if you think positively you have xxx confident and eh +/.
*T-B: you sort of cause good things to happen, eh?

but if you think bad things are going to happen, you sort of cause bad things to happen, eh?
it's a matter of ## psychology,
is psychology important?
very much eh?
it's a very important factor, factor?
Xepta?

%eng: hands?
*M-P: [%spont] 7tapa-yovxac;.
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*T-B: Ttapayovtaq. right, it's an important factor, it's a matter of psychology,
what does Daniel use as a technique to think positively, FOT.
what does he feel, which eh technique does he use to make him feel positively.

*FOT: mmm he makes+...
*T-B: he uses, he does.

he has.
*FOT: yoga.
*T-B: yoga lessons, right.

he has, he does yoga sessions, or yoga lessons,
what's yoga?
what's yoga in your own words, what's that?

*F-P: [%spontaneously] it's a technique+...
*T-B: it's a technique+ an Indian[!]+ coming from India, an old Indian technique, yes?
*F-P: eh, which helps eh people emm ## .

*T-B: relaxxx.
*F-P: yes.
*T-B: hmhm.

and calm down.
*F-P: stop thinking about their work, their eh+...
*M-P: (problems).
*T-B: very good.

you concentrate inside yourself, and this is called ## meditation,
meditation. StaXoytapoq, eh?
medi+ you meditate, you concentrate withinf!] yourself,
and they believe that ## our inner self is the major source of energy.
[%T-B nominates a pupil by directing a question to him].

*T-B: Tt OT|pcciv£i ocoto DIM?
%eng: what does this mean Dimitri?

our inner self is the+ eh a major source of energy?
*DIM: eh 5r|ika5r|, ocuto nov exoupe peaa paq-K..
%eng: eh, it means that what we have inside us,
*T-B: vat, T) oruTOtxuyKEVTpoH-...
%eng: yes, self-concentration...
*DIM: etvat r| peyaA.oxepr| 8uvapr|.
%eng: is the highest force.

ano peaa paq.
%eng: from inside us.
*T-B: etvat r| peya^oxepri 7rnYn [!] evepyetaq, e?
%eng: it is the greatest source of energy

aptcei ravetq opax; va xaA.apcovei teat va eteyxcfi acopa Kat ptxxA.o.
%eng: as long as one relaxes and controls body and soul,

and they believe that mind and body is one thing
which is very important,
we don't have [!] a body, we are [!] our body,
eh?

*M-P: and soul.
*T-B: and we must respect it and keep it fit, so that we can uh, you know be one [!],

and perform in the best way possible.
[%pupils start chatting].
what does she [!] think, what does Wanda think about ehm ehh joga.
what does she think about it.
is she willing to try or unwilling to try?

*M-P: she's willing to try xxx.
*T-B: she's willing to try anything,

right, okay.
[%T-B goes back to the beginning of the dialogue and initiates a vocabulary activity].
Ktoq etvat to ## epp ## t)7i£pPcxA.>LCO, NIK.
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%eng: what is [the word for] exaggerate, NIK.
*NIK: tmeppaAAa)?
%eng: exaggerate?
*T-B: [%T-B notices that some pupils look lost] xxx ytaxt. Sev PyalaxE photocopy?
%eng: xxx why, didn't you make a photocopy?

[%a pupil raises her hand, T-B nominates her],
*T-B: yes.
*F-P: exaggerate.
*T-B: exaggerate, you are exaggerating, it's an exaggeration.

povipp [!] oc7toroxia, 5ev pTOpoo va Etpat povipp artoxoxta, cxa0£pr| aTOXuxta.
%eng: constant failure, I can't stand being a constant failure.

[%T-B selects a pupil who is inattentive].
OTa0£pr| artoroxia, STA.

%eng: constant failure, STA.
*STA: unsuccessful.
*T-B: hm?
*STA: unsuccesful?
*T-B: unsuccessful!!]?

Etvat anofoxTipevo!;, aXka. e8cd exei aXA,r| £K<t>paar|.
%eng: he is unsuccessful but here there is another expression+...

povtpri anozvxioc, MAR.
constant failure, MAR.

*MAR: mmm ## .

[%pupils bid for a turn].
*LLL: miss!
*T-B: MAE.
*MAE: constant failure.
*T-B: constant failure, very good, ["] I can't stand being a constant failure ["].

give me a synonym for constant,
hands please,
not in chorus.

constant, something constant is?
CTta0epo<;, povtpo<;, xEPi«?

%eng: constant, permanent, hands?
*F-P: permanent.
*T-B: xxx bravo, Tteppocvevx, e^'ou Kat 7t£ppavotvt, £ # r| )iovipr|+,

to povtpo Katcapcopa tcov paX/acov.
%eng: as in perm, the permanent curling of hair,

constant [!] is permanent [!].
tn TiEppavccvt tr| >£V£ ["] perm.
["] I'm gonna have a perm ["].
xxx a'k'ka auto Etvat povo yta xa pa/Jaa, £,

%eng: but this is only for the hair
7l£ppOCV£VT, Cta0£pO<;.
[%T-B reprimands those who are being inattentive]
8e poDt^oupcovoopE,

%eng: we don't scribble,
ypa<])o\)p£ ato vocabulary aoto too EimpE!
we write in the vocabulary what we said!
[%T-B dictates what the pupils should write down]
XEOCTEpEK; XEpapxoo £V£vr|vxa XEoaEpa, ["] constant, ["] permanent.

%eng: fourth of the fourth nineteen ninety four, ["] constant, ["] permanent,
Kat oxv aAXo ypapoopE!

%eng: and whatever else, we write!
yes.
["] 0a rtpoxtpooaa rtax; xo ^eei, ["] 0a npoxtpooaa?

%eng: ["] I would prefer ["], how does she say ["] I would prefer ["]?
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*M-P: [%spontaneous] I prefer.
*T-B: o%i.
%eng: no.

0a 7rpoti|io-uoa.
%eng: I would prefer.
*M-P: I'd rather.
*M-P: I'd rather.
*T-B: I'd rather do[!] something thannn[!] something else.

o 8et)tepo(; opoq EiaayETai pe to Scotepo opo aayicptoT|i;.
%eng: the second term is introduced with the second comparative form.

[%T-B gives some examples].
I'd rather stay at home than[!] go out tonight.
I'd rather talk to him in his face than [!] call him, eh[?], on the phone.
I'd rather do something thann]!] something else.
Tt 0a 7tev, ["] try to put yourself in my shoes ["]?
vou.

try to put yoursel+/.
*VOU: e^a ott) ©eoT) poo.
*T-B: etax+ prtpapo, £?

try to be me eh?
if I were you, eivai av ppoov axri 0eot) ooo.
if I were in your shoes, to A£V£, av popoooa Ta 7ia7ioi>Taia ooo.

%eng: they say, if I were wearing your shoes.
*M-P: Ti?

%eng: what?
*T-B: ETOl TO ^EVE,
%eng: that's how they say it,

Etvat ## ["] try to put yourself in my shoes ["].
%eng: it's ["] try to put yourself in my shoes ["].

7tpoo7ta0r|aE va' p0Ei<; ott) 0eot| poo aripaivEt aoTo.
%eng: this means try to put yourself in my place.

Kat pta aA/vt] EKppaor) oto xeXoq nov e^ei,
%eng: and another expression which is at the end,

["] poo 'xei kocvei TEpaoTio Ka^o, 7to/a) peya^o KO-ko ["].
%eng: it has done me a lot of good.

[%a pupil raises his hand],
*T-B: eh, come.

*M-P: it's done me a world of good.
*T-B: eh!

it's done me a world [!] of good.
[%smiles] it's nice, eh?
it's done me a world [!] of good.
okay. [%T-B returns to the question given in the textbook].
what is the purpose of that conversation. [%T-B nominates a pupil arbitrarily],
DIM. ### DIM.
what is the purpose of that conversation? [%T-B refers him to the task in the textbook],
this is task one, what is the purpose of the conversation.
[%not getting a quick enough response, T-B repeats the question in Greek],
rroiot; Eivai o OKonoq tod 5ia^oyot>?
[%pause (0.7 sec). T-B directs the question to the whole class]
eh, what is the purpose, why [!] are they ## having a conversation?
ela [!] eh ANS.

%eng: come [!] ANS.
*ANS: she thinks that an athlete ## isn't a robot.
*T-B: aoToc Eivai o oko71o<; tod SiaXoyou?
%eng: is this the purpose of the dialogue?

oti o a0^r|TTi<; 5ev Eivai pop7toT?
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%eng: that an athlete isn't a robot?
[%some pupils shout out for a turn, laughter],

*T-B: this is true what you are telling us, but it's not the purpose of the conversation.
what is the purpos+ SPI.

*SPI: eh, it's to advice Daniel eh, advice Daniel Wanda.
*T-B: it's for Daniel to advise Wanda.

Wanda needs help, eh?
this [!] is the purpose of the conversation, right?
she needs some ## advice [!].
she needs some advice.

[%T-B comments on the use of the noun advice].
*T-B: r| advice etvat rcavxa axov evttco.
%eng: the word advice is always in the singular.

[%T-B gets distracted as pupils chatter],
ti ytvexat?

%eng: what's happening?
*LLL: KtpavUa.

[%some pupils remark that there is no chalk].
*M-P: lcopta va 7iaco va 4>epco?
%eng: miss, shall I go get some?
*F-P: Kupta va naa>?
%eng: miss, can I go?
*T-B: YpriYDpa, ccvxe ypriyopa!
%eng: quickly, go quickly!

[%a male pupil rushes out to get some chalk while T-B proceeds to explain
the difference between ["] advice and ["] advise],
A.oi7tov ["] to advise ["] (Ypatjtexat) p£ -s,
["] here is some advice for you ["]+...

*F-P: [%spontaneous] me -c.
*T-B: X.oi7tov, yva va 5eiX£ xo Task two.
%eng: so, now look at Task two.

Stapaae EVI.
%eng: EVI read.

xi "kezx.

%eng: what it says.
*EVI: [%reads] listen to the conversation again and note three more advice expressions

that Daniel uses.

*T-B: ["] advice expressions ["].
pe noto xpo7to £K<])pa^£i crop|3o\Ar|.

%eng: in what way does he express advice.
paq £xet xr) 7tpcoxT|.

%eng: it has the first one for us.

SiajiaaE xt| Trparxr).
%eng: read the first one.
*EVI: eh, [%reads] have you ever thought about #+...
*T-B: Kat a"up7iAt|paxj£ xo Kax apx"nv.
%eng: and fill it in first of all.

[%reads] have you ever thought about ## .

ncjq 6a xo crop7t^T|poxK>-up£?
%eng: how will we fill it in?

["] doing some yoga ["], for example.
Pp£tx£ xo Ppeixe xo oXXo.

%eng: find the other one, find the other one.

PpEiXE xtq aXXzq EK^paaEiq.
%eng: find the other expressions.

[%T-B writes on the board
to advise [=] sumbouleuw
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advice [=] sumboulh
here is some advice for you [=]
a piece of advice [=] mia sumboulh].

to ["] advise eivai GupPoiAeDaH-...
["] advice pe c eivai cropPoiAri,
here is some advice for you, or,
a piece of advice, pia GupPouA.r|.
a piece of advice.
["] here is some advice ["]
r| ["] a piece of advice ["] eav eivai yia pia.

%eng: ["] a piece of advice ["] if it is one.

nux; eivai to pr|pa oapPouiVe-Dopai [!] though?
%eng: how is the verb ["] I consult though?

it's a completely different wor+ verb.
Ta pappam Tt ypatttoove rtavco?

%eng: what is written on medicines?
["] please hm [!] your physician ["].
your doctor.

*M-P: consult.

*T-B: consult, eivai aupPooAeDopai.
%eng: to consult is to ask for advice.

[%with her back turned she reprimands the class],
pr) pttarre peTaqu aaq!

%eng: don't talk amongst yourselves!
etcToq tod on 5ev eivai a7tapaiTT)TO, eivai cvoxXt|tiko.

%eng: apart from it not being necessary, it's very disturbing.
*M-P: [%spont] tcupia, 5ev xxx.
*T-B: sh!

[%T-B continues to write on the board
consult [=] sumbouleuomai
get advice from],

get ## advice,
pitaxpe ricopyo?

%eng: are we talking Giorgo?
*GIO: opicTe?
%eng: excuse me?
*T-B: xxx get advice from somebody.

and consultant+/.
*M-P: ["] consultor 8ev eivai?
%eng: isn't it ["] consultor?
*T-B: ["] consultant eivai cropPoiAcx;.

Kai ^eve ["] consult your physician ["].
%eng: ["] consultant is advisor

and they say ["] consult your physician ["].
*M-P: consultor.
*T-B: what?
*M-P: consultor?
*T-B: no, consultant.

[%she spells the suffix [+a+n+t].
consultant.
consult your physician.
tanjtov, eKppaoei^ yia va Scoooape cropPooAri.

%eng: so, other expressions to give advice.
pe 7toiov ctXXo Tpono 5ivei cruppouA,ri peoa.

%eng: in what other way does he give advice, inside.
[%a pupil raises her hand],
vat VOU.
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%eng: yes VOU.
*VOU: ["] you had better stop thinking ["]+...
*M-P: xxx.

*T-B: bravo.

you'd better ## do something.
["] you had better ["], ypayxe to teat xmoypapptaxE to rat oto ravara.

%eng: write it and underline it on the board.
you'd better+/.

*M-P: exo 7uvara?

%eng: on the board?
*T-B: exo ## XETpaSto, sorry.
%eng: in the exercise book, sorry.

[%pause (0.4 sec)],
you'd better ### do something.
?iot7tov a?JU) etvat to ["] I would rather ["], 0a 7tpoxipooaa,

something than something else, rat aXXo etvat to ["] I had better ["]
7100 OTipaivei ["] 0a r|xav rata)T£pa ["].
[%T-B gives a turn to a pupil by eye contact].

*M-P: ["] you should ["]+...
*T-B: bravo, you should, very good, yes.

you should ## .

[%a pupil calls out to complete the sentence and T-B reprimands him].
*M-P: travel!
*T-B: xePlct!
%eng: hands!

5e 7iexayopaox£!
%eng: we don't shout out!

## you should do something,
and what more, is there another?
GIO?

*GIO: eh, I'd rather.
*T-B: oxt.
%eng: no.
*F-P: 5ev etvat e5co.

%eng: it's not here.
[%T-B is about to explain something about the expression ["] I'd rather["]
when she notices that a pupil is chewing gum. she becomes very angry].

*T-B: xo ["] I'd rather ["]+ EVI!
*EVI: optaxe.
%eng: yes.
*T-B: ytaxt paaaq xatx^a, xi va rava) eyw xcopa pexa an auxr| xpv taxopta pe xiq x<Tix>v£q!
%eng: why are you chewing gum, what should I do now after that story with the chewing gums!

pa 8e vxpEtreaat Myata 7tat5i pou?
%eng: but aren't you ashamed a little, child?

7ioa£<;[!] <t>op£<;[!] npzmi va xo rcco tna!
%eng: how[!] many[!] times must I say it!

xt va aoo Tio) 5r)A,a5ri, xi va oox> tico!
%eng: what should I say to you, what should I say to you!

avaia0t|crta povo aoxr) xt| /xc,ri!
%eng: callousness, only this word!

p£ ao^copetq 7tapa 710X.0, xe^-tra 5ev raxaXaPatvEXE aA.Ar| ykmaoa!
%eng: I'm very sorry, finally you don't understand in any other language!

A-oircov, xi A£yape+/.
%eng: so, what were we saying,

ctiootti!
%eng: silence!

va pp as ^ocva8o) 0a 7tap£ii; xipcopia, axo ^eco!
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%eng: don't let me see you again you'll be punished. I'm telling you!
[%T-B hits pen on desk surface].
Xot7TOV.

%eng: so.
ti etnape?

%eng: what were we saying?
[%T-B nominates a pupil with a non-verbal cue],

*M-P: ["] maybe you could ["].
*T-B: bravo, ["] maybe you sh-i- you could ["],

T) ["] maybe you should ["]+ ["] maybe you could ["],
vat eivai noX.v r)7ao<; kou tfnXticoc; xporcoq excr.

%eng: yes, it's a very subtle and friendly way like that.
ytaxt yta va Soxjek; cro|ipox)Xr| jtepata you need a special way+...

%eng: because of course you need a special way to give advice.
because parents advise you all the time but you never listen to them,
so you have to have a special way eh to advise somebody,
cruxo eivai 7toA/u copato, 7toXo pt/aKO Kai 710X0 r|7xto, eh?

%eng: this is very nice, very friendly and very subtle, eh?
["] maybe you could try some yoga ["].
it's mild.

[%some pupils talk in the background in Greek, others begin to volunteer
some sentence formulations],
yes?

*M-P: if I were you I would (give up).
*T-B: if I were you, bravo.

[%male pupil to classmate].
*M-P: ["] give up, ti ot|patvet?
%eng: what does (give up) mean?
*M-P: xxx.

*T-B: maybe ## maybe you could, very good,
rat, ["] if I were you ["]+...
bravo.

okay, now I'm going to give you some situations and you advise me, eh?
[%a pupil raises his hand]
eh GIO?
GIO?

*GIO: why don't you try (that).
*T-B: vat, 7ioXu KaXa.
%eng: yes, very good.

["] why don't you ["], cro|i7tXr|pioax£ xo Kai+/.
fill it in and+/.

*M-P: [%spont] xa aXXa xt evvav?
%eng: what are the others?
*T-B: Kai 7t£vxe Kat e^t.
%eng: and five and six.

why don't you, bravo,
why don't you do that.
## still one more?
which one?

[%male pupils raise their hands, T-B nominates one].
£Xa.
vat.

%eng: come,

yes.
*M-P: 8ev xxx xo 'xox>|i£ 7X£t.
%eng: it isn't xxx we've said it.
*T-B: oxi.
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%eng: no.
raXa.

%eng: okay.
I've got to lose some weight.
advise me what to do in one of these ways.
come on.

in the best way possible ## .

well, you have to ## keep in mind our relationship also,
what's the best way to+ to address me.
I need to lose some weight, yes.
[%one pupil raises his hand].

*M-P: why don't you go on a diet.
*T-B: why don't you start+ eh why don't you go on a diet, fine,

yes, I've got a terrible headache!
I've got a terrible headache.
I've got a terrible headache, what will you advise me to do.
[%another pupil volunteers].

*F-P: you'd better take an aspirin.
*T-B: you'd better take an aspirin,

right.
I feel very weak today.
I feel very weak, today.
[%addresses a pupil] yes!

*F-P: eh, you'd better stay at home.
*T-B: bravo.

you'd better stay at home,
that's good, okay,
and Task three, FNI, 8ta(3aae.

%eng: FNI read.
*FNI: [%reads] imagine you are Wanda's friend.

j+ eh+judging+/.
*T-B: judging.
*FNI: [%reads] by how she feels advise her on what to do.
*T-B: yes, okay.

Siapaoe to Tcparro.
%eng: read the first.
*FNI: ### koto?

%eng: which?
ah!

*T-B: to Ttpcuto.
%eng: the first.
*FNI: eh [%reads] would you tell her # to stop trying, # to relax and take it easy,

# to go and see a doctor.
*T-B: hmhm.

okay, what would you tell her to do?
*FNI: eh to relax and take it easy.
*T-B: 0a xo neiq opox; pe xp07to+...
%eng: but you will say it in a special way...
*FNI: eh # .

*T-B: using a good way to+/.
you must use one of the advice expressions.
aura etvat tcoXx) crripavxiKa cr)petcoate xa, xa advice expressions.

%eng: these are very important, make a note of these advice expressions.
*FNI: eh, you should eh relax and take it easy.
*T-B: yeh, you should relax and take it easy, yes.

and another way?
yes, okay, somebody else?
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in what other way would you advise Wanda about the same thing, COS,
[%COS had his hand up],

*COS: if I were you I would eh relax and take it easy.
*T-B: yes, yes, yes.

now then, eh, if I were you I would relax and take it easy.
[%T-B addresses class once again to set next task],
okay, now ### .

silently prepare orally on page a hundred and twenty four, the role play.
[%reads] (a) Ruth Randalls, eighteen years old, you want to make a career in sport,
but your parents want you to become a doctor instead,
instead of being an athlete.
you are talking with your friend Walter (Rut), the famous ## swimming ## champion, eh?
okay.
and [%reads] (b) is Walter (Rut), you are twenty years old and a famous world in+
ah+ world champion in swimming+...
jrayKoc|ito<; 7tpcora9^.r|TT|(;.
[%reads] you are talking with your friend Ruth, who has ## a problem.
using the previous dialogue as a model orally, eh prepare this with your partners,
and raise your hands when you're ready.
[%steadily increasing undercurrent of talk. T-B switches to Greek].
KatcbkaPcrue, 0a Kpoexotpaaete 7ipo<t>opiica rcax; 0a to netTe,

%eng: you understand, you will prepare orally how you will say it,
Ttopa, 5e 0a to ypavgexe, 0a to noope rtpo^opuca,

%eng: now, you won't write it, we will say it orally,
oac arrival Sao )xnza va to ExotpaaETE.

%eng: I'll leave you two minutes to prepare it.
and don't forget+...
shh!
which is ## the basic+...
sss!

please!
which+ TtapaKa^co pcoxaco!

%eng: which+ please I'm asking!
whi+ napaKa^co 7to^.o[!],

%eng: please!
which is the basic merit of any good conversation?
come on!
which is the basic ## merit ## of any good conversation,
noia etvat r) Pacntcri apexr| Ka0e StaAoyoa, yta va' vat otoaxoq.

%eng: which is the basic merit of any good conversation, for it to be appropriate.
7tatSta oaq parcco!

%eng: children I'm asking you!
Xepta!

%eng: hands!
rona etvat r| pacrucr) apexr] yta va'vat evaq Stcxloyoq aaxxxoq, vat?
[%one pupil raises his hand]

*M-P: (fiaotKoxriTa.
%eng: naturalness.
*T-B: (])uaiKOTT|Ta.

ot av0pconoi Sev ocvxaiklaooave a7tXax ##
%eng: people don't just exchange

eh, what's this, this is that, what can I do, you can do that, eh?
you use+...
sss!
some so called, soft+ the speech softeners,
speech softeners, xa Xeve aaxa.
speech softeners.
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rat tiota eivai?

%eng: and which are they?
well, ["] 1 see ["], ["] I understand ["], ["] another thing ["], ["] tell me something ["],
["] by the way ["], etcetera.
okay.
800 Xsnxa ypriyopa.

%eng: two minutes quickly.
[%there is an instant commotion]

*T-B: 0a otikcogexe %epia ^eoyapta xxx oxaoq poAmiq!
%eng: you will raise hands in pairs xx in the roles,

ssss!

[%some pupils chat in Greek and there's talk about a party.others begin working on
their dialogue, five pupils are on their own. time on task: 1.17 sec)].

*T-B: are you ready?
*M-P: yes!

[%noise (0.34 sec)].
*T-B: it cro|i[Jatvei?
%eng: what's the matter?
*M-P: [%spontaneous] xtttoxa.
%eng: nothing.
*T-B: xt xtttoxa?

%eng: what nothing?
okay!
come on.

[%three pairs of pupils volunteer to read out their dialogues].
*T-B: okay, aaq aKoupe, Xotrtov!
%eng: okay, we're listening, so!

okay,
stop now for a while, and listen to your friends here.
[%a first pair of girls begins to read, the rest of the class appears inattentive].

*F-P: eh ## eh ##.

*T-B: Sovaxa.
%eng: loudly,

ssst!
*F-P: you know xxx.
*F-P: why ehh why are you say ## like that.
*F-P: you are only twenty years old, and eh you have already bring succes+ successful

in your career.
*F-P: eh well, as a matter of fact, but success eh is not a difficult xxx.

*T-B: ssst!
*F-P: I agree with that but, eh you wouldn't say that if you ## if you knew my problem.
*F-P: eh, what do you mean?
*F-P: you know I want to make a care+ a career in sports,

but my parents want me to become a doctor instead of that.
*F-P: well, it's a big problem+ problem, very difficult xxx.
*F-P: eh, what would you do if you were in my shoes?
*F-P: eh, I will eh get someone to talk to my parents+...
*T-B: I would get someone to talk to my parents.

I would have someone talk to my parents, bravo.
*F-P: you know, Walter, I have already done that.
*F-P: well, why don't you try to talk to them and tell them (the truth) that you are xxx.
*T-B: bravo, 7toA.x> KaXa.

e, rat apKExeq EKppaaetq, ["] as a matter of fact ["], ["] to tell you the truth Kat tanna.
%eng: very good, and quite enough expressions ...etcetera.

[%at this point T-B allocates homework]
Betai) va 7tpoxcopr|ao\)|!£ ki av XP0V0 9' a<t>riaa) ki aXXovq.

%eng: I want us to proceed and if we have time I'll let others.
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ypavpxe (lepuceq situations yta xiq orotEc 0a ypa\}/£X£ coppoiAsc; oxo OTUTt.
write down some situations for which you will write advice at home.
crqpEtoxjXE, give advice on the following situations,
ypriyopa xxx.

%eng: quickly.
7tpoo£^X£ Kaxt, yta xq kxxGe 7t£pt7txoxyq, yta "^1 Ka0£ situation,
ps 5ta<j)Op£xtKo xpo7io 0a Sivexe cropPouXq, KaxaXaPapE?

%eng: pay attention, for each situation you will give advice in a different way,
have we understood?

*M-P: yes.
*T-B: o%t xqv t5ta Etcppacrq, va E^aatcqooupE oteq.
%eng: not the same expression, we must practise them all.

[%a pupil raises her hand],
*T-B: xi 0e3£k;?
%eng: what do you want?
*F-P: what does ["] judging mean?
*T-B: 7ioto?

%eng: what ?
*F-P: judging.
*T-B: judge.

Kptvco.
*M-P: Kpivco.

[%a pupil sitting at a front desk makes faces and grunting noises].
*T-B: xt KavEtq raaSi pox>, 7rou PptaKEaat]!]?
%eng: what are you doing there child, where do you think you are?

[%some pupils laugh; others are chatting]
Yta axapaxqaxE otan.

%eng: stop it all of you.
axapaxqaxE o^ot!

%eng: stop it all of you!
xi Kaxaoxacrq Etvat aoxq?

%eng: what state is this?
YpavgxE ["] situations number one ["].

%eng: write ["situations number one ["].
I had some awful marks in mathematics.

*M-P: what?

*T-B: pqv EJiavaXapPavEXE.
%eng: don't repeat.

I had ## awful ## marks ## in mathematics.
I had ## some awful marks ## in ## mathematics.

*M-P: vat.

%eng: yes.
[%a pupil sitting in the next desk writes ["] I had awful in mathematics ["].

*T-B: number two.

I think I've got eh f+ eh the flu.
I think ## I've got the flu.
I think ## I've got+...
[%some pupils are chatting]
ssss!
the flu.
sss!
I've got a terrible stomach ache, stomach ache.
I've got a terrible ## stomach ache.
[%pause (0.9 sec)].
my car doesn't start.
my car ## won't start this morning.
my car won't start ## this morning.
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My car won't start, will not.
[%a pupil questions the way T-B dictated the sentence],

*M-P: tcupia avca ^a0oq r| Ttpoxacxri.
%eng: miss, the sentence is wrong.
*T-B: yiaxi?
%eng: why?
*M-P: yiaTt+/.
%eng: because.
*T-B: 8e TtatpvEt prcpoq.
%eng: it doesn't start.

oxi, tcra+taa, Etvat etctftpacrri, etvat eKppacrr].
%eng: no, just so, it's an expression, it's an expression.

otav to ^£ve auxo evvoouve 8ev Ttatpva prtpoq p£ Tirana.
%eng: when they say this they mean it doesn't start with anything,

it won't start.

Kaxa Axl;r| crqpaivEi, exei 8itao o Sxxx, 8e 0a raxpst pttpoq.
%eng: word for word it means, Sxxx is right, it will not start.

8e 0a Ttapet pTtpoq.
%eng: it will not start.

r| EAAr|vtKT| aKptprp; avxtaxotxia rana etvat, 8e 7tatpva pttpoq p£ Tirana.
%eng: what is the exact Greek equivalent - it doesn't start with anything,

it won't start,

eh?

aoxr) r| £K(]>pacTr|+...
[%pupils mumble].

%eng: this expression
crripeiaxTxe xo, e, oxotv empova Kaxt aq no-upe 8ev ytvexat exert,

%eng: make a note of it, when, let's say, something doesn't work
it won't start, teat cxripaivei, xxx 8ev Ttatpvet!
8q^.a8ri Kaxa teqri crripaivet 8e 0a Ttapet,

%eng: so, word for word it means it will not start,
opcoq Ttoxe 8ev pExappa^oupe oe etutieSo Jie^eojv.

%eng: but we never translate at the level of words.
psxappa^oupE oe ETniteSo vor|paxcov Kat ocvxtaxotxiwv ito/axtaxtKotv Tto?J^£c popEq,
EK(|)paaXtK(OV £V TtaaEl TtEplTtXCOOEt, £?

%eng: we translate at a level of meanings and equivalents,
often cultural ones, expressive ones, in any case.

EpEiq >xp£ 8ev Ttapvet prtpoq p£ xtTtoxa,
%eng: we say it won't start with anything,

yta va EK^paooupE auxr| xr|v Evxaop Kat xr|v ETttpovri it won't start kai ## +...
%eng: to express this intensity and this persistence,

it won't start, and ...

Kat I need to lose some weight,
and ["] I need to lose some weight ["].

*F-P: I?
*T-B: I need to lose some weight.

I need to lose some weight.
£.Xa.

%eng: come.
A,oiTtov!

%eng: now!
yta va 8oup£ xcopa.
%eng: let's see now.

oxrjv ETtopEvr] OEA.t8a xo extra, ["] Dilemma ## and decision ["].
%eng: on the next page, the extra ["] Dilemma and Decision ["].

[%reads] Ruth Randalls has just heard that she has been accepted by the School of Medicine
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at the University of her area.

otDTT) r) KonzXa nov XE^tra 0eA£t va Kavet aorr) artop aXXa ot yovetq xqc IaxpiKT],
%eng: this girl who finally wants to do sports but her parents Medicine,

e^et ytvet 8ekxt| ano xr|v laxpticri Ix0^1! to'0 TOcv£7ticxr|piox).
%eng: has been accepted by the department of Medicine.

aXXa xatnoxpova exec epQet nparrr) oe 8t£0vr| cuvavxr|crr|.
%eng: but she has also come first in an international sports meeting.

teat raxataxPatvEXE Pe^ata there is dilemma, and she has to make a decision.
%eng: and you understand now

Seixe xcopa.
%eng: now look.

exo-upe (a), (b), (c), (d), xpetq StapopExtKOUi; poXooq+A
%eng: we have (a), (b), (c), (d), three different roles
*M-P: xpsvq r| XEcaEptq?
%eng: three or four?
*T-B: £, XEacEpEtq StapopExiraxx; poAoxx;, xouq otoioxx; 0'aTO8coa£X£+...
%eng: eh+ four different roles, which you will present

ssss!

xcopa 7tou 0a caq pxxaJqa) ce yKpoxm.
%eng: now that I will put you into groups.

eh?

you're going to be+ to+ to have some group work.
Ka0£ Evaq oxo yicpoxm 0a napEt eva poAo va EtcppacEt,

%eng: each one in the group will take a role to express,
rat ot XEOOEpEtq paip 0a pxtaqoov xo 8iaAoyo, exot, avapeaa ## a' aoxa xa axopa.

%eng: and all four together will make up the dialogue, right, between... these people.
ypriyopa va SiaPaaoupE xo (a), FOT, r| pa^A-ov r) DEM va 8taPaa£t xo (a).

%eng: quickly let's read (a), FOT, or rather DEM read (a),
sss!

[%DEM reads the instructions aloud].
*DEM: [%reads] you are xxx.

you cannot decide what to do.
to become a doctor or to xxx.

(discuss) your problem and ask for advice.
*T-B: to (b).
%eng: (b).

[%reads] you are Ruth's+ you are Ruth's PE, physical education, teacher.
COS.

*COS: [%reads] you think she is a (diligent person) but also an excellent athlete.
advise her to (justify her) opinion.

*T-B: aoxa too >^eei o ra0£+ xo ra0e Ttpooamo 0a xo EKppaaExe,
%eng: what each person says you will express

vai, cte 7tpoc|>opiKO 8ta/VoTO p£ Epcoxqcxri Kt aravxricrr|.
%eng: yes, in a spoken dialogue with a question and an answer.

(c), [%reads] elder brother or sister, ah ## £A.a!
[%T-B nominates a pupil who has his hand up].

*M-P: [%reads] you are Ruth's elder brother or sister and you xxx advise her.
*T-B: and [%reads] (d) a friend of Ruth's ##.

zXa.

%eng: come.
[%T-B nominates another volunteer]

*M-P: [%reads] you are a friend of Ruth's who has bec+ who has become a professional
eh volley ball player while your father wanted you in his business.

*M-P: advise her and justify your opinion.
[%T-B is speaking at breakneck speed].

*T-B: Eyco 0a caq ravco xexpaSeq, ECEtq 0a potpaaEXE xooq po^ooq pexa^o oac.
%eng: I will put you into fours, you will distribute the roles amongst yourselves.
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rcpooE^TE rcatSia, pqv a7ro8i^eie on to group work
%eng: beware, children, don't prove that group work

Eivat aSuvaTO va ytvet peq' rr) Taqq, 5r|Aa.5r| up xaXaoETE to Koapo,
%eng: is impossible to do in class, in other words, don't bring the place down

0a to SiaKovj/oDpe aueocx Kat 0a peivei ekei.
%eng: we will stop it immediately and it will be left right there.

Xoitiov, exoope Kat tt| tcopta £7noK£7tTpia
%eng: so, we also have the lady visitor.

va to 7ipoe+ va kocvete kevte /v£7tTa va to pnaqETE,
%eng: prepare+ take five minutes to do it,

ki alXa 7t£VT£ A£7tTa psxpt va xro7tT|0£i,
%eng: and another five minutes until the bell rings,

va to Kpo^apoopE va to 7toi)p£ Ktotaxq.
%eng: so that we manage to say it+...

[%one pupil protests].
*M-P: (ki apa) xfD7rr|a£i?
%eng: (and if) it rings?
*M-P: 71EVTE tenia 5e pTavoov, KDpta.
%eng: five minutes are not enough, miss.

[%T-B ignores the protests].
*T-B: 0a aaq x^P1-003 TETpaSsq ki eoek; 0a potpaaETE Tooq poteuq
%eng: I will divide you into fours and you will distrinute the roles,

rat 0a tout EioipaaETE todc, 8iateyoi)<;, rtotoc 8e miatetPE?
%eng: and prepare the dialogues, who hasn't understood?

te)l7IOV, Ol TEGGEpEiq, Ot TpEiq, Ol TpEiq.
%eng: so, the four of you, three, three.

Evaq (0a kovee) 8oo pote)i)q.
%eng: one will do two roles.

ot TEOOEpEtq, Eao STA, Ta 8uo 0pav£ia.
%eng: the four of you, you STA, the two desks.

p£ 7totot)q 0eAete va spyaaTEiTE?
%eng: who do you want to work with?

EGEiq 0a KOtVETE Kai Ol 7t£+£ Vat[!] (Kl Ol TEGOEpEtq).
%eng: you five+ yes[!] (and you four).

Kl EGEiq TEOOEpEtq, Kl EGEiq TpEiq.
%eng: and you four, and you three.

tXa, Ypiyyopa!
%eng: come, quickly!

KaiatexPapE?
%eng: have we understood?

[%there is no response from the class. T-B divides the class
using eye contact and hand gestures, gradually increasing commotion],
eh, va aaq rcco!

%eng: eh, let me tell you!
eocv p7top£iT£+ naiSia, naSia!

%eng: if you can+ children, children!
piOO te7tTO!

%eng: one moment!
[%T-B replies to an inaudible query in Greek].

*F-P: xxx.

*T-B: oxf ypattTa (EVE), Eivai noXXa yia GppEicoGEiq.
%eng: no, written (EVE), it's too much for notes.

ypa7tTa Kai or) kcoote to xepi.
%eng: written and hands up.
*M-P: EpEiq oi 8oo ti 0a KavoopE?
%eng: what are we two going to do?
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*T-B: oxt 8uo, oi teooepevq e^ate e8co.
%eng: not two, you four come here.

o/t, xa TtatSta aoxa 0a SooXeyoove e5co [!] xxx pa^t pe to NIK rat xov ANT
orccoc prtopetxe.

%eng: no, these pupils are going to work here together with NIK and ANT as well as you can.
east' ot xpeiq!

%eng: you three!
cxa ypowt xojv xpvcov, evaq 0a pxta^et 8uo po^ooq!

%eng: in the groups of three, one will do two roles.
0a Ttepaaco v araoco AyyiUra, e?

%eng: I will come round to hear English, hey?
0a Ttepaoco v 'araoto AyyiUra an' xiq opaSeq!

%eng: I will come round to hear English from the groups!
[%grand commotion.T-B answers a few individual queries].

*T-B: 7iat8ia ^.tyo mo xapri^a!
%eng: children, a little bit lower!

[%T-B repeatedly bangs something on the desk to impose order],
ssss!

ptXape akka piXape yapp rapwv a.
%eng: we talk but we talk at low volume.

7taparaikco.
%eng: please.

0a xapco rcapa nokv av xrjv eyexe exotpq 7tptv yxuTtriaei xo kodSouvi.
%eng: I'll be very happy if you have it ready before the bell rings.
*M-P: ae xpta tema yxxmaet tcupia!
%eng: it rings in three minutes, miss!
*T-B: evxa^ei, ytvexat xxx !
%eng: okay, it's possible!
*M-P: Kupva!

va ytvet Staikoyoq pexaqu aoxcov xojv xeaaepwv?
%eng: miss! to have a dialogue between these four?
*T-B: vat!

8ta7.oyo pexaqu auxcov xcov xeooapcuv!
%eng: yes! a dialogue between these four!
*F-P: can I xxx ?

[%confusion (0.17 sec)].
*T-B: era pq yai^euexe, 8ev etvat Sucrara!
%eng: come don't dawdle, it's not difficult!

[%to individual] ypr|yopa!
%eng: quickly!
*M-P: [%to classmate] eka Kt ecru prcpoaxa xxx !
%eng: you come to the front too!
*M-P: tcopva!
%eng: miss!

va ra0r|aco ptrpoaxa?
%eng: can I sit in front?

[%M-P moves to the front],
*F-P: [%to classmate] 8e ^epeiq va 8ia?iei;ei<;, va ravetc; xpv aaKqari ## .

7ip£7t£i va neic, xo 7tpo|3>.r|pa aoo ae pap, rat va+ va pap pcoxqaeic yta+
yta aupPotAri.

%eng: you must tell us your problem, and ask us for+ for advice.
[%the group next to me talk in Greek, a girl asks my name, much unintelligible talk].

*T-B: eraxe va 7tporaPot>pe!
%eng: come let's make it!

[%the bell rings]
damn!.
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1137 *F-P: va tt| Kocvoupe omtif!]?
1138 %eng: should we do it at home?
1139 *T-B: o*i!
1140 %eng: no!
1141 *M-P: [%overlap] xxx 07UTI?
1142 %eng: home?
1143 [%pupils leave the class noisily].
1144 @End
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3. ATHLETIC EVENTS

THE TASK

With the help of your
teacher, choose the right
term for each athletic
event and write it below
each photograph.
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TASK 1
car»

Listen to Wanda and
Daniel and find out what
the purpose of their
conversation is.

TASK 2
SD

IE 72*

Listen to the conversation
again and note three
more advice expressions
that Daniel uses.

4. THE 'OUTSIDER"

INFORMATION
Wanda Coil is a young runner who is preparing herself
for the European finals. She's talking with her good
friend Daniel, who is also an athlete, though not as
famous as Wanda.

^ ^ ii-
v&SerZ. **L. J',:-:- .. - *f£&t t " v* ^

^ *

jpf Jjjp
? (* 7^i" "% f--r. ^ "N]' ^ /-e\ rV-t, » JIT

' y 1 ^ ^ WE\ V / / VJ jCCi|?V'v- •
■ — lA JPz

ADVICE EXPRESSIONS

1. Have you ever thought about
2

3

4

TASK 3

"ristructmns Would you tell her -to stop trying?
-to relax and take it easy?

Imagine you are Wanda's -to go and see a doctor?
friend, Judging by how
she feels, advise her on
what to do.

123
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6. DILEMMA AND DECISION

INFORMATION
Ruth Randels has just heard that she has been
accepted by the school of Medicine at the University of
her area. She has also won the first medal in an

international sports meeting.

You are Ruth Randels.
You cannot decide what to
do: to become a doctor or

to start a career in sports.
State yourproblem and
ask for advice.

You are Ruth's P.E.
(Physical Education)
teacher. You think she is
an intelligent person but
also an excellent athlete.
Advise her andjustify your
opinion.

You are Ruth's elder
brother or sister andyou
entered the school of
Medicine the previous
year. Advise her andjustify
your opinion.

You are a friend of Ruth's
who has become a

professional volley-ball
player while your father
wantedyou in his
business. Advise her and
justifyyour opinion.

125

548



1
2
3
4
5
6
7
8
9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53

Appendix Q3 / Lesson C

@Begin
©Participants: T-C Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

M-l Pupil, M-2 Pupil, M-3 Pupil, M-4 Pupil, M-5 Pupil. M-6 Pupil,
M-7 Pupil, F-l Pupil, F-2 Pupil, F-3 Pupil. F-4 Pupil, F-5 Pupil, F-6 Pupil,
F-7 Pupil, HAN Pupil, MOY Pupil, MOA Pupil, TEO Pupil, FOT Pupil,
ANI Pupil, ELE Pupil, PAN Pupil, MEN Pupil, MOS Pupil, MPO Pupil,
SOF Pupil, MIC Pupil, STF Pupil, EUT Pupil, MIN Pupil, FAN Pupil,
TOM Pupil, LLL Pupils;

@Location: School #2, Patra, Greece
©Situation: English Lesson 2
@Date: 14-APR-1994
@Time Duration: 14:25-14:55

@Warning: the data has been double-checked.
@Comment: in terms of official participation, this lesson was organised so that pupils

took a turn one after the other in their seating order, this means that only one
individual was interacting with the teacher at any one time.
there is much talk and commotion (1.20 sec), so many exchanges between teacher
and pupils are unintelligible.

*T-C: [%unintelligiblej.
*LLL: 8E TeJietcooape !
%eng: we didn't finish!

8e xetetaxrapE icopia!
%eng: we didn't finish, miss!
*T-C: (pag) exouv petvEt Kan 7tpoxaa£tc+... Xoinov ExoupE va Kavoups Ka7ioi£C xxx.
%eng: there are some sentences left over so, we have to do some xxx.

EXOups va KavoupE xxx.
%eng: we have to do xxx.

[%pupils are laughing, talking, shouting. T-C raps her pen on the desk for order].
*T-C: ssss!

ssss!
ssss!

TEppa!
%eng: stop!

[%as the noise subsides for a moment, T-C nominates a pupil to do something].
£A.a.

%eng: come.
*F-1: eh vat.

[%reads] Bruce spends eh money4...
*T-C: [%reads] Bruce spends money+...
*F-1: vat eh##.
*LLL: on.

*T-C: on water+...

*F-2: ["] water Etvat VEpo e8co?
%eng: is ["] water water here?
*T-C: spends on[!] water.
*F-1: on clothes.
*M-P: [%overlap] on clothes.
*T-C: on clothes+...
*F-1: and drink.
*T-C: xxx (on drink) n crr|paiv£i?
%eng: what does xxx (on drink) mean?

[% pupils shout out].
*F-P: xxx!
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*M-P: tcopta xxx 8e to paBaps!
%eng: miss, we didn't learn it

tcopta ## (eivai) Ep8opr| copa!
%eng: miss, (it's) the seventh hour!
*T-C: ssss!
*F-2: [%reads] go ehm xxx in that door and mister morgan ##+...
*T-C: TTOioqXea?
%eng: who's saying?
*F-2: Eyco.
%eng: me.
*T-C: [%reads] go ## that door on the right and mister Morgan will be raro^a you 7taiAa

a minute.
*F-2: will be with you in a minute.
*T-C: go, to ["] that door ["] pou paei ?
%eng: where does ["] that door ["] go?
*F-P: through.
*T-C: that door # on the right, and mister Morgan will be+...
*F-2: with you in a minute.
*T-C: TEXEUTCUO.
%eng: last one.

ssss!

[%someone interrupts to ask for a chair, a terrific commotion erupts where pupils
are shouting at each other from one side of the room to the other,
some pupils shout at a classmate, telling him that they do not have a chair to sit on],

*M-P: nanaaTaopoo!
na7taaTccopo'u, 8ev exoope!

%eng: Papastavrou, we haven't got one!
ot>7,r| pta, a7Ar| pta!

%eng: another one, another one!
xr| ^avartaipvEit; pexa.

%eng: you can take it back afterwards.
*T-C: sss!
*LLL: [^unintelligible].
*T-C: atapaxa!
%eng: stop it!
*M-P: nriyE o DIM .

%eng: DIM went.
*T-C: KaXa eKave!

%eng: he did fine!
7.oiTtov eka.

%eng: so come.

[%unintelligible talk].
*F-P: TT|v eight?
%eng: number eight?
*F-P: pexpt Tt] ypappri?
%eng: up to the line?
*T-C: xtj TEteuxatcx.
%eng: the last one.
*F-P: a-uxt]?
%eng: this one?
*F-P: xt Etvon aoxo?

%eng: what's that?
*T-C: at at at?

%eng: ICI?
a, xo ovopa xriq Exatptaq.

%eng: ah, the name of the company.
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Xeei ["] I can't be the manager nonAa a large firm nax>Xa ay si ay
%eng: it says, ["] I can't be the manager dash a large firm dash ICI

ratAa good qualifications ["]
%eng: dash good qualifications ["].

TtODV TO 7tpoP?ir||ia?
%eng: where's the problem?
*F-P: [%reads] you can't be the manager a large firm+/.
*T-C: of[!], of[!] a large firm.
*F-P: ["] like 8ev Etvai?
%eng: ["] like, isn't it?
*T-C: like ICI # without+....
*F-P: good qualifications.
*T-C: [%simultaneously] good qualifications.

[%repeats] you can't be the manager of a large firm like CI+ ICI
without good qualifications.
/U)l7tOV.

%eng: so.
cio t8to yapxt jio-o aaq ei%a 8coast yxzq et%a urtoypapptoei ranotEc npotaaetq.

%eng: on the same paper I gave you yesterday I had underlined some sentences.
ot orcoieq etvat ae rcXayto ivoyo va ttq Kocvoope eoGetq.

%eng: which are in indirect speech to make them direct.
eocv eiv' EuGoq 6a ytvEt jiA.ayioq Kat to avxiaxpopo.

%eng: if it is direct to be turned into indirect and the opposite.
*M-P: paXtaxa, pa^taxa .

%eng: yes, yes.
*T-C: /Vomov, StaflaaE tq 7tpa>tri tiTtoypapptopEvq npoxaaq!
%eng: so, read the first underlined sentence!

tt)v -onoypapptopEvq rtpoxacrri too KEtpEvoo.
%eng: the underlined sentence of the text.

[%T-C raps pen on desk repeatedly].
*M-1: aoxo?

*T-C: vat.

*M-1: [%reads] ehhm, mister Morgan+ Morgan's secretary
had said that he should buy a copy of Cantebury xxx.

*T-C: (ooxe ki) Eyco 5e KaxaAapa aoxo noo aiconaa.
%eng: not even I didn't understand what I heard.

sss!
*M-1: [%reads] mister Morgan's secretary+...
*T-C: vat.

*M-1: [%reads] had said he should buy a copy of Shaekspeare's+...
*T-C: Julious Caesar.
*M-1: 5e xo xxx p£ xo Julious Caesar.
%eng: I didn't xxx with Julious Caesar.
*T-C: xxx axo Julious Caesar.

>.ot7tov, pxta^ 'xo.
%eng: so, do it.

[%T-C raps pen on desk].
*M-1: xtva7to)?

%eng: what should I say?
*T-C: xxx o n^ayioq ^oyoq.
%eng: xxx indirect speech.
*M-1: ah.
*M-1: I should buy ## .

*T-C: xi Sta^aaEq xxx .

%eng: what did you read xxx.
*LLL: I[l] shall buy+...
*T-C: [%reads] mister Morgan's secretary had said+...
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sss!

[%reads] that he should buy a copy of Shaekspeare's Julious Caesar.
*M-1: I should buy+ I should buy a copy of ehh+/.
*T-C: oxt.
%eng: no.

I sh+ I shall buy a copy.
*M-P: I shall[!] buy a copy xxx.
*T-C: xxx X.oinov, 8rux£po, sss!
%eng: so, the second one, sss!
*M-2: [%reads] eh mister Greenslade [*] eh told hi+ told him that+/.
%err: Greenslade /grinslAd/ = Greenslade /grinsled/
*T-C: mister notoc;?
%eng: mister who?
*M-P: miss!
*LLL: greenslade.
*T-C: greenslade.
*M-P: Katerina!
*M-2: [%reads] eh told him that the classes+/.
*T-C: [%overlap] classes in English were once a week+...

[%the pupil cannot be heard reading above the commotion],
*M-2: xxx.

*T-C: sss!

tanrcov pxiaqxo oxov (anXo) aoxo.
%eng: so make this into the simple one.
*M-2: eh the classes in English # .

*T-C: the classes in English are+...
*M-2: are eh on+...

*T-C: sss!

[%T-C reprimands a pupil],
yoptoe p7tpoaxa aox>.

%eng: turn to the front.
Kaxoe o|iop(])a!

%eng: sit nicely!
X.oi7tov, the classes in English are+...

*M-2: are once a week on eh Tuesdays and eh the economics are on xxx.
*T-C: xxx.

*M-3: [%reads] he asked the girls if they would like another cup of coffee.
*T-C: [%overlap] ssss!
*M-3: eh would you like to have a co+ another cup of coffee.
*T-C: would you like to have a another cup of coffee.

[%unintelligible talk (0.17 sec),
two pupils prompt the one whose turn is next].

*M-P: eA.a!

%eng: come.
*MOY: cxvxe!

%eng: come on.
*T-C: xr]v •UTtoypappiCTpevri 7tpoxacrri!
%eng: the underlined sentence!
*M-P: [%reads] Mary said that she didn't want anything but Sheila said+/.
*T-C: Mary said that she didn't[!] want anything+ anything, but Sheila +...[?]
*M-P: but Sheila said that she would eh+/.
*T-C: [%overlap] that she would have another cup of coffee.
*M-P: and a cream doughnut.
*T-C: [%overlap] and a cream doughnut.
*M-P: xi (7tp£7iei) va xo kocvco?
%eng: what must I do with it?
*T-C: va xo pcxA£i<; axov edBo Xoyo aoxo.
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%eng: put it in direct speech,
sss!

*MOY: I don't want anything+...
*M-P: eh, I eh. I don't want eh+...
*T-C: I don't want anything.
*M-P: eh. I want another cup of coffee and a cream doughnut.
*F-P: I would havef!] a cup of coffee.
*M-P: I would have.
*T-C: I have[!] ## shall have[!] another ## cup of coffee and a cream doughnut.
*MOS: tcupta va 7tco.
%eng: miss, shall I say?
*T-C: yes.
*MOS: ehh, [%reads] xxx said that she was studying cookery.

[%the pupil has jumped a sentence but it is not noticed].
Mary said that she was studying.

*T-C: Mary said that she was studying cookery.
7iox; to' 7te r| Matpr) aoxo, ssss!

%eng: how did Mary say this, ssss!
*MOS: va nco axov eo0o?

%eng: shall I say it in direct (speech)?
[%T-C makes an affirmative gesture],

*MOS: I ## I was studying+/.
*T-C: 1 am studying.
*MOS: 1 # I am studying eh+...
*T-C: I'm stydying.
*MOS: I'm study cookery.
*T-C: cookery.

[%T-C allocates the next speaker in the row],
etax, ypriyopa.

%eng: come, quickly.
*M-6: [%reads] arthur wanted to know whether her course was interesting.
*T-C: Tra*;?
%eng: what?

xxx ^avaStaPaoxo.
%eng: read it again.
*M-6: [%reads] Arthur wanted to know whether her course was interesting.
*T-C: 7to^o popa poo 7xr)pe<; xxx.
%eng: you've picked up too much speed.
*F-P: ^avaneaxo.
%eng: say it again.
*T-C: ["]Arthur wanted to know whether her course was interesting ["],

StaPaoe opoppa tci aq xa ye^va!
%eng: read nicely and cut out the laughter!

[%T-C raps pen on desk],
sss!

E~ka xeAxtcuve!

%eng: come, finish (with it)!
*M-6: I want to know eh whether the course was+...

*T-C: xxx Tiox; X07CE.
%eng: xxx how he said it.

xxx avai xo+ xa paGripaxa ev8iai])epovxa.
%eng: xxx that lessons are interesting.

[%T-C reprimands a pupil].
ZAX[!], xxx, right?

*M-6: eh is the course interesting.
*T-C: is the course interesting xxx.

["] is your course interesting ["] xxx.
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*F-P: eh [%reads] Mary said that she had to learn to cook because now, eh b+
because she was getting married soon.
eh I have to learn to do (cook) now because I am getting married soon.

*T-C: soon.

*M-7: [%reads] Sheila said that she was trying to get her weight down.
I am trying to get my weight down.

*T-C: I'm trying to get my weight down.
ti aXXo e^ei ?

%eng: what else is there?
*M-P: aAAo eva.

%eng: one more.

exei, £/(£t-
*F-P: £%£t. £%£t.

it has one, it has one.

*M-P: eh [%reads] so she asked them if the wanted # to meet him at+
at the College xxx and have a drink with him.

*T-C: ssss!
*M-P: [%reads] after the class.

[%background chatter is at the same level with the teacher's voice].
*T-C: xxx 7te<; poo.
%eng: xxx tell me.

OTl >££1 (TO KEtpEVO).
%eng: whatever the text says.
*M-P: I want+ I want+ ## do you want # to meet him+/.
*T-C: do you want to meet me]!].
*M-P: meet me at ## the college entrance hall.
*T-C: and have a drink with me]!].
*M-P: and have a drink with me+/.
*T-C: after the class.
*M-P: [%overlap] after the class.
*T-C: Xoinov.

%eng: so.
[%the majority of the pupils are chatting so loudly that it is almost impossible
to pick up coherent stretches of speech, only those who are sitting nearest to T-C
can hear clearly what is being said, there is some talk about the indirect speech.
T-C proceeds to hand out a new photocopy, in Greek she tells some pupils to sit down,
unintelligible talk (1.12 sec)].

*T-C: sss!

Popaaat va KataEtq 7iat8i poo?
%eng: are you afraid to sit child?

KatCE KCCTO).

%eng: sit down.
tcaxcE!

%eng: sit!
7.017T0V.

%eng: so.
xxx Koixa/iE p£oa[!].

%eng: look inside.
*M-P: Kopta, tepE EpEtq?
%eng: miss, are we saying?
*LLL: e8co Kupta, e8co!
%eng: here, miss, here!

[%confusion (0.6 sec)].
*T-C: sss!

£/.cx va 8taf)aaoop£!
%eng: come let's read!

sss!
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[%raps pen on desk],
sss!

[%T-C addresses a pupil],
yupva p7rpoaxa oou!

%eng: turn to the front of you.
8e Kotxave (rcepa).

%eng: they [=people] don't look over there,
sss!

*SOF: [%reads] one evening xxx was sittings-...
*T-C: sss!

MAR yupva prcpoaxa aou!
%eng: MAR turn to the front of you!
*SOF: [%reads] in Mrs Harrison's sitting room+...
*T-C: sitting room.
*SOF: [%reads] and watching a quiz programme on television,

in a quiz programme members+/.
[%T-C reprimands a group of pupils],

*T-C: xxx cxapaxr|CTxe.
%eng: xxx stop it.
*SOF: [%reads] are invited to answer xxx on various xxx.
*T-C: various subjects, sss.
*SOF: [%reads] in this particular programme, the quiz+/.
*T-C: [%overlap] the quizmaster.
*SOF: [%reads] asks+/.
*T-C: [%overlap] asks three questions.

[%the class quietens down].
*SOF: [%reads] if the conten+ eh+/.
*T-C: contestants # answer.

*SOF: [%reads] answers the three questions correctly+...
*T-C: [%overlap] correctly+...
*SOF: [%reads] then the cor(rec)tor+/.
*T-C: contestant,

chooses.
*SOF: [%reads] chooses a nember+ number between # +/.
*T-C: one and ten.

*SOF: [%reads] one and ten.
*T-C: X.oi7iov.

yta axapaxa SOF va Troupe xtq ^e^etq.
%eng: just stop SOF so that we can say the words.

[%pupils imediately begin to call out unknown words],
*LLL: contest xxx.

contestant,

public.
*M-P: xxx.

*T-C: xo contest etvai o # o 8iaycovtapoq.
%eng: contest is a competition.

contestant eivoci xxx 7iaipvet pepoq axo Siaycoviapo.
%eng: contestant is xx takes part in a competition.

aXko.

%eng: what else.
MPO?
next.

*MPO: quizmaster?
*T-C: quiz etvat xo ## etvat eporrqaetq auxa 7100 pAe7rexe axq xq^copaaq Ka0e pepa.
%eng: quiz is the+ is questions, the ones you see on television every day.
*LLL: xxx.

*T-C: quiz+ quizmaster etv auxoq nov Kocvet xo 8teu0t>vxri, 8te'o0'ovei.
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%eng: quizmaster is the one who does the manager, who manages.
["] on various subjects ["], (xt exetE) ctyvcooxo.

%eng: ["] on various subjects ["], what don't you know.
*M-P: subjects?
*T-C: sss[!], it etv' to various?
%eng: what's ["] various.
*F-P: TCOtKnAa.

%eng: different
*T-C: nottaXa, Statftopa.
%eng: various, different.

on various subjects, xa 5tc«|)opa Gepaxa.
[%an unintelligible exchange follows where the teacher asks something
and a number of pupils respond spontaneously. T-C gets the next pupil to continue
with the reading, the class quietens down].

*F-P: [%reads] for each number there is a different prize,
sometimes the prizes are worth a lot of money, and sometimes they xx something ##+...

*T-C: worthless.
*F-P: worthless, like an empty # +/.
*T-C: matchbox.
*F-P: wxxkbox+/.
*T-C: matchbox[!].
*M-P: matchbox.
*F-P: matchbox or an old shoe.
*T-C: [%overlap] or an old shoe.

[%some chuckling is heard].
*F-P: [%reads] Arthur, eh+/.
*T-C: ssss.

*F-P: [%reads] mister Harrison+ missis Harrison and mister (Midges)+/.
*T-C: Smithers.

were watching.
*F-P: [%overlap] were watching an young way ##.
*T-C: a young man.
*F-P: [%reads] a young man answer+/.
*T-C: [%overlap] answer # some questions.
*F-P: [%reads] first of all he was (asked) what the capital of Scotland was.
*T-C: [%overlap] Scotland was.
*F-P: [%reads] the+ this was a very # easy question, of course+...
*T-C: [%overlap] easy question of course+...
*F-P: [%reads] and the con+tes+tant+/.
*T-C: contestant.

*F-P: [%reads] answered that it was (tiling) [%reads] +/.
*T-C: it was Edinburgh [*]!
%err: Edinburgh /Edinburg/ = Edinburgh /Edinb6r6/

it was Edinburgh.
*LLL: xxx.

[%background chatter continues in the side rows].
*T-C: Edinburgh, EStpPoxipyo!

xxx ytct axapaxa, yia oxapaxa.
%eng: just stop, just stop.

[%unintelligible].
5tapace coq xo ["] (enigma).

%eng: read until ["] (enigma).
*M-P: matchbox?
*T-C: matchbox, to kotjxi pe otupxa.
%eng: matchbox, a box of matches.
*F-P: worth.
*T-C: auxa 7too Aepe 7tox> e+ nov exoxtve xxxx, ssss !
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%eng: these that we say ha+ have xxxx.

TtpoxwpoDiie.
%eng: we continue.
*F-2: [%reads] next+/.
*T-C: sss!
*F-2: [%reads] the quizmaster asked him+...
*T-C: [%overlap] asked him.
*F-2: [%reads] where (ent) eh #.
*T-C: mount[!] Everest.
*F-2: [%reads] was, and the young man answered xxx correctly.

finally he was asked which was heavier, a pound of lead +/.
*T-C: [%overlap] a pound of lead [*].
%err: lead /lid/ = lead /lEd/
*F-2: [%reads] or a pound of eh #.
*T-C: feathers.
*F-2: [%reads] feathers, and again he gave the correct answer.
*T-C: that they were.
*F-2: [%overlap] that they were eh both the same.
*T-C: [%overlap] the same.

OX; EKEl.
%eng: up to there.

axapaxa.
%eng: stop.

["] that they were both the same ["], ockodco.
I'm listening.

*F-P: 6ev ex£i Tuxoxa.
%eng: there isn't anything.
*T-C: iv £iv' to pound of lead [*] or a pound of feathers.
%eng: what's a ["] pound of lead ["] or a pound of feathers.
%err: lead /lid/ = lead /lEd/

*M-P: lea+ £iv' to poA.opi.
%eng: lead is lead.
*T-C: (lead) £iv' to po^-opi, xv £iv' to pound of feathers .

to pound [!], to pound 5ev Etvav kxAo.
["] or a pound of feathers ["], xi eiv' xa feathers?

%eng: it's lead, what's a pound of feathers,
the pound, the pound isn't a kilo,
what's feathers?

*LLL: <}>T£pa.
*T-C: vat.

%eng: yes.
Kai pcoxaEt xcopa, xv eiv PapoxEpo, Eva ## pound of uh potajfh r| Eva pound of (JiXEpa.

%eng: and he asks now, what is heavier, a pound of lead or a pound of feathers.
[%although T-C asked for the meaning of ["] pound,
she did not receive a reply or offer a clear explanation].
[%reads] then the quizmaster+...
sss!

*F-3: [%reads] then the quizmaster eh asked the xxstant which number eh he would+/.
[%raps pen on desk],

*T-C: he wanted.
*F-3: he wanted and eh+/.
*T-C: [%overlap] he chose.
*F-3: eh he chose [*] number seven.
%err: chose /tSUz/ = chose /tSoz/
*F-3: [%reads] he said that eh this way his eh lucky number+/.
*T-C: sss!

ss!
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he said that this was[!] his lucky number.
[%reads] the quizmaster opened the en+ envelope+...

*F-3: ehh. pexa xi Zete?
%eng: then what do you say?

[%the pupil is having difficulties in reading the teacher's handwriting],
*T-C: Ttoto?

%eng: what?
*LLL: marked.
*T-C: marked number seven.

*F-3: [%reads] marked number seven and told him that eh+/.
*T-C: [%overlap] told him.
*F-3: [%reads] he had won the # tre+...
*T-C: treasure [*].
%err: treasure /trEsur/ = treasure /treZ6/
*F-P: chest.
*T-C: chest.

*F-P: to etTteq.
%eng: you said it.
*T-C: [%reads] which.
*F-3: eh [%reads] which eh contained eh two hundred pounds.
*T-C: [%overlap] two hundred pounds.

ZOITIOV COq £K£l.
%eng: so up to there.

[^unintelligible talk (0.16 sec). T-C raps pen on desk repeatedly].
*T-C: no tec; Zeqetq (oac etvai ayvaxiTec;) oncoq to 6vaPaae.
%eng: which words (are unknown to you) as she read it.
*F-P: to ["] chest ti etvat?
%eng: what's ["] chest?
*M-P: to chest.
*T-C: treasure chest.

0r|aorupo<truZaKio.
*M-P: aevTOOKi, tcupta.
%eng: trunk, miss.
*T-C: treasure chest [!].

0r|aaupo<t>'D/\.aKio, exei Opaaopo peaa.
%eng: it has treasure inside.

["] which contained ["], to onoto nepievxe Kav Zoma.
%eng: ["] which contained ["], etcetera.
*LLL: marked.

*T-C: papK(apta)pevo.
npoxcopoope.

%eng: we continue.
[%reads] missis Harrison then asked+...
ssss.

*F-4: [%reads] missis Harrison then asked Arthur why he didn't go eh in for one of these quizzes.
*T-C: [%overlap] for one of these quizzes.
*F-4: [%reads] arthur thought it was a good idea, so when the eh address for eh

applications for entry to the xxx was put on screen+...
*T-C: [%overlap] put on screen.
*F-4: [%reads] arthur wrote it down on a piece of paper.
*T-C: axapaxa.
%eng: stop.

on a piece of paper.
OCKODCO.

%eng: I'm listening.
[%T-C reprimands one of the pupils].
HAN, 0a teZeicooek; Tcopa?
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%eng: HAN will you finish now?
*HAN: pa^tcxa.
%eng: yes.
*T-C: 5e 7uoxet)co.

%eng: I don't believe it.
["] application, xi crripaivei?

%eng: what does ["] application mean?
["] application for entry ["].

*F-P: application?
*T-C: aixr|OT|!

cruppexoxri.
*M-P: <XUV8OXT|-
*T-C: oiH-ppExoxp.

["] the quiz was put on the screen[!] ["], xi etv' aoxo xo ["] screen?
%eng: what is this ["] screen?
*LLL: oGovr)!
*T-C: ["] Arthur, Kai Xoina.
%eng: ["] Arthur, etcetera.

Kpoxwpoupe.
%eng: we continue.

[%reads] then he got out [%reads]+...
*M-P: xxx.

*T-C: ssss!
*F-5: [%reads] then he got out his writing eh pad, and wrote a letter.

a week or two later, a ##.
*T-C: a letter.
*F-5: [%reads] a letter with a Bir+ # +/.
*T-C: Birmingham.
*F-5: [%reads] Birming+ # ham postmark, arrived at ah+...
*T-C: postmark, arrived at twenty one.
*F-5: [%reads] at twenty one Gladstone #.
*T-C: Gladstone avenue.

*F-5: [%overlap] avenue.
[%reads] missis Harrison asked Arthur what (he) was.

*T-C: ssss!
*F-5: [%reads] arthur opened it and told her that she had been invited to take part in the quiz

the following Friday.
*T-C: [%overlap] in the quiz the following Friday.
*F-5: [%reads] missis Harrison asked him if he could go

and he told her that he certainly xxx.
*T-C: he certainly would.

AotTtov.

%eng: so.
aKOXico.

%eng: I'm listening.
*F-P: writing pad.
*T-C: xo a+ crr|petco|iaxapto, xx nov ypapoope 7tocvco.
%eng: the notebook on which we write
*M-P: postmark?

postmark?
*T-C: postmark etv' aoxo 7tot» exet xxx xaxoSpopetoo.
*LLL: T) a<t>payi5a.
%eng: stamp.
*T-C: aXXo xtnoxa (exexe)?
%eng: do you have anything else?
*M-P: xq xezxoxata iv£C,r|.
%eng: the last word.
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*T-C: ["] certainly?
cxOfbaAttc
[%background chatter increases while T-C begins the next activity, which has to do with
reading comprehension questions].
ta)t7tov.
[%reads] what happens if+ xxxx.
what happens if the contestants answer three questions correctly.
[%someone bids for a turn].

*M-P: tcupia!
*T-C: nape |i£ oapa.
%eng: we go in a row.
*F-6: win a+/.
*T-C: he chooses a number.
*F-6: win a prize ## or (to) ten.
*T-C: between.
*F-6: one to ten.

*T-C: one to ten.

[%reads] how many prizes are there in the quiz?
*M-P: [%reads] for each number there is a different prize.
*T-C: how many[!] prizes are there.

noaa. aval?

%eng: how many are they?
*LLL: ten.

*M-P: ten.

*T-C: Jt£q ota>K7.r|pr| npoxacrri, xxx .

%eng: give a full sentence, xxx.
sss!

*M-P: ah, there are ten eh pr+/.
*T-C: prizes in the quiz.

[%reads] do you always win a good prize if you answer three questions correctly?
*M-P: no you don't win a good+ a good prize.
*T-C: rcux; ?
%eng: how?

you don't ## ?
*M-P: you don't always win a good price.
*T-C: if you answer three questions correctly.

[%reads] is a pound of feathers lighter than a pound of lead?
*F-7: no.

*T-C: [%reads] is a pound of feathers lighter!!] than a pound of lead?
*LLL: no.

*M-P: they are both the same.
*T-C: they are the same.

[%reads] how did arthur know the address to write to?
[%someone shouts out the answer],

*M-P: to 'ypa(]>£ ri TT|A£opa<jr| !
%eng: it was shown on television!
*T-C: ssss!

[%reads] how did arthur know the address to write to?
*M0A: xxxx.

*T-C: 5£ to )iX£t, to Xea a7.Xico<;, EppEoa.
%eng: it doesn't say it, it says it differently, indirectly.

KaTaAxxPaivaq -a pwraa T| £parrr|(7r|, xxx?
%eng: do you understand what the question is saying?

Tcoo r|^£p£ # ti SiEoGovcrri va ypatga?
%eng: how did he know which address to write to?

ssss!

[%T-C raps her pen on the desk and nominates another pupil].
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*MIC: he had eh saw #+...
*T-C: saw it.
*MIC: on the application.
*T-C: on the screen.

*M-P: on the screen man!.
*T-C: [%reads] which town did the reply come from?
*TEO: from eh (write down).
*T-C: [%reads] which did it come from?

which town did the reply+...Ti etv' to ["] reply teco?
%eng: what is ["] reply I say?
*LLL: xxx.

*T-C: ss, 7ta\|/xe oi aM.ot!
%eng: ss, stop it the rest of you!
*TEO: p aTiocvtriOTi!
%eng: the reply.
*T-C: T) a7tocvxr|crr|[!] eiv' to reply .

ae pcoxccet xcopa, ano koto |i£po; r|p0£ r| anccvrricTi.
%eng: it asks you now, which place did the answer come from.
*TEO: ##.
*T-C: it came.

*TEO: it came #.

*T-C: it came from, to ^eet[!] ekei.
%eng: it says it there!

it came from?
*LLL: eh Birmingham!
*T-C: apou A£Ei xxx postmark.
%eng: since it says xxx postmark.

A.oi7cov, [%reads] what do they want to know.
[%T-C raps pen on desk again].

ta>t7TOV, E^OO EpCOTTICTElC;, SSSt!
%eng: so, I have questions, sss!

xx va to; patexs as TtiVayto Xoyo .

%eng: turn them into indirect speech.
to Be^oov va ^Epouv, ["] what's the time?

%eng: what do they want to know, "what's the time?".
Peter wants to know what the time is.

*F-P: xcopa?
%eng: now?
*T-C: ecei; 0a ffaA£X£ xo Kpooamo Kai 0a Pa>xxE xo EtaayaryiKO pqpa.
%eng: you will give the person and the introductory verb.

["] what's the time ["], sssss!
*M-P: EKppat.oupE xxx?
%eng: do we express xxx?
*T-C: xxx va to; kocvexe axo 7t/.ayio Xoyo.
%eng: xxx do them in indirect speech.

xo Kpcoxo.
%eng: the first one.

[%T-C raps her pen on the desk once again, and tells a pupil where to start,
people are chatting, looking around, wriggling in their seats, turns begin again
from the bottom left row].

*F-P: [%reads] what's the time?
eh, Peter wanted +/.

*T-C: ppv ay«Aa;£i; (xpovo).
%eng: don't change (tense).
*F-P: ah!

wanted, eh ## wan+/.
*T-C: ["] want, av 0a PoXei; pripa EioayaryiKO a£ EVEOxcoxa 5e kocvei p£xa va a^a^Et;
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%eng: ["] want, if you put an introductory verb in the present you can't change it afterwards,
ce aopiaxo, aopicrxo 0a paJiaq.

%eng: in the past, you will put the past.
*M-P: lcupta va nu> eym?
%eng: miss, shall I say?
*T-C: ssss.

*M-P: tcupta va nw ?
%eng: miss, can I say?
*T-C: (va 7t£pipevei<;) tr| aetpa aou
%eng: wait for your turn.
*F-P: xxx+...

[%T-C raps pen on desk],
*T-C: Peter wants to know+...
*F-P: wants to know, what's the time.
*T-C: what the time is[!].

[%reads] what's the capital of Australia?
[^background chatter]
ss!

*FOT: eh he asked+...

*T-C: ypa<|)£i, 0£^£t va ^EpEt 7tota Etvat Kat A.otJia.
%eng: it says ["] he wants to know what is ["] etcetera.
*FOT: eh ## he asked+..
*T-C: o^t ["] asked, ["] want to know ["] pccAa
%eng: not ["] asked, put ["] want to know ["].
*FOT: ah[!], want to know+...
*T-C: Ttotoq?
%eng: who?

sss!
*FOT: eh she!
*T-C: Pate Eva ovopa xx!
%eng: give (her) a name!
*T-C: Jane wanted to know+...
*FOT: vat, ["] what the capital of Australia ["]+...
*T-C: what the capital of Australia was.

[%reads] what books have you read?
sss'

*ANI: eh Mary wants to know+/.
*T-C: what books.
*ANI: what books I ## I have xxx.

*T-C: A.ot7iov, Mary want to know what books I have read.
*ELE: [%reads] where is Buckingham palace?
*T-C: where is Buckingham palace?
*ELE: george eh+/.
*T-C: SSS, TE^EICOVETE EKEl 7Uaca!
%eng: finish back there!!
*M-P: it KavapE?
%eng: what did we do?
*T-C: t£X£tcov£, aX7,iax; xxx v' a7.Xa^co aapa!
%eng: end it or xxx I'll change the turns!
*M-P: icupta 5e ptA.riaa!
%eng: miss, I didn't speak!
*T-C: oxapaia (^oikov) xxx !
%eng: so stop xxx!
*ELE: george wanted to know where Buckingham palace was.
*T-C: george wanted to know where Buckingham palace was.
*PAN: eh he wants # to know # who's that woman.

*T-C: who that woman is.
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[%reads] how much doe+ is that tie?
*M-1: eh he wants to know eh how much that tie was.

*T-C: (s)he wanted to know how much that tie was.

*M-P: xxx.

*T-C: xxx.

[%reads] where is Arthur.
*M-2: he asked where Arthur was.

*T-C: he ["] wanted to know ["] Xe|I£, Ecru ["] asked .

%eng: we say ["] he wanted to know, you [say] ["] asked,
he wanted to know where Arthur was.

he wanted to know where Arthur was.

[%reads] where are my gloves.
*M-3: eh # where are my gloves.
*F-P: he wanted to know.
*T-C: sss!
*M-3: he wanted ## to know where are my gloves.
*T-C: where my gloves are.

xxx.

yoptCTxe geAaSoc xcopa.
%eng: turn the page now.

[%reads] make sentences as in the example.
[%T-C reads out the example on the photocopy of how the exercise should be done],
[%reads] quizmaster to contes+ contestant, ge ronov cotE'uG'OVETai.

%eng: who is he addressing.
[%reads] who is the prime minister of France?
[%reads] the quizmaster asked the contestant who the prime minister of France was,
amo oaq Xeet xxx va tic, (JocXete oe nXayio Xoyo

%eng: this tells you xxx to make them into indirect speech
aXXa aaq Xeei 7totoc piXocEi koci oe 7ioiov to Xeee

%eng: but (also) tells you who is speaking and to whom he is saying it.
xxx.

sss, # e3.cc.
%eng: come.
*M-1: [%reads] when did you clean # your car.
*T-C: tcoioc; to Xeei ocoto.
%eng: who says this.

Jennifer to Arthur.
*M-1: Jennifer to Arthur.
*M-2: Jennifer xxx (Adar) #+...
*T-C: Jennifer asked [!] Arthur.
*M-2: eh when # eh when (Adar).
*F-P: had cleaned+..
*M-2: when he eh+...
*T-C: when he had cleaned his car.

TO 800.

%eng: number two.
*STF: [%reads] eh why don't you go to the television eh ##?
*T-C: studio.
*STF: studio?

[%some pupils find it difficult to read the handwriting on the photocopy],
*STF: missis+ Tt 3x£t?

%eng: what does it say?
*T-C: missis Harrison to Arthur.
*STF: ah.
*T-C: ssss!
*STF: missis Harrison asked Arthur eh why, eh he didn't eh+/.
*F-P: didn't go.
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*T-C: why he didn't go.
*STF: he didn't go to the television studio.
*T-C: the television studio.
*F-P: why he didn't!

[%background chatter continues],
*T-C: [%reads] mister Morgan to Arthur.
*F-P: [%reads] mister Morgan to Arthur, what qualifications have you got?
*T-C: [%overlap] have you got?
*F-P: eh mister Morgan eh asked Arthur, eh what qualifications, eh he had.
*T-C: I have.

I have got.
to xeooepa.

%eng: number four.
[%reads] waiter to customer.

*EUT: [%reads] waiter to customer, how do you like your steak [*].
%err: steak /stlk/ = steak /stek/ ;

*T-C: xxx.

*EUT: [%reads] waiter to customer, how do you like your steak.
ehm, waiter asked +/.

*T-C: the waiter asked the +...

KocToe KaA.a 7rat5aici poo!
%eng: sit properly child!
*M-P: kuria, xxx.

%eng: miss, xxx.
*T-C: [%T-C gets a pupil to move to the other side of the class],

xxx ecru zXa Kaxoe (e5co p7tpooxa).
%eng: xxx you come and sit (here in front).

pe xa povxoi coo xpajyecai, Kaxae Kaxco!
%eng: you're fidgety with your own clothes, sit down!

xxx xeteicove!
%eng: get done with it!

[%laughter]
*LLL: [^unintelligible comments].
*T-C: sss!

how.
*EUT: how to+he+...
*T-C: how?

*EUT: oxt+...

%eng: that...
*T-C: n epcuxr|ari xxx ["] how do you like # this steak ["].

xo nevxe.

%eng: number five.
[%the sentence is dropped and T-C calls for the next one].

*M-P: [%reads] Arthur to porter.
e, when does the next train come?

*T-C: ssss!
*M-P: eh Arthur asked the porter eh when did eh the+/.
*T-C: 5ev et7tape xxx?
%eng: didn't we say xxx?
*F-P: when the next train +...

*T-C: when the next train came.

[%reads] Jennifer to Sheila,
where did you buy that dress?
sss.

ccvxe.

%eng: come on.
*MIN: Jennifer asked Sheila, eh+...
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*T-C: where.
*MIN: where.
*T-C: where she had bought ## her dress,

xxx.

*F-P: [breads] missis Harrison to Arthur, what questions ##+...
*T-C: [%reads] what questions did you answer.

[%noise level is on a rise. T-C makes an ironic remark about one of the pupils'
infantile behaviour, she reprimands a pupil directly].
ssss!

*F-P: eh which questions have xxx.
*FAN: ["] Sheila tea?
%eng: does it say ["] Sheila?
*T-C: [%reads] Sheila to Mary.
*FAN: [%reads] eh what's your+...
*T-C: [%overlap] what's your favourite colour.
*FAN: eh Sheila asked Mary what her favourite colour was.
*T-C: was.

A.017IOV (7UXpaKOCTC0).
%eng: next.

[%reads] give the words they said.
e5co aaq 8tvei xtq rtpoxaaetq oxo 7r^ayio Xoyo va pxiaqexe cxov eu9u.

%eng: here it gives you the sentences in indirect speech for you to make into direct [speech].
*F-1: [%reads] the conductor+/.
*T-C: [%reads] the conductor told the passenger to show his+ him his ticket.

[%T-C raps her pen on the desk with no apparent effect].
*F-1: eh the conductor eh+/.

*T-C: 7tcoq xou xo 'rce KaxeoGetocv.
%eng: how he said it directly.
*F-1: show me your ticket.
*T-C: show me your ticket.
*F-2: [%reads] mister Steele told Arthur not to be late again.
*T-C: [%overlap] sssssss!
*F-2: xxx told Arthur+/.

[%T-C turns to some trouble-makers].
*T-C: (Ipe xt exeT£ rcaGet?
%eng: man, what's the matter with you?

sss!
COS!
sssss!

[%reads] the policeman+...
*F-3: [%reads] told Arthur to move his car.

move your car.
*T-C: move your car.
*F-4: [%reads] the teacher told the pupils to open their books.
*T-C: ss!
*F-4: eh open+ open+/.
*T-C: [%overlap] open your books.
*M-1: [%reads] Bruce told the waiter to bring him some # eh+...
*T-C: wine.

some wine.
*LLL: wine.
*M-1: some wine.

eh bring me ##.
*T-C: some more wine.
*M-2: [%reads] missis Janes told her little girl not to+...
*T-C: not to cry.
*M-2: not to cry.

don't cry.
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*T-C: don't cry.
*M-3: [%reads] the referee told eh Fred Merton to get off the fiel+ to get off the field.
*T-C: ss!

yta rave pexaopacrri va tcaxa^apatvap xi 5ta(3aCetq.
%eng: just do a translation so you understand what you read.

[%raps pen] ss!
*M-3: o 8iaiTTiTr|(; are cxov Fred Marton va pxrya an xo # xo yr|re8o.
%eng: the goalkeeper told Fred Marton to leave the field.
*T-C: A.ot7iov.

%eng: so.
*M-3: eh#.
*T-C: get off the field.
*M-3: get off the field.
*T-C: OKXCO.

%eng: (number) eight.
*M-4: [%reads] the quizmaster told the # contestant+/.
*T-C: xxx.

*LLL: xxx.

*T-C: [%reads] the quizmaster told the contestant not to be nervous.
*M-4: not to be nervous.

[%M-4's formulation inaudible].
*T-C: ss!
*LLL: xxx.

*T-C: 0a Ttape axriv akkq.
%eng: we are going to the next one.

[%reads] write a sentence with told as in the example,
xxx.

Arthur to policeman.
I live in Gladstone avenue.

he told the policeman where he lived.
eaetq 0a (iatexe xiq te^aq ["] where, when, what, ["] onox> xpaa^exat.

%eng: you will put the words ["] where, when, what ["], where necessary, so.
7.01710V.

AOIKOV, aKODOO.

%eng: so, I'm listening.
[%reads] Arthur to Mary, I saw mister William yesterday.

*M-5: eh Arthur to Mary # .

eh that he saw.

*T-C: 0a xo pxia^exe xr)v aik7,r| popa.
%eng: you will do it next time.
*LLL: Arthur said Mary ## .

*M-P: mister!
*M-5: he had seen+...

*T-C: notov ei8e xT£4!
rep xo!

%eng: who he saw yesterday!
say it!

*LLL: had seen!
*M-5: had seen mister William.

[^unintelligible discourse, the bell rings],
@End
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Appendix Q4 / Lesson D

@Begin
©Participants: T-D Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

SOF Pupil, BIL Pupil, VIN Pupil, PAR Pupil, CHR Pupil, DIM Pupil, GIO Pupil,
STA Pupil, AND Pupil, MAR Pupil, NAD Pupil, FAN Pupil, EVI Pupil,
SIM Pupil, COS Pupil, THA Pupil, TEO Pupil, KAT Pupil, YIA Pupil,
ELE Pupil, LLL Pupils;

@Location: School #2, Patra, Greece
©Situation: English Lesson 2
@Date: 12-APR-1994
@Time Duration: 15:00-15:40

@Warning: the data has been double-checked.
@Comment: the class takes a while to settle down (0.30 sec).

the lesson is based on Tasks 1, 2 and 3 of Unit 11 in the textbook.
*T-D: are you ready?
*LLL: no!

yes!
[%commotion (0.30 sec), a few pupils confirm with the teacher
the place in the textbook from where the lesson will proceed],

*T-D: yesterday we stopped at eh task two.
you have already done eh +/.

*F-P: number one.

*M-P: yes, yes.
[%T-D addresses whole class].

*T-D: now, xxx which # are these announcements ###?
which]!] are these announcements.

*M-P: [%spont] the rules.
*T-D: the rules.

[%a pupil raises his hand],
yes.

*M-P: [%reads] eh attention please, do not feed the pidgeons # eh on the side of the path eh xxx.
*T-D: yes?

SOF?
*S0F: [%reads] xxx remember, closing time is at eleven xxx,

smoking in the rooms is not permitted, no cooking after ehm, ten o'clock.
*F-P: e, oX.a 0a xa 7tet<;?
%eng: hey, are you going to say them all?

[%T-D walks to the side and closes the window, some of the pupils protest],
*F-P: tcupta Kocvei ^£crrr|.
%eng: miss, it's hot.
*M-P: tcupia, appaie xo Kupia, leaver £ecrrr|.
%eng: miss, leave it miss, it's hot.
*T-D: BIL.
*BIL: [%reads] eh dogs and other pets are prohibited in this building.
*T-D: yes.

[%a pupil raises her hand],
*F-P: [%reads] notice, cars should be parked in the ve+ in the rear.
*T-D: in the rear, yes.

[%reads] vehicles parked ### in front shall be fined+... do you know the word ["] fine?
*M-P: vat.

*F-P: xo rtpoaxipo.
%eng: a fine
*T-D: 7tpoaxtpo, vat.
%eng: a fine yes.

teat xeLeuxaio?
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%eng: and the last one?
[%a pupil raises her hand].

*T-D: VIN.
*VIN: [%reads] prohibited from calling, shouting, playing music loud or making any noise

that shall annoy others.
*T-D: yes, all this.

now, can you tell me, which of these announcements ##
you could possibly, ehh found+ be found in eh Greek[!] hostels.
[%a number of pupils ask spontaneously for clarifications].

*M-P: Greek?
*T-D: in a Greek hostel.
*M-P: 8r|^a5r| va <t>Epo\)|i£ rcapaSeiypa t] va rcaupE av £+...
%eng: should we give an example or say an eh+...
*T-D: no, which these.
*PAR: all of the announcements or only ## +...
*T-D: which of these [!]+...
*F-P: yes.
*T-D: # are possibly found # in a Greek hostel,

if [!] there is any.
[%a pupil raises his hand],
nai, CHR?

%eng: yes, CHR?
*CHR: [%reads] dogs and other pets eh prohibited in this building.
*T-D: yes!

DIM?
*DIM: eh [%reads] notice, cars should be parked in the eh rear [*] +/.
%err: rear /rEAr/ = rear /ri6/ ;

*T-D: rear.

*DIM: [%reads] vehicles parked in front+...
*T-D: [%overlap] sss.
*DIM: in front shall be fined.
*T-D: yes.

vehicles [*]?
%err: vehicles /vEhlklz? = vehicles /vi6klz/ ;

xxx, it means.

eh [%reads] notice, pupils are prohibited from calling, shouting+...
*M-P: miss!

CTE 7toto axo^Eto?
%eng: in which school?
*T-D: youth hostel[!] .

youth hostel.
[^unintelligible talk, pupils addressing the teacher].

*F-P: UTiapxouv?
%eng: are there any?
*T-D: orcapxouv youth hostels, (veccvticri) eatia, eiv e8co.
%eng: there are youth hostels.

(right), you remember, yes.
now, I want you to translate these[!] announcements these[!] rules, into Greek[!].
[%some pupils express immediate disdain for the task].

*F-P: va xa ypayoupe t] 0a xa 7tot>pe?
%eng: should we write them or shall we say them?
*T-D: va xa ypayexe.
%eng: write them.

xxx Kai ypriyopa.
%eng: and quickly.

G£ £va >^rtxo.
%eng: in one minute.
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*M-P: awa oXal
%eng: all of these?
*F-P: ti, oXal
%eng: what, all of these?
*T-D: awa rcao # -o7toTt0£rat koj; prcopEtTE va Ppetxe ae eva EM.pvtKo [!] ^evcova.
%eng: those which supposedly you can find in a Greek hostel.

kou pa/aoxa noq 0a Etvat ypappsva.
%eng: and especially how they will be written.

[%one pupil gets further clarification from T-D, unintelligible talk].
*T-D: Kat pp ptAaps toco ko'av !
%eng: and let's not talk so much!

tt eytve?
%eng: what's happened?
*M-P: Kupta pta Koi\Aa (£pxpoa).
%eng: miss, (I asked for) a piece of paper xxx.
*T-D: one minute only.

[%T-D reprimands a pupil],
p' atixp tp (SouikEta) Ka0£ pepa.

%eng: with this (business) every day!
ovte!

%eng: go!
CTO 7UCCO 0pavto.

%eng: to the back desk!
[%chatting recedes as pupils get down to translating the regulations].

*M-P: kuria, ["] rear Tt Eivat?
%eng: miss, what's ["] rear?
*T-D: park site.

eXa STA, PyaikE to TETpabio.
%eng: come STA, take out your exercise book.

[%T-D walks over to a boy who is apparently weak in English
and does not attend a frontistirio for extra lessons,
and explains to him in Greek what he should do.
pupils exchange information and help each other with the translations
while T-D walks around the class, looking over their shoulders],

*F-P: Tt oppaivEl ["] nuisance?
%eng: what does nuisance mean?
*T-D: evox>kpcp.
*M-P: xxx, ETCt?
%eng: like that?
*T-D: Kat or:ax; vopi^ETE oti 7iav£.
%eng: and in whichever way you think they fit.

pnopet va paA.ot>v Kat Kaxi 8oo popEt;.
%eng: there may be something twice.

one EA-ApvtKEc; 7nvaia8£<;.
%eng: on the Greek signs.
*F-P: lcupta.

["] utensils, Tt cppavvEi?
*T-D: utensils, KOU^iviKa.

[%T-D continues to walk around looking over pupils' shoulders].
8e 0e^.o) pETappacp aoro tcoti e^ete pnpocTa aaq.

%eng: I don't want a translation of what you have in front of you.
*F-P: Tt 0£A£T£?

%eng: what do you want?
*T-D: [%overlap] ETCt?
%eng: okay?
*F-P: Tl 0£^£T£?
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%eng: what do you want?
*M-P: an' avxa nov excuse xxx 0a 7tot)|i£+...
%eng: from what we have xxx we will say...
*T-D: nox, 0a r)tave as eva EAAt|viko rtapopoto ^evcova.
%eng: how it would be at a similar Greek hostel.
*M-P: atcpipox; Ta i5ta.
%eng: exactly the same.
*T-D: ti 0a' AxyE, ["] t 'a-utotavriia rcaprapovTat oto mace pepoq ["] q mvaiciSa?
%eng: what would the sign say ["] cars are parked in the rear ["]'?
*LLL: [^unintelligible]
*T-D: 8ev qepco av evvoeitai r) av tmapxet ypappevo Kat to ei8a Kai to etna,

anXox; xxx.
%eng: I don't know if it's implied or if I saw it and said it, just xxx.
*LLL: [%half jokingly] ahh!

[%giggling],
*T-D: sst.

etax!
%eng: come!

[%pupils get back to the task, amidst low-key chatter, some individuals call the teacher
to ask her questions].

*F-P: Kupia.
Kupia.

%eng: miss.
7tp£7t£i va Ta Paikoope o^.a?

%eng: must we do them all?
*T-D: av pnopooae va Ppe0£i, noia 0a t|tocve xxx.
%eng: if it could be found xxx what would it be.

[%T-D approaches another boy who is weak in this class and tries to help him along,
another asks her for the translation of a word, pupils interact with each other (1.42 sec)]

*T-D: ready?
*LLL: [%spontaneous] oxi!
%eng: no!
*T-D: okay!
*F-P: icupia, ["] daily?
*T-D: every day, Ka0r|p£piva.
*M-P: tcupia tv aval ["] warden?
%eng: miss, what is ["] warden?
*T-D: responsible for the ## post.

£K TOT) YpapElOU 8e X£p£ £|J.£iq?
%eng: don't we say ["] from the office ["]?

xxx.

ek Triq 5v£u0ova£ox;.
%eng: from the director.
*M-P: cte ^Evcova?
%eng: at a hostel?

£,£vwva?
%eng: a hostel?

[%T-D turns to the pupil],
*T-D: ek Tot) ypapEiOT).
%eng: from the office
*F-P: KpE7t£t oXa va Ta KavoupE?
%eng: must we do them all?

[%no response from the teacher].
*F-P: Sao 8e (])TavoT)V£?
%eng: aren't two enough?
*T-D: apKETa.
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%eng: enough.
[%T-D returns to the front and walks from one side of the room to the other,
time on task: 1.10 sec].

*T-D: sss!

*F-P: tcopia, ["] attensils xi or|paiv£i?
%eng: miss, what does ["] attensils [*] mean?
%err: attensils /AtEnsIlz/ = utensils /jutEnsIlz/ ;
*T-D: ["] attention.
*F-P: atten+sils [!].
*T-D: utensils.
*F-P: ah.

*T-D: utensils etvat xa CKeur|.
[%there is a rise in the noise level].
ssss.

okay, let's see.
[%pause (0.24 sec), some pupils raise their hands].
zXa.

%eng: come.

yta va 5ox>p£ xt KavapE ta)i7rov.
%eng: well, let's see what we did.

yta va So-ope Xomov.
%eng: well let's see.

GIO?

*GIO: to Ttpcoxo?
%eng: the first?

[%T-D turns to a group of pupils who are still chatting],
*T-D: yta ooPapeuteue /ayata.
%eng: sober up a little bit.
*GIO: va xo+ va xo 7ia> 7tpcoxa ax 'AyyAaKa Kai pexa va xo pexappaaco?
%eng: should I say it first in English and then translate it?
*T-D: o^t, xxx.
%eng: no, xxx.
*GIO: Kpoaoxp 7tapaKaA.co, pr|v e+ xai^exe xa jrepiaxepia axr|v aKpr| too povo7raxio"u.
%eng: attention please, do not feed the pigeons at the side of the path.

rcpoKaloov GopuPo Km # Kai ## tfiaaapxa.
%eng: they make noise.
*T-D: Kai paaapta.
*LLL: chatter and giggling.

[%T-D directs an ironical comment to one of the pupils who found GIO's formulation
funny, she looks around for a volunteer].

*T-D: BIL.

*BIL: anayopeoovxat ot axaGptaetq a-oxoKtvr|TaJv axo maco pepoq xoxi KXtptou.
%eng: the parking of cars at the back of the building is prohibited.

r| xxx Ttapaptaori xtpcopetxat pe 7tpoaxtpo.
%eng: infringement of this order is subject to fining.

[%another pupil has his hand up],
*T-D: eXa AND.

%eng: come, AND.
*AND: e, aicu/i.ot Kai aXXa KaxoiKtSta ^coa aTtayopeoovxat xxx axo tcxtpto.
%eng: dogs and other pets are not allowed in the building.
*T-D: pa/aaxa.

[%T-D nominates a girl but interrupts her to go back to AND's sentence],
e, Ga pKopooae aoxo 7tov> eito o AND va ytvet Kt a>.X,iax; oe paq?

%eng: could what AND said earlier be said differently by us?
["] ot aicu^ot Kat xa KaxoiKtSta ^coa ajrayopEoovxat a' aoxo xo tcxtpto ["]
^EEt o AND.

%eng: AND says that ["] dogs and pets are prohibited in this building ["].
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[%some spontaneous replies are heard].
*LLL: XXX.

*T-D: a7tayopet)ovTat?
%eng: prohibited?
*F-P: E # ot yaxEq!
%eng: cats!

*M-P: xa KCXTOiKibta i^coa.
%eng: pets.
*T-D: xa KaxoiKiSta £coa.
%eng: pets.

exert?

%eng: right?
*F-P: ytaxt icupta xovt^et xxx KaxoiKtbta xxx?
%eng: miss why does it stress pets xxx?
*T-D: ■ytaxt imapxouv rcapa[!] noXXa. Kaxottabta £coa.
%eng: because there are many (different) pets.

[%short unintelligible exchanges follow between pupils and teacher]
*LLL: xxx.

*T-D: Aotrtov, akko.
%eng: so, another one.

[%MAR raises her hand and is selected].
*MAR: e, 7tpoc7ta0r)oe va 0i)pq0etc;+/.

r) copa xq<; xxx 0a teyapE EpEtq, e?
*T-D: try to remember.

we would say, the time of xxx, eh?
*MAR: q copa 7to\) kAeivouv xa 7tavxa?
%eng: the time when everything shuts down?
*T-D: xxx.

*MAR: e # xo raTxviapa oxa Scopaxta a7tayop£i)£xat.
%eng: smoking in the rooms is prohibited
*T-D: vat.

*MAR: pq payetpEUEXE p£xa xic Sekxx +...
%eng: don't cook after ten pm.
*T-D: copata.
%eng: good.
*MAR: xa Kooipviica va n^Evovxat pExa xq XPT77! •

%eng: kitchen utensils should be washed after use.

e, ## xa Kp£(3axta 7rp£7t£i va axpcovovxat tca0qp£ptva
%eng: the beds must be made daily and the rooms cleaned every week.

teat xa 8copaxta va ica0api£ovxai £, Ka0E Ep5opa5a+/.
%eng: and the rooms cleaned every week.
*F-P: pta (|)opa xq p5opa6a.
%eng: once a week.

*MAR: ano xouq EvotiaaaxEc;.
%eng: by the residents.

xxx 5ev E7n.xpE7tovxat axo ^sveova.
%eng: xxx not permitted in the hostel.

Kai # o'k£q ot ^qptEc; 7tp£7t£t v avapEpovxat axov O7t£i)0uvo.
%eng: and all damage must be reported to the warden.
*T-D: PA£7toi)pE Kappta 5tapopa?
%eng: do we see any difference?
*F-P: tcupia!
%eng: miss!

*T-D: optaxE.
%eng: yes.

[^background chatter overrides the dialogue between teacher and pupil].
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*F-P: xxx.

*T-D: xxx.

Xoinov [!], ExoupE 5ia<(>opa?
%eng: so. do we have a difference?

8r|/Va5r| ae pia rapopota mvaKi8a, a £va mpopoto E^At|viko ^evcova
%eng: in other words, on a similar sign, in a similar Greek hostel,

pe # aoT£<; itou £/v£i£ prcpoaxa aaq?
%eng: with these which you have in front of you?

[%a pupil raises his hand].
CHR?

*CHR: E, yeviKa 5ev t>7tapxo'uv£+ 8ev wtapxouv Stapopeq,
%eng: eh generally there aren't any differences,

aq 7toop£ £i8tKox£pa ot E^coxEpiKEq e, mvatctSEq xxx,
%eng: let's say, especially on external signs

8r|Xa8r| ## ri e8a> r) e^co ot mvaia8e<; 0a etvav mo 7tepi^r|7rxiKa T) 0a Etvai xxx.
%eng: that is, whether here or overseas the signs are concise or they are xxx.
*F-P: [%overlap] r| Evvoia Etvat i8ta aXXa+...
%eng: the meaning is the same but+...
*T-D: r) Evvoia Eivat i8ta aXXa?
%eng: the meaning is the same but?
*CF1R: 0a Etvat an^oxspa .

%eng: it will be simpler.
r] Evvoia Eivat iSia vat.

%eng: the meaning is the same, yes.
*T-D: aXXa?

%eng: but?
*CHR: aXXa # uraxpxouv 7X£piaooxepa (ikoyta) xxx .

%eng: but there are more words xxx.
*T-D: pa)aaxa.
%eng: yes.

[%a pupil raises her hand].
*F-P: e, ## icox; axa+ axa Ayy/Uica 8ev anapxouv xa ap0pa.
%eng: eh maybe that in English there are no articles

Even axa E^.7.r|viKa etvai anapaixr|xo va xa ypa^oopE.
%eng: while in Greek it is necessary that we write them.
*T-D: ottox; xxx ["] arrayopEuovxat xa KaxottaSva ^oxx ["].
%eng: like, xxx (the) pets are prohibited.
*F-P: vai, 8e teet aq Troops, 8e teet +...
%eng: yes, it doesn't say for example, it doesn't say+...
*F-P: Etvai aa^rp; r| evvoia.
%eng: the expression is clear.
*CHR: oxt, prtopoopE.
%eng: no, we can.
*F-P: e, mrx;?
%eng: well how?
*CHR: oxi, propoope va Poctarope ["] a7tayop£oovxai KaxoiKiSta £axx ["].
%eng: no, we can put ["] pets prohibited ["].

[^unintelligible talk from pupils]
*T-D: ALE xi Exetq, T|pepr|a£.
%eng: ALE what's the matter with you, calm down.
*F-P: oi A-p/Xo\ exoov aXXeq oovr|0£i£(; Kai proper va exoove +/.
%eng: the English have other habits and can have+/.
*T-D: exoi prtpapo !
%eng: right, bravo!

ot AyyT-ot exoov aXXzq aovri0eiE<; ki epetq exoope xeLekdc 8ta(J)op£xiKa
rcpaypaxa.
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%eng: the English have other habits and we have completely different things.
yta 7tapa8etypa, epetq 8e 0a (cnce([>xo'ope) troxe va xat^oupe xa 7tepicxepta,

%eng: for example, we would never think of feeding the pidgeons,
(ot Ayy/Un) <xuvr|0i^o'ov va tat^ouv xa raptaxepta.

%eng: (the English) are used to feeding the pigeons.
[^unintelligible talk (0.18 sec). T-D puts a new question to the class].

*T-D: are all these rules written in the same style?
*M-P: style?
*F-P: no.

*F-P: no.

*T-D: of course not.

xxx 8ev etvat a7tapatxr|xo va ypapovxat Ttavxa # p 'eva cruytceyKpipevo atu/,, exert?
%eng: it's not necessary that they are always written in a particular style, right?

va eivat Ttavxa xxtfiaAaia r| va etvat Ttavxa # pttcpa r| va etvat Tiavxa ae ## pr|xavr|
%eng: that they are always in capitals or always in small letters, or that they are always typewritten

r| va etvat navxa xetpoypa^a, exai?
%eng: or always handwritten, right?

auxa art 'ov|/i, evxa^et?
%eng: [keep] this in mind okay?

7to3.t> copata, va nape axo enopevo Task.
%eng: very good, let's go to the next Task.

[%T-D reads the instructions for Task Two aloud].
[%reads] study what some pupils living in the hall ofresidence are saying,
and tell the class what rule or regulation each pupil forgot,
okay?(pause)
[%reads] example.
last night # I got back here at fi+ eh five minutes after eleven
only to find that I was locked out[l] .

[%reads] the pupil in picture one must have[!] forgotten that closing time is at eleven pm.
okay?
(and what) about number two?
what do you think?
[%a couple of hands are raised].

*T-D: what do you think about number two? [%pause (0.20 sec)].
NAD.

*NAD: eh I xxx the pupil in picture number two must have forgotten
that all damage should be reported to+/.

*T-D: should be reported.
*NAD: to the warden.
*T-D: to the warden, yes.

number three?

[%four hands go up. T-D directs her question to one of the pupils],
what do you think about number three?

*M-P: eyco ptA.aco?
%eng: am I saying?
*T-D: yes. [pause (0.14 sec)].
*M-P: the pupil must have forgotten that eh cooking after ten is not allowed.
*T-D: that cooking after ten is not allowed,

and the last one.

what's wrong with the last one.
[%pause (0.36 sec), slowly four hands come up. noise is coming in from the quadrangle
where pupils are playing. T-D reprimands someone who is staring out somewhere].
e8co[!] Kotxape.

%eng: this[!] is where we look.
*F-P: she must eh have forgotten that eh beds should be made eh daily+...
*T-D: beds should be # made daily.

[%a discussion follows where they try to figure out what regulation was forgotten
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through the information given in the speaker's bubble in the picture].
*M-P: xxx.

*F-P: 7ir|YE KateoOetcxv gtt| xa^r|.
%eng: he went straight to class.
*FAN: £, 7rr|7E KcxT£"D0£tocv ott| xaqr|, 5ev £t%£ T£/v£toxj£t opax va OtiaCEl TO SwpaTlO TOD
%eng: he went straight to class, but he hadn't finished tidying his room

ytatt tov Ka0-uoteprio£ to Tr|ik£(t>cavo.
%eng: because the telephone delayed him.
*F-P: (i7topooo£ pta a?iA.r| pepa xxx .

%eng: he could another day xx.
oxa xexoia+ ##+...

%eng: in the whatsit...
[%T-D prompts the pupil to proceed with eye contact],
xo 5copcmo[!] 7tpercei pta <))opa xt| (35opa8cx.

%eng: the room[!] must be (cleaned) once a week.
teat xa Kpefiaxta +...

%eng: and the beds
*M-P: beds.
*T-D: tell it in English.
*F-P: the # rooms ## should be cleaned once a week by residents,

but the beds could be+ should be made up+ eh made daily[!].
*T-D: yes.
*F-P: so she+ so he had to ## he had to ehh make the bed+...
*T-D: xxx.

*F-P: before he went to class.
*T-D: yes.
*F-P: he started (everything).
*T-D: okay.

[%T-D addresses the whole class].
Task four+ three.

[%reads] have the second person in each picture give advice
to the person who broke the rule,
you have to give advice[!].
do you remember how we give advice?

*M-P: yes!
*LLL: you should+...

[%T-D writes advice expressions on the blackboard:
you should
you could (plus) perfect infinitive].

*M-P: you must!
*F-P: you should have.
*T-D: you should plus?
*M-P: £, raxpaKEipEvo.
*F-P: infinitive!
*F-P: perfect infinitive.
*T-D: okay!

try to+ give some advice to this # person # who broke the rule.
[%silence (0.52 sec), a lot of external noise can be heard]
are you ready?

*LLL: no.

*T-D: okay.
[%some pupils start chatting. T-D writes on the board:
(1) Osha parked her car in front of the building.
(2) Kim wanted to have his dog in his room.
(3) The Italian wanted to play his guitar.]

*T-D: you're ready, aren't you?
*F-P: pa/aaxa.
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%eng: yes.
*T-D: let's see.

cxo mvam.

%eng: on the blackboard.
[%a pupil volunteers to give advice for picture number two. T-D gestures to her to speak],

*EVI: [%reads] the window in my room was stuck, that's why I knocked on Arthur's door.
I wanted to ask for a hammer.

you should have reported the damage to th+ the warden.
*T-D: yes.

you should have reported the damage to the warden.
SIM.

*SIM: [%reads] eh I came in at around ten last night.
I was so hungry that I went straight to the kitchen only to find a ["] closed sign on the door,
so I decided to ask the warden for the key.
you should have come here early.

*T-D: you should come ## early.
STA.

*STA: you should have remembered xxx.
*T-D: yes!
*STA: you should have remembered that eh cooking isn't allowed after ten.
*T-D: yes!

the last one.

*M-P: you should have to ## make the bed before you go to the class.
*T-D: you should?
*M-P: make eh the bed before you go to the class.
*T-D: make the bed # before you go to the class.
*F-P: xxx finish with the bed before going to the class,

you shouldn't have xxx eh answered the phone.
[%T-D orients the class to the sentences on the blackboard].

*T-D: now, can you think of any advice about these questions.
xxx think of any advice please.

*M-P: cruppcova pe oanorx; Touq Kotvoveq?
%eng: according to these rules?

[%T-D nods in assent].
*T-D: yes!

think!
not write, think!
[%T-D waits for hands to go up. the class is restless, pause (0.44 sec)].

*F-P: Kim is a boy?
*T-D: yes!

[%T-D walks around the classroom to the back]
okay?
[%a pupil volunteers].
COS?

*COS: e, yta to 7tpcoxo, exat?
%eng: for the first one, right?
*T-D: 7ia>;?
%eng: what?
*COS: yta to 7ipo>io.

[%T-D gives nonverbal cue by nodding],
eh you should have parked the car in the rear.

*T-D: you should have parked the car in the rear,
yes.
[%T-D nominates next pupil arbitrarily],
MAR.

*MAR: eh, [%reads] kim wanted to have his dog in his room.
you should eh have+ ## you shouldn't have eh ##+...

*T-D: ETAqvnca ti 0a too 'Xeyzq?
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%eng: what would you have told him in Greek?
*MAR: va pr|v e^ei xxx.
%eng: not to have xxx.
*T-D: ytatt?
%eng: why?
*MAR: xxx.

*T-D: (Tteqxo).
%eng: say it.
*MAR: you should eh remember that eh the animals+...
*F-P: xxx in other hostels we have eh regulations.
*T-D: yes.

b.
THA.

*THA: [%reads] the Italian wanted to play his guitar,
you should know that playing the music loud
or making other noise is eh prohib+ is eh prohibited.

*LLL: xxx.

[%T-D select pupil arbitrarily].
*T-D: TEO.
*TEO: ehm+...
*T-D: he.
TEO: he # should ## eh+...
*T-D: he should have.
TEO: ###.

*T-D: Tt 0a xot> Xzyzq EAArivttca?
%eng: what would you say to him in Greek?

•yta Stapaae xouq kovovec e6a) axo Task.
%eng: read the rules here on the Task.

[%T-D points to the section in the book],
va pr|v rati^a potxxttcri Kat A.ot7ta.

%eng: not to play music, etcetera.
apa xt 0a xox) 'XeyEq?

%eng: therefore what would you say to him?
0a' 7tp£7t£ va ^epet xt?

%eng: he should know what?
cxa Ekkr|viKa 7tat5t pou xt 0a xou' ikeyeq?

%eng: in Greek, child, what would you tell him?
[%the pupil looks very embarrassed].

TEO: he ###.

*F-P: miss.

TEO: 0a supere va ^£pet<; oxt+...
%eng: you should have known that...
T-D: eka xxx.

%eng: come.
xo va 7tatC£tc pouatKri # 5ev £7nxp£7t£xat.

%eng: making music is not allowed.
7t£c; xo (ta £cro) xcopa.

%eng: you say it too now.
TEO: you should have known that ## playing ## guitar # eh is not eh+/.
T-D: is not permitted.

KAT.
*KAT: [%reads] xxx that she hadn't cleaned the dishes.

eh you should have cleaned the dishes.
*T-D: yes, cleaned the dishes,

and the last one?
the last one?
YIA.
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*YIA: [%reads] the Spanish girl should eh be xxx.
*T-D: va pr| KaTrvt^ei nokv?
%eng: not to smoke so much?

akka to Ka7tvtapa axa Scopaxia aTtayopEOETat.
%eng: but smoking in the rooms is prohibited.

Tt 0a '7tp£7t£, 5oxt£ pta CrupPoxAri.
%eng: what should happen, give a piece of advice.

E/AqviKa tt 9a ekeyzq?
%eng: what would you say in Greek?
*YIA: OTl 8EV £7U.Tp£7t£Tat xxx.
*T-D: vat.

neq to Xoitcov.
%eng: yes, so say it then.

you should+...
*YIA: eh you should not eh smoke+...
*T-D: you should have stopped smoking, or+...
*YIA: ###.
*F-P: you should* eh you should have eh remembered that eh smoking here is not allowed.

[%there is some sort of cluttering noise in the background],
*ELE: tcupta!
%eng: miss!

Eivat Karona Jtpaypaxa ano to 8t>o Kat Kara) # ee # xxx Etvat
%eng: there are some things from number two onwards eh

KaTOia rtpaypaxa Ttou GeLouv va kocvodve,
%eng: there are some things that they want to do,

07TOTE 8eV p7tOpOOp£ Va TOl)<; 7taup£ OTl XXX.
%eng: so we can't tell them that xxx.
*M-P: [^overlap] 8e to 'xouve kovei aKopa.
%eng: they haven't done it yet.
*ELE: 8e to+ apa to 0eAotjve tote to povo npaypa rtoo prtopoopE va xooq 7roup£
%eng: they haven't+ if they want to, then the only thing we can tell them

Eivai v 'aiU.a^ouv£ qEvwva.
%eng: is to change hostels.

ps akkovq Kocvoviopo-uq.
%eng: with other rules.
*T-D: ELE aoxa r) xa Sexeooi, q 8e xa Ssxeaat.
%eng: ELE you either accept these or you don+t.

Tooq Kocvoviapooi;.
%eng: the rules.
*ELE: vai.

%eng: yes.
*T-D: Evxa^Et?
%eng: okay?

yta mpaSEiTpa aoo ^eco oti to va popac; xxx
va 'pxecrai PappEvq oto oxoLeio 8ev E7UTpE7i£Tai.

%eng: for example I say to you that coming to school wearing make-up is not allowed.
aoTO 8e pnopEi va poo Jteiq oxt 8e 0a 'p0co axo Tpixo

%eng: this can+t tell me that xxx ["] I will not come to the Third (school)
ytaxi to anayopEDETE OEtq Kat 0a 7taa> ae akko axo/xto.

%eng: because you prohibit it and I will go to another school ["].
*ELE: oxt eyco 0eA,co [!] va Epxopat qEpco yco pappsvq a.kka+/.
%eng: no, I want [!] to come to school say, with make+up but+/.
*T-D: von akka vnapyovv Ka7tot Kavovtopot OTOuq OTtoiouq +/.
%eng: yes, but there are regulations which+/.
*ELE: vat, otote xxx 8e prtopoopE va noopE that

eh ["] you should have remembered that eh ["] +/.
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%eng: yes, so we can+t say ["] you should have remembered that eh ["].
*T-D: cru|i|3o-o^r|, coppo\Ar| xr)q 8tvoop£,
%eng: advice, we are giving her advice,

ki autr| (8ev) aKouet tr| GopPou^ri, ki ecru to t5to.
%eng: and she doesn't listen to the advice, and you don't either.

tct eyco coo teco oxt 0a7tp£7T£ va Gx>p7t£pi<t>£p£oai KaXuxEpa
%eng: I also tell you that you should behave yourself better

xxx akka rcotoq xo kovei, x 'atcooxe?
%eng: xxx but who does it, do you listen?

a7tA.a xxx p£ xo xxx.

%eng: simply xxx with xxx.
*ELE: vat aXXa+/.
%eng: yes, but.
*T-D: ot GopfJooAEq yt' auxo etvat anXox, xxx.
%eng: that+s what advice is for xxx.
*ELE: [%overlap] ytaxi teps ["] you should have remembered that eh you should behave better ["].
%eng: why do we say ["] you should have remembered

aq 7ro\)pe, eh ["] he wanted eh to have his dog in his room ["].
%eng: we should say ["] he wanted eh to have his dog in his room ["].

XI va TOD 710UPE, £TCp£7t£ Va 0"Opr|0Etq OXt (8£V £7UXp£7l£Xat),
%eng: what can we tell him, ["] you should have remembered that it's not allowed ["]

oxt 8ev kocvei va <}>£p£iq xo otcu^-o ooo,
%eng: that you can't bring your dog,

0a ooo 7i£t 8ev xov £<{)£pa, r|0£Aa va xov <f>£pa> aXXa 8ev xov Epspa.
%eng: he+11 say ["] I didn+t bring him, I wanted to bring him but I didn+t bring him["].

[%T-D raps pen on desk].
8eV XO 'XEl KOVEl, 8ev EXEl <])£pEt XO GtCOAO. ariAa XO T|0£A£.

%eng: he hasn+t done it,
he hasn+t brought the dog, he simply wanted to.

*T-D: £, auxo too tep£ ta Epstq, aoxo naq va 7tpo^a|}£iq,
%eng: well that+s exactly what we+re telling him, that+s what you+re trying to forestall,

va pr| <}>£p£i xo aicuta) too, xxx yi' aoxo aKptPcoq xxx.
%eng: that he doesn+t bring his dog, for this exactly.

yta va 7ipo>.aPo-op£ Kanoia npaypaxa.
%eng: in order to forestall certain things.
*F-P: [%unintelligible] xxx (a^Aa) 8ev xo 'x£t KavEt.
%eng: but he hasn't done it.

[%the bell rings. T-D allocates homework].
*T-D: gxt| ypappaxiKT| caq gxt| oE^tSa EKaxov Eqpvxa ravxE,
%eng: in your grammar book, page one hundred and sixty+five

gxt| ypappaxncri aaq gxt| G£?a8a EKaxov E^pvxa ttevxe, xpv aGKT|GT| xxx.
%eng: in your grammar book on page one hundred and sixty+five, exercise xxx.

[%the grammar book in use is Longman English Grammar Practice]
*M-P: rcota?

%eng: which one?
*T-D: xo 8EKart+ xo EvxEKa txevxe c.

%eng: eleven five c.
*F-P: pa/aaxa.
*T-D: Etvoa aKptPooq auxa tod KocvapE.
%eng: it is exactly what we have done.

Evxa^Et?
%eng: okay?

yEia aaq.
%eng: bye.
@End
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TASK 1

ft
Look at the bulletin board
hanging at the entrance
of the hall of residence
and spot the
announcements that
have to do with rules and
regulations.

2. STICK TO THE RULES

INFORMATION
When living in a hall of residence, one has to conform
to certain rules and regulations. In England this is
particularly important. The British are known for
"abiding by the rule".
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5 mriutes Offer 11
only -to find thatJ

. was locked out

you should ve come x
a b'l earlier.

You know how punctual
-the En&tish are! S

TASK 3

/yo! up this marnii
f df&sszxi &k\d sfcxrfcd J®
■frau, up wkeu bey called me-hike
phone chwnsfcua After be caffV / came slnauykl -h class. /

TASK 2

Study what some
students living in the hail
of residence are saying
and tell the class what
rule or regulation each
student forgot.
EXAMPLE:
The student in picture 1
must have forgotten that
dosing time is ■ at 11:00 p.m.

The window
im «ty focrm was studs.
Thais' eduj / knocked cm
Arthur's door. Iwaded to

ask fora hammer.

t* at
/around 10 last niyti /«<«■>
so kuhyru thai! wehl sfrcuijkt

to be taltheh only to fins a
"CLOSED* Siftu cm the door So,

v Idecided b ask be waideu.
for the keu~
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Appendix Q5 / Lesson E

@Begin
©Participants: T-E Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

F-P Pupil, DEB Pupil, GIA Pupil, KAT Pupil, ELI Pupil, ZAF Pupil,
SAT Pupil, PAN Pupil, DIN Pupil, DEM Pupil, STA Pupil, ANA Pupil,
SOT Pupil, VOU Pupil, GIO Pupil, MAL Male_voice, FEM Female_voice,
LLL Pupils, RES Researcher;

©"Location: School #3, Patra, Greece
©Situation: English Lesson 2
@Date: 12-APR-1994
@Time Duration: 15:00-15:40

@Warning: the data has been double-checked.
@Comment: this class has been characterised as "the worst class in the school" because

they tend to misbehave, nine boys have been kept out of class for throwing water
at each other during the break, a lot of shouting, banging, scraping noises
can be heard, it takes a while before everyone settles down for the lesson to begin
(2.55 sec).

*T-E: ss!

7rapamZco atiq Oeceu; oaq Kat xxx.
%eng: please (go) to your seats and xxx.
*M-P: tcupta!
%eng: miss!
*RES: ep, nooa ayopta aaacrce e8co crripepa?
%eng: how many boys are you here today?
*M-P: it?

%eng: what?
*RES: nooa oxyopia # eioaote.

icopa.
%eng: how many boys # are you.

now.

*M-P: T) evvia r| Seica.
%eng: either nine or ten.

[%there is loud chatter],
*T-E: sss!

*F-P: tcupva, 5nca oaq avta?
%eng: miss, are these yours?
*T-E: no.

*M-P: 8eica eivat.

%eng: there are ten (boys).
*RES: evxaqet, eoxapiCTtoo.

evxa^et.
%eng: okay, thank you.
*T-E: okay.

[%T-E writes the following on the blackboard:
what would you do if [+] S. Past?
I would [+] bare infinitive]
sss!

page one hundred twenty two.
[%reads] athletic # events.
page # one hundred and twenty two.
[%pupils turn to the appropriate place in the book showing ten different photographs
of athletes in action].
[%reads] the task.
with the help of your teacher choose the right term for each athletic event
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and write it below each photograph,
let's take a look at the table # on the left,
at the bottom of the page.
[%T-E reads slowly and clearly]
athletic events,

boxing,
swimming,
discus,

wrestling,
high jumping,
sprinting,
hurdling [*].

%err: hurdling /hAdllN/ = hurdling /h3dlIN/
pole vault,
javelin throwing,
rings.
there's eh one already written under the picture, eh that's ["] pole vault,
can anybody give us the Greek[!] word for this (event), ["] pole vault.

*LLL: a^-pa eiq oyoi;.
%eng: high jump.
*T-E: no.

*M-P: aXpa em kovto.
%eng: pole vault.
*T-E: and please[!] raise your hand,

aikpa em kovto.
now]!], try now to match # the name of the athletic event with the picture,
who's got the first picture.

*LLL: [%spont] wrestling.
*T-E: wrestling.

and the Greek?
*LLL: 7ta>.r).
*M-P: EM.r|vopwpaiicr|.
%eng: graeco-roman.
*M-P: ■umxpxei KOtppta 8ta0opa?
%eng: is there a difference?

[%two boys begin to talk in Greek about differences in the two kinds of wrestling.
T-E looks very sternly in their direction].

*T-E: sss!
let's go on.

[%pupils continue to chat low-key],
what about the next picture, on the right[!]?

*F-P: [%spont] rings.
*T-E: rings.
*M-P: xxx.

*T-E: rings.
and # in Greek?

*F-P: KpiKOi.
*T-E: KptKOt.

xxx on the left you see some people running.
*DEB: miss[!], miss[!], miss!
*T-E: some xxx running.

DEB.
*DEB: sprinting.
*T-E: sprinting.
*M-P: sprinting?
*T-E: and what does ["] sprinting mean?
*LLL: [^unintelligible].
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running.
*T-E: yes, very fast[!].

what about the picture on the right?
that's+...

hurdling [*].
%err: hurdling /hArdllN/ = hurdling /h3dlIN/

[l£T '£|U7to8tGJV.
(orymvac) pxi' £(i7to5totv.
hurdling [*].
if you xxx look at this picture you can see an obstacle[!].
the man has already jumped over the obstacle.
[%silence]
what's next?

*M-P: 5icjko<;.
*GIA: discus.
*T-E: discus.

and in Greek GIA?

*GIA: StaKoq.
*T-E: 5tOKo(3oX.ta.

[%silence],
*T-E: GIA can you go on?
*GIA: eh hight [%error] eh jumping.
*T-E: high jumping!

aikpa ek; v\\ioq.
high[!] jumping.

*M-P: xxx.

*T-E: yes?
*M-P: [^unintelligible].
*T-E: no.

[%silence].
what about the picture under[!] high jumping?
[%pupil raises hand].
KAT?

*KAT: swimming.
*T-E: swimming.

and # on this # eh on the left of this picture?
*M-P: cxkovtio.

*T-E: javelin throwing, javelin.
javelin?

*M-P: aKOVTto.

*T-E: aKovxvo, atcovrtapoc.
and what about xxx?

*LLL: boxing.
*T-E: boxing[!], yes, boxing.

next page, page one hundred twenty three, [%reads] ["] the outsider ["].
can anybody translate this[!] word into Greek, ["] outsider.
[%a pupil raises her hand],
yes.

*F-P: E^cuTEpitcr) [?], ["] outsider £tv' E^ortEptKOi;.
%eng: external [?], ["] outsider is external.
*T-E: no, # no.

it has a special meaning,
outsider.
does anybody know this word ["] outsider?
[%one pupil volunteers],

*F-P: 5ev £%£t 7n0ocvoTi]i£(; va vitcriaEt?
%eng: doesn't have chances to win?
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*T-E: yes!
not expected to win.
a contest.

[%T-E writes this expression on the blackboard:
not expected to win, an outsider],
[%reads] ["] information.
Wanda Coil is a young runner who is preparing herself for the European finals,
she is talking with her good friend Daniel, who is also an athlete,
though not as famous as Wanda,
task one.

listen to Wanda and Daniel (to) find out what the purpose of their conversation is[!].
now, let's ## listen to the cassette.

[%the tape starts playing through an earlier passage].
*MAL: [%tape] two.

[%tape] miracle or dream.
[%tape] how long did you stay there?

*FEM: [%tape] we spent most of our two weeks on the islands.
[%tape] they were superb!

*T-E: (number) two.
it's from our previous lesson.

*FEM: [%tape] by the way, we're thinking of going back next summer.
[%tape] we also spent a couple of days in the capital.
[%tape] we made friends with people who live there you see.
[%tape] the city was fantastic!

*MAL: [%tape] was it?
[%tape] difficult to believe.
[%tape] you see, I was there in nineteen eighty eight, or was it+...
[%tape] no, it was nineteen eighty eight, I'm sure.
[%tape] anyway, I can't say I enjoyed the city very much.

*FEM: [%tape] but dad, that was about thirty years ago.
[%tape] things have changed since then.
[%tape] after all, this is a new century.
[%tape] and I must admit, that city has become one of the most beautiful capitals
in Europe.

*MAL: [%tape] has it?
[%tape] but I was reading somewhere the other day that its population has doubled
over the last thirty years.

*FEM: [%tape] true.
[%tape] but the environment has changed completely.
[%tape] new buildings especially designed to make life easier,
[%tape] wide streets and an impressive transportation system, electric buses and cars,
[%tape] and a modern underground.
[%tape] oh and I almost forgot: plenty of air taxis.

*MAL: [%tape] that sounds like a miracle I must say!
[%tape] what about the smog though?

*FEM: [%tape] it has disappeared completely.
[%tape] no pollution problems any more.
[%tape] and what's more, lovely parks have replaced all government buildings

[%tape] in the heart of the city.
[%tape] and the people oh the people there!
[%tape] they're so friendly and, so calm!
[%tape] and they look really happy don't they?
[%tape] hmm!
[%pupils are overtly inattentive: some are playing with each others hair, whispering,
biting their nails, scribbling].

*T-E: do you remember what was it about?
[%T-E nods at a pupil].

*M-P: that eh two sisters eh+/.
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*T-E: yes, it was about (overpopulating).
9floud street noises, children playing, and the shrill of a whistle comes in
oud and clear from the quadrangle. T-E fumbles with the buttons on the recorder
1.39 mins)].
%tape] Taskway English three.
%tape] (unit eight).
%tape] four.
%tape] the outsider.
%tape] what do you mean an outsider?
%tape] just what I said.
%tape] they consider me an outsider again.
%tape] they think I have no hope of winning.
%tape] they think I'm going to fail, that's what I mean.
%tape] you're exaggerating Wanda.
%tape] I ## wa+ I can't stand it Daniel.
%tape] I can't stand being a constant failure.
%tape] I'd rather give up.
%tape] you had better stop thinking like that[!] Wanda.
%tape] have got to think positively!!].
%tape] you+/.
%tape] that's easy for you to say Daniel.
%tape] but just try to put yourself in my[!] shoes.
%tape] if I were you Wanda, I would talk things over with my coach.
%tape] maybe he can help you decide on a different technique this time.
%tape] we've tried twice before.
%tape] no luck.
%tape] and I'll tell you something else.
%tape] my coach[!] thinks its my fault.
%tape] why's that?
%tape] he thinks training is not enough.
%tape] controlling your body, he says, doesn't count if you can't control your emotions
%tape] as well.
%tape] why don't you try that?
%tape] how[!]?
%tape] I can't say that now I am going to control my emotions, and succeed.
%tape] I'm not a robot!!] you know.
%tape] how can I do it?
%tape] maybe you could try some yoga.
%tape] it's done me a world!!] of good.
%tape] if you want, I can talk to my yoga instructor.
%tape] I'll try anything.
%tape] do[!] talk to her, please.
%some pupils are following the tapescript at the back of the book, eight of them

are looking into the wrong page],
*T-E: would you like to listen to it again?

[%no one responds],
no.

so!
what is[!] the purpose of that conversation, what are they talking about?
!%one pupil volunteers to answer].
STA.
eh because the girl eh is (feeling) an outsider (again),
yes.
she's an an athlete, and she's considered to be an outsider again, he says,
eh that's one xxx.

she talks the problem over with # who?
with?

*LLL: her friend.

*STA:

*T-E:
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*T-E: her friend?

[%at this moment there is a knock on the door, interrupting the lesson.
one of the girls is taken out in order to go to choir practice],
so she's # talking with Daniel, her friend.
who # is # an athlete too.

[%the door slams shut with a loud bang]
so, who does Daniel suggest Wanda to do, about her problem.
[%one pupil raises his hand].
ELI.

*ELI: eh (well), he believes # she should try to ## think positive.
*T-E: yes, or to # talk things over with her coach.
*LLL: [%overlap] coach.
*T-E: or maybe?
*F-P: change technique.
*T-E: that's the last one.

change technique,
yes.
why does the coach believe that he is+ she is an outsider?
she's not expected to win, she's going to fail[!].
why?
what+ why does he believe it?
[%two pupils raise their hands].

*M-P: tcupia!
%eng: miss!
*M-P: KUpta, Wanda ## what Wanda[!] believes?
*T-E: what does # Wanda's # coach believe,

yes?
*F-P: eh that eh she can't put up a good (race).
*T-E: xxx, why[!]?

because+..:
*F-P: she can't eh control her emotions.
*T-E: yes!

if you control your body, it's not enough to (win),
you have to control your emotions too.
and what's the last suggestion that Daniel made?
[%the door opens again and instantly there is a small commotion].

*M-P: icupta, va pr| tcavoupe xxx.
%eng: miss, let's not do xxx.
*T-E: okay, ZAF?

Daniel suggests Wanda?
*ZAF: eh yoga.

[%overlapping chatter].
*T-E: and ## he # says # what?

yes, he tells her to introduce her ## to+...
[%T-E nods],

*T-E: his instructor,
let's go on.
[%reads] ["] Task two ["].
listen to the conversation again and note three[!]
more[!] advice expressions that Daniel uses.
[%door bangs again].
["] advice[!] expressions.
there is an example here, ["] have you ever thought about ["].
listen to the conversation again and try to find three more ["].
[% the tape is played a second time but not from the very beginning,
one third of the class (seven pupils) are inattentive, at the end of the re-play
one pupil volunteers to answer].

*T-E: DEB.
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*DEB: eh ["] if I were you ["].
*T-E: iff!] I were you. [%pause (0.16 sec)],

what else.

[%T-E waits for hands to come up],
DIN.

*DIN: ["] why don't you ["].
*T-E: why[!] don't you.

[%a pupil raises his hand]
SAT.

*SAT: ["] you'd better ["].
*T-E: you'd better.

[%pause].
yes.

*M-P: ["] maybe you could ["].
*T-E: maybe you could, yes.

[%T-E writes all the advice expressions on the blackboard]
[%reads] ["] Task three.
imagine you are Wanda's friend.
judging by how she feels advise her on what to do.
would you tell her to stop trying?
would you tell her to relax and take it easy?
would you tell her to go and see a doctor?
what would you advise her to do?
[% a pupil volunteers by raising his hand].
PAN.

TAN: xxx to take it easy.
*T-E: yes.

I would advise her # to take it easy,
anybody else?
[%no response],
PAN please choose one eh advice expressions and say xxx.

TAN: if I were you, I would relax and take it easy.
*T-E: yes, if I were you I would relax and take it easy.
*M-P: you'd better go and see a doctor.
*T-E: you'd better go and see a doctor.

KAT.
*KAT: why don't you stop trying?
*T-E: why don't you stop trying,

anybody else?
next page, role play!
[%reads] (a),
you are Ruth Randalls,
you are eighteen years old.
you want to make a career in sports but your parents want you to become a doctor instead.
you are talking with your friend Walter Rook, the famous swimming champion.
(b).
you are[!] Walter Rook.
you are twenty years old and a famous world champion in swimming,
you are talking with your friend Ruth who has a problem.
Ruth speaks first.
["] tell him how lucky he is ["].
["] tell him how lucky+ F-P?

*F-P: how lucky you are.
*T-E: how lucky you are.

Walter answers, and ["] ask her why she is saying that ["].
DIN?

*DIN: why (you) saying that?
*T-E: why]!] are you saying that.
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["] explain that he has already been successful in his career ["].
GIO?

*GIO: because you have already been successful xxx.
*T-E: because you have already been successful in your career.

["] admit that this is true, but that it is not everything in life ["].
DEM.

*DEM: eh that's true eh but eh that is not everything xxx.
*T-E: [%overlap] that's absolutely true, but that's not everything in life.

["] agree, but say that he wouldn't say that, if he knew your problem ["].
DEM.

*DEM: I agree+/.
*T-E: louder please.
*DEM: I agree with you but you wouldn't say that if you knew my problem.
*T-E: yes, allright, I agree with you.

but you wouldn't say that if you knew my problem.
["] ask her what she means ["] ZAF.

*ZAF: what do you mean?
*T-E: what do you mean?

["] tell him your problem ["].
what's her problem?
Ruth is an athlete, and she wants to make a career in sports,
but[!] her parents want her to become a doctor instead.

*F-P: [%overlap] but her par+...
*T-E: that's[!] the problem.

["] tell him your problem!
*T-E: GIO.
*GIO: xxx.

[%T-E nominates another pupil who has volunteered],
*T-E: yes.
*F-P: I want to career xxx but my parents want me eh to become doctor.
*T-E: yes.

["] admit that this is a real problem ["].
ANA.

*ANA: this is a real problem.
*T-E: ["] ask him what he would do if he were you ["].

["] ask him what he would do if he were you ["].
[%nominates M-P],

*M-P: what would you do if you were me.
*T-E: what would you do if you were me?

["] advise her to get someone to talk to her parents.
[%pause (0.12 sec) T-E nominates a pupil].
KAL?

*KAL: get someone to talk to your parents.
*T-E: if I were you # I would get someone to talk to my parents.

["] tell him, you have already done that ["].
DIN.

*DIN: I have already done that.
*T-E: yes.

["] give another piece of advice ["].
choose an advice expression from these, and give her another piece of advice.
[%pause (0.15 sec)].
what would you advise her to do?
she is an athlete and her parents want her to become a doctor,
can you find a possible solution to the problem?

*M-P: maybe you'd better ask+...
*T-E: yes, xxx.

or you'd better+ or # why don't you ## combine those two things?
be an athlete and a doctor.
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*F-P: e, 5e yivexoa.
%eng: it's not possible.
*F-P: ytvetai.
*T-E: yes, of course,

it's possible.
page a hundred twenty six.
[%T-E skips the optional ["] Extra activity which would involve a group discussion].

*T-E: [%reads] the agony column,
information.
Elizabeth Carter writes the advice column for Teentime magazine,
she reads all the letters and takes down notes on the problems.
Task one.

read the letter that Elizabeth Carter wrote to one of her readers
and guess what the ["] Good Runner's ["] problem is.
who'd like to read this letter?

[%one pupil volunteers].
SOT.

*SOT: [%reads] Dear Good Runner, I can understand why you are so happy+ unhappy,
but if I were you, I'd xxx see things, from my parents' point of view,
xxx you've been running is a short period of time,
of course it is an honour that the Young Runners xxx
have proposed your name as a substitute, but a trip xxx is very expensive
and you might not even take part in the xxx.
my advice to you is that you take up track at school and work xxx at it.
I'm sure that if you are prepared to take this seriously, your parents will too.
this way maybe+... this way maybe they can forget about+ about you +...

*T-E: quitting.
*SOT: [%reads] quitting music and xxx.

they would know+/.
*T-E: they will know.
*SOT: [%reads] they will know that you are xxx+...

they will know that you are grown up and that you are sure about what you want.
remember the opportunities are always there.
it's just a matter of working hard to get what you want.
[%one of the pupils has the book of another subject open on her lap and is learning
the lesson off by heart by muttering to herself, a few others in the class are talking
in whispers],

*T-E: are there any unknown words?
[%short pause before a pupil raises her hand],
DEB?

*DEB: sub+/.
*T-E: substitute.

eivai?

%eng: is?
ocvxiKaxaaxaxriq.
or?

"07ioKaxacxaxo.

anything else?
DIN?

*DIN: quitting.
*T-E: quit!

the verb is ["] quit.
eyKaxateiKCD.
£YKaxaA£i7tco.

*M-P: xxx.

*T-E: louder please.
*M-P: xxx.
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*T-E: so, what's her problem+ or his problem?
what's ["] good runner's ["] problem?
[%pause (0.26 sec), two hands go up but T-E nominates a different pupil arbitrarily],
ZAF?

*ZAF: his problem is+/.
*T-E: the problem is+...
*ZAF: ["] the good runner's ["] problem is # that he want+ eh ## it[!] wants+/.
*T-E: he[!] wants, xxx.
*ZAF: he[!] wants # takes part in a contest and eh her eh her+ his parents

doesn't let him to+ # China,
to go to China.

*T-E: why?
*ZAF: to take part in a contest.
*T-E: yes.
*ZAF: they don't let him because the trip is xxx.
*T-E: [%overlap] the contest is going to take place in China and his parents don't let him or her

go there.
eh[?], to this xxx, to this contest, why?

*ZAF: because+/.
*T-E: not[!] you, somebody else,

why?
why don't his or her parents permit!!] or her g° t0 China?
VOU?

*VOU: (because) it's very expensive?
*T-E: yes, that's right!

it's too expensive to go to China,
and?

*VOU: and eh+...
*T-E: STA.
*STA: because the+ he or she wants eh to ## quit the music and the classes.
*T-E: yeah, yes, that's a very, very, serious reason,

and # there's something else.
VOU.

*VOU: eh he or she xxx.

*T-E: yes, it's not sure that eh he or she will take part in the contest, because # ?
*VOU: ehm+/.
*T-E: he or she is a substitute runner.

there's something in her past or his past, that makes his parents or her parents #
not give their permission,
what's it?

[%T-E nominates a pupil whose reply is inaudible].
*T-E: yes!

he or she quitted music and photography classes
and they can't be sure that # she or she is serious now about # being ## an athlete,
can you look at this text ## this letter, and try to find expressions,
advice[!] expressions, like this one: ["] if I were you ["] etcetera, etcetera.
[%two hands go up but at this minute the bell rings signalling the end of the lesson,
no homework is allocated.everyone leaves the class].

@End
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3. ATHLETIC EVENTS

THE TASK

With the help of your
teacher, choose the right
term for each athletic
event and write it below
each photograph.

122
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TASK 1
or©

4. THE "OUTSIDER"

Listen to Wanda and
Daniel and find out what
the purpose of their
conversation is.

INFORMATION
Wanda Coil is a young runner who is preparing herself
for the European finals. She's talking with her good
friend Daniel, who is also an athlete, though not as
famous as Wanda.

L-,~- "" ' " ' N

TASK 2
a d

lr..

Listen to the conversation
again and note three
more advice expressions
that Daniel uses.

ADVICE EXPRESSIONS

1. Have you ever thought about

TASK 3
more

instructions

Imagine you are Wanda's
friend. Judging by how
she feels, advise her on
what to do.

Would you tell her-to stop trying?
-to relax and take it easy?
-to go and see a doctor?

123
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Appendix Q6 / Lesson F

@Begin
©Participants T-F Teacher, F-P unidentified Female Pupil, M-P unidentitifed Male Pupil,

TAT Pupil, FOT Pupil, LIS Pupil, LLL Pupils, RES Researcher;
@Location: School #3, Patra, Greece
©Situation: English Lesson 2
@Date: 17-MAY-1994
@Time Duration: 15:05-15:40

@Warning: the transcription has been double-checked.
@Comment: this lesson takes place in a classroom which is twice the size of the others

and which is used as an assembly hall on special occasions,
the desks are set in rows on the far side of the room.

I take a seat at one of the middle desks in the side row, with the class to my left,
the pupils come in talking animatedly with each other.

*M-P: £vafh(3/U.o!
%eng: a book!
*F-P: eva fh(37.io (^£xacocv£).
%eng: they (forgot) a book!

[%commotion (0.35 sec). T-F hands out paper strips to the pupils,
who are taken by surprise].

*LLL: It £iv 'ocutcc?

%eng: what's that?
*M-P: whaat[!]?

tcopta!
%eng: miss!

5ev £xco to piP2,to poo!
%eng: 1 don't have my book!
*F-P: oute KI Eyco!
%eng: me neither!

[%suddenly a loud bang is heard, there is commotion (0.16 sec). T-F asks
why some pupils were absent in the last lesson],

*T-F: tr) rtporiyoopEvri <)>opcx nox> EtaaatE?
%eng: where were you last time?
*LLL: [^unintelligible].
*M-P: whaat[!]?

ypa<|>oop.£?
%eng: are we writing?

ap/t^oupE?
%eng: are we starting?

tcupia!
%eng: miss!

tcupia!
%eng: miss!

va KavoupE taiyapo?
%eng: can we smoke a cigarette?

[%unintelligible talk (0.20 sec), pupils are singing, shouting, calling out to the teacher,
she walks along the aisles and sees that at least five pupils haven't got a book
in front of them, she bends over to one of the pupils sitting nearby and checks the page
number for the lesson of the day].

*T-F: optapEva rcaiSta euiove xxx.
%eng: some pupils have said xxx.
*LLL: xxx.

[%unintelligible talk (2.46 sec)].
*T-F: [%reads] education in Britain.
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are you ready?
[%T-F approaches one of the boys and gets him to face forward],

*M-P: lcupta. va rtco Kaxv atov ANS!
%eng: miss, I want to say something to ANS!

zXa ANS, zXa\
%eng: come, ANS, come!
*T-F: [%reads] read this text ## from an (information) booklet xxx.

[%commotion (0.20 sec). T-F nominates a pupil to read the text
who stops after a while for her neighbour to carry on].

*FOT: [%reads] Primary education.
in Britain, under the xxx system xxx at the age of five,
secondary education.
roughly at the age of eleven children xxx secondary school.
xxx most common type of secondary school is the comprehensive xxx,
for ages eleven to ## eighteen.
at the age of sixteen many pupils taken- take # the O level examinations.

TAT: xxx va Siaflaaa) 'yco?
%eng: shall I[!] read?

[%reads] those who wish to stay and take the A level examinations.
[%TAT jumps a line while reading, but this goes unnoticed].
[%reads] in some areas [*] of the country there is also the middle school,
which functions # as # an ## inter+mediate stage xxx accepts children
from the age of eight or nine to the age of twelve or thirteen.

%err: areas /ArEAz / = areas /ErI6z/ ;

higher education.
the results of A level examinations xxx

higher education xxx university xxx polytechnic.
[%the commotion escalates. T-F's instructions are barely audible],

*T-F: rcaiSia, xxx 0a crupn/Vrip (octets ta KEva nou etvai crrr|v arcEvavTi ae>a5a.
%eng: children, you will fill in the gaps in the opposite page.

ETCTI?

%eng: okay?
[%the Task as given in the textbook is to fill in the empty spaces of a graph
with information about the structure of the British educational system.
T-F moves from one desk to the next showing each pair of pupils what they should do.
With her finger she points to each space and explains in Greek which type of school
must go where.
two boys stand up feigning aggression and make jokes while another couple of boys
discuss their next lesson, History, and check which pages they have been given to learn,
in the meantime T-F has moved to the far corner of the room where she is telling
individual pairs of pupils what to do. unintelligible talk (2.15 sec)].

*M-P: 8cdct' to aruiko p£!
%eng: give the pen man!

aoE va ypaiyco!
%eng: let me write!

^EpcopE!
%eng: I know man!

TO ^Epco!
%eng: I know it!

[%commotion continues, some pupils call out to the teacher, unintelligible talk (2.45 sec)].
*T-F: TtnoTa aXXo.
%eng: nothing else,

listen to LIS!

[%T-F claps her hands once and LIS begins to read out the types of school
as they should appear on the diagram].

*LIS: primaryf!] school.
*T-F: comprehensive school?
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*LIS: secondary school,
university,
polytechnic.

*T-F: polytechnic.
college of education.
[%T-F adresses a group of pupils at the far end of the class ignoring the commotion,
books are thrown around, pupils chat, scribble, hit each other].

*M-P: tcupta!
%eng: miss!

yia e^axe eSco!
%eng: just come over here!

eA.a pe ARI, it ti] 7cexocc;!
%eng: come on ARI what are you throwing it around for?

[%T-F asks a pupil to get up and take some chalk in his hand, he walks up to the front
and asks her what to do. then he writes the following on the blackboard:
Primary school
High school
Liko [*] School].

%err: Lykeio /LIkO/ = Lykeio /llklO/;
*M-P: [%to classmate] exert pou 'ns. va to ypav|/a>.
%eng: that's how she told me to write it.

[%T-F calls a pupil from the back of the classroom to write up another type of school:
Nursery school].

*T-F: xxx and university.
[%the pupil adds the words:
University - Polytechnic.
T-F skips a section based on a questionnaire about choosing a secondary school
in England and moves to the next section in the book],

*T-F: [%reads loudly] a new kind of school!
[%looking down T-F points two boys to the appropriate section in the book.
[%reads] in the United States some years ago+...

*M-P: miss!
*T-F: [%reads] in the United States some years ago+...

a new[!] type of school ## the so+called, the so+called!
[%T-F's voice rises threateningly for a moment, there is total silence].
[%reads] Freedom School +...
the conservatives ## criticised it xxx.

some parents, teachers and pupils xxx and others against it.
arri crovexeta xxx.

%eng: next, xxx.
[%once again the classroom sounds like the waiting room of a train station,
one of the pupils gets up and puts his things away].

*M-P: 7ip£7i£i va 'xouv evacopaxoupeva paqt>,apia.
%eng: they must have built-in cushions [on the chairs],

[%T-F turns to a pupil and pats him on the shoulder, she asks another pupil
to read the information box on page ninety Five for himself, their dialogue is inaudible],

*T-F: Kai ["] progressive, xi eivat?
%eng: and what is ["] progressive?
*LLL: xxx.

[%Task One involves reading a number of statements in speech bubbles
and identifying whether they are parents', pupils' or teachers' comments

^ and whether they are positive or negative.
an empty chart with boxes is also provided for the class to tick].

*M-P: 5e pTtopco!
%eng: I can't!
*T-F: xxx parents, teachers, and pupils.

[%very short silence as pupils take a breath].
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*T-F: xxx teacher!

[%reads] main[!] principles is to make children become creative!
a teacher[!] said that!
[%T-F approaches a pupil and instructs her what to do with the chart
on page ninety five].

*T-F: is it against ## or in favour?
is it against or in favour?

*F-P: xxx.

*T-F: [%nods] it's in favour.
*F-P: lcupta, xo 5uo?
%eng: miss, number two?
*T-F: xxx.

[%T-F bends over two other pupils and reads the first speech bubble to them].
*T-F: who said that?

parents, the teacher or the pupils?
*M-P: teacher.
*T-F: the teacher said that,

it's in favour.

Xot7tov.
%eng: so.
*M-P: icupia, Kupta!
%eng: miss, miss!

[%commotion, screaming, shouting, banging and tapping on desks (2.39 sec)].
*T-F: is it in favour or against?
*M-P: in favour.
*T-F: yes.
*M-P: yeah, ococtxo!
%eng: right!

[%a pupil asks for the meaning of ["] initiative],
*T-F: initiative!

KpaycoPouiUa.
[%T-F continues to move from one desk to the next working with individual pupils
on the speech bubbles, much of her talk is inaudible].

*T-F: [%reads] and something else.
make me feel so sure about myself,
xxx pupil or teacher?

*M-P: pupil!
*T-F: against ## or in favour?
*M-P: ti etvcn ["] in favour?
%eng: what's ["] in favour ["]?

[%T-F reads the last sentence from the information box and explains the purpose
of the task to him. She also pats a pupil on the back who seems to be sleeping
on his arms but he doesn't react].

*T-F: is it against ## the new type of school or in favour?
*LLL: against!

[%T-F continues reading out the contents of the speech bubbles,
the bell rings and a group of boys get up and storm out of the room immediately].

*M-P: tcopia!
K-upia!

%eng: miss!
@End
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Appendix Q7 / Lesson G

T-G Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,
DAN Pupil, ANE Pupil, OLI Pupil, SIL Pupil, AIS Pupil, TOM Pupil, JEN Pupil,
FLO Pupil, CHR Pupil, IAN Pupil, NAV Pupil, SAB Pupil, TAR Pupil, IEN Pupil,
LAU Pupil, ZIR Pupil, IBR Pupil, PIA Pupil, PAM Pupil, ARI Pupil, VIO Pupil,
LLL Pupils, RES Researcher;
School #4, Berlin
English Lesson 2
09-FEB-1995

@Begin
©Participants:

@Location:
©Situation:
@Date:
@Time Duration: 9:55-10:40
@Warning: this transcription has been double-checked.
@Comment: this is a classroom with basic furnishings, and a Greenboard.

there is a coat rack at the back and curtains hanging from the windows,
the pattern on the curtains consists of various names which
the pupils themselves have drawn onto them,
also on the walls are four large projects on various countries
with lists of their positive and negative characteristics,
the teacher exchanges words informally with a couple of pupils
before calling for the attention of the whole class, which is in a slight tumult.

*T-G: ladies and gentlemen.
can you settle down please?
[%T-G addresses a pupil but in a way that everyone can hear him].
VIO, why are all+ why are they all so excited?
[%there is complete silence].

*VIO: because ## xxx a visitor.
*T-G: think so?

oh ## I haven't got that impression at all, you know?
I think they were excited about # something quite different,
but maybe+ maybe you are right, you know?
you never know.

*M-P: the pause has just ended.
*T-G: [%laughs] DAN.
*DAN: what?

the Pause is to end.

[%the pupils laugh].
*T-G: that was German [%short laugh].

the pause is+ the break[!] is at an end[!].
the break is over[!].
but I expect there's also that influence of the lesson before
because she had a mathematics file on her desk, didn't you?
[%T-G is looking at a pupil sitting in the front second desk],
did you have math-i- did you have mathematics?
in the lesson before?
no?
then maybe ## VIO was right after all, you know?
okay, ehmm.
what book are we still # reading # ANE?

*ANE: we're reading # ["] black or white ["].
*LLL: ["] black and[!] white ["].
*T-G: ["] black and white ["], # and we have come as far as the eighth chapter

# and in the eighth chapter the two girls, Pamela and Rose are # in the school yard
and the xxx.

we started[!] that chapter last time #
and I asked you # to read it to the end and also answer some questions in the chapter.
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and eh well we'll start eh with those # questions right away
since eh maybe you'll be able to finish the whole story, because I've brought the last pages,
right.
and ehm, I mentioned the beginning of this story already,
ehm, can you read out the first question you # dealt with at home?
[%the homework check begins and at once three pupils volunteer].
IEN please.

*IEN: [%reads] why was Derek angry?
*T-G: hmhm.

and what did you write in answer to that question?
[%T-G nominates another pupil who volunteered].
JEN.

*JEN: Derek was angry because a group of xxx.
[%rustling, scraping noises],

*T-G: [%overlap] just a moment.
[%JEN pauses until T-G is satisfied that the class is attentive
and gives her a sign to proceed].

*JEN: [%reads] Derek was angry because a group of older boys didn't want blacks in their xxx.
*T-G: I wonder whether IBR has heard your answer in the back.

I think it would be kind of you if you could repeat your answer,
just for him.

*JEN: [%reads] Derek was angry because a group of older boys didn't want blacks+/.
*T-G: just a moment JEN.

[%the teacher addresses the neighbour of a girl who seems to be having a problem
and must go out].

*T-G: could you go along with her?
[%T-G waits until the girls are out and disciplines one of the boys with eye contact].

*T-G: DAN.
could you+...
so we will make another effort, JEN.

*JEN: [%reads] Derek+/.
*T-G: [%overlap] sorry [%laughs].

[%a few pupils are amused by the interruption].
*JEN: [%reads] Derek was angry because a group of older boys didn't want blacks in their (school).
*T-G: hmhm!

what's your answer DAN to the same question?
*DAN: yes.

[%reads] Derek was angry because when the boys at the Blue Fire Disco saw
that they are black, they weren't allowed to go in.

*T-G: hmhm.

ja## .

perhaps we should make a slight alteration+...
maybe you can find out yourselves what we should alter,
can you read+ the answer again please, and can the others listen?
[%DAN reads a bit more slowly and clearly this time].

*DAN: [%reads] Derek was angry because when the boys at the Blue Fires Disco saw
that # they are black, they weren't allowed to go in.

*T-G: did you ## realise anything?
did anything strike you?
[%a pupil spontaneously says something in German in a very low voice.
some mumbling is heard].
it's connected with tenses, the use of tenses.

[%T-G waits (0.14 sec), some pupils mutter under their breath].
does anybody know?
well it's the part of the sentence where it says
that they are[!] blacks as you said.
normally another tense would be used, though maybe it's not altogether # wrong,
but in keeping with the rules it would have to be+...
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hmhm, ANE.
*ANE: xxx.

*T-G: hmhm. can you say it again, for everybody to # hear?
*ANE: they are+ they were[!] blacks.

[%T-G looks in ANE's direction].
*T-G: hmhm, that's the problem, that's what we do in German,

you know, but eh normally in English they keep to the tense they use at the beginning,
you know?
if it's logical.
so they keep to the past tense normally.
right, eh has any+body got a different]!] answer to that+ question four?
then we may go on to the next question, VIO please.

*VIO: [%reads] where did they go then?
*T-G: hmhm.

ja ## just read out the answer as well ##.
*VIO: then they went to a disco in Market Street.
*T-G: hm+...

eh ## ARI.
*ARI: [%reads] they went to another disco in Market Street called ehm Long John.
*T-G: the name again please?
*ARI: long john+john, yes.
*T-G: okay.

right, eh there's not+ it's not likely that
eh there's another answer that is slightly different than the ones given,
so we go on to the next.
[%the two girls come back in and return silently to their seats].
OLI.

*OLI: [%reads] what was the disc jockey playing?
he was playing the Simple Brains.

*T-G: hmhm.
who's got a different answer?
[%a pupil volunteers].

*T-G: SIL.
*SIL: [%reads] he was playing the latest xxx in the top forty.
*T-G: yes.

so eh taking both together we have a very complete answer now.
and eh ["] Simple Brains ["], what did we say does that mean,
you could say that in German, just to explain it again?
IAN?

*IAN: einfache Gehirne.
*T-G: yes [%laughs], right,

next question?
[%T-G selects a pupil out of five volunteers].

*T-G: AIS.
*AIS: [%reads] what did Derek give to the xxx+ to the disc jockey?

Derek gave the disc jockey some (old) records.
*T-G: what did you write in answer to that question TOM?
*TOM: [%reads] Derek gave the disc jockey one of his xxx.
*T-G: and JEN.
*JEN: [%reads] Derek gave him xxx.
*T-G: ja, eh, [%hesitates before nominating a volunteer] FLO?
*FLO: [%reads] Derek gave some reggae records to the disc jockey.
*T-G: do you know what+ eh # do you know any ehm person who is connected with Reggae?

[%five boys raise their hands].
CHR?

*CHR: Bob Marley.
*T-G: oh I see [%smiles].

[%T-G gives a turn with eye contact].
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*M-P: the group Africa Lambada.
*T-G: and OLI?

what did you want to say?
*OLI: xxx.

*T-G: I think so too, eh?
and Bob Marley is very famous and it was a # very # special
day not very long ago, connected with Bob Marley.
I think he # had been fifty years of age, as IAN[1] states, you see?
[%T-G stretches his arm towards IAN as he sees her expressing agreement],
she followed the news as well!

okay, is there a question left?
none at all, then we shall turn to the next chapter,
and as I said, # we shall try to finish the story today.
I got the last paper I hope, it is the last, and I'll just # hand it to you.
[%T-G gives photocopies to two pupils on either side to pass around
and brings a small reader to RES].

*T-G: could you pass that one please?
could you pass the last paper out?
don't get excited, I'll just xxx.
[%some pupils engage in small talk, one of the boys asks T-G for a stapler.

*M-P: xxx.

*T-G: [%smiles] no stapler today!
*M-P: xxx?
*T-G: pardon?
*M-P: xxx?

[%the pupil asked T-G if he would not go down to the staff room
and get a stapler for them like he did last time].

*T-G: no, not today [%laughs] I'm afraid.
*M-P: warum nicht?

%eng: why not?
*T-G: I've+ I've got to stay with you today!
*M-P: [%laughs],
*IBR: [%spont] Herr Schxxx!
*T-G: sss.

*IBR: achtundzwanzig xxx.
%eng: twenty eight xxx.
*T-G: ja.

fumundzwanzig.
%eng: yes, twentyfive.
*M-P: fumundzwanzig xxx dreizig.
%eng: twentyfive xxx thirty.

fehlt noch ein eh?

%eng: there is one missing eh?
*M-P: ja.

[%some pupils find that a page missing]
*T-G: okay.

then we'll read as far as we get.
*M-P: da fehlt noch ein Blatt.

%eng: a page is still missing
[%background chatter]

*T-G: sss, okay+...
so we turn to # chapter nine, if you ## could listen]!] again now.

[%pupils quieten down, someone returns leftover photocopies to T-G].
thank you.
so, the text is not # very difficult, and there are only few words,
so could you # look]!] at pages twentyfour, twentyfive.
[%one pupil has her hand up, presumably to take a turn at reading],
there are some words given at the bottom]!] of the pages.

607



229
230
231
232
233
234
235
236
237
238
239
240
241
242
243
244
245
246
247
248
249
250
251
252
253
254
255
256
257
258
259
260
261
262
263
264
265
266
267
268
269
270
271
272
273
274
275
276
277
278
279
280
281
282
283
284
285
286

that's ## eh what eh we will look at first.
so, ehm NAV could you read out the words at the bottom of page twentyfour,
just the English ones.

*NAV: [%reads] wonder+...
*T-G: yes.

and here we should look at the German because it's difficult to explain, in English,
then we go on to the next[!] word, NAV please.

*NAV: [%reads] in the first place.
*T-G: hmhm.
*NAV: to get married+ married[?], married.
*T-G: yes.
*NAV: and [%reads] husband.
*T-G: and maybe somebody could try to explain what a husband is in English[!].

what is a ["] husband?
[%pupils begin to discuss this question in whispers amongst themselves,
five hands go up],
sss.

well # SAB, what would you[!] say?
[%as soon as SAB starts speaking there is silence],

*SAB: ehm a husband is a man who eh + who has a family, and # who has a woman.
*T-G: ja, who has a wife[!], maybe?

I know # several men who have a family, and who are not married though.
[%T-G looks across at some of his pupils who chuckle and laughs too],
so what's+ what should we add to what she[!] said, what should we add?
we have to be more precise, you know,
we eh have to add, hinzufuegen, to what she said.
[%a pupil raises her hand]
AIS what would you]!] add?

*AIS: ehm a husband is a man who # has a wife
and he is the husband of+ the wife and they are married.

*T-G: [%laughs] yes, but now you explained husband by husband]!], you know?
and husband is the word we are going to explain,
but there's a word on the same page which might help, you know?
[%ANE volunteers].

*T-G: ANE.
*ANE: when the woman ## who got married, then the man is a husband.
*T-G: that's it.

okay,
right.
and ## there's one]!] word on the next page,
at the bottom of the next]!] page, twentyfive ## twentyfive,
eh can you read that as well NAV please?

*NAV: [%reads] strange+ was?
%eng: strange+ what? [%laughter]
*T-G: strange,

okay.
so, eh we turn over the page, that is you]!] look at page twentysix now,
because there are three more words, and+ and we ask TOM to read those three words.

*TOM: [%reads] to mix, at least, tear.
*T-G: yes.

and now I # would like to ask somebody to define]!] the word ["] tear, in English,
what could you say to that?
[%some discussion commences, in whispers, a pupil explains the word to his classmate],
AIS.

*AIS: a tear is # when you cry and it came+/.
*T-G: and it comes.

*AIS: comes out of your eyes.
*T-G: hmhm, and what does it consist of mostly]!]?
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*AIS: when you are unhappy.
*T-G: ehm what does it consist of, worauf besteht es?

what does a tear consist of?

mainlyf!]?
*M-P: salt?
*AIS: it consist of salt and water.

*T-G: he+she+it?
it+...

*AIS: it consists[!]+...
*T-G: yeah+...
*AIS: of salt and xxx.

*T-G: salt and?
*AIS: water.

*T-G: yes, that's right.
okay, that's what a tear is.
[%there is some whispering in the background].
and it comes out of your eye when you are crying.
or when you're laughing, for that matter.
so, these are the words you might need.
should there be any more you could ask, but eh I think we are now ready[!] to read the text,
who'd like to start?
[%two hands go up].
eh JEN volunteers, could you start please?

*JEN: [%reads] you know, it wasn't easy for us when we came to England,
said Rose's mother while she was giving Pam a cup of tea.
it's a long time ago now, of course, but sometimes we still wonder if we xxx.
what made you come here in the first placef?] asked Pam.
well we came here for work, really.
when we got married [*] , my husband tried to find a job in Jamaica.

%err: married /m&rlEd/ = married /m&rid/ ;

but he had n+ had no luck,
then we hear+ heard [*] that big comp+...

*LLL: companies.
*JEN: [%reads] companies in England were looking for xxx people to work for them.

so we waited until we had enough money and then the two of us made the trip to England.
*T-G: thank you.

did you realise any slight[!] mistakes?
[%some pupils make a few guesses, low key],
in her reading, I mean.

*LLL: ah.
*T-G: there's noth+ there was nothing[!] dramatic

but eh if you heard something maybe you c+ we could tell her.
yes?

*M-P: ehm ["] married?
*T-G: no, where there any mistakes in # in the pronunciation?
*SAB: ["] heard?
*T-G: ja.

can you say it again?
*SAB: heard!

[%short laughter]
*T-G: give the line[!] eh SAB, she will find it more easily.
*SAB: eh at## eight.
*T-G: line eight,

yes.
you sou+ you should have said heard [%/h3d/].
yeah?
and there is that word at the end of line # six where there is that asterisk behind it.
can you say that again, JEN yourself?
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*JEN: ehmm ["] married?
*T-G: ja, that was perfect.

["] married, ["] married.
["] married is the way to pronounce it.
okay.
ja, otherwise your pronunciation is quite # good[!] JEN, and the intonation as well,
and we could have somebody else to carry on.
who'd like to?

[%a pupil has his hand up].
IEN.

*IEN: [%reads] did your husband find a job?
yes, he was lucky,
he got a job on the b+...

*T-G: buses.
*IEN: [%reads] buses, and after that few years we bought this house,

and then of course, Rose arrived, our first baby,
so have you ever # visited # Jamaica # Rose,
no I haven't said Rose, I've seen picture of+ pictures of it.
of course, but it all looks very strange, not at all like w+...

*T-G: Wolverhampton.
*IEN: Wolverhampton.

[%reads] sometime+ sometimes it makes me sad.
I would love to see my grandparents, for example,
but they haven't not+ haven't got enough mone+ money # to come here.
perhaps one]!] day I will be able # to visit them.
but when people tell me I should go back to Jamaica I just want to say, #
what do you mean]?], England's my home.

*T-G: yes+...
*IEN: xxx.

*T-G: no, thank you+...
did anybody+ does anybody want to # say something to # his]!] reading?
AIS?

*AIS: ehm perhaps ]"] zat xxx ["] sad.
*T-G: ["] sad.

well, I didn't # hear a mistake there but+/.
*AIS: ne, ich meine ["] that und er hat ["] zat gesagt.
%eng: no, I mean ["] that and he said ["] zat.
*T-G: aha.

so it may+ it may have been a bit unclear]!].
*AIS: ja.
*T-G: that]!], uh?

yes, and eh well, I didn't realise very many mistakes,
but the intonation]!], you see, the melody]!] of your sentence
could have been a bit more fluent]!] and eh may+ maybe ehm, +...
could you]!] read it again?
[%reads] and did your husband find a job?

*F-P: [%reads] and did your husband find a job?
yes, he was lucky, he got a job on the buses and after a few years we bought this house,
and then of course Rose arrived, our first]!] baby,
so have you ever visited Jamaica Rose?
no, I haven't, I've seen pictures of it.
of course, but it all]!] looks very strange, not at all]!] like Wolverhampton.
sometimes it makes me sad.
I would love]!] to see my grandparents, xxx,
but they haven't got enough money to come here.
perhaps one day I will be able to visit them.
but when people tell me I should go back home to Jamaica I just want to say,
what do you mean]?], England's]!] my home.
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*T-G: yes, okay, thank you.
we # go on reading,
so are there any more # volunteers?
no?

[%a couple of hands are raised, one of the boys, TAR, looks at T-G and smiles],
okay, TAR.
[%everyone is silent],

*TAR: [%reads] oh dear, said Pam, it must be terrible for you at school sometimes,
especially when people are as silly as I was.
[%reads] veil [*] , let's forget about all # that Pam, have a cake?

%err: well /vEl / = well AvEl/ ;

[%reads] have a cake.
and so for the first time # in her+ her life # Pam had # tea with a Jamaican family,
and perhaps for the first # time, she began to understand Rose's pro+ problems,
she xxx that she could be a good friend to Rose,
and she was happy because To+ Tony and Derek # were good friends too.
when she got home # she told her parents about Rose,
mum, I'd like to bring Rose here,
she'd like to meet you and dad.
she's really nice, you know.
I think you'll like her.
her fa+/.

*T-G: yes, thank you TAR.
would you like to comment on his[!] reading?
[%laughs] AIS again.

*AIS: ehm, ["] perhaps, xxx.
*T-G: uhuh. ["] perhaps, yeah,

you just say the # the correct word, you see?
you tell him. ["] you should have said ["] +...
what should he have said?

["] you should have said+...
*AIS: perhaps[!].
*T-G: yes [%laughs].

okay, and ZIR, what did you[!] want to say?
*ZIR: [%unintelligible].
*T-G: yes, that+ maybe this was+ was+...
*LLL: [^unintelligible].
*T-G: ja+...

maybe some[!] of the words were not # clearly[!] pronounced,
okay.
[%some commenting on the pronunciation of words with [r] continues].

*F-P: das ist anders xxx.

%eng: that's different
*M-P: xxx auf [r].
*T-G: okay.

but ehm TAR, you have improved, you know?
it's better than the last reading,
ehm, should we read that again as well?
ehm+...
well I wonder ANE whether you could read that again?
and can the others listen?

*ANE: [%reads] oh dear said Pam.
it must be terrible for you at school sometimes,
especially when people are as silly a+ as I was.
well, let's forgetf!] about all that Pam, have a cake.
and so for the first time in her life, Pam had tea # with a Jamaican family,
and perhaps for the first time, she began to understand Rose's problems.
she certainly felt she could be a good friend to Rose,
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and was happ+ happy because Tony and Derek were+ were good friends too.
*T-G: [%chuckles meaningfully].
*LLL: [%laugh],
*T-G: yes, well there are # three more lines.
*ANE: [%reads] when+/.
*T-G: [%overlap] did+...
*ANE: [%reads] when+/.
*T-G: [%overlap] did we stop there?

three more lines.
*F-P: (mach) weiter.
%eng: continue.
*ANE: [%reads] when she got home she told her parents about Rose,

mum, I'd like to bring Rose here,
she'd like to meet you and dad.
she's really[!] n'ce> y°u know. I think you'll like her.
her father+...

*LLL: [%giggle],
*T-G: that+ that's it.

thank you.
then ehm # LAU[!], could you carry on please?

*LAU: [%reads] her father was sitting in his chair in the corner and was reading the newspaper.
just[!] a minute[!] Pam, he said,
I don't ### [%turns page] want any coloured girl in my house,
those coloureds are all[!] the same,

they are loud[!] # and they eat that funny food,
and have hundreds of children who take our houses and jobs.
Rose should go back to Jamaica, we don't want her here,
ehm black and white just[!] don't mix and least+/.

*T-G: at least!
*LAU: [%reads] not in this house.

no dad. you're wrong, said # Pam.
*LLL: shouted.
*LAU: ["] wrong[!] said Pam.
*LLL: shouted!
*LAU: ach, ach so!

!"] shouted Pam.
*T-G: [%overlap] yes, ["] ach so ["] is ["] I see ["], you can say that in English too, you know?

[%T-G and one or two pupils chuckle],
*LAU: yes, [%reads] shouted Pam.

people like ## you don't want+...
was?

%eng: what?
*M-P: nee.

%eng: no.
*LAU: ja, ehm [%reads] don't want to mix.

that's!!] what's wrong.
and it's not Rose, it's not me, it's not Jamaica, it's you[!] dad,
and Pam ran out # of the house in tears.

*T-G: yes.
[%short pause, whispering in the background].

*T-G: allright, well I've got a few ## questions before,
then I want you to do something in writing, but+ ss!!] ##
of course, we are also interested in why[!] Rose's parents!!] came to England,
what could ## give us an answer?
why did Rose's parents ## come to England?

*T-G: ANE?
*ANE: they came to England because+...

[%T-G gestures to her to speak up].
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*T-G: for the # people in the back, you know?
*ANE: they came to England because ## Rose's father was+ found a job there.
*T-G: yes, and do you remember what kind of job it was?

that her father found?
*CHR: was heist ["] bus?
*T-G: ["] bus is ## maybe you use[!] a bus every morning[!] when you come to school.
*M-P: [%overlap] Bus!

[%T-G stretches out his arm in the direction of a pupil to calm him down],
*T-G: and buses is+...

what form is ["] buses, of the word ["] bus?
*LLL: xxx.

*T-G: in English? [%chuckles]
*LLL: plural.
*T-G: plural, yes, it's the plural form, no?

okay, so ## what was # Rose's father's job IBR?
*IBR: he got the job on the buses.
*T-G: who?
*IBR: eh father Rose+..
*T-G: Rose's +...

*IBR: ach so[!], Pam's father, nee.
*LLL: Rose's.
*IBR: Rose's father # eh got a job on the buses.
*T-G: yes, so he worked with London Public Transport.

right, ehm ### and eh ### what is said about Rose's ehm home?
which is really her home?
where does she really[!] belong?
wo gehurt sie eigentlich hin?
where does she really belong[!]?
VIO.

*VIO: ehm she really belong to Eng+/.
*T-G: he, she, it?
*VIO: belong+ she really belongs to England.
*T-G: right, and can you explain why she feels English more[!] than Jamaican?

[%T-G stretches out his arm to nominate a volunteer]
*M-P: she feels English more than Jamaican because shes was born in ## England!
*T-G: that's]!] it!

okay, that's a good reason, # to feel at home in England.
and eh # there's that+ that question why Pamela # wanted to bring Rose home, to tea.
do you know the reason?
[%the pupils begin to converse with each other,
a couple of boys at a back desk joke about].

*T-G: why did Pamela want to bring Rose home to tea?
who could answer that question?
[%chatter increases],

*T-G: ssss+...

AIS?
*AIS: ehm because ## Rose want+..

*T-G: [%overlap] ted+..
*AIS: that Pam (to) meet her parents.
*T-G: yes, or?

without ["] that.
Rose+...

*AIS: Rose ehm+...
*T-G: wanted Pam to?
*AIS: met.

*T-G: or it's the other way round I suppose huh?
maybe ## we should have somebody else to try to answer the same]!] question?
JEN?
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*JEN: Rose wanted to see Pamela's parents.
*T-G: yes, that's what # we could say, or the way you[!] started it, you know?

[%T-G looks at AIS],
ehm Pamela wanted[!] Rose to meet, or to see Rose's parents,
okay?
do you think you could repeat that?
["] Pamela wanted?
[%chatter increases]
just a moment+...
[%T-G stretches his arm out in a calming gesture],
we are waiting for those two gentlemen over there+...
[%whispers] sss.
AIS.

*AIS: Pamela wanted Rose+...
*T-G: to meet+...

*AIS: to meet ## her parents.
*T-G: that's it.

well done.

okay. [%pause (0.5 sec)],
right, ehm ## at the end[!],
we hear something about mister[!] Hutchinson's ideasf!], thoughts!!] ##
about black people, and people coming from foreign countries, you know,
and that is what I would like you to look now+ to look at now.
erh # could you # take out your exercise books and write down
what mister Hutchinson thinks about black people
or people coming from foreign countries.
[%there is a slight turmoil as pupils reach for their exercise books],
and # we found a word[!], we found a word #
that you can use for special views that some people hold about blacks and foreigners,
what is the word that we could write as a title at the top of what you are going to find out.
what is the word[!] that we could write ## at the top?
[%three pupils raise their hands].
OLI?

*OLI: discrimination.
*T-G: ja, that is one possibility, but if you think of the different ideas,

maybe another word would be # more fitting,
there would be a better word than ["] discrimination.
DAN?

*DAN: prejudice?
*T-G: and # the plural form?
*DAN: prejudices.
*T-G: yes, could you write that as a title,

and then you just start (with) ## ["] mister Hutchinson thinks that ["].
*F-P: konnen wir nicht schreiben xxx von selbst aus?

%eng: can't we write it xxx on our own?
*T-G: if you want to do it that way, you are free to do so.

okay?
[%pupils get to work on the task].

*T-G: it's at the end of chapter nine, look[!] into the text
and find out of about the prejudices of mister Hutchinson and write them down.

*IBR: herr xxx.

%eng: mister xxx.
*T-G: you've got five minutes time, IBR I'm coming.

[%T-G walks to IBR's desk at the back of the class.
IBR points to an empty space on his photocopied sheet]

*IBR: kan ich einfach hier screiben?

%eng: can I write here?
einfach hier schreiben?
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%eng: just write here?
*T-G: ja, if there's room enough.

have you not got another # piece of paper?
*IBR: ja.
*T-G: then do it on a new piece of paper.

[%T-G moves a desk in the middle of the classroom
and points to a section in the text where they can find mister Hutchinson's name].

*T-G: it's in the question+/.
*M-P: achso!
*T-G: the name is in the # question.
*M-P: ach so.

*T-G: it's down there,
hutchinson.

[%the pupils are doing the task individually but they turn to each other for help,
some are spelling the name out, some are saying it aloud, others are reading the text aloud
to themselves. T-G moves around the class from one desk to another, bending over
and answering pupils' questions, a couple of boys ask about the tense they should use],

*M-P: allesf!] in vergangenheit?
%eng: everything in the past?

dan muss aber alles in vergangenheit stehen oder nicht?
%eng: then everything must be (written) in the past, or not?
*T-G: yes, take the past tense, the one that is used, you see?

ja, take the tense that is used in the question.
xxx you have to be # consistent, if you startedf!] in the present you can keep on ## in it.

*IBR: [%to classmate] xxx mister Hutchinson thinks that+...
*OLI: mister Hutchinson said[!] that # s+ a+ i+ d+.

[%T-G moves to the front and lets the class get on with their work, one of the girls has had
her hand up for a while but since T-G has not seen her, she calls to him].

*F-P: herrT-G!
*T-G: yes, coming!
*F-P: xxx.

*T-G: can you ask that question again?
*F-P: ["] funny food?
*T-G: ["] funny is ehm ## strange # food xxx.

komisch.
some xxx people eat garlic[!] I suppose, Knoblauch.
the people in the West Indies have different food from ours.
and that's # what # her father resents, see, he doesn't like foreign food.
he likes fish and chips.
[%T-G walks slowly about and then sits at his desk, while the class is working,
snippets of conversation reveal that some pupils are discussing the characterisation
["] coloured people ["]. one pupil asks to leave the class and is given permission].

*T-G: so, one minute to go!
[%time on task 0.45 sec],
have you finished?

*M-P: ja.
ein Satz.

%eng: one sentence.
*T-G: there's more, ## there's more (than one) Satz.

[%T-G gets up and goes over to one of the boys' desks].
*T-G: everything allright?
*IBR: ja.

[%time on task 0.68 sec].
*T-G: [%in a sing-song voice] okay!

stop writing everyone!
I'd like to have some of your answers!
ZIR could you start, to read out # the prejudices you[!] found?
ssss.
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*ZIR: mister Hutchinson said that all blacks are loud, eat funny food,
have hundreds of children xxx+/.

*T-G: have?
*ZIR: hundreds+...
*T-G: hundreds, yes!
*ZIR: of children, take their houses and jobs, and sh+ and should go back to Jamaica.
*T-G: and eh OLI, what did you[!] write?
*OLI: mister Hutchinson said the coloured people ate funny food,

and had hundreds of children who took their jobs and houses
and he also said that black and white did not mix.

*T-G: hmhm!
and JEN?

*JEN: Pamela's father thinks that +/.
*T-G: just[!] a moment, slowly, and clearly and can the others stop talk+

because I can't hear what she says otherwise?
JEN?

*JEN: Pamela's father thinks that blacks are don't mix with whites+/.
*T-G: blacks?
*JEN: blacks are+/.
*T-G: don't[!].

leave out the ["] are.

[%T-G walks swiftly towards the girls' desks and signals for quiet
by putting his finger to his lips],

*JEN: they eat funny food, they are loud, they (have) hundreds of children who take their jobs
and houses, and that coloureds are all the same.

*T-G: hmhm.
and eh TOM, could you read out what you[!] wrote down?

TOM: mister hutchison said that+/.
*T-G: hutchinson.
TOM: hutchis+...
*T-G: hutchin[!] son!
TOM: hutchis+nsnen.

[%laughter]
*T-G: hutchinson! [%laughs]

okay, listen[!] nevertheless!
just a moment!
it's got too noisy now, TOM # I'm afraid+...
leave him alone.
TOM+..

TOM: said that coloureds+ all coloureds [*] +/.
%err: coloureds /kAlAr6ds/ = coloured /kA16d/;
*T-G: coloured!
TOM: coloured people were loud and # they ate funny food

and they had hundreds of children who took their homes and jobs.
*T-G: hmhm+..

and the last one, maybe ehm ZIR.
ZIR you could+ you have read it already have you?

*ZIR: ich hab das schon gelesen.
%eng: I've already read it.
T-G: yes, PIA!
*PIA: ich hab' das selbe wie ZIR.

%eng: I have the same like ZIR.
*T-G: so, there was some co-operation, ehm

this was quite allowed, that was not forbidden, you could co-operate,
ehm ## then one last ## contribution, I'd like to ## hear,
ehm, CHR, what did you write?

*CHR: mister hutchinson said that all coloured people are all the same,
that they were loud and ate that funny food,
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and they had hundreds of children who took their houses
and jobs, that Rose had to go to Jamaica, that he didn't want here+ eh+ her here.

*T-G: yes!
*CHR: black and white just+ didn't mix, at least not+ in his house.
*T-G: aha[!].

okay, thank you!
we sh+ we shall go on talking about prejudices,
we couldn't finish the text today because there was one page missing,
and eh we'll have to have a final lesson on the whole story
where we will also deal with discrimination and prejudices.
[%pupils start putting their things away].
okay?
so, have a nice holiday, and relax!
forget about school!
SAB thank you for fetching the chalk, but I didn't need it any longer in the end.
[%chatting, and whistling],
xxx interviews now.

ZIR, wait a minute!
[%T-G comes up to RES and confirms the names of the first two pupils
who will be interviewed].

@End
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"Youknow,Pain,itwasn'teasyforuswhenwecametoEng¬ land,'saidRose'smotherwhileshewasgivingPamacupof tea."It'salongtimeagonow,ofcoursebutsometimeswestill wonder*'ifwe'lleverfeelathomehere."
5"Whatmadeyoucomehereinthefirstplace'?" askedPam. "Well,wecamehereforwork,really.Whenwegotmarried"

myhusband"triedtofindajobinJamaica,buthehadnoluck. ThenweheardthatbigcompaniesinEnglandwerelookingfor extrapeopletoworkforthemSowewaileduntilwehad
towonder(w,\ndr)|sichfragen inthefirstplacedenn.iibcrhaupl tonetmarried[ma'rrd]hciraten husband|'h«band|Ehemann

enoughmoney,andthenthetwooflismadethetriptoEng¬ land" "Anddidyourhusbandfindajob?" "Yes-hewasluckyHegotajob011thebuses,andaftera
5fewyearsweboughtthishouse.Andthen,ofcourse.Rose arrived,ourfirstbaby!" "SohaveyouevervisitedJamaica.Rose?"

'No,Ihaven't."saidRose.'I'veseenpicturesofit,ofcourse,
butitalllooksverystrange" -notatalllikeWolverhampton!

toSometimesitmakesmesad:Iwouldloveloseemygrand¬ parents,forexample,buttheyhaven'tgotenoughmoneyio comehere.Perhapsoneday1willbeabletovisitthein.But whenpeopletellme1shouldgobackhometoJamaica.Ijust wanttosay:Whatdoyoumean?England'smyhome!"
is"Ohdear,"saidPam;"itmustbeterribleforyouatschool sometimes,especiallywhenpeopleareassillyas1was!" "Well,let'sforgetaboutallthai.Pam:haveacake," Andsoforthefirsttimeinherlife.Panthadleawitha Jamaicanfamily,andperhapsforthefirsttimeshebeganlo

20understandRose'sproblems.Shecertainlyfeltshecouldbea goodfriendtoRose,andwashappybecauseTonyandDerek weregoodfriends,too. Whenshegothome,shetoldherparentsaboutRose. "Mum.I'dliketobringRosehere.She'dliketomeetyouand
2tDad.She'sreallynice,youknow.Ithinkyou'lllikeher" Herfatherwassittinginhischairinthecornerandwas readingthenewspaper."Justaminute.Pam,"hesaid."Idon't strange[slrcmdy]settsain

24
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wantanycolouredgirlinmyhouse.Thoseeolouredsareallthe same:they'reloudandtheyeatthatfunnyfoodandtheyhave hundredsofchildrenwholakeourhousesandjobs.Rose shouldgobacktoJamaica.Wedon'twantherhere!Blackand
5whitejustdon'tmix",atleast"notinthishouse!" "No,Dad,you'rewrong!"shoutedPam."Peoplelikeyou don'twanttomix.That'swhat'swrong!It'snotRose,it'snot me,it'snotJamaica,it'syou,Dad!"andPamranoutofthe houseintears'. Questions

1.WhydidRose'sparentscometoEngland? 2.WheredoesRose'sfatherwork?
^3.WhyisRosesometimessadwhenshethinksofJamaica?

N>4WhydidPamelawanttobringRosehometotea? 5.MrHutchinsonsays:'Blackandwhitedon'tmix.'Ishe right?
■>

tomixmischen,hier:zusammenpassen atleast[li:st|wenigstens tear(tio)Triine 26

10
WhilePamwasrunningoutofthehouseintears,Rosewas veryexcited.Shewasreadingtheeveningnewspaperathome whensuddenlyshesawanadvertisement: PRICE'S MODERN DEPARTMENTSTORE* needsshop-assistantsinitsladies'clothes department RingMrBridges,Tel:1272122. YoucouldstartworkwithusinDecember

orevennextJulyilyouarestillatschool.
"That'sgreat!"saidRosetohermother."That'sthejobfor

me!I'vealwayswantedtosellclothesinabigshop.1canstart whenIleaveschoolinJuly" "That'sgood.Look,tomorrowisSaturday,soifyouringMr Bridgesinthemorningyoucouldperhapsgoforaninterview tomorrow." departmentstoreKoufhaus
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Appendix Q8 / Lesson H

@Begin
©Participants: T-H Teacher. M-P unidentified Male Pupil, F-P unidentified Female Pupil,

MEL Pupil, MAG Pupil, MIC Pupil, LUT Pupil, LEV Pupil, LIN Pupil, SEB Pupil,
STE Pupil, AIT Pupil, ALE Pupil, INA Pupil, SAN Pupil, ANI Pupil, TIN Pupil,
SYL Pupil, OMU Pupil, PAM Pupil, FEM Female_voice, LLL Pupils,
RES Researcher;

@Location: School #4, Berlin
©Situation; English Lesson 2
@Date: 08-MAR-1995
@Time Duration: 9:55-10:40

@Warning: this transcription has been double-checked.
@Comment: in this classroom the teacher's desk is just a pupil desk placed in the middle,

right against one of the pupils' desks, facing the opposite direction,
there is a large folding greenboard, the back wall is covered with pupils' projects,
the projects have to do with the English lesson, specifically themes from American
History, one of the main sections in the textbook.
in the first four minutes T-H collects back a test the class had written, which had
been corrected and given to them to see.

*T-H: so, would you please[!] sit down.
so, a bit of organisation at the beginning of this lesson,
so, I would like to have back the last classroom tests.

[%pupils move about, chat and joke with each other (1.11 sec). T-H is standing at the front].
*M-P: xxx.

*T-H: that's allright.
give it to me tomorrow, that's allright too.
[%various pupils reach into their bags and take out their papers
which they bring up to the teacher, snippets of various conversations can be heard,
relating to classroom chores and to Parents Evening],

*F-P: LEV, LEV!
*M-P: ei!

hast du?

%eng: have you?
*F-P: ei, LEV, ist Kreide da?
%eng: hey LEV is there chalk there?
*LEV: ja xxx steht noch da oben drauf.
%eng: yes, there is xxx still some up there.
*M-P: KAR!
*M-P: ja ich suche ja schon.
%eng: I'm searching already.
*M-P: ach, ja.
%eng: oh yes.
*M-P: na klar, deine Eltern kommen da.
%eng: sure your parents are coming there.
*F-P: ich bring mein Vater!
%eng: I'm bringing my father!
*M-P: xxx als ob du mein Vater waerst.

%eng: xxx as if you were my father.
[%T-H addresses a particular pupil on a private matter].

*T-H: STE, try to xxx your mother to ring this afternoon.
okay?

*STE: xxx.

*T-H: okay, is it very important?
something very important,
and I've got to try.
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(it's) a bit later then, I think I'll be home at eight,
so that's allright for you isn't it?
so ### hm?

*F-P: xxx.

*T-H: right.
so, ehm yesterday ## we talked about American History.
[%the class qietens down].
and we talked about the changes between the years sixteen hundred and fifty,
and seventeen hundred and fifty.
how did life in America change?
at that time.

[%silence].
try to remember the maps[!] that we looked at
and the things that we already mentioned yesterday,
start please, MEL.
[%MEL smiles, then looks down with a slightly embarrassed expression on her face,
she says nothing],

*T-H: we could also do it like that,
tell me what the country looked like in sixteen fifty.
[%(silence 0.22 sec)].

*T-H: allright, so let's start a bit easier then.
ehm, when did the first people come to America,
when did the first people leave Great Britain in order to start a new life in America.

*M-P: [%whispers] zwanzig!
%eng: twenty!
*MEL: ehm ## sixteen+...
*T-H: MAG?
*MAG: sixteen twenty.
*T-H: allright, can you tell me a bit about this time?

how did they get # to America?
*MAG: they came on the Mayflower, because in their ## nature country?
*T-H: their mother[!] country.
*MAG: their mother country, they couldn't practice their own religion.
*T-H: good.

allright.
can you teil us a bit about the contract that they signed, LIN?

*LIN: okay, before they landed in Plymouth, New Plymouth, they made a contract,
the Mayflower Compact.
ehm it was the beginning of American democracy # and it means
that everybody could choose what he want for a leader oder # some # things.

*T-H: ehm how do you call these leaders that were chosen by the (people)?
[%two boys sitting together laugh out loud],
ehm they are the representatives.
[%T-H writes the word on the board].
okay, so people could choose as their leaders people who think+
who can ehm represent your ideas best, they are your representative,
so, okay.
ehm well, then people started a new life in America and, what did the country first look like?
did all[!] people live in one place?
[%pause]
AIT?

*AIT: eh ### I don't know, they don't.
in ssseventeen sixty three ## they connected each other.

*T-H: okay, what do you mean by that?
*AIT: ah keine Ahnung.
%eng: no idea.

[%laughter].
*T-H: MIC?
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*MIC: in sixteen fifty the British colonies were ### isolated.
*T-H: isolated.
*MIC: from each other.
*T-H: how many were there at that time?
*MIC: thirteen.
*T-H: they were a bit less+ okay, they were ten[!] at the beginning and a hundred years later,

thirteen colonies,

okay.
and ehm, what else can you tell me about that time?
of sixteen fifty.
what did the map[!] look like at that[!] time?
there are ten colonies isolated from each other,
were there only British parts # in America in sixteen fifty?
[%one pupil volunteers and T-H points at him to give him a turn]

*M-P: there were Spanish and Franc [*] parts too but settled was only the British part.
%err: Franc = French.
*T-H: very good.

okay, can you tell me why the French decided to build forts?
[%silence],

*T-H: ALE?
*ALE: ehm verhindern war ## pretend oder so?
*T-H: hm?
*ALE: verhindern es war+...

*T-H: to defend, verteidigen.
*ALE: ne, ich meine jetzt verhindern.
%eng: no, I mean to hinder.
*T-H: to prevent.
*ALE: to preven+ they were for to prevent that # British settlers crossed the Appalachians.
*T-H: Appalashians [%corrects pronunciation].
*ALE: Appalachians.
*T-H: that's right.

were the British and the French friends at that time?
*T-H: LIN.
*LIN: okay, they were at war in Europe and # in America too.
*T-H: and ehm who won the war in the end?
*LIN: the British.
*T-H: can you explain why?
*LIN: ehm # because they were stronger.
*T-H: did they have any other advantage?

MIC.
*MIC: they ## was heist besitzen?
*T-H: they had.

or they owned.
*MIC: they had all the harbours.
*T-H: a bit louder please,

they had?
*MIC: they had the harbours ## on the Eastern side of America.
*T-H: every ship that landed at the Eastern coast of America had to enter a British harbour.

and could be defeated immediately, so it was hard[!] for all the others to fight the British,
allright.
now]!], let's turn to our time, to our modern times,
what do you think do we have today,
which people in the seventeenth and eighteenth century didn't have?
what makes up modern time today?
MIC?

*MIC: TV.
*T-H: okay, something else.

LUT?
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*LUT: cars?
*M-P: radios.
*M-P: better ships and cars.
*T-H: right, hmra.

how do you spend your spare time today
and how do you think that people spent their spare time in the past?
or in their free[!] time, that's another word.
INA.

*INA: Ich hab die frage xxx nicht verstanden.
%eng: I didn't understand the question.
*T-H: ja, ehm how did people spend their free time in the past

and how do we spend our free time today.
*INA: I think in the past they were ## they were working too+...
*T-H: they always had to work.
*INA: yes.

ehm now we ## we are listening to music or reading or something like that.
*T-H: right,

okay.
so, today we have much more time to spend,
so we work less than people worked in earlier times and so we can decide what to do.
now I'm going to give you some words[!l ehm which have to do with modern times,
and I would like you to combine this words+ these words and write a short story,
okay?
have you+ I think you will understand immediately.
[%background chatter].
so get out your exercise books, copy the words first and then start writing
a short story by using the words on the blackboard.
[%T-H starts writing the following on the board:
barkeeper - bartender
a couple - William
Datsun /or Buik - car wash

phone company - good
ugly - shiny - at noon
to hose (spritzen mit dem Schlauch)
to have fun - to scrub
the pupils take their exercise books out and start copying the words down,
discussing what they see as they go along, there is light chatter in the background].

*T-H: so, the first is+ you can use the word either ["] barkeeper or ["] bartender,
somebody who works at a bar[!] and serves you a drink,
then use the word ["] a couple, ein Paar, ein Paarchen, Mann und Frau.
then the name ["] William.
["] Datsun, that's a special kind of car, or eh a ["] Buik,
that's another kind of car, an American one.

then ["] car wash, ["] phone comp+ ["] car wash, Autowaschanlage.
["] phone company+...

*M-P: Telekom.

[%laughter].
*T-H: good!

["] ugly, haesslich, shiny ## ["] glaenzend.
["] at noon ["], that's a time of day.
["] to hose ["], spritzen also mit einem Schlauch.
["] to have fun ["], ["] to scrub ["] heist Schrubben.
[%pupils start to talk and giggle],
so ### try to use all[!] the words here, write a ## little story.

*F-P: [%sneezes].
*M-P: Gesundheid.

%eng: bless you.
[%the pupils get down to work, talking in whispers].
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*RES: [%sneezes].
*M-P: Gesundheid.

%eng: bless you.
*RES: danke.

%eng: thank you.

[%pupils concentrate on the words (0.35 sec)].
*M-P: mussen wir alle nach der Reie xxx+...

%eng: must we use all of them in the order xxx.
*T-H: no, you can # choose the order of the words.

[%pupils whisper to each other (1.06 sec) while T-H stands in front of her desk
and looks down at her papers].

*T-H: if you have got any questions put up your # hand, please, I will # help you.
[%pupils discuss the words, joking about them, occasionally pronouncing them aloud.
T-H walks along the isles, looking down at various pupils' exercise books].

*F-P: at noon?
*T-H: xxx Mittag.
*F-P: mit der Auto?
*T-H: xxx.

*M-P: shiny!
*M-P: glanzend!

[%M-P reaches for his dictionary].
*F-P: how do I write xxx?
*T-H: xxx.

*F-P: die Autowaschanlage ist auch car wash+...
*T-H: [%nods].
*F-P: Datsun xxx?
*T-H: [%looking at the board] or.

[%one pupil gets up and goes to the bin where she sharpens her pencil.
T-H looks in her direction and then to a couple of pupils who smile at her.
one of the boys raises his hand and T-H walks over to him.
the pupil who was standing at the bin is now standing in front of another desk,
talking to two of her classmates. T-H approaches her, points to her seat and asks her
to go on with her story, the pupil returns to her desk and T-H continues making rounds
while pupils get on with writing their stories together].

*F-P: xxx ziemlich haesslich!

%eng: quite ugly.
*F-P: jagenau!
%eng: yes, exactly.
*M-P: before they zur Party gehen+...
*M-P: xxx shiny.
*M-P: stimmt, das Auto xxx.

glanzendes Auto!
[%time on task approximately 15 minutes].

*T-H: ehm could you please just stop for a moment,
and let's see what your beginnings[!] are like.
MAG, could you please read out your first sentences?

*MAG: also jetst die erste Saetse.
%eng: so now the first sentences.
*T-H: yes, please.
*MAG: hallo, I'm William.

in my free time I like to be barkeeper in the company of my fa+
of my father, but also I have another hobby, my car, it's a Datsun.
in my free time+ wie kann man if I doesn't go to the xxx,
often I drive around our work and look at many sweet girls,
my favourite girl is xxx.
her father works at a phone company.
last Friday+ wie kann man+ ["] I was a good xxx oder so ["]?

*T-H: typist.
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*MAG: xxx I wanted to go to the pool with her.
while I was driving+...

*T-H: okay, so you've already got a lot!
SAN, what have you written so far?

*SAN: one d+ one day the Bennets were invited to the party of mister+ mister Bennet's party.
mister Bennet worked at the phone company and his father was the boss.

*T-H: AIT?
*AIT: okay, eh William is an big, ugly person.

sometimes he works at a bar as a barkeeper or in an phone company,
of course he had another job at the car wash.
in the car wash he had so[!] much fun because he hosed+ hosed people,
in the weekends when the weather was shiny he had to scrub as hard as he could.

*T-H: [%laughs] well, that was curious and funny.
okay, LIN what about you?

*LIN: okay, William was a bartender.
that day he had a date with a phone company,
they had phoned him in the early morning to tell him
he should come at noon to have a talk with them
because there were a couple of invoices he hadn't paid,
the only problem was his car.
it was an old Buik and it was ugly
because William hadn't washed it for a few weeks,
so he went to the car wash, but when it was ready
the car wasn't clean at all.

*T-H: nice story.
SEB?

*SEB: the young man has xxx his shop as a barkeeper and was driving with his Datsunda
in a car wash.

*T-H: Datsun.
*SEB: Datsun.
*T-H: Dat+sin.
*SEB: Datsun?
*T-H: Dat+sin.
*SEB: Dat+sin.
*T-H: allright.
*SEB: as he came out of the car wash he began to eat a William's apple.
*T-H: [%short laugh] okay right, ANI, read out yours please.
*ANI: at noon William the barkeeper +/.
*T-H: oh please speak a bit louder, it's hard to understand you.
*ANI: at noon William the barkeeper was in the car wash,

then he saw a couple xxx.
it seemed that they had fun scrubbing the car.
xxx know the man.

he worked in a phone company.
he went to the couple and asked if he could help them to do the xxx.

*T-H: okay, now just finish,
maybe you got another idea by listening to your classmates,
it's another ## two minutes or three.

[%T-H resumes walking around the classroom, prompting and helping individuals
with their language, one pupil gets up and moves across to the middle row where
she gets a dictionary and talks with her classmate about some vocabulary items,
three pupils are using a dictionary, only a few snippets of dialogue can be recorded],

*F-P: was heist spaeter?
%eng: how do you say ["] spaeter?
*T-H: later, later or afterwards.
*M-P: [%to classmate] was ist vergangenheit?
%eng: what is ["]vergangenheit?
*M-P: [%to T-H] was heist ["] erst, er war erst?
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*T-H: he was just.
*M-P: it was just noon, oder wie?
*T-H: [%nods] ein Paar.
%eng: a pair.
*F-P: also ein+ ein Paerchen.

%eng: so, a young couple.
[%time on task 3.40 sec].

*T-H: just finish your sentence now, if you are not ready, it doesn't matter,
most of you have used most of the words as far as I could see.
and let's just+just listen to two others, to two further stories,
the one by MIC, would you please start, read out your story,
and INA+...

*INA: was ist mit mir?

%eng: what about me?
[%T-H extends both hands in a calming gesture].

*T-H: be quiet and try to listen.
MIC.

*T-H: and try to read loud and clear please.
*MIC: one time there was a couple.

they wanted to meet at noon and at that time William jumped in his Buik
and they drove in a bar.
the barkeeper gave them (little) drinks.
suddenly William's father called him # with a private phone call,
he said that the car had been ugly and that he had brought it in the car wash,
he had hou+ hu+...

*T-H: hosed.
*MIC: hosed the car and scrubbed it, so William had to fetch # it from another place.
*T-H: well done, good MIC.

LUT, yours is the last one to read out for today.
*LUT: hmm # one day the Bennnets were at noon invited to the party of mister Bennets' father,

mister Bennet worked at the phone company and his father is the boss of the company,
but before they went to the party they wanted to drive to William's car wash,
when the couple with their Buik got there
the boys at the car # wash began to hose and scrub,
afterwards they scrubbed the car xxx shiny,
they were good in time.

*T-H: all, that was good!
okay, now let's listen to the song and see what Sheryl Crow made of these words.

*LLL: Sheryl Crow!
*LLL: cool!
*F-P: all I wanna do # is have some fun+...
*T-H: the text is different, so, you know, just listen.

[%short laugh].
*M-P: sie ist doch cool!

%eng: but she's cool!
[%a handout with the lyrics is passed to everyone while the pupils chat excitedly
and T-H starts the tape].

*FEM: [%tape] this ain't no disco ## it ain't no country club either.
[%tape] this is L.A.
[%tape] all I wanna do is have a little fun before I die.
[%tape] says the man next to me out of nowhere.
[%tape] apropos of nothing he says his name is William.
[%tape] but I'm sure he's Bill or Billy or Mac or Buddy.
[%tape] and he's plain ugly to me and I wonder
[%tape] if he's ever had a day of fun in his whole life.
[%tape] we are drinking beer at noon on Tuesday in a bar that faces a giant car wash.
[%tape] the good people of the world are washing their cars on their lunch break.
[%tape] hosing and scrubbing as best they can, in skirts and suits.
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[%tape] they drive their shiny Datsuns and Buiks
[%tape] back to the phone company, the record store too.
[%tape] well, they're nothing like Billy and me.
[%tape] cause all I wanna do is have some fun.
[%tape] I've got a feeling, I'm not the only one.
[%tape] all I wanna do is have some fun.
[%tape] I've got a feeling I'm not the only one.
[%tape] all I wanna do is have some fun until the sun comes up
[%tape] over Santa Monica Boulevard.
[%tape] I like a good beer buzz early in the morning.
[%tape] and Billy likes to peel the labels
[%tape] from his bottles of Bud.
[%tape] he shreds them on the bar
[%tape] then he lights every match in an oversized pack.
[%tape] letting each one burn down to his thick fingers
[%tape] before blowing and cursing them out.
[%tape] he's watching the bottles of Bud
[%tape] as they spin on the floor.
[%tape] a happy couple enters the bar.
[%tape] dangerously close to one another.
[%tape] the bartender looks up from his want ads
[%chorus] but all I wanna do is have some fun+...
[%tape] otherwise the bar is ours.
[%tape] and the day and the night and the car wash too.
[%tape] the matches and Buds and the clean and dirty cars,
[%tape] the sun and the moon.
[%tape] [%chorus] but all I wanna do+...
[%the song fades out and some of the girls giggle],

*M-P: weiter!

%eng: more.
*T-H: right, ehm please read out the first stanza, the first five lines, LIN please.
*LIN: [%reads] all I wanna do is have a little fun before I die.

says the man next to me out of nowhere.
apropos[?] ## of nothing he says his name is William
but I'm sure he's Bill or Billy or Mac or Bundy.

*T-H: thanks.
*LIN: Buddy.
*T-H: go on please MEL.
*MEL: [%reads] and he's plain ugly to m+ he's plain ugly to me

and I wonder if he's ever had a day of fun in his whole # life.
we are drinking beer at noon on Tuesday in a bar # that faces a giant car wash.

*T-H: thanks.
TIN please.

*TIN: [%reads] the good people of the world ## are washing their cars on their lunch break.
hu+ ugh[!] (was ist das)?

%eng: what's that?
*T-H: hosing.
TIN: [%reads] hosing and scrubbing as best they can in sk+?
*T-H: in skirts.
TIN: [%reads] skirts and ## shiuts.
*T-H: andsuits[!].
TIN: suits, ach so, suits.
*T-H: INA?
*INA: [%reads] they drive their shiny Datsuns and Buiks[?]

back to the phone company, the record store too.
well they're nothing like Billy and me.

*T-H: and the chorus, ALE please.
*ALE: [%reads] cause all I wanna do is have some fun.
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I've got a feeling, I'm not the only one.
all I wanna do is have some fun.
I've got a feeling I'm not the only one.

*LLL: [%giggle].
*ALE: [%reads] all I wanna do is have some fun.

until the sun comes over+ comes up[!] over Santa Monica Boulevard.
*T-H: thank you.

AIT?
*AIT: I like a good beer butz early in the morning+...

[%reads] and Billy likes to peel the labels from his bottles of Bud.
and ## shreds them on the bar.

*T-H: SYL.
*SYL: [%reads] then he lights-t- lights every match in an oversized pack

letting each one burn down # to his thick fingers before blowing and cursing them out.
and he's watching the bottles of Bud as they spin on the floor.

*T-H: OMU.
*OMU: [%reads] a happy couple enters the bar, dangerously close to one another.

the bartender looks up from his want ads.
*T-H: the bar+the bar[!] tender.
*OMU: the bartender.
*T-H: allright.

and from line thirty five to the end, PAM please.
*PAM: wie ist es ausgesprochen?
%eng: how is it pronounced?
*T-H: otherwise.
*PAM: [%reads] otherwise the bar is ours, and ## the day and the night and the car wash too.

the matches and the Buds and the clean and dirty cars,
the sun and the moon.

*T-H: thank you.
[%PAM addresses T-H].

*PAM: ehm ["] to scrub ["] ist falsch aufgeschrieben.
%eng: ["] to scrub ["] is wrongly written.
*PAM: mit c.

[%T-H looks at the board]
*T-H: ah.

[%T-H writes the letter c boldly in the word ["] scrub].
*T-H: thank you, and it is with c, you are right.

so, which ehm ## which are the words that you don't understand?
[%after a few seconds a pupil raises his hand].
MIC?

*MIC: skirts+...
*T-H: eh could you please tell me the line?
*MIC: viertzehn.
*T-H: fourteen, in English please.
*MIC: ehm ## dreizehn.
*LLL: [%chuckle],
*T-H: thirteen.

["] skirts+...
*MIC: und # und das andere.

%eng: and the other one.
*T-H: and ["] suits.

so ehm ["] skirt is something that girls wear.
*F-P: was denn?
*T-H: #n Rok.

and ["] a suit ["] # is something that usually men wear.
*LLL: Slaughter],
*T-H: Anzug.
%eng: suit.
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Anzug kann aber auch Kostum heisen, eh?
%eng: but ["] suit can also be a costume.

also ein kombination von Jake und Hose oder Jake und Rok.

%eng: so, a combination of a jacket and trousers or jacket and skirt.
*T-H: INA?
*INA: line twenty three, ["] buzz?
*T-H: yes.

so ["] buzz, ehm when you+ when you listen to the sound of bees,
they buzz, zzzzzz, summen.
but it can also have the meaning of many peoplef!] talking, Stimmengewirr.
so I # I think here the meaning is Stimmengewirr.
a beer buzz, also bei Bier trinken halt viele Leute reden hoeren.

%eng: to hear a lot of people talking while drinking beer.
[%T-H turns to RES].
do you say so too or would you understand that differently?

*RES: I think it means to be given a shot]!] of alcohol,
you know, to be given a buzz, to+ to be, you know, high.

*T-H: in your head,
yes.
so ehm # she just says another meaning would be ein bisschen beduselt sein von dem Bier.

%eng: to be a bit tipsy from the beer.
*LLL: Blau [%laughter],
%eng: drunk.
*T-H: ["] buzz has got different meanings.

SEB.
*SEB: line twenty four, ["] labels.
*M-P: was?
*F-P: to peel.
*M-P: was?
*T-H: labels.

when you have # a bottle of beer or a bottle of any drink, there's a label on it.
*M-P: Deckel.

%eng: cap.
*T-H: no, that's just to shut it, that's something else+...
*M-P: Etikette.
*T-H: Etikette, genau.

[%at the back, two girls are engaged in a mock fight with each other,
suddenly one of them shouts out and laughs, they are ignored],
and ["] to peel?

*M-P: [%spont] abmachen.
%eng: to remove.
*T-H: abpellen, abschaelen, abreissen.
%eng: to peel, to strip away.

sometimes ehm women and more and more men, they peel their faces [%laughs].
*M-P: was?

was heisst denn das?

%eng: what?
what is that then?

[%pupils are becoming increasingly restless, an indication that lesson time is almost up].
*T-H: machen also eine Maske die man hinterhier wieder abreissen kann.

%eng: apply a mask which one can peel off afterwards
yes, please.

*F-P: xxx.

*T-H: huh?
*F-P: line nine, ["] giant.
*T-H: ["] giant?

riesiggross, gigantisch.
INA?
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*INA: line twenty seven.

[%by now the class is quite noisy, people are talking and laughing].
*F-P: was?
*T-H: ["] and shreds them ## on the bar.
*INA: nein, line twenty seven, ["] then he lights every match ["] +...
*T-H: to light, anzuenden.

dann zuendet er jedes Streicholz in einer uebergrossen Packung an.
%eng: then he lights every match from an oversized box.
*T-H: that's just what he likes to do.

I think we should ehm go on talking about that song
when we will have returned from our trip.

*M-P: wann machen wir Interview?

%eng: when are we going to do the interview?
*T-H: so, the interview will start during the sports lesson

and at the beginning of the sports lesson I'll tell you who the first two are #
uhm in order to talk with+ to RES.
and then when they return the next two are told xxx.

*LLL: [%loud talk].
@End
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(The colonies]

Do you remember the Pilgrims? Their
settlement later became a part of Massa¬
chusetts. otie of the first British colonies in
North America. Other groups of immigrants

s followed, and founded more colonies along
the coast. This "British'" land stretched all
the way from New England to Georgia, but
for a long time the colonies were small and
isolated from each other.

hi Look at the two maps on the right, and
find out how things changed in the
hundred years from 1650 to 1750.

HISTORY PAGE

"COLONIAL AMERICA

. tTSC

3 VKrwi
y •

j t>» K33 »•* —<»*« o* tffC

The British and the French were at war in
Europe, so they weren't exactly friends in North
America, either. The French built forts, for
example, to stop British settlers from crossing
the Appalachians (see 1750 map). War broke out
in 1754 between the French and the British
colonies. Spain joined in on the side of (he
French. But the British were stronger. In 1763
the war ended.

Compare the map On the left with the ones
above. What differences can you see?

The British reserved the land to the west for the Indians because they hoped lo trade with them
25 This would not be possible if they were always fighting with them. And war is expensive.

The war with the French - in Europe and in America - had already cost the British Government,
a lot of money. Where should all this money come from?
The British Government's answer to that question was: from the colonies. After all, they cost a lot of
money. The British soldiers in America had to be paid for. Why shouldn't the colonists pay their

so share? So the British Government placed new taxes on goods like sugar, tea, newspapers etc.
This gave more power to the customs officers, and allowed the army and the navy to help collect the
taxes and stop the smuggling that was going on.

• Alt this was decided by the British Parliament in London, in which the colonists were not
represented How do you think the colonists felt about this? (Remember the Mayflower

35 Compact!)
• Say what you think this slogan means: "No taxation without representation!"

37
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Appendix Q9 / Lesson I

@Begin
©Participants: T-I Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

DEN Pupil, SAN Pupil, FAN Pupil, BOR Pupil, DAN Pupil, SVE Pupil,
DAV Pupil, ANA Pupil, RIK Pupil, ALA Pupil, NIL Pupil, CHA Pupil, JAN Pupil,
ROB Pupil, IAN Pupil, CLA Pupil, NAD Pupil, ROS Pupil, BRE Pupil, MIR Pupil,
ODU Pupil, LLL Pupils;

@Location: School #5, Berlin
©Situation: English Lesson 2
@Date: 31-MAY-1995
@Time Duration: 08:50-9:25

©Warning: this transcription has not been double-checked.
@Comment: the pupils' desks are set in three rows facing a greenboard.

except for one desk which is placed at a 90 degree angle facing inwards,
the teacher's desk, a large office-type desk, stands more or less in the middle
at the front of the room. The teacher sits on it during most of the lesson,
a row of large windows extends along one side of the classroom,
on the other side, a few samples of pupil's work in German are stuck on the wall
on large sheets of cardboard, the pupils are chatting loudly when we enter the class.
T-I gets the whole class to stand up in order to focus everyone's attention
to the lesson that is just about to begin, she lifts up her arms in a sweeping gesture.

*T-I: okay, let's get up everybody, come on.
[%everyone stands up while the chatting continues. (0.16 sec)],
okay,
morning.

*LLL: [%mumble] morning.
[%veryone sits down again],

*T-I: so your class tests I'll give them back to you probably on ehm+/.
*M-P: today.
*F-P: tomorrow.

*T-I: certainly not]!] tomorrow, I can't do them all in one]!] day, but+/.
*M-P: [%overlap] next week.
*T-I: ehm I think you'll get them Monday xxx is that okay?
*F-P: yes.
*M-P: on Friday xxx!
*T-I: no.

*F-P: Tuesday.
*T-I: on Friday I have two lessons in eh seven c, I don't have ## with you # on Friday.
*F-P: next week.
*T-I: I don't know, what do you]!] have Friday the (second lesson)?

we normally have English but I have English in another class, so I]!] don't know.
*M-P: but we don't know.
*F-P: ausgefallen.
%eng: cancelled.
*T-I: I don't think so, you'll get somebody else.

but eh I know that on Friday we don't have English,
now.

let's first start repeating a little bit what we've done # what we've done already,
ehm # when 1+ when I say eighteen fortynine WAN.
what does it tell you, what happened then?
[%a few pupils raise their hands and click their fingers to get T-I's attention].
sh.
WAN.

[%silence]
nothing at all?
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DEN.
*DEN: the gold rush.
*T-I: sorry?
*DEN: the gold rush.
*T-I: hey, xxx wer hat dich denn dort hingesetzt?
%eng: hey, who put you to sit there?
*F-P: ja wir wollen+ eh nein, nein+...
%eng: yes, we want+ eh no, no.
*T-I: so, setz dich bitte erst mal an deinen normalen Platz.
%eng: so, first of all, please sit in your usual place.
*F-P: doch, wir wollen ihr helfen!
%eng: we do want to help her.
*F-P: wir wollen ihr helfen.

%eng: we want to help her.
*T-I: xxx Problem.

%eng: problem.
*F-P: wir wollen+/.

%eng: we want..
*T-I: ne, aber ich kann sie doch nicht sehen und vor allem ueberhaupt nicht hoeren,
%eng: no, but I can't see her and above all I can't hear her at all,

du sitzt hier vorne wie immer.

%eng: you sit here at the front like always.
*LLL: xxx.

*F-P: wir wollen ihr nur helfen.

%eng: we only want to help her.
*T-I: nun sagt mir mal einer warum sitzt ihr in der letzten Reihe?
%eng: now tell me one of you why are you sitting in the last row?
*LLL: [%unintelligible],
*T-I: ne, die+ die beiden Damen die werden auch sonst in die letzten Reihen gegangen,
%eng: no, the two ladies would sit in the last row anyway,

deshalb habt ihr euch nicht nach hinten zu setzen.

%eng: therefore you do not have to sit at the back.
*LLL: xxx.

*T-I: verdammtnochmal, setzt euch mal alle an euren Platz!
%eng: damn it, everyone sit in their own place!

also, das reicht mir aber jetzt.
%eng: so, now that's enough.

[%the pupils get up to return to their usual seats amidst loud talk].
*F-P: kann ich ein mal hier[?] +/.
%eng: can I once...?
*T-I: ne[!].
%eng: no!
*F-P: ach Mann!

%eng: ach man!
*F-P: Mann eeh!
*F-P: xxx.

*T-I: aber einer nur, nicht drei auf einmal!
%eng: but only one, not three all at once!

so.

setzt euch mal alle auf eure Plaetze bitte.

%eng: everyone sit in their own seats please.
so geht das nicht.

%eng: it can't be done like this.
*M-P: Frau T-I, wir sitzen eigentlich dahinten, duerfen wir hier sitzen?
%eng: miss T-I, we actually sit back there, can we sit here?
*M-P: was ist daran besser ob ich hier sitze oder dahinten?

%eng: what's the difference if I sit here or back there?
*M-P: [%overlap] aber alle[!] sollen auf ihre Plaetze gehen.
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%eng: but everyone should go to their places.
*M-P: ich sage noch sie ist hysterikal.
%eng: I say she's hysterical.
*T-I: gehe wieder auf dein Platz.
%eng: go back to your place.
*M-P: wo?

%eng: where?
*T-I: du weist doch.

%eng: you know.
[%T-I addresses the class]

*T-I: ich habe naemlich, ich will euch sagen warum+... ich habe meine Brille[!] nicht dabei.
%eng: because+ I will tell you why... I don't have my glasses with me.

ich kann euch uberhaupt nicht scharf sehen]!] immer so xx sehen.
%eng: I cannot see you at all sharply xxx.

so.

so, what does+ ANN, in the meantime, do you know what eighteen twentynine means?
*M-P: because of+...
*T-I: HAN.
*HAN: becau+ eh it was the gold rush in xxx.
*T-I: very[!] good.

and what happened from then[!] on?
CHA.

*CHA: eh +...

*T-I: what happened from that[!] # point on?
[%T-I waits (0.8 sec)].
FAN.

*FAN: all the people who were in the east was going to the west.
*T-I: many people went to the west, that's right,

hmhm.

[%background chatter].
and ehm what+ what # you know, it was some time ago when
we had something about what we call the ["] trail of tears ["].
do you remember what that]!] was?
it was all about American history and the American Indian story.
what was the ["] trail of tears ["]?
MIR.

you don't remember?
BOR?

*BOR: ehm ["] the trail of tears ["] ehm the Indians ehm drove to another reservar # eh+/.
*T-I: reservation.
*BOR: reservation+...

and of the ## the xxx.

*T-I: that was the+ the way from where they used to live to the new reservation+..
*BOR: [%overlap] the way.

and they hunt and live in awn[?]+ own Indian style xxx.
*T-I: BOR das vergess ich dir nicht, dass du als einer der wenigen das ueberhaupt noch weisst
%eng: BOR I will not forget that you are one of the few who still knows

obwohl wir solange darueber rumgelabert haben.
%eng: although we talked on and on about it for so long.
*BOR: na, die meistens wussten es xxx.

%eng: well, most of us knew it.
*F-P: xxx.

[%some pupils defend themselves].
*T-I: ne, keiner hat sich gemeldet, keiner hat es gesagt.
%eng: no, nobody volunteered, nobody said it.
*LLL: xxx.

*T-I: ja, das bin ich ernsthaft darueber xxx, weil er sich immer bemueht und macht,
%eng: yes, I am seriously xxx, because he always tries,
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wenn er nur keine sechs mehr im Vokabel bringen wuerde.
%eng: if only he didn't bring me a six in the vocabulary test.
*LLL: [Slaughter]
*T-I: right.

["] the trail of tears ["] # do you remember which Indian tribe[!] # was concerned?
which Indian tribe was drawn away+ had to leave this eh homeland ?
DAN?

*DAN: the Apachis.
*T-I: no, not the Apachis.
*M-P: the Cherokees.
*T-I: the Cherokees, that's right, the Cherokees.

can you remember what we said about the Cherokees?
the Cherokees were not[!] like most of the Indian tribes, what was different about them, SVE.
[%some clicking can be heard].

*SVE: they were peaceful people.
*T-I: first of all, peaceful, and # secondly, what else?

there was something special about them,
they were not only peaceful, but+...
[%silence 0.4 sec].
you remember they had become like ### very much+...
DAV.

*DAV: ehm they become xxx eh rich.
*T-I: they had become eh rich, I wouldn't say it.

that is not]!] really # true.
ANA.

*ANA: they worked like us.
*T-I: they worked like the white men.

better than say ["] us, but # the white men.
yes, RIK.

*RIK: they were # more intelligent than the normal Indians.
*T-I: that is dangerous]!] to say something like that.

but # they had adopted to the white men's life very well.
they were lawyers, they were doctors, ehm #
they had become farmers+ Indians]!] normally were not farmers,
they didn't settle down and grow stuff and crops and you know,
they # and the Cherokees had even become farmers,
but why]!] did they]!] have to lose their land.
their territory.
[%T-I looks around for someone to nominate, a few hands are up],
uhm ## I mean the girls are just never saying anything besides JAN.
NAD, come on.

why did they have to move, don't you remember?
no?

ehm, ALA.
*ALA: because they found gold in the mountains.
*T-I: exactly.

the white men had found gold]!] in their mountains so they had to go away,
and why did many of them die on what we call ["] the trail of tears ["]?
SAN?

*SAN: ehm ### cold and hunger?
*T-I: that's right, cold and hunger but why]?] SAN, why]!] did they die of cold and hunger?

think of the time.
NAD?
no?
NIL?

*NIL: it was winter.
*T-I: sorry?
*NIL: winter.
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*T-I: yes.
why was it winter?
[%laughter from pupils],

*F-P: bloss.

%eng: just because.
*M-P: naja+..
% eng: well..
*T-I: why was it winter when they had to leave, because the white men didn't do what?

BO+ eh DAV.
*DAV: they didn't wait the xxx.
*T-I: they didn't let them the time to prepare for the trip,

they just sent them like that from one day to the other, more or less,
and they started in October, if I remember right, it was October
and then winter came and they had to cross the mountains
and then # they didn't have enough food packed with them and many of them died,
so, that was just unnecessary cruelty,
cruelty in German is?
cruel+ we've had that word already,
and cruelty+...

*F-P: xxxkheit?
*T-I: Grausamkheit, that's right.

now, today we wanna talk about another part of the history,
eh what the whites did to the Indians,

ehm, you know+ you know the word ["] exterminate
because you know the movie with Arnold Schwarzenegger+...

*M-P: [%overlap] Exterminator.
*T-I: the Terminator.

okay?
*M-P: yes.
*T-I: so exterminate is what the Germans did to the Jews,

you know?
eh can you remember what I told you, what+ what+ why did eh many of the Indians also die,
what did the whites do[!] intentionally, what did they do[!] to make the Indians die.
can you remember?
[%a pupil raises his hand].
LAU?
no?
SVE.

[%silence].
CHA.

*CHA: they hunted+/.
*T-I: louder.
*CHA: they hunted the bulls and+/.
*T-I: oh[!] they hunted the buffalos or the+ the # yes, that's right,

killed them all just for fun.
so # the Indians+...
DAV.

*DAV: had nothing to eat.
*T-I: that's right, they had nothing to eat left for the winter[!].

they killed only as many buffalos as they needed, they dried the meat,
had it during winter time.
dried meat ## must be delicious.

[%T-I makes a grimace].
and ehm what else?
think of the diseases.
the disease.
sickness # illness.
JAN.
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*JAN: they gave them land xxx.
*T-I: oh yes, that is right too, they gave them reservations, land where there was nothing,

to live on.

what else?
well they gave them diseases like ehm+...
li+ diseases that were nothing!!] for us, for the white men
the were not]!] dangerous, but the Indians, they all died,
do you remember?
sm+ smallpocks # or something like that, Windpocken oder+...
no]?], you don't remember anything]!] at all?
no?
did you understand ROB, or didn't you understand?
we had the word disease, didn't we?

*LLL: yes, yesterday.
*T-I: yesterday!

so+ oh my God]!], I mean[!]+...what is a disease, say it ROB.
[%there's a knock on the door and a pupil comes in].

*ROB: xxx.

*T-I: yes, in German, you may say it in German.
[%the pupil who came in approaches T-I and starts saying something in a low voice].

*F0I: xxx.

*T-I: ne, in der Pause.
oder jetzt gleich?

%eng: no, in the break.
or right now?

*F-P: xxx.

*T-I: na dann, lieber in der Pause.
%eng: well then better during the break.

komm erst mal rein.

%eng: come in first of all.
wir sind ja froh, dass du ueberhaupt kommst!

%eng: we are glad that you come at all.
wie ueblich ne Stunde zu spaet.

%eng: as usual an hour too late.
*M-P: ne Stunde?

%eng: an hour
*M-P: er hatte zur Zweiten.

%eng: he was only supposed to come in the second hour.
*F-P: er hat neuxxx.

*T-I: ach so, dann bist du ja nur +...
%eng: ah so, then you are only...
*T-I: immer diese unberechtigen Vorwuerfe!
%eng: always these illegitimate reproaches!

ROB, Krankheit, genau.
["] disease heist Krankheit.
so they gave them diseases and that made the Indians die.
[%another pupil comes in with an apologetic expression for being late
and makes his way to his seat].
ROS.
ist irgendjemand nicht da?

%eng: is anybody not there?
ah, die Klassenfahrt na+ naehert sich, alle bester Gesundheit!

%eng: oh, the class trip approaches, everyone is in the best of health!
right!
okay!
now ehm today we wanna talk about something
that is very]!] very well known in the American histon+ history,
["] the battle of # Wounded Knee ["].
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have you ever heard of it?
["] Wounded Knee ["]?

*M-P: yes.
*F-P: wundetes Knie.
*T-I: wounded knee, eh CHA.

who is missing, by the way?
*CHA: eh the Wounded Knee xxx river.
*T-I: pardon?
*CHA: Wounded Knee is a river.
*T-I: yes!

[%T-I writes the following on the board:
Wounded Knee
General Custer.
a couple of pupils get noisy].
sh!
there was a very famous American general whose name was+...
ALA.

*ALA: Custer.
*T-I: oh[!] very good.

hab ich das schon mal erzaehlt?

%eng: have I already told it?
*LLL: nein!

%eng: no!
*T-I: general Custer,

general Custer.
well, why was he famous ALA, what was he famous for?
you don't know?

*ALA: yes, I know.
he fought against the Apachis and Siouxs.

*T-I: he fought against the Indians in general.
IAN.

*IAN: xxx they had a little group of ## ehm arm+ Armee+ armies+...
*T-I: soldiers.
*IAN: yes, and the Indians was+...
*T-I: outnumbered them.
*IAN: ja, outnumbered them and they ehm killed the xxx.
*T-I: well you know, general Custer was also a very famous person

that+ he was not only always fighting]!] against the Indians.
[%silence 0.5 sec].
he was not only fighting against the Indians all the time but he really]!] hated]!] the Indians!
so (again) the Indians were uhm like animals, they were no human beings,
he was very famous for hating the Indians enormously,
and eh, before]!] Custer finally died at Wounded Knee,
he had done many many awful things.
for example, killed a whole Indian village, more than three hundred people in it,
women, children, all the people+... even]!] though they had showed this+ their white fleck.
[%T-I lifts up her wrist to show where a white fleck would be],
you understand?
what does it mean when you show ["] the white fleck ["]?
CHA.

*CHA: you xxx.
*T-I: you give up fighting, that's right, you surrender.

and ehm they had done that and even so, general Custard and his men killed them all.
just killed them, women, children and everything.
by the way, there is a very very famous movie]!] that shows that,
it is called ["] Soldiers of Blue ["] if ever you see it+/.
oh in German it is called ## ["] Das Wiegenlied vom Todschlag ["].
but the original title is]!] ["] Soldier of Blue ["].
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who is ["] Soldier of Blue ["] ?
why is it called the ["] Soldier of Blue ["]?
ALA.

*ALA: uniforms are blue.
*T-I: exactly, because of the uniforms the Yankees+ the American soldiers were wearing,

well, okay, let's see.

please open your books,
please open your books on page ehm+...

*M-P: eighty eight!
*T-I: you know where, don't you?

[%the pupils take out their books, (pause 0.24 sec)],
okay.
the Sioux and the Cheyenne Indians he was fighting.
Apachis made it too xxx for him.
okay.
would you please+ before we start reading that short text+
would you please all just read what the Indian chief hmm tried to explain
why the Indians and the whites didn't get along with each other.
ehm # who would like to read that text in the yellow box?
where the Indian explains why the eh red and the white eh didn't get eh along.
CLA.
schoen laut.

%eng: nice n' loud.
*CLA: [%reads] we know/+.
*T-I: laut.

%eng: loud.
*CLA: [%reads] we know that the Earth doesn't belong to Man.

Man belongs to the world,
but the white man does not understand,
for him one part of the country is like # another
because he's a stranger who comes in the night and takes away
xxx.

he treats his mother, the earth, and his father, the sky like things+ # like things,
things that he can buy and sell like cheep.

*T-I: sheep]!].
Schaf.

MIR, any questions?
*MIR: nein, nein.
*T-I: what do you think about what this old Indian chief said?

what is the difference between white and red?
what does the red]!] man do and what does the white]!] man do?
look into your text.
OMI.

[%silence].
CHA?

*CHA: the white man is taking without giving.
*T-I: CHA, ich kann kein Word hoeren, laut!
%eng: CHA I can't hear a word, loud!
*CHA: the white man is taking without giving anything.
*T-I: xxx.

NAD.
*NAD: ehm the white man thinks eh the land belongs to the men+...
*T-I: to men.

*NAD: to men.

and the reds eh eh think that eh men belong to the earth.
*T-I: is he right?
*NAD: yes.
*T-I: does the white man think that xxx?
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that the earth belongs to him and not vice-versa?
*F-P: nein.
*F-P: nein.
*T-I: you don't think he is right?
*F-P: xxx.

*T-I: ja, but do you think the old Indian chief who says so, do you think he's right,
is that the white man's attitude?
EIK?
ROS.

*ROS: I don't think so.

*T-I: why don't you think so?
*ROS: because the white man thinks that the earth belongs to him

and the Indian ehm sees the earth as a mother and the sky as a father+/.
*T-I: also stimmt es doch, du hast eben so getan als ob Du dem nicht zustimmst.
%eng: so it's correct, you just did as if you don't agree.
*R0S: nein.

%eng: no.
and the sky is the father and he should treat his mother and his father
as his real mother and father.

*T-I: very good ROS, perfect.
so the white men, still nowadays do we+ we are[!] the white men+
do we still take the earth ah as something that belongs to us?
what is the meaning of ["] belong to ["]?
you know the word,
translate it into German.
NAD.

*F-P: belong.
*T-I: xxx.

*M-P: gehoert zu.
*T-I: gehoert, genau.

NAD I expect you to ask if you don't understand,
so, do you still think e+ eh it's right what he said?
we believe that the earth belongs to us?
[%silence].
if you see what's happening around us, I mean+...
DAV.

*DAV: yes, we think so, we are destroying the earth, we are bad to it.
*T-I: we do what we want, we take everything from the earth,

and what are consequences[l] of this behaviour?
JAN.

*JAN: ehm that sometimes ehm the xxx.

*T-I: well, what shows that eh we take everything we need from the earth,
that we don't treat it correctly?
for example.
[%silence].
also, ich meine ich hab Euch ja oft schon schlaff erlebt

%eng: well, I mean, I've often seen you sleep
aber heute ist es wirklich, also absoluter Horror.

%eng: but today it's really absolute horror.
wenn ich schon seh wie ihr alle rumhaengt[!].

%eng: when I see how you droop around[!].
du malst die ganze Stunde, du machst nicht mit, was ist denn los, Himmel Herr Gott!

%eng: you draw the whole time, you don't participate, what's the matter, heavenly god!
*LLL: xxx muede xxx.

%eng: tired.
*T-I: ihr seid alle total muede, ja, xxx?
%eng: you are all totally tired, yes?
*LLL: gestern war Elternabend.
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%eng: yesterday was Parents' Evening.
*T-I: ja, aber seid ihr da so spaet ins Bett gekommen oder was?
%eng: yes, but did you get so late into bed or what?
*LLL: ja+...
*T-I: das ist ja wie eine Masse Kaugummi in hier, man zieht[!]
%eng: it's like a mass of chewing gum in here, one pulls

und macht[!] und kommt nichts.
%eng: and does and nothing comes out of it!
*M-P: viel spass noch [%chuckle],
%eng: have fun.
*F-P: xxx.

*T-I: ja, mach ich doch+, ich mach die ganze Zeit hier, ich labere mich tot.
%eng: yes, but I'm doing it, I'm doing the whole time here, I'm talking myself to death.
*LLL: [%low murmurs].
*T-I: dabei weiss ich genau, dass ihr das eigentlich wisst, aber ihr seid zu faul
%eng: yet I know very well that you actually know it but you are too lazy

mal den Mund aufzumachen.

%eng: to open your mouths.
right, okay[!], once again!
do we treat the earth right[!], DAV?

*DAV: xxx.

*T-I: for example, yes.
well what shows # the way we treat the earth # what can you-t where+ where can it be seen?
for example, what do we do to ## to the earth?
which bad things do we do?
we've had the word already, you remember,
we had all these words, ["] environment+...

*M-P: [%overlap] eben.
%eng: exactly.
*T-I: ["] pollution+...
*LLL: Verschmutzung.
*T-I: Verschmutzung+...

Umwelt+...
wha+ what do we do to the earth?

*F-P: uhmm+...
*T-I: BOR.
*BOR: ehm the white men+ we (burn) the ### Regenwald, weiss ich nicht.
%eng: rainforest, I don't know.
*T-I: we burn the forest+ Rainforest, for example,

what else can we do?
with the sea, with the Atlantic ocean, with the North sea, with the Baltics, what do we do?
IDI.

[%silence].
ALAN.

[%silence].
*F-P: pollu+/.
*T-I: pollution.

du kannst es doch auch einfach sagen, ["] we make it dirty ["]von mir aus,
%eng: but you can also say it simply, we make it dirty,

jeder versteht was du meinst.
%eng: everybody understands what you mean.

nun erzehle mir nicht, dass xxx.

%eng: now don't tell me that xxx.
SAN.

*SAN: we make dirty woods.
*T-I: we dirty everything, yeah, we pollute[!] the sea,

we put oil and just whatever+ I don't+ and chemicals[!] in it.
what else[!]?
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think of the hole[!] in our ## eh+ in what surrounds the earth,
there's a hole in it, a big hole, you know what I'm talking about.

*F-P: black hole.
*T-I: yes.

what else, DAV.
*DAV: we are using eh xxx.
*T-I: exactly, what else BOR?
*BOR: we destroy the ozone.
*T-I: we do that too.

we destroy what is around the earth+ what we need to be protected, # to be okay.
GAR.

*GAR: we take more than we need.
*T-I: we take much[!] more than we ## need, for example, what are you thinking of?
*BOR: eh Landwirtschaft xxx.

%eng: economy.
*T-I: eh you're+ you're thinking of the Rainforests again?
*LLL: [%chuckle].
*BOR: no, I mean ## eh the in+ and export and the # fruits.
*T-I: I think I know what you mean, you think we+ we+ we use too much, we waste[!] a lot xxx.
*BOR: yes.
*T-I: SVE.
*SVE: we pollute our earth with the cars.
*F-P: ahh!
*T-I: xxx wanted to say the same thing, okay, JUL.
*JUL: we burn the woods.
*T-I: exactly.

okay[!] so you know[!] that the old indian is right when he says
that the white man takes the earth as if it belonged # to him.
he is right[!] when he thinks that.

*F-P: yes.
*T-I: and the Indians are not[!] like that.

BRE.
*BRE: all[!] the white persons are like that.
*T-I: no, the attitude changes a little bit.

but that was a hundred or a hundred fifty years ago when he said that ## you now,
he already characterised the white people very well, don't you think?
okay, now let's go to the text because it's really late.
[%reads] ["] from Little Big Horn to Wounded Knee ["].
who would like to read ### MEL, come on!

*MIR: [%reads] ["] from Little+ from Little Big Horn to Wounded [*] Knee ["].
%err: wounded /wAnded/ = wounded /wund6d/ ;

*T-I: wounded.
*MIR: wounded knee.

[%reads] of all the Indian tribes that fought bravely #
not was+ none was braver than the Sioux.

*T-I: just a second, ["] brave, do you remember, we had[!] the word.
[%a few hands go up and pupils start clicking their fingers for attention],
xxx dynamisch sein.

%eng: to be dynamic.
*M-P: mutig.
%eng: courageous.
*T-I: ja.
*MIR: [%reads] they had a good reason to fight.

as the whites went further and further west, they killed all the buffalo[*] # that+/.
%err: buffalo /buf61Q/ = buffalo /bAf61Q/;
*T-I: buffalo.
*MIR: buffalo # that the Siouxs [*] hunted for food and xxx.
%err: Sioux /sjuks/ = Sioux /sju/ ;
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*T-I: don't say Siouks.
you say Siou.

*MIR: siou.
*T-I: sou.

yes, you are right, okay.
*MIR: [%reads] the whites broke their treaties with the Sioux again and again,

this was too much for the Sioux.
under chief Sitting Bull, the Sioux and the Cheyenne[*] +/.

%err: Cheyenne /tSaiin/ = Cheyenne/tSaiEn/
*T-I: Cheyenne.
*MIR: Cheyenne # [%reads] won a great victory over general Custer and his men

at the Little Big Horn river in eighteen seventy six.
to the whites this was a # massacre,

they had their chance for reve+...
*T-I: revenge.
*MIR: [%reads] revenge ## fourteen years later, or was it a terrible mistake?

American soldiers killed two thousand Sioux men, women and children
as they prepared to surrender at Wounded Knee in December eighteen ninety.

*T-I: thank you.
*MIR: [%reads] the+/.
*T-I: the rest ehm NAD.
*NAD: [%reads] xxx in the nine thousand?
*T-I: oh!
*LLL: nineteen hundred.
*NAD: nineteen hundred seventy three a group of Indians xxx.
*T-I: I'm sorry, I can hardly hear (anything).
*M-P: ich auch nicht!

%eng: I can't either!
*M-P: ich auch nicht.

%eng: me neither.
*T-I: aha[!] es ist nicht nur meine Taubheit.
%eng: aha, it's not just my deafness,

a little louder.
*NAD: [%reads] after xxx months they had to surr+ ## to surrender+/.
*T-I: surrender.
*NAD: to surrender+...
*T-I: that's right, to surrender,

to give up.
*NAD: [%reads] they were fighting for better living conditions xxx reservations.
*T-I: better living conditions on their reservations.

and the last little paragraph maybeee ## RIC?
*RIC: xxx.

*T-I: lauter, das kann kein Mensch hoeren.
%eng: louder, nobody can hear that.
*RIC: [%reads] in eighteen+ eighteen ninety the Indians were ## broken people.

in less than three hundred years there were only six million+/.
*T-I: six million?

my god!
*M-P: sixty thousand.
*RIC: sixty thousand xxx.

[%reads] now the Indians live in peace, their numbers are xxx again.
*T-I: since.
*RIC: [%reads] since nineteen seventy eight they have been U.S.+...
*T-I: citizens.
*RIC: [%reads] but they have not xxx.
*T-I: is there any word in this text you still do not[!] know.

SAN.
*F-P: citizen.
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*T-I: citizen?
when you live in a city, in Germany, you are a German citizen.

*SAN: ach so!
*F-P: Stadmensch.

%eng: city person.
*T-I: any other word?

eh IDI.
*IDI: guring.
*T-I: pardon?
*IDI: guring.
*F-P: guring!
*LLL: growing!
*T-I: which line is it please?
*M-P: fuenfunddreissig.
*T-I: thirty five?
*F-P: wachsen!
*T-I: ach growing!
*F-P: wachsen!
*T-I: das ist bei unseren unregelmessigen Verben, IDI.
%eng: that's one of our irregular verbs IDI.
*M-P: grow, grew, grown.
*T-I: to grow, grew, grown!
*F-P: [%overlap] grow, grew, grown.
*T-I: okay, any other words JOH?
*JOH: surrender.
*T-I: to give up.
*LLL: aufgeben.
*T-I: jep.

okay, ehm, ANN?
another word?

*ANN: ehm revenge.
*T-I: revenge!

if somebody does something bad to you and you take your revenge then, I mean,
you just ## give it back to them!

*F-P: xxx.

*T-I: you know?
revenge,
and CHA?

*CHA: ehm # declare.
*T-I: declare?

verkuendigen.
declaration of independence, okay?
now, once again, what+/.

*F-P: ich habe ne Frage!
%eng: I have a question!
*T-I: SAD.

SAD, dich uebersieht man so leicht.
%eng: one oversees you so easily.
*SAD: danke.

%eng: thank you.
ehm was heist ["] massacre oder so.

%eng: what does ["] massacre mean?
*LLL: Massaker.
*GAR: massakrien.
*SAD: aha.

[%loud talk].
*T-I: ["] massacre ist abschlachten.
%eng: a massacre is to slaughter.
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it's not killing somebody+ sh! in a fight you kill, okay.
but when you kill innocent people, children, women, eh old people #
that can't help+ you know+ themselves, that is a massacre.
what is happening right now in Sarajevo I think is not much different.
my personal opinion.
right.
now, tell me, just answer the questions because we have not much time left.
ah+ so+ what happened a little bit xxx.
do you know the movie with Dustin Hoffman, ["] Little Big Man ["]?

*LLL: no.

*T-I: it's about the battle of Little Big Horn.
*M-P: ah+...
*T-I: and he was there and that's why the movie is called ["] Little Big Man ["].

[%T-I disciplines one of the pupils].
IDI.
ihr kennt den Film genau xxx.

%eng: you know the film well.
right, what+ xxx.

*LLL: xxx.

*T-I: what happened at Little Big Horn, ODU.
say it in your own+ say it with the help of the text or in your own words, whatever.

*M-P: xxx.

*T-I: ich meine sie ist ja auch da, zumindest physisch.
%eng: I mean she is also here, at least physically.

[%ODU says nothing, other pupils raise hands and click their fingers],
LAU.

*LAU: ehm # the Sioux and the Cheyenne+/.
*T-I: Cheyenne.
*LAU: won a great victory over the white army.
*T-I: and+ the white army, yes.

that was a big[!] big[!] victory, and fourteen years later, what happened then?
the whites took their +...

[%T-I knocks on the desk surface, signalling that the pupils should complete her sentence
by giving the appropriate word].

*LLL: revenge.
*T-I: revenge.
*T-I: they took their revenge where?
*F-P: xxx Wounded Knee.
*T-I: at Wounded Knee, and what did they do there?

[%the clicking of fingers starts again],
*T-I: GAR.
*GAR: keine Ahnung+...
%eng: no idea.
*T-I: Kinder, xxx so geht es nicht mehr weiter.
%eng: children, xxx it's not going on any further like this,

it's useless,
it's no use.

they are all completely asleep.
I've never seen this class before like this.

[%pupils are chatting to each other].
wir machen mal folgendes, passt mal auf Hausarbeit ist, jetzt schreibt ihr mal bitten-/.

%eng: we'll do the following, pay attention, homework is+ now please write
ADI!

*M-P: ach!
*T-I: ich komme morgen rein+... morgen moechte ich die ganze Seit im Heft haben,
%eng: I come in tomorrow ...tomorrow I'd like to have the whole page in the exercise book,

damit ich wenigstens sicher bin, dass ihr es alle mal gelesen habt.
%eng: that way I am at least certain that you have all read it once.
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*M-P: uoch+...
*F-P: xxx.

*M-P: entschuldigung xxx.
%eng: excuse (me)
*F-P: aber wir+ entschuldigen uns doch...
%eng: but we... excuse us...
*T-I: die ganze[!] Klasse.
%eng: the whole class.

[%T-I points to a number of pupils].
*T-I: eh ### du hast mitgemacht, ihr beide habt mitgemacht+...
%eng: you participated, you two participated...
*M-P: und wir beide.

%eng: and we two too.
*M-P: ich[!] habe.
%eng: I[!] have.
*F-P: MIRauch!

%eng: MIR did too!
*BOR: ichauch!

%eng: me too!
*T-I: ah+ ah+ ah+ ich glaube ich spinne]!] KER, du hast dich ganz oft gemeldet?
%eng: ah ah I think I'm going mad, KER, you volunteered very often?
*KER: xxx.

*F-P: wir auch.

%eng: we too.
*F-P: KER hat sich echt gemeldet.
%eng: KER did really volunteer.
*T-I: ja+ ich kann dich sowieso nicht sehen NAT, du sitzt hinter mir.
%eng: yes, I can't see you anyway NAT, you are sitting behind me.

est tut mir wirklich leid+/.

%eng: I am really sorry.
*M-P: aber KER xxx.

%eng: but KER.
*T-I: okey, dann macht es die ganze Klasse.
%eng: okay, then the whole class does it.
*M-P: Frau T-I, wir sind auch nicht mehr.
%eng: miss T-I, we are also not more.
*T-I: so]!] mach ich das+ also, das darf ihr nicht mit mir machen Leute.
%eng: I don't do it this-t- you cannot do this with me people.

wenn ihr denkt]!] ihr braucht nur rumhaengen
%eng: if you think you only need to hang around

und euch bedienen lassen, das mach ich nicht mit,
%eng: and let yourselves be served, I am not taking part in this,

bis morgen schreibt ihr alle diese Seite ins Heft.
%eng: by tomorrow you write the whole page in the exercise book.

dreiundzwanzig Schueler haben hier blaue Briefe gekriegt!
%eng: twenty three pupils from here got blue letters!

[%blue letters are sent to the parents of those pupils who are in danger of failing the year].
*LLL: dreiundzwanzig+...
*T-I: dreiundzwanzig Schueler.
%eng: twenty three pupils.

euere Arbeitshaltung ist wirklich nicht]!] so, als ob ihr Lust haettet diese Klasse zu bestehen.
%eng: your standard of work is really not such as if you wanted to pass this class.

das mach ich nicht mit Leute okay?
%eng: I'm not taking part in this people, okay?

so geht das.
%eng: that's it.

also, bis morgen habt ihr das alle in Heft stehen,
%eng: so by tomorrow you will have everything written in the exercise books,
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die Vokabeln koennt ihr aber wirklich aus dem ff.

%eng: you can learn the vocabulary off by heart as well.
*LLL: eh Frau T-I+/.
*T-I: es war so[!] was von eine mueden[l], bloeden[!] Stunde,
%eng: it was such a weary, stupid lesson,

wie ich sie noch nie in meiner ganzen Laufbahn erlebt habe.
%eng: like I have never in my whole career experienced.
*M-P: Frau T-I+...
*T-I: kein[!] Menschen hat uberhaupt Lust[!] sich zu melden, obwohl ihr jetz genau wusstet
%eng: no person had any desire to participate although you knew exactly,

wie ihr mir eben gesagt habt, das mach ich nicht mit.
%eng: as you have just told me, I'm not taking part in this.
*M-P: eine Frage: haben wir jetzt xxx oder nicht?
%eng: a question: do we have xxx or not?
*M-P: mit xxx.

*T-I: ich hab sie im moment nicht hier, aber spaetestents am Dienstag, Montag ist ja Feiertag.
%eng: at the moment I don't have them here, but on Tuesday at the latest, Monday is a holiday.

alles klar?

%eng: is everything clear?
*LLL: ja.
*T-I: haben wir denn morgen englisch?
%eng: do we have English tomorrow then?
*LLL: ja, doch.
*LLL: doch.

%eng: yes, of course.
*T-I: also bis morgen, und Vokabeltest+, ich schreibe vermutlich auch einen anderen Test.
%eng: so until tomorrow, and a vocabulary est, I might also write up another test..

die Arbeit mach ich mir.

%eng: I will do this.
ich will es nicht Klassenarbeit (nehmen) aber es geht auf jeden Fall einen schriftlichen Test.

%eng: I will not take it as an exam but it is definitely a written test.
das mach ich+ und die Seite davor.

%eng: that I'll do+ and the previous page.
*M-P: das machen wir morgen, ja?
*T-I: das machen wir morgen, denn so geht es nicht, also+/.
%eng: that's what we'll do tomorrow because it's not possible this way, so.

[%one pupil raises her voice above the rest],
*J0H: was!

%eng: what!
morgen[!]?

%eng: tomorrow?
[%T-I screams].

*T-I: ja!
weg dich auf JOH!

%eng: wake up, JOH.
*LLL: [%unintelligible].
*F-P: xxx schreiben wir auch ein Test.

%eng: we are also writing a test.
*M-P: ausderTuer.

%eng: out of the door.
*T-I: wenn das alle[!] gleich machen xxx.

%eng: when everyone does the same xxx.
[%everyone is talking animatedly with each other],

*M-P: alle.

%eng: everyone.
*M-P: [%overlap] xxx nehm mal auf die ganze Zeit.
%eng: taping the whole time.
*T-I: so ich wiederhole nochmal, die Vokabeln sind auf Seite+..
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%eng: so I repeat once more, the vocabulary is on page...
*M0I: xxx radio show!
*T-I: also jetzt ehm. morgen werde ich das alles schriftlich abfragen,
%eng: so tomorrow I will ask for everything in writing,

mit Fragen zu den beiden Seiten, Textfragen und eh Vokabeln.
%eng: with questions on both pages, questions on the text and vocabulary.

und # wenigstens+...das sind die letzten Vokabeln ueberhaupt xxx.
%eng: and at least that's the last vocabulary xxx.
*F-P: wir lernen das heute Abend.

%eng: we learn it tonight.
*M-P: Frau T-I, die n+ new forty nine das auch abschreiben?
%eng: miss T-I, should we copy the new forty nine as well?
*T-I: wie bitte?

%eng: excuse me?
die Vokabeln braucht ihr+/.

%eng: you need the vocabulary.
*M-P: bis hier auch?

%eng: up to there too?
*T-I: nein, nur die zweite Seite.
%eng: no, just the second page.

aber so was geht nicht Leute.
%eng: but something like this is not possible people.

das kannst du auch Herrn SCFI sagen, also xxx+...
%eng: you can tell this to mister SCH, so+...
*LLL: ach!

scheisse!

%eng: ach, shit!
[%the pupils continue with their own conversations],

*M-P: womit weiter beschimpfst du mich?
%eng: what more can you insult me with?
*F-P: xxx euch xxx Klassenfoto gezeigt.
%eng: xxx showed you the class photo.
*M-P: ja, gut, okay, da seh ich ein bisschen schlimm drauf aus.
%eng: yes, good, okay I look a bit bad on it.
*M-P: warum geht denn Frau T-I?
%eng: why is Frau T-I going?

[%T-I closes her briefcase and leaves the classroom, as soon as she is out
some pupils let out delighted shrieks],

*LLL: ja!
*F-P: wir haben es geschafft!
%eng: we did it!
*M-P: da will man wirklich Lehrer werden, wahr!
%eng: here you really want to become a teacher!
*LLL: [%unintelligible talk].

[%the bell rings].
@End
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Appendix Q10 / Lesson J

%eng
*M-P
*M-P

%eng

@Begin
©Participants: T-J Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

JUL Pupil, MIC Pupil, ROJ Pupil, RES Researcher, LLL Pupils;
@Location: School #5, Berlin
©Situation: English Lesson 2
@Date: 06-JUN-1995
@Time Duration: 08:50-9:30

@Warning: this transcription has been double-checked.
@Comment: the pupils sit in rows of desks which extend widthwise over the classroom,

leaving only a narrow aisle free in the middle.
all the girls take up places on one side of the classroom while all the boys
gather on the other side, the teacher's desk is in the middle at the front of the room.
T-J stands at the side of her desk and addresses the pupils, some of whom are sitting
and some are still standing, there's a lot of excitement and commotion.

*T-J: setzt euch bitte alle mal hin # xxx los!

everyone please sit down xxx come oOn!
hallo!
setzt dich!
sit down!

*F-P: hier ist ein Stuhl.

%eng: here's a chair.
*T-J: alle mal ein klein bisschen weiter nach vorne ## vor alien dingen die Fensterreihe
%eng: everyone a bit further forward, particularly the window rows,

damit ich nicht ganz laut sprechen muss.
%eng: so that I don't have to speak very loudly.

hier ist soviel Platz frei vorne, ### RUB und+ JUL bitte hier vorne.

%eng: there are so many free places here, RUB and JUL please come to the front here.
*JUL: nach vorne?

%eng: to the front?
*T-J: ja.
%eng: yes.
*F-P: mein Gott Mensch!

%eng: my God man!
*T-J: nalos!

%eng: come on!
[%simultaneous talk].

*LLL: xxx.

*T-J: ja trotzdem, ist es hier schlecht erstens und zweitens xxx .

%eng: yes nevertheless, first of all it's bad here and second of all xxx.
kommt mal hier vorne her MUR, bitte los.

%eng: come to the front, MUR, please, come on.
MUR los, komm weg.

%eng: MUR come on, come away.
bring den Stuhl mit, hier ist nur einer.

%eng: bring the chair with you, there is only one here.
*M-P: [%overlap] neben dem Arschloch ist doch noch Platz, neben Arschloch!
%eng: there is still place near the Asshole, near Asshole!
*M-P: dann bin ich hier (allein).
%eng: [%overlap] then I am (alone) here.
*T-J: [%overlap] ja, damit arbeiten wir dann nechste Woche.
%eng: yes, we will work with that next week.
*LLL: [^unintelligible].
*M-P: neben Arschloch!

%eng: near Asshole!
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*T-J: [%overlap] xxx dritte Reihe meinetwegen auch.
%eng: xxx third row also if you like.
*M-P: man, lass mich nicht alleine!

%eng: man, don't leave me alone!
*T-J: na los!

%eng: come on!
GEM, wuerdest du dich bitte nochmal hinstellen+...

%eng: GEM would you please sit down again.
GEM.

*F-P: GEM hoer auf!

%eng: GEM stop it!
*LLL: [%unintelligible].

[%all the pupils have now stood up].
*T-J: shhh ### good morning together.
*LLL: good morning.
*M-P: [%overlap] good morning missis T-J!

[%scraping sounds as the pupils sit down again].
*M-P: I think xxx.

*T-J: das war in Englisch xxx.
so, also ich ueberlege xxx wir waren einverstanden weil #

%eng: so I am thinking xxx we agreed because xxx
die gleichen Leute, die ich in der letzten Woche benannt habe xxx

%eng: the same people whom I named last week go out in twos
# ein paar Minuten immer zu zweit rausgehen (interviews) machen.

%eng: (for) a couple of minutes to do (interviews).
das muss ich gleich eben nochmal schnell sagen #

%eng: I just have to repeat that quickly
und das wird dann also diesmal denke ich kein Problem sein, ja?

%eng: and I think this time it will not be a problem, okay?
*M-P: alle zusammen?

%eng: everyone together?
*T-J: bitte?

%eng: pardon?
nicht alle zusammen # nur zur zweit, ja?

%eng: not everyone together, just in twos, yes?
*ROJ: zu zweit?

%eng: in twos?
*T-J: eh wir mussen noch+ klaeren+...

%eng: we also have to clarify...
*M-P: [%overlap] sh!
*T-J: KEI!
*M-P: pass auf!
%eng: pay attention!
*T-J: zwei ROJ!

%eng: two ROJ!
*LLL: xxx.

*T-J: ja, ist es auch, aber wir muessen halt sehen, xxx.
%eng: yes, that is too, but for this reason we have to see, xxx.

wir muessen noch ganz kurz+...
%eng: we also have to very quickly...
*LLL: xxx.

[%some pupils laugh over a private joke].
*T-J: wir muessen noch ganz kurz klaeren, wann wir der letzte Arbeit schreiben.
%eng: we also have to clarify when we are writing the last exam.
*M-P: gar nicht!
%eng: not at all!
*F-P: Donnerstag.
*M-P: garkeine!
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%eng: none at all!
*M-P: Donnerstag!
*T-J: so[!] und zwar der+ ### es ist ja ein Diktat, das wisst ihr, ne?
%eng: so[!] and its a dictation, you know that, no?
*F-P: ne!

%eng: no!
*F-P: was!

%eng: what?
*LLL: [%unintelligible comments].
*T-J: wir machen+ morgen]!]+...
%eng: tomorrow we'll do...
*M-P: was!
*T-J: [%overlap] in der Doppelstunde dann das Uebungsdiktat ###
%eng: we'll do the dictation practice tomorrow in the double hour

und koennten dann am Freitag die Arbeit+/ schreiben.
%eng: and then we can write the exam on Friday.
*LLL: nein!
*LLL: nein, wir schreiben Mathe!
%eng: no, no, we are writing Maths!
*F-P: am neunundzwanzigsten!
%eng: on the twentyninth!
*LLL: [%overlap] nein!
%eng: no!
*F-P: [%overlap] da mussen sie eine Woche vorher bescheid sagen!
%eng: then you must tell us one week in advance.
*T-J: ja, das waere diese Woche Freitag, anders gehts nicht.
%eng: yes, that would be next week Friday otherwise it's not possible.
*M-P: da schreiben wir Mathe+oh+...

%eng: then we have a Maths test+ oh...
*M-P: wir schreiben Mittwoch, sechste und siebente.
%eng: let's write on Wednesday, the sixth and seventh hours.
*T-J: nein, das ist zu spaet, am Mittwoch muss ich schon die Zensuren eintragen.
%eng: no, that is too late, on Wednesday I already have to enter the marks.
*LLL: was[!]?
*T-J: ja.
*M-P: an welchem Mittwoch?

%eng: which Wednesday?
[%pupils spontaneously shout out the day they would prefer to write the dictation].

*LLL: am Dienstag!
%eng: on Tuesday!
*T-J: [%overlap] naechste Woche Mittwoch.
%eng: next week Wednesday.
*F-P: am Dienstag!
%eng: on Tuesday!
*F-P: Dienstag!
*M-P: heute in einer Woche!

heute in einer Woche!

%eng: a week from today!
*LLL: xxx.

*T-J: es ist zu spaet.
%eng: it is too late.
*F-P: xxx.

[%T-J answers various questions that pupils are shouting out].
*T-J: ja, wenn ich am Mittwoch in einer Woche die Zensuren eintrage+...
%eng: yes, when I enter the marks on Wednesday week...
*M-P: xxx.

*T-J: ja, viertzehnte.
%eng: yes, the fourteenth.
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am Donnerstag.
%eng: on Thursday.

[%there is constant background chatter],
*T-J: indirektja.
%eng: indirectly, yes.

so, wie machen wir denn das?
%eng: so, how are we going to do it?
*F-P: Mittwoch!

%eng: Wednesday!
*T-J: nein das geht nicht ## das muss in dieser Woche starten noch.
%eng: no, that's not possible it has to start this week.
*M-P: morgen!
%eng: tomorrow!
*T-J: morgen geht auch nicht.
%eng: tomorrow is not possible either.
*LLL: [%unintelligible].
*M-P: machen mal Montag.
%eng: let's do it on Monday.
*F-P: Dienstag.
%eng: Tuesday.
*T-J: das geht nicht.
%eng: that's not possible.
*F-P: naechste Woche!

%eng: next week!
*LLL: [^unintelligible].
*T-J: so, waeret ihr+shh+...
*M-P: xxx.

waeren wir bereit?

%eng: would we be prepared?
*T-J: ja, genau das wollte ich fragen.
%eng: yes, that's exactly what I wanted to ask.

waeret ihr eventuell bereit die Arbeit Freitag zu schreiben?
%eng: would you eventually be prepared to write the exam on Friday?

[%everyone shouts out their opinion].
*LLL: nein!
*LLL: nein!
*LLL: Mathearbeit!

%eng: maths test!
*T-J: ich weiss, ich weiss.
%eng: I know, I know.
*M-P: was ist denn mit dir los alter?

%eng: what's the matter with you old pal?
*M-P: xxx es ist doch nur ein Diktat, Mann!
%eng: but it's just a dictation man!
*F-P: wir schreiben es trotzdem!

%eng: we are writing it nevertheless!
*M-P: geht es nicht Donnerstag?
%eng: isn't it possible on Thursday?
*M-P: Donnerstag?
%eng: Thursday?
*M-P: [%overlap] nein, lass gar keins schreiben.
%eng: no (let's) not write one at all.
*LLL: xxx.

*M-P: Dienstag!
%eng: Tuesday!
*T-J: schreibt ihr denn noch, ### schreibt ihr denn noch eine?+...
%eng: do you then write+ do you then write another...?
*F-P: wir duerfen in der Woche nun drei Arbeiten schreiben.
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%eng: we can only write three exams in a week.
*M-P: alles okay!
*M-P: wir mussen alles in letzter Sekunde schreiben, warum denn?
%eng: why do we have to write everything in the last second?
*F-P: Chemie, xxx+...

%eng: Chemistry...
*T-J: shhh.
*M-P: amDienstag!
%eng: on Tuesday!
*M-P: in einer Woche, naechste Woche!

%eng: in a week, next week!
*T-J: Ruhe, bitte!
%eng: quiet, please!
*F-P: xxx.

*T-J: nein.

%eng: no.
*F-P: morgen.
%eng: tomorrow.
*T-J: nein.

%eng: no.
*F-P: aber trotzdem+...

%eng: but nevertheless...
*T-J: nein.

%eng: no.
*M-P: morgen, ja?
%eng: tomorrow, yes?
*M-P: eh uebermorgen!
%eng: eh the day after tomorrow!

[%T-J is looking at the weekly schedule],
*T-J: ja. das sehe ich gerade, schreibt ihr da noch ne Arbeit.
%eng: yes, I just see here that you write an exam there too.
*F-P: xxx.

*LLL: [%unintelligible].
*M-P: erst naechste Woche, nicht diese Woche!
%eng: next week, not this week!
*T-J: die einzige Moeglichkeit ist die+ .. shhh, Ruhe.
%eng: the only possibility is the following... quiet.

setzt dich mal hin, setz[!] dich jetzt!
%eng: just sit down, sit down now!
*M-P: er hat mir meinen Fueller weggenommen!
%eng: he took my fountain pen away!
*T-J: dass ich Herrn BOT bitte zu tauschen am Donnerstag aber+...
%eng: that I ask mister BOT to change on Thursday but...
*F-P: [%overlap] ja.
*LLL: [%overlap] nein!
*M-P: naechste Woche!
*F-P: nicht am Donnerstag!
*T-J: shhhh, das ist die einzige Moeglichkeit, es waere dann die eh+...
%eng: that is the only possibility, it would then be the ...

*LLL: xxx.

*T-J: shhh, Mann xxx+...
das waere dann die vierte Stunde,

%eng: that would be the fourth hour,
dann musste Herr BOT meinen Platz in Musik nehmen

%eng: then mister BOT would have to take my place in the Musik lesson
#und ich wuerde dort die Arbeite schreiben.

%eng: and then I would do the exam,
die einzige Moeglichkeit.
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%eng: the only possibility.
*M-P: Musik wollen wir auch noch schreiben+...

%eng: we will also write a Music exam...
*LLL: xxx.

*T-J: dann schreibt ihr Freitag zwei Arbeiten.
%eng: then you will write two exams on Friday.
*LLL: nein!
*F-P: nein Frau T-J, Donnerstag!
%eng: no miss T-J, Thursday!
*M-P: Donnerstag!
*M-P: mussen sie eine Woche vorher ansagen!
%eng: you have to announce this one week in advance!
*F-P: [%overlap] Freitag schreiben wir Kunstarbeit!
%eng: on Friday we are writing an Art exam!
*M-P: eine Woche vorher!

%eng: one week in advance!
*T-J: verdammt nochmal!

%eng: damn it!
*F-P: Donnerstag!
*M-P: Freitag machen mal, Freitag!
%eng: let's do it on Friday, Friday!
*M-P: Montag!
*M-P: Dienstag!
*T-J: dass eine Englischarbeit geschreiben werden muss, das wisst ihr seit Wochen.
%eng: you have known for weeks that an English exam has to be written.
*M-P: am neunundzwanzigsten.
%eng: on the twenty ninth.
*T-J: und dass es ein Diktat ist wisst ihr auch+...

%eng: and you have also known that it is a dictation.
*M-P: [%overlap] aber Sie haben uns nie gesagt-i- ## und das-i- wir uns vorbereiten muessen.
%eng: but you didn't tell us earlier that+ and that we must prepare ourselves.
*M-P: [%overlap] Klassensprecher!
%eng: class representative!
*F-P: am Montag.
%eng: on Monday.
*M-P: heute in einer Woche!

%eng: a week from today!
[%T-J addresses RES],

*T-J: do you understand the problem? [%RES nods]
we have to write a test # and there's no day for it.

*M-P: okey schreiben wir Donnerstag.
%eng: okay we write it on Thursday.
*M-P: Donnerstag.
*F-P: nein!
*T-J: waere'ne Moeglichkeit.
%eng: it would be a possibility.
*LLL: xxx.

*T-J: na dann haltet bitte fest!

%eng: well then please keep it in mind.
*M-P: Freitag.
*M-P: uebringens, wir+ wie+ wollen sie+ das machen, ja?
%eng: by the way, we+ how+ you will do it, yes?
*T-J: bitte!

%eng: please!
ja natuerlich.

%eng: yes, of course.
also ich versuche es, ich weiss aber noch nicht hundertprozentig ob es klappt.

%eng: so I will try it, but I don't know a hundred percent if it will work.
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ich versuche es+ (weiss nicht) aber ob Herr BOT mitspielt,
%eng: I will try it but (I don't know) if mister BOT will play along,

ich versuche also meinen Unterricht # in der vierten Stunde mit Herr BOT zu tauschen.

%eng: I will try to change my lesson with mister BOT in the fourth hour.
dann komm ich also hierher und wir schreiben das Diktat xxx.

%eng: so then I will come here and we will write the dictation.
[%overlap] dann muessen wir das ganze Programm aber immernoch+

%eng: but then we must still (change) the whole programme...
shhhh+ ABI[!]+...

*M-P: [%overlap] wann kriegen wir die Arbeiten wieder?
%eng: when do we get the exams back again?
*T-J: shhh+ Ruhe.

%eng: quiet.
*F-P: kannst du doch gar nichts machen xxx.
%eng: you can't do anything about it.
*T-J: dann mussen wir auch das Program aendern und machen wir heute nicht das Passiv
%eng: then we must change the program and not do the passive today like we said before,

wie vorgesehen, sondern wenn wir das Diktat Donnerstag schon schreiben
%eng: instead if we are going to write the dictation on Thursday,

dann gebe ich euch heute das Uebungsdiktat.
%eng: I will give you the practice dictation today.
*LLL: ja.
*T-J: okey.
*LLL: [%overlap] nein!
*M-P: nein, morgen!
%eng: no tomorrow!
*M-P: morgen!
*LLL: heute!

%eng: today!
*LLL: morgen!
%eng: tomorrow!
*T-J: also dann machen mal was neues+ shhh, GEM+...
%eng: so let's do something new
*F-P: es ist ja egal aber trotzdem wir koennen jetzt ueben.
%eng: it doesn't matter but we can nevertheless practice today.
*T-J: so, dann ueben wir jetzt was neues, wir machen ein anderes Program, ja,
%eng: so then we will now practice something new, we have another program, yes,

und machen heute das Diktat dann habt ihr es,

%eng: and we do the dictation today and then you have it,
von Mittwoch auf Donnerstag ist vielleicht auch ein bisschen kurz.

%eng: perhaps from Wednesday to Thursday it is also a bit short.
so, dann nehmt jetzt bitte den Hefter, schreibt drueber+...

%eng: so now please take you exercise books and write on them...
so los.

%eng: so, come on.
*LLL: [^unintelligible simultaneous talk 0.35 sec].
*F-P: macht mal schnell.

%eng: do it fast.
*F-P: FrauT-J!
*T-J: bitte.

%eng: pardon.
*F-P: welchen xxx?

%eng: which xxx?
*M-P: [%overlap. the pupils turns to his classmate] sie liest mal doch vor, ja, im richtigen[?]+...
%eng: she will read it out, yes[?], in the right...
*T-J: [%to a different pupil] wenn Herr xxx dabei ist, ja+...
%eng: if mister xxx agrees, yes.

[%pupils are talking with each other about private matters].
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*LLL: xxx.

*T-J: so jetzt kommt eine (Liste) xxx.

%eng: so, now comes a list xxx.
[%T-J writes a set of words on the blackboard (0.47 sec):
Cherokee Smoky Mountains
Tennesee Oklahoma

Georgia Sequoya].
*T-J: so, vielleicht sind noch einige Woerte dabei die ihr nicht kennt. wir werden sehen.
%eng: so, perhaps there are some words there that you do not know, we will see.

aber keine Panik, das ist hier jetzt nur zur Uebung, ja?
%eng: but do not panic, this is just for practice now, okay?

versucht es zu schreiben, so gut wie es geht+ MUS nimm endlich deinen Bleistift,
%eng: try to write it as well as possible+ MUS take your pen, otherwise...

sonst xxx.

so wenn ihr das schreibt, ihr braucht jetzt bitte die Namen nicht aufschreiben,
%eng: so when you write that you don't need to write the pronouns,

die kommen so im Text vor.

%eng: they come up in the text like that.
ich lese es einmal vor, es ist relativ lang,

%eng: I will read it out once, it is relatively long but it's+
aber es+ sind ist nicht mehr als hunderdsechzig Woerter.

%eng: it's not more than a hundred and sixty words.
[%the pupils have been getting ready to write, taking paper out and looking for pens
and pencils, some exclaim about the length of the passage],

*T-J: das ist eure achte Klasse Uebung.
%eng: that's your eighth class practice.

shhh.
*M-P: FrauT-J!
*T-J: bitte.
*M-P: und das # wollen wir jetzt schreiben?
%eng: and we are going to write that?
*T-J: ja.
*M-P: das kommt+ und das schreiben wir richtig im Diktat?
%eng: that comes+ and we write that correctly in the dictation?
*T-J: [%overlap] so, wenn du das kannst, schreibst du garantiert 'ne zwei.
%eng: so, if you can do that, it is guaranteed that you will write a two.
*M-P: (super)!

[%in the meanwhile some pupils have looked up the text in question in their books].
*T-J: so, also.

ich lese es im ganzen vor einmal.
%eng: so I read it all aloud once.
*LLL: xxx.

*T-J: ich lese es jetzt einmal im ganzen vor.
%eng: now I read it all out once.

DAV ### vorsicht.

%eng: DAV attention.
[%T-J signals to a pupil to quieten down, the whole class quietens down to listen].

*T-J: [%reads] at the beginning of the nineteenth century+...
*F-P: entury?
*LLL: century.
*T-J: [%reads] the Cherokee Indians lived on good land in Tennessee and Georgia,

they did not have any trouble with the white eh s+ settlers there.
they learned]!] from the European settlers and built their own roads, schools and churches,
they had their own alphabet.
Sequoya, a Cherokee Indian who had never been to school himself had developed it.
but in the eighteen thirties white men found gold in the mountains,
that belonged to the Cherokees.
the white settlers wanted to have the land for themselves,
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and the government agreed to move the Indians away.
*M-P: away.
*T-J: [%reads] the Cherokees were peaceful people and they did nothing

to stop the soldiers who came in the fall of eighteen thirty eight,
a few hundred of them escaped to the Smoky mountains,
the others, over ten thousand, had to move to Indian territory,
it was a long, long way # and fall changed to Winter,
the weather was cold and wet # and many Indians became ill.
by the time they reached their new home in Oklahoma,
nearly two thousand of them had died of cold or hunger,
they developed their land in Oklahoma and started a new life there
# but they never[!] forgot this terrible journey west.
Cherokees call it the Trail of Tears [%end of passage], ja?
es steht ungefaehr auf Seite neunundfuenfzig+...

%eng: it's somewhere on page fifty nine.
wenn ihr jetzt mal[!] reinguckt ist das nicht so schlimm aber eigentlich solltet ihr dazu xxx.

%eng: if you look inside now and then it's not so bad, but you should xxx.
*M-P: [%overlap] die Arbeit kopiere ich mir xxx.
%eng: I will copy the exam xxx.
*T-J: versucht es also erst selbst, ja?
%eng: first try it on your own, yes?
*M-P: okay.

[%background whispers].
*M-P: xxx.

*T-J: ne du brauchst mehr davon wenn xxx.

%eng: no, you need more of it when xxx. so.
bestimmt, ja?
so[l], also.
einfach abschreiben dann hoert ihr mehr davon wenn ich es euch einmal diktiere.

%eng: just write, then listen for more when I dictate it to you.
*M-P: und wenn xxx.

*T-J: xxx kannst+ wenn du mal reinguckst so schlimm ist das nicht.
%eng: (you) can+ when you look inside sometimes, it's not so bad.
*M-P: ne?

%eng: no?
*T-J: ne.

aber nicht nur abschreiben.

%eng: but don't just copy.
so also es geht los.

%eng: so, well, let's start.
[%T-J sits on her desk with her book in her hands].
[%dictates] at the beginning of the nineteenth century,
the Cherokee Indians lived on good land+...

*M-P: [%overlap] laut!
*T-J: [%dictates] in Tennesee and Georgia.
*LLL: muessen wir es nachher abgeben?
%eng: to we have to hand it in afterwards?
*T-J: nein.

%eng: no.
*LLL: [%chuckle].
*T-J: [%dictates] at[l] the beginning+...

[%one of the pupils complains about the noise coming from the open window],
*M-P: xxx.

*T-J: dann machen mal 'n bisschen zu.

%eng: then let's close it a bit.
*M-P: xxx ran?
*T-J: ja das xxx.
*LLL: xxx.
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*T-J: so.

also, [%dictates] at the beginning ## of the nineteenth century,
nineteenth schreibt ihr xxx mit t+ h+...

*M-P: t+ h+.

*T-J: [%dictates] of the nineteenth century # comma+...
[%pupils are talking in whispers]
at the beginning of the nineteenth century comma+... the Cherokee Indians+...

*F-P: was?
*T-J: the Cherokee Indians.
*F-P: ohh+...
*T-J: xxx, okay?
*M-P: the Cherokee Indians.
*T-J: ]%overlap] the Cherokee Indians+...
*M-P: xxx.

*T-J: [%dictates] lived on good land+...
*M-P: wiebitte, ["] lived?
%eng: excuse me, ["] lived?
*T-J: lived on good land+...
*F-P: xxx.

*T-J: lived on good land in Tennesee and Georgia.
jetzt gehts weiter.

%eng: now it goes on.
*F-P: on?
*T-J: on good land ## xxx in Tennesse and Georgia.

[%laughter from some of the pupils].
*M-P: xxx schreibt er auf!

%eng: he's writing down xxx.
*T-J: davon hast du nichts, ja?
%eng: you haven't got any of it, yes?

full stop.
*M-P: okay.
*M-P: full stop.
*T-J: and ### [%repeats] at the beginning of the nineteenth century

the Cherokee Indians lived on good land in Tennesee and Georgia.
*LLL: xx.

*T-J: %dictates] they did not have any trouble with the white settlers there.
they did not]!] have+...

*M-P: they did not have.
*T-J: they did]!] not]!] have ###+...
*M-P: any trouble.
*T-J: any trouble+...

they did not have any trouble ### with the white settlers there.
*M-P: [%overlap] sht xxx!
*M-P: was?
*T-J: [%dictates] with # the white ### +... with ## shh+ the ## white # settlers there,

full stop.
they did not have any trouble with the white settlers there,
they learned]!] from the European settlers #
and built their own roads, schools and churches,
they learned]!] from+...

*M-P: koennen Sie mal wiederholen?

%eng: could you repeat it?
*LLL: xxx.

*T-J: they learned from+...
they learned from ## the European settlers+ von Europa ja?
the Eur+ the European settlers,
they learned from the European settlers, comma.

*LLL: okay, stimmt das.

661



577
578
579
580
581
582
583
584
585
586
587
588
589
590
591
592
593
594
595
596
597
598
599
600
601
602
603
604
605
606
607
608
609
610
611
612
613
614
615
616
617
618
619
620
621
622
623
624
625
626
627
628
629
630
631
632
633
634

*T-J: and built ## and built+...built[!] ## their own roads+... their # own # roads[!] ### comma+...
and built their own roads, comma # schools and churches.
[%pupils mumble the words].

*T-J: [%repeats] schools and churches # full stop.
they learned from the European settlers and built their own roads, schools and churches.

*LLL: xxx.

*T-J: schools # and # churches.
*M-P: and churches+...
*T-J: xxx.

they learned from the European settlers and built their own[!] schools and churches.
*LLL: xxx.

*T-J: [%dictates] they had their own alphabet!!] +...
*M-P: xxx.

*T-J: they[!] had their own alphabet ### die Alphabet, ne?
they had # their own alphabet ## semi colon.

*F-P: Alphabet.
*T-J: ja, weisst du nicht wie man es im deutschen schreibt?
%eng: yes, don't you know how one writes it in German?
*F-P: nein.

%eng: no.
*T-J: nein, du schreibst es genauso.
%eng: no, you write it exactly the same.

they had their own alphabet, semi colon.
*M-P: Chequoya+...
*T-J: [%dictates] Chequoya, a Cherokee Indian who had never been to school himself

had[!] developed it.
*M-P: xxx.

*T-J: Chequoya ### noch mal+...
*M-P: xxx.

*T-J: Chequoya # comma+... Chequoya ## comma ## a Cherokee Indian+...
*F-P: bitte?

%eng: pardon?
*T-J: a Cherokee Indian+...
*LLL: he?
*LLL: huh?
*M-P: da steht Cherokee und ["] a.
*T-J: a[!] Cherokee Indian[!].

[%whispering in the background],
*MUS: ["] Cherokee ## gross oder klein?
%eng: ["] Cherokee in big or small letters?
*T-J: da steht xxx immer gross MUS!
%eng: it's always big MUS!

a Cherokee Indian so ### who had never+...

*M-P: was?

%eng: what?
*T-J: who had never.

*F-P: hier Komma?

%eng: comma here?
*T-J: a Cherokee Indian who[!] had[!] never.
*M-P: [%overlap] never.
*M-P: verwanten xxx.

%eng: relatives xxx.
*T-J: who had never been to school himself.
*M-P: [%overlap] been.

Komma+...
*T-J: ein bischen[!] mehr Konzentration.
%eng: a bit[!] more concentration.
*M-P: huh!
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*LLL: xxx.

*T-J: so+...

also, seid ihr jetzt alle[!] shhh+ ## dabei?
%eng: so, are you all there?

[%repeats] who had never been to school himself.
*M-P: Komma.
*T-J: Komma.

so, weiter gehts, [%dictates] had developed it, SCH das heisst entwickelt.
%eng: so, we continue, ["] had developed it ["], that means developed.

had[!] developed it.
Punkt.

%eng: full stop.
nochmal den Satz,

%eng: the sentence once more
[%repeats] Chequoya, a Cherokee Indian,
who had never been to school himself had developed it, Punkt.
[%dictates] but[!] in the eighteen thirties, white men found
gold in the mountains, that belonged to the Cherokees.
but in the eighteen thirties, and das schreibt ihr so[!] ## eighteen thirty mit s.

%eng: ...and you write that like this, eighteen thirty with s.
[%T-J writes on the board: 1830s].
but in the eighteen thirties ### white men found gold.

*M-P: white men+...

*T-J: white men ## found # gold ### in[!] the mountains+... in[!] the mountains+...
[%T-J stretches her neck to look over at the back desks].

*M-P: was hat sie gesagt?
%eng: what did she say?
*M-P: hier [%points] xxx.
%eng: here.
*T-J: in the mountains, that belonged to the Cherokees.

that belonged ### to the Cherokees.
okay ### that belonged to the Cherokees, full stop,
but in the eighteen thirties white men found gold
in the mountains, that belonged to the Cherokees.
[%dictates] the white settlers wanted to have the land for themselves,
and the government agreed to move the Indians away,
the white settlers+...
the white settlers # wanted # to have+... wanted to have ### the land for themselves,
the land for themselves,
the land ## for # themselves ## Komma.

*M-P: the white settlers?
*T-J: the white settlers # wanted to have the land for themselves, Komma, and the government +...

and[!] the government ### xxx versuch es, go+vern+ment.
die Regierung, ne?
the government+...

*M-P: government.
*T-J: agreed to move+...
*M-P: wie bitte?

%eng: excuse me?
*T-J: agreed+ MIC nicht nur abschreiben.
%eng: MIC don't just copy.
*MIC: nein xxx.

*T-J: [%overlap] agreed to move ### the Indians away[!].
full stop.
[%repeates] the white settlers wanted to have the land for themselves,
and the government agreed to move the Indians away,
full stop ### new line,
neue Zeile, ja?
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%eng: new line, yes?
*LLL: [%chuckling, grunting noises].
*T-J: [^dictates] the Cherokees were peaceful people

and they did nothing!!] t0 stop the soldiers]!] who came in the fall of eighteen thirty eight,
the Cherokees ### were+... the Cherokees ### were ### peaceful ### people.

*M-P: [%overlap] were!
were!

*T-J: hmhm, were.

the Cherokees were peaceful people, Komma.
*M-P: peaceful.

wie wird denn das geschrieben ?
%eng: how is that written?
*T-J: peaceful, peace kannst du schreiben (mit) ful.

the Cherokees were peaceful people and they did nothing]!] +...
xxx and # they did nothing+...to stop the+ to stop the soldiers]!]+...

*M-P: to stop.
*T-J: to]!] stop the soldiers+...
*LLL: xxx.

*T-J: who came in the fall+...
who came in the fall.

[%one pupil gets annoyed with his neighbour who is nudging him].
*M-P: Mann!
*T-J: who came in the fall # eighteen thirty eight.

who came in the fall of eighteen thirty eight.
*M-P: fourteen oder was?

%eng: fourteen or what?
*T-J: thirty, die ganze Zeit ueber.
%eng: thirty, the whole time.

who came in the fall of eighteen thirty eight.
*M-P: thirty eight+...
*T-J: [%overlap] full stop.

[^dictates] a few hundred of them escaped to the Smoky Mountains.
*M-P: a few]!] hundred+...
*T-J: [%overlap] a few hundred of them+...

a few hundred]!] of them ### escaped ## to the Smoky Mountains.
*LLL: xxx.

*T-J: escaped ### to the Smoky Mountains, das steht hier.
[%T-J points to the board where ["] Smoky Mountains ["] is written].

*F-P: [%overlap] escaped?
*T-J: escaped.

to the Smoky Mountains.
[%T-J stands up].
so!
eh ## ihr braucht noch ganz+ also einige Minuten, um zu korrigieren,

%eng: you still need a few minutes to correct,
der Text steht auf Seite neunundfuenfzig, den Rest, das, wir haben jetzt das Schwerste,

%eng: the text is on page fifty nine, the rest we have,
wo die schweren Woerter drin vorkommen, das habe ich diktiert.

%eng: the most difficult+ I have dictated where the most difficult words appear.
den Rest schreibt ihr bitte dazu.

%eng: write the rest in addition to that please.
*F-P: xxx.

*T-J: ihr merkt xxx dazu schreibt.
seite neunundfunfzig, einen]!] Satz habe ich veraendert+/.

%eng: page fifty nine, I have changed one sentence...
*F-P: warum diktieren Sie es denn jetzt hier nicht?
%eng: why don't you dictate it here now?
*T-J: weil es nicht reicht.
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%eng: because it's not enough.
*F-P: ja.
*T-J: eine Zeile habe ich jetzt veraendert, in Zeile drei+vier.
%eng: I have just changed one line, line three-four.

etwas verkuerzt, da habe ich gesagt+/.
%eng: somewhat shortened, because I have said+/.
*M-P: verkuerzt, wirklich?
%eng: shortened, really?
*T-J: ["] any trouble-)-...

[%T-J writes the sentence on the greenboard:
line 3/4 any trouble with the white settlers there].

*F-P: xxx.

*T-J: with the settlers there ["].
so, schreibt also den Rest dazu, und korrigiert bitte.

%eng: so write the rest and correct it please.
aufmerksam, sorgfaeltig, geht so, ja?

%eng: attentively, carefully, all right, yes?
[%the pupils start correcting their own dictation],

*F-P: xxx.

*T-J: da hab ich den Text ein klein bisschen veraendert, ja?
%eng: because I have changed the text a bit, yes?
*M-P: was ist denn, wenn man ein s vergessen hat oder ### ?
%eng: what if we have forgotten an s or...?
*M-P: ein Fehler.

%eng: one mistake.
*T-J: ja.
*M-P: ein halber, n' halber!
%eng: half a mistake!

[%T-J walks to the back where RES is sitting],
*T-J: I'm sorry for this dictation today, but they asked for it.
*RES: really?
*T-J: yes, I had to do it today because (we can't) find a time eh

in which to write a last dictation test.

they always want it at the end of a term because they can prepare themselves, so they like it.
that's why+/.

*M-P: FrauT-J!
Frau T-J, im Buch wird aber ["] trail of tears ["] klein geschrieben.

%eng: miss T-J ["] trail of tears ["] is written in small letters in the book.
*T-J: ja, in der Ueberschrift aber bitte gross, ja?
%eng: yes, but in the title please in capitals, yes?

[%turns again to RES].
*T-J: so, and eh there's a rule here xxx that you can only write one test a day.
*RES: xxx.

*T-J: and that was the problem you see xxx and I have to change my lesson,
normally I do xxx.
[%pupil chatter starts to increase in loudness].

*T-J: if I had given them the dictation tomorrow
they would have had ## only one day to (prepare).

*LLL: www.

[%he pupils relax and chat while T-J continues speaking to RES],
*RES: ehm ## do they benefit from this in any way?
*T-J: no, it's for the marks xxx.

it's just a question of giving them a chance xxx.
I'm normally against dictation because # xxx (but it gives them) the feeling
they can do]!] something xxx.
I don't xxx but I do them.

[%simultaneous talk (2.19 sec), teacher turns to one of her pupils],
na xxx, ja!
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*F-P: koennen Sie auch xxx.

%eng: could you also xxx.
[%T-J goes to her desk and returns to RES with a sample of another
test paper the class has written to show how it is structured
and what kinds of grammar questions it contains.
then the conversation moves on to the interview arrangements, in the background,
pupils talk about their corrections and other private matters].

*T-J: [%to class] also, wir machen dann in der naechsten Stunde diese Interviews, ja?
%eng: so we will do the interviews in the next lesson, yes?

[%the school bell rings],
@End
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AMERICA: LAND OF THE INDI A

1 The trail of tears

At the beginning of the 19th century, the Cherokee
Indians lived on good land in Tennessee and
Georgia. They did not have any trouble with the
whites who had settled there. They learned from
the European settlers, and built their own roads,
schools and churches. They had their own stli

alphabet; Sequoya, a Cherokee Indian who had never been to school himself, had qu.
developed it. But in the 1830s white men found gold in the mountains that belonged to ev
the Cherokees. The white settlerswanted to have the land for themselves, and tire irTV
government agreed j.o move the Indians away. $$£}» '
The Cherokees were peaceful people, and they did nothmgto stop the soldiers who su-
came in the fall of 1838fATew hundred of themxscaperno the Smoky Mountains^Thtj
others - over 10,000 - hadto mov'thoTftdian Territory. It was a long long wawmyWaff"" qjj
changed to winter. ThiWeat{jer was cold and wet, and many Indians beeameltTfiy the iei
time theyredt&ed their new "home" in Oklahoma, nearly 2,000 of them had died of alrr
cold or hunger. The^lWeloped their land in Oklahoma anafiffljefe a new life there, g~,'
but they never forgot this terrible journey west. Cherokees ealncH^c trail of tears".
a) With the help of adverbs, you can give extra information - and make a text more interest
When you have read the text, write it with the adverbs at the side.
b) Find the most important information in the text and write a short summary of it.
Use your own words as much as you can.
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Appendix Qll / Lesson K

@Begin
©Participants: T-K Teacher, M-P unidentified Male Pupil, F-P unidentified Female Pupil,

SHA Pupil, AND Pupil, JAC Pupil, SHU Pupil, FAB Pupil, DAV Pupil, ROJ Pupil,
STE Pupil, SHO Pupil, SAN Pupil, MAR Pupil, BAR Pupil, ENG Pupil, ALE Pupil,
RES Researcher, LLL Pupils;

@Location: School #6, Berlin
©Situation: English Lesson 2
@Date: 13-JUN-1995
@Time Duration: 08:00-9:15

@Warning: this transcription has been double-checked, it covers fifty minutes out of the
seventy five minutes' lesson duration.

@Comment: the pupils sit in single desks that form clusters of six in asymmetrical patterns
and they are situated in four different parts of the room,
the teacher's desk is narrow and elongated and is positioned in the middle
at the front of the room, two single desks are placed adjacent to the teacher's desk,
facing inwards, the pupils do not have a permanent seat, they can choose a place
to sit, but all the girls take up places on one side of the room and all the boys occupy
the desks on the other side, the teacher stands at the side of her desk and addresses
those who are present.

*T-K: good morning!
*LLL: morning.
*T-K: heute morgen moechte ich euch ueber die Zensuren sprechen.
%eng: this morning I would like to talk to you about the marks.
*M-P: [%whistles loudly].
*T-K: ich weiss nicht ob das so zum pfeiffen ist.
%eng: I don't know if that's anything to whistle about.

[%everyone is still settling down, there's a lot of chatting, a few more pupils
come in through a side door].

*F-P: good morning.
*T-K: morning.

so FAB, gleich die Sachen raus-i- ne+ pa+ ehm ## SHA du bleibst alleine,
%eng: so, FAB take the things out right away, no+ ehm SHA you sit alone,

[%points to a couple of boys]
eure Konstellation letztemal war ganz gut dahinten+/.

%eng: your constellation at the back there was very good last time.
*SHA: ja, ich weiss xxx.
%eng: yes, I know xxx.
*T-K: FAB gehe nach vorne.
%eng: FAB go to the front.

[%FAB ignores this instruction. T-K starts calling out names from the class list].
DAV.

*DAV: hier!

%eng: here!
*T-K: sitzt hier bitte.

%eng: sit here please.
SHU.

*SHU: hier.
*T-K: ALE.
*ALE: hmmm.

hallo STE[!], hallo.
*F-P: ja, STE!
*T-K: AND ist da+...
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*F-P: herzlichen Glueckwunsch zum Geburtstag!
9beng: happy birthday.
*T-K: hast du heute?

%eng: is it today?
*M-P: nein.

%eng: no.
*T-K: SOV?
*LLL: xxx.

*T-K: SHA?
xxx mit nur Englisch sachen, hast du dein Workbook?

%eng: xxx only English things, do you have your Workbook?
[%there is loud, overlapping talk coming from the boys' side],

*T-K: SAN ist da+...

%eng: SAN is present...
hey!

*M-P: [%whistles],
*F-P: xxx wir kontrolieren?

%eng: xxx we checking?
*T-K: der Unterricht hat angefangen MAR, wenn ich die Anwesenheit kontrolliere.
%eng: the lesson has started when I check who is present, MAR.
*T-K: ROJ.

FAB.
*FAB: [%overlap] ich bin nicht da.
%eng: I'm not here.
*T-K: MAR?

[%the pupils raise their hand when their name is called].
DAV.
und BAR.
und dan haben wir heute STE, JAC+...

%eng: and today we have STE, JAC...
*F-P: wo ist sie?

%eng: where is she?
*T-K: war sie die ganze Zeit jetzt nicht da?
%eng: was she not there the whole time?
*LLL: xxx.

*T-K: okay, so.
ich suche jetzt erst mal eben so'n Titel, den wir jetzt machen werden.

%eng: I am looking for a title, which we will now do.
[%T-K looks into her textbook, one of the boys has moved to the front
and is sitting at one of the desks adjoining the teacher's, two pupils push their desks forward],

*LLL: xxx.

*T-K: so ### habt Ihr noch ### Hausaufgaben xxx bitte?
%eng: so, do you still have homework xxx, please?
*F-P: ja.

[%T-K returns past homework papers to some of the pupils].
*T-K: habt ihr noch ne Frage+ja FAB, von DAV.
%eng: do you still have a question+ yes FAB, from DAV.
*FAB: ich will es aber nicht.

%eng: I just don't want it.
*T-K: willst du (es) nicht?
%eng: don't you want it?
*FAB: xxx Bloed.

%eng: stupid.
*T-K: dann von AND.

%eng: then from AND.
kommst du mal die hier abholen?

%eng: will you come and get it?
[%AND gets up from his desk and collects his paper].

669



Ill
112
113
114
115
116
117
118
119
120
121
122
123
124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141
142
143
144
145
146
147
148
149
150
151
152
153
154
155
156
157
158
159
160
161
162
163
164
165
166
167
168

und LAX ist nich da+ ach warte mal AND, nimmst du das mal mit fuer ENG und SHA.

%eng: and LAT is not here+ ach wait a moment AND, take this with you for ENG and SHA.
*ENG: wieso fuer mich + ich habs+/.

%eng: why for me, I have it+...
*T-K: die letzte[!] Hausarbeit[!] meine ich.
%eng: I mean the last homework.
*ENG: xxx.

*T-K: sind das alle Hausaufgaben? (pause 0.14 sec).
%eng: is this all the homework?

dann sagten wir, wollten wir im Workbook weiterarbeiten+...
%eng: then we said we will continue working in the Workbook...

[%the pupils look for their workbooks],
*FAB: xxx mein Workbook.

%eng: xxx my workbook.
*T-K: please open your workbooks+...

[%unintelligible talk 0.12 sec],
please open your workbooks on page twenty nine.

*LLL: xxx.

*T-K: you had to do some homework+... it was exercise seven # I think.
habt ihr sieben b gemacht?

%eng: have you done seven b?
wer hat es nicht gemacht?

%eng: who hasn't done it?
*F-P: ich xxx.

*T-K: ach so, dann traegst du es dir jetzt nach, ja?
%eng: okay, then you write it down now, okay?
*M-P: ich war auch nicht da.

%eng: I was also not there.
*M-P: ich muss es auch nachtragen.
%eng: I must also write it down.
*T-K: also, wer hat's nicht[!] gemacht?
%eng: so, who hasn't done it?
*AND: xxx.

*T-K: ja, AND du warst nicht da.
%eng: yes, you AND were not there.

du musst dich aber immer erkundigen was wir gemacht haben.
%eng: but you must always find out what we have done.
*FAB: ich auch nicht.

%eng: me neither.
*T-K: so allesf!] ab heute zaehlt fuers naechste Zeugnis, ist das klar?
%eng: so from today everything counts for the next report, is that clear?
*M-P: ja!
*T-K: also, sagen mal noch nicht ab heute aber ab naechstesmal,
%eng: okay, let's say not from today but from the next time

weil die Zensurenkonferenzen noch morgen sind.
%eng: because the reports meeting is still tomorrow..
*M-P: okay.
*M-P: da sind sie aber grosszuegig!
%eng: but you are generous!
*T-K: pass auf, AND hat die Hausaufgabe nicht aber+ du bist entschuldigt
%eng: look, AND didn't do the homework but+ you are excused,

aber dennoch solltest du dafuer sorgen, in Zukunft geht das einfach nicht.
%eng: but you should nevertheless take care in the future, this is just not acceptable.

SHA hat sie nicht?

%eng: SHA hasn't got it?
*SHA: ne.

%eng: no.
*T-K: wer hat es noch nicht?
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%eng: who else hasn't got it yet?
*SHA: ne.

*T-K: xxx.

okay, who wants # to ## start with exercise seven?
[%a pupil volunteers to begin, in this exercise the pupils had to complete a paragraph
by filling in gaps with the correct words chosen from a given set].
ROJ.

*ROJ: [%reads] this advert is for a new hotel and xxxbar.
it's a good+/.

*T-K: no, no, stop!
eh pronunciation,
this adve[!]rt.

*M-P: das ist richtig, ja xxx.

%eng: it's correct, yes xxx.
*T-K: ja ## noch mal, ROJ.
*ROJ: this adve[!]rt.
*T-K: adve[!]rt.
*ROJ: adve[!]rt.
*T-K: and the whole sentence please?
*ROJ: xxx [%reads] this advent is for a new hotel in xxx.
*T-K: da steht nicht adve[!]nt da steht adve[!]rt.

noch mal. ## noch mal den ganzen Satz.
%eng: it's not adve[!]nt, it's adve[!]rt.

once more, once more the whole sentence.
*ROJ: [breads] this advert is for a new hotel in Florida.
*T-K: FAB, wo ist dein Workbook?
%eng: FAB where is your workbook?
*FAB: ich weiss nicht wo der ist.

%eng: I don't know where it is.
*T-K: so, und jetzt guckst du in die Luft und nichts interessiert dich.
%eng: so now you look into space and nothing interests you.
*FAB: ne ich+ich hoer zu.

%eng: no, I'm listening.
*T-K: eh dann setzt dich mal bitte zu AND damit du wenigstens reingucken kannst

aber ohne zu erzaehlen.

%eng: eh then sit close to AND please so that you can follow but without talking.
AND und du laesst jetzt alles weitere bis auf die Uebung,

%eng: AND leave everything else except for the exercise
die wir gerade im Textbuch machen, ja?

%eng: that we are doing in the textbook at the moment, okay?
okay, and # next sentence please?
das koennen jetzt natuerlich nur die machen die die Hausaufgabe gemacht haben.

%eng: naturally only the ones who have done their homework can do this.
[%FAB gets up and moves nearer to a classmate, trailing his chair behind him].

*ENG: ich versuch es mal.

%eng: I'll try it.
*T-K: was hiess denn der Satz den ROJ eben gesagt hat, aus English uebersetzt.
%eng: how do you say the sentence that ROJ just said, translated from English?

ENG.
*ENG: uebersetzt jetzt?
%eng: translated now?
*T-K: hmhm.

[%short pause, scraping of chairs].
MAR.

*MAR: dit ist # diese Anzeige ist fuer das neue Hotel in Florida.
%eng: it is .. this advertisement is for the new hotel in Florida.
*ENG: [%overlap] ehm diese +...
*T-K: okay, es ist fuer ein neues Hotel in Florida, okay, AND next sentence please?
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*M-P: nein, ich wollte!
%eng: no, I wanted!
*AND: [%reads] it's a good hotel for xxx who want to visit the two famous places near the hotel+

ehm ## das hab ich nicht,

%eng: I haven't got that one.
*T-K: DAV.
*DAV: Epcot and Disneyworld.
*AND: Epcot and Disneyworld+/.
*T-K: okay, thank you, and the translation please.

[%pause (0.10 sec)].
*F-P: ehm das eh der xxx ist ein gutes Hotel ### und der xxx.
*T-K: die[!] ## who want to visit two famous places near to the Hotel.

die moechten+..
*MAR: die moechten+/.
*T-K: to visit?
*F-P: besuchen.
*T-K: ["] two, nicht ["] zu!
"MAR: two.

*T-K: die besuchen+...?

yes, two, yes, zwei+...
*MAR: eh beruehmte+..
*T-K: ja, beruehmte+...
%eng: yes, famous...
*M-P: Plaetze.
*T-K: places.
*MAR: Plaetze.
*T-K: ja.
*MAR: neben das Hotel+...
*M-P: near the Hotel
*T-K: in der naehe vom Hotel, und welches zwei beruehmten Plaetze sind das?
%eng: near the hotel, and which two famous places are those?
*MAR: Epcott+...
*T-K: und+...
*MAR: Disney World.
*T-K: richtig, gut.
%eng: right, good.

okay, next sentence please?
SHO?

*SHO: [%reads] the hotel has got a spe+ Speziell?
*T-K: no, no, no, the Hotel has got a+... wie heisst das Word?
%eng: what is that word?
*LLL: special!
*T-K: eh ne, Ihr meldet Euch, bitte.
%eng: eh no, you raise your hands please.

SHA.
*SHA: special price.
*T-K: SHO.
*SHO: [%reads] special price for people who stay four days.
*T-K: yes, and the translation please?
*M-P: [%overlap] was+ was kommt da hin?
%eng: what comes there?

[%T-K addresses the question to the class].
*T-K: was kommt da hin?

%eng: what comes there?
*LLL: [%overlap] four.
*T-K: four.

[%silence (07 sec)].
and the translation SHO please?
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*SHO: die Hotel+/.
*T-K: das[!] Hotel.
*SHO: das Hotel hat Spezielle Preise fuer die Leute+...
*T-K: hm ## for people who[l] stay.

das ["] who bezieht sich auf die Leute.
%eng: the ["] who refers to the people. [%pause (0.05 sec)].
*T-K: DAV hilfst du mal?

%eng: DAV will you help?
*DAV: fuer vier Tagen.
%eng: for four days.
*T-K: ne.

["] fuer die Leute die ["], ### kannst du weiter machen.
%eng: no. ["] for the people who ["], you can carry on.
*M-P: fuer vier Tagen.
%eng: for four days.
*T-K: die+...?
*F-P: wohnen!

%eng: live.
*T-K: who stay four days.
*F-P: wohnen.
*T-K: they are four days+...
*F-P: die wohnen vier Tage.
%eng: they live four days.
*T-K: ja, genau, die vier Tagen in dem Hotel bleiben wollen.
%eng: yes, exactly, those who want to stay for four days.

und die ["] special price ["] oder speziellen Preise,
%eng: and the special price, or special prices

oder ein besonderen Preis gibt es, es wird naemlich billiger wenn du laengere bleibst, ja?
%eng: there is a special price, that is, it becomes cheaper when you stay longer, yes?

okay, next sentence.
SHU.

*SHU: [%reads] adults [*]+...
%err: adults /adults/ = adults /6dAlts/
*T-K: adults.
*SHU: adults [%reads] pay hundred thirty three and it costs eh thirty eight for children between+/.
*T-K: forty[l] eight.
*SHU: forty eight.
*T-K: Eier oder was?

%eng: eggs, or what?
*SHU: no, ehmm dollars.
*T-K: dollars.
*SHU: [%reads] for children between three and ## eleven.
*T-K: yes, thank you [%short laugh].

and the translation+...
*F-P: [%spontaneous] ich?

soil ich?

%eng: me?
should I?

*T-K: [%overlap] wenn du es kannst.
%eng: if you can do it.
*F-P: eh ich weiss nicht was ist eh ["] adults.
%eng: I don't know what ["] adults is.
*T-K: ["] adults, what was ["] adults, das hatten wir letztens.
%eng: what was ["] adults, we've had it recently.
*M-P: [%overlap] Erwachsene.
*T-K: AND.
*AND: Erwachsene.
*F-P: Erwachsene ist ehm # +/.
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*T-K: pay[!].
*F-P: adults pay # one hun+...
*M-P: [^spontaneous] zahlen.
*F-P: zahlen.
*T-K: be[!]zahlen, Erwachsene bezahlen+...
*F-P: hundertdreiunddreissig dollars und # die Kinder+...
*T-K: and it costs, yes+...
*F-P: und kostet fuer Kinder achtundviertzig dollars+...

[%silence (0.06 sec)].
*T-K: for children+...
*F-P: fuer Kinder+...
*T-K: [%reads] between three and eleven years.
*M-P: zwischen.
*F-P: zwischen drei+ drei und ehm ## und elf Jahren.
*T-K: okay, right,

hmhm.
and SHA.

*SHA: [%reads] the hotel gives you Epcot and Disney World xxx a passport, that you can ## use+...
*T-K: yes, use.
*SHA: [%reads] on # ehm three days.
*T-K: hmhm.

and the translation. [%silence].
*SHA: muss ich uebersetzen?

%eng: do I have to translate?
*T-K: hmhm!
*LLL: [%chuckle].
*T-K: schlaf nicht ein.

%eng: don't fall asleep.
*M-P: klar.

%eng: sure.
*SFIA: ehm das Hotel gibt ihr ### einen xxx+/.
*T-K: nein.

das hotel haendigt Ihnen oder haendigt dir Epcott and Disney World tickets oder Paesse aus
%eng: the hotel offers you Epcott and Disney World tickets or passes

### that you can use on three days.
[% silence (0.6 sec). T-K smiles and looks at RES],
das bezieht sich+ das ["] that bezieht sich auf die Paesse.

%eng: the ["] that refers to the passes.
*SHA: die kannst du drei Tagen (benutzen).
%eng: you can use them for three days.
*T-K: genau[!], die du an drei Tagen benutzen kannst, richtig.
%eng: exactly, which you can use on three days, correct.
*SHA: xxx.

*T-K: okay!
so, wir lassen das mal hier im Workbook auf der Seite,

%eng: okay, we leave the Workbook to one side,
wir machen das auch demnaechst nicht mehr+

%eng: we won't do the next ones any more+
wer Lust hat kann zu Hause die restlichen c und d machen xxx.

%eng: whoever wants to can do the remaining c and d at home xxx.
okay, ehm wir machen heute im Buch+ die Lektion eh bringen wir zu ende,

%eng: okay, today we will come to the end of the Unit in the book
damit wir noch die wichtigen Dinge, die zur naechsten Sitzung der xxx schaffen,

%eng: so that we can do the important things for the next lesson,
und das heisst, macht mal bitte+ schlagt mal bitte die Biicher auf ## on page fifty+...

%eng: and that means let's open the books on page fifty.
[%the pupils take their text books out].

*T-K: [%reads] what do you call xxx.
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*FAB: [% spontaneous] what]!] do you do?
*M-P: fourteen, fifteen.
*FAB: fifteen.
*M-P: funfzig.
*FAB: fifty, fuenfzig.
*M-P: funfteen!

[%unintelligible talk (0.16 sec)].
*T-K: so.

jetzt machen wir mal eine klein Uebung zu verschiedenen Plaetzen.
%eng: now let's do an exercise about various places.

[%reads] ["] what do you call a place where ["], it's on page fifty, exercise three,
ehm ### what is the first question, please,
exercise three.

jetzt guckt mal hin, denn ihr muesst naemlich gleich was eigenes machen.
%eng: now look inside, because you will soon have to do something yourselves.

BAR.
*BAR: [%reads] what do you call a place where you buy things.

a shop.
*T-K: yes, okay.

xxx a shop.
the answer is a shop, yes okay,
and SHA next one.

*SHA: [%reads] what do you call a place where you learn.
[%pause (0.06 sec)].

*T-K: tja, was ist denn das?
%eng: well, what is that?

AND.
*AND: a school.
*T-K: yes, right, AND the next question.
*M-P: oh (wo wir) lernen!
*T-K: hmhm.
*AND: [%reads] you buy and eat+/.
*T-K: nno, no, ["] what do you call ["]+...
*AND: [%reads] what do you call a place where you bu+ buy and eat food.
*M-P: Supermarkt!
*T-K: shhh!
*AND: what do you call # a place where # you buy # and eat food.
*T-K: where do you call+ what do you call this place, what is it, where you can buy food?
*F-P: xxx.

*T-K: you can buy and eat]!] food,
shht.

you can buy and eat food,
xxx ist Supermarkt.

*M-P: Imbiss!

%eng: a take-away shop.
*T-K: no [%laughs],
*M-P: yes!
*T-K: ROJ?
*ROJ: restaurant.

*T-K: a restaurant, yes, right.
okay+ shhh+ next one.

*M-P: [%overlap] (es ist ein Imbiss) xxx!
*M-P: welches?

%eng: which one?
*T-K: nicht quatschen.
%eng: no talking.

but sometimes you can also buy and eat food in Supermarkets,
in Germany it's like that [%laughs].
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SHU.
*SHU: [%reads] what do you call a place where # you buy and+/.
*T-K: no, no, no, number four.
*SHU: [% reads] you see old things.

a museum.

*T-K: a museum, yes, okay.
[%four pupils raise their hands].

*T-K: next one, ehmmm SHO.
*SHO: [%reads] what do you call a place where you see films.

its a cinema.
*T-K: [%overlap] sh!

SHA, was hat sie gesagt?
%eng: SHA, what did she say?
*SHA: eh Nummer fuenf, Kino.
%eng: number five, cinema.
*T-K: hmhm, Ihr quatscht zu viel, ja?
%eng: you talk too much, yes?
*SHA: ich hab doch nur gefragt was Buecherei heisst auf englisch.
%eng: I just asked what ["] library is in English.
*T-K: okay.

and next one?
ROJ.

*ROJ: [%reads] what do you call a place where you borrow books?
library.

*T-K: a library, okay, right[!] and+... SHU.
*SHU: eh what do you call a place where ehm you laive [*]?
%err: live /laiv/ = live /llv/;

in flat.
*T-K: where you live[!], where you live.

once again please.
*SHU: ich noch mal?

%eng: me again?
*T-K: yes!
*SHU: what do you call a place where # you live [*].
%err: live /laiv/ = live /llv/ ;

*M-P: you live [%/IIv/]!
*SHU: you live.
*LLL: [%laughter].
*SHU: in Berlin.
*T-K: no!

you said the right thing.
*M-P: sie lebt aber in Berlin, oder?
%eng: but she does live in Berlin, or?
*T-K: yes, where you live, a place wher+ yes, in Berlin, but I think+ on a building!
*SHU: a building # ehm flat.
*T-K: a flat or+...

*SHU: or ## house [*].
%err: house /h6Us/ = house /haus/;
*T-K: a house.
*SHU: a house.
*T-K: okay.

and next question please?
last question?
JAC?

*JAC: [%reads] what do you call a place where you buy stamps, it's a post office.
*T-K: yes, okay.

[%T-K picks up a set of cards].
so jetzt hab ich hier ein paar andere Fragen vorbereitet.
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%eng: so now I have prepared a couple of other questions.
ihr solltet moeglichst nicht auf die Rueckseite sehen,

%eng: if possible, you sould not look at the back,
da steht naemlich die Loesung, ihr solltet das selber wissen.

%eng: that's where the solution is, you should know the answer yourselves.
wer liest mal vor, wer moechte mal eine vorlesen und ein anderer wird befragt.

%eng: who will read one out, who would like to read one out and another will be asked.
*M-P: [%overlap] ich!
*T-K: und danach habt ihr mal die Aufgabe selbst solche, selber solche Fragesaetze zu bilden.
%eng: and then you have the task of making your own questions like that.

wer hat noch nichts gesagt+ FAB!
%eng: who hasn't said anything yet...FAB!
*FAB: ne, will ich nicht!
%eng: no, I don't want to!
*T-K: willst du nicht?

%eng: you don't want to?
AND.

[%T-K hands over a card to the pupil].
*AND: [%reads] what do you call a place where you can+ wait a minute+ eh

keep # one or more cars?
*T-K: yes, noch[!] mal, noch mal.
%eng: yes, once more, once more.
*AND: what do you call # a place where you can # keep one or more cars?
*M-P: ach, wo du Autos finden kannst?
%eng: ah, where you can find cars?
*T-K: where you can keep[!) one or more cars.
*M-P: kaufen?

%eng: buy?
*T-K: unterstellen.

%eng: to store.
Car Beraten.

*LLL: Car beraten ehm+...
*T-K: in English please!

psht!
AND.

*AND: DAV!
*T-K: DAV?

he doesn't know.
*DAV: ne.

*AND: SHA.
*SHA: es ist ein Garage oder was+...
%eng: it's a garage or something
*T-K: garage.
*SHA: garage oder was.
*T-K: hmhm okay, SHA.

[%T-K gives SHA another card],
is it right, yes?

*AND: [%nods].
*T-K: nicht hinten gucken!
%eng: don't look on the back!
*SHA: [%reads] what do you call a place where you can buy everything.
*T-K: hmhm, once again please.
*SHA: what do you call a place where you can buy everything.
*T-K: shh+ du sollst nicht, du musst es wissen!
%eng: shh+ you should not+ you must know it!
*M-P: in a supermarket.
*T-K: supermarket yes, but+...
*M-P: department store.
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*T-K: du hast geguckt, ach Mann+...
%eng: you looked, ah man...

so, ich hab+...
%eng: so I have ...

so+...

[%T-K gives a card to another pupil].
*F-P: what do you call a place where you can buy books?
*F-P: hmmm library?
*T-K: where you can buy[!] books.
*M-P: [%spontaneous] bookshop, einfach!
%eng: bookshop, simple.
*T-K: shh!
*JAC: bookshop!
*T-K: yes, okay!

nicht hinten gucken!
%eng: don't look at the back!
*JAC: what do you call a place where you can+ spend some nights [*] during [*] your holidays?
%err: nights /nets/ = nights /naits/ ;

during /dauring/ = during /dluriN/;
*T-K: schlechte aussprach, nochmal.
%eng: bad pronunciation, once more.

what do you call a place +...
*JAC: [%overlap] what do you call a place where you can spend # some+/.
*T-K: some]!] nights+..
*JAC: some nights ## during+/.
*T-K: [%overlap] during+... during!
*JAC: during.
*M-P: was heisst das?

%eng: what does that mean?
*T-K: [%overlap] your holidays.

waehrend.

%eng: during
eh na+ mal jemand der noch nicht dran war.

%eng: eh someone who hasn't had a turn yet.
*F-P: ENG.
*T-K: ENG war schon dran, hier, sie war noch nicht dran.
%eng: ENG has already had a turn, here, she has not had a turn.

[%some pupils make jokes],
*M-P: a hotel.
*T-K: a motel or a hotel, okay.

[%pupils laugh at a joke someone said].
*T-K: sh[!] ganz einfach jetzt+...
%eng: sh[!] very easy now...
*F-P: [%reads from the card] what do you call a place where you can change money?
*M-P: eh+...

[%pupils are thinking aloud (0.14 sec)].
*F-P: bank.
*T-K: a bank, yes!
*AND: city bank!
*T-K: sss+...

*M-P: wir wollen xxx.

%eng: we want to xxx.
*T-K: jetzt hoert zu, letzte!
%eng: now listen, the last one!
*STE: what do you call a place where you can xxx.
*M-P: was?

%eng: what?
*T-K: nicht gucken.
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%eng: don't look.
*M-P: nochmal!

%eng: once more!
*T-K: noch mal bitte laut und deutlich]!].
%eng: once more please, loud and clear.
*STE: [%overlap] what do you call a place where you stay when you are ill.
*T-K: ill # when you are ill.
*SHU: ah ehmm+...
*T-K: SHA.
*SHA: in a hospital.
*T-K: yes, a hospital.

okay, so, ihr habt jetzt die Aufgabe auch euch eine Frage zu uberlegen
%eng: so now you have another task, to think of a question

die ihr eueren Mitschueler stellen koennt, nach dem gleichen Prinzip,
%eng: that you can ask your classmates, following the same principle,

["] what do you call a place where you ["], und dann xxx noch was.
%eng: ["] what do you call a place where ["] and then something else.

ihr muesst das natuerlich wissen!

%eng: of course you have to know it!
ueberlegt mal vielleicht faellt euch ja was ein.

%eng: think about it, you might get an idea.
[%pause (0.10 sec)].
so ihr solltet xxx ueberlegen und FAB, zum letzte mal aufschreiben.

%eng: so you should think about xxx,
%eng: and FAB, for the last time, write down xxx.
*M-P: xxx eine Frage stellen?
%eng: to ask a question?
*T-K: ja, ihr solltet die Frage bitte aufschreiben.
%eng: yes, you should write the question down please.
*LLL: xxx.

*F-P: und dann aufschreiben.

%eng: and then write it down.
[%unintelligible talk (0.39 sec)].

*T-K: so, ihr habt drei Minuten Zeit, wir machen es ganz kurz
%eng: so, you have three minutes time, we'll make it very short.
*M-P: wieviel?

%eng: how many?
*LLL: [%overlapping unintelligible talk].
*T-K: eins, wer will koennte auch mehr.
%eng: one, whoever wants can do more.
*M-P: was denn, was denn?
%eng: what, what?
*T-K: ihr sollt jetzt das machen was wir gerade eben im Buch gemacht haben
%eng: you should now do what we have just done in the book

und was ich euch eben auf Karteikarten gegeben habe.
%eng: and what I just gave you on the cards.

Ihr solltet selber noch Fragen stellen aber mit ner Antwort dazu,
%eng: you should also ask questions yourselves but with an answer to it,

aber nur das was ihr koennt.

%eng: but only what you can do.
ach mir fehlt noch was ein.

%eng: ah, I have one more.
xxx what do you call a place where you can dance?

*LLL: (in a) disco!
*T-K: in a disco, yes [%laughter] ## for example.

so # habt ihrs?

%eng: so have you got it?
*LLL: [^unintelligible].
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*T-K: sssss+...

FAB du hast einen Zettel auf dem Tisch und einen Stift in der Hand.

%eng: FAB you have paper on the table and a pen in the hand.
*FAB: genau.
%eng: exactly.

ich bin kein Englaender.
%eng: I'm not an Englishman.
*T-K: du machst es dir aber sehr leicht.

%eng: you make it very easy for yourself.
*FAB: natuerlich.

%eng: of course.
ist gut so xxx.

%eng: it's good so xxx.
[%one pupil turns to his classmate and asks him about his test results].

*M-P: hey, FAB, was war deine Zensur?
%eng: what was your mark?
*FAB: was?

%eng: what?
*M-P: dein Zensur.

%eng: your mark.
*FAB: drei.

%eng: three.
*M-P: zeig mal.
%eng: show me.
*FAB: xxx drei?

[%in the meanwhile the teacher has gone over to one of the groups at the front
and is helping the girls with their questions],

*FAB: what do you ### what do you+...
*LLL: www.

[%pupils are talking simultaneously about various things in a fairly low tone
while working on the task. FAB talks louder that the rest, time on task 2.48 sec].

*T-K: so, okay, right!
*LLL: xxx.

*T-K: okay, let's # start.
[%T-K returns to the front of the class, one pupil leans toward the RES],
let's start please!

*AND: [%overlap] was heist Stxxx auf English?
*RES: was?
*AND: Stxxx.
*RES: stone, s+ t+ o+ n+ e+.
*LLL: [^unintelligible].
*FAB: wir haben es schon, ["] what do you think stone xxx ["]!
%eng: we've already got it, ["] what do you think stone xxx ["]!

[%pupils are still talking and working on their question while T-K is responding to individual
pupils' calls, time on task 0.48 sec].

*T-K: so!
koennen wir jetzt beginnen!

%eng: could we start now!
[%T-K returns to the front and stands by her desk],
ich moechte gerne, dass das moeglichst zuegig geht jetzt.

%eng: I would very much like it to go quickly now.
ihr stellt eine Frage und antwortet+ und wartet die Antworter ab

%eng: you ask a question and answer+ and choose someone to answer
und dann nehmt euch bitte gegenseitig dran und achtet darauf dass jeder[!] dran kommt.

%eng: and then each one gets a turn and please make sure that everyone gets a turn,
ja?
und eh dass jeder seine Fragen loswird, mal sehn ob wir alles erraten koennen,

%eng: and that everyone gets a chance to ask their question, we'll see if we can guess them all...
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okay]!] who wants to start?
*LLL: [%giggle].
*T-K: SHU.
*SHU: what do you call a place where you can play football?
*T-K: [%overlap] sht!

so once again please SHU.
*FAB: [%looks at T-K] ich hab nichts verstanden xxx.

%eng: I didn't understand anything.
*SHU: what do you call a place where you can play football.
*LLL: xxx.

*T-K: xxx jemand erreichen SHU, kommt macht trial ein bisschen hinne.
%eng: now choose someone SHU, come, let's do it fast.
*SHU: AND.
*AND: a football field.
*T-K: okay.

AND, your question please, ["] what do you call a place ["] +...
*AND: what do you call a place # where stand inside the horses?
*M-P: huh?

[%at this point the researcher realises that she had misunderstood AND's question
and quickly scribbles the word ["] stables on his sheet of paper],

*T-K: noch mal+ ah[!] ## okay!
*LLL: [%overlap] noch mal.
%eng: once more.
*T-K: [%laughs],
*M-P: ein Ort wo ehm # Tiere drinnestehen.

%eng: a place where ehm animals are kept.
*AND: auf English beschreiben.
%eng: describe it in English.
*T-K: [%laughs] auf English beschreiben!
*M-P: xxx beschreiben was heisst auf English.
%eng: xxx describe what it is in English.
*T-K: [%laughs]ja.
*M-P: xxx.

*T-K: wait a minute]!] please+...
*F-P: Zuschauer?

%eng: audience?
*T-K: noch mal eh+ eh AND noch mal.

%eng: once more AND, once more.
*AND: die Frage war+ die Frage ist richtig, ich haette nur die Antwort gewusst jetzt.
%eng: the question was+ the question is correct, I only now know the answer.
*T-K: ah ja okay, liess mal bitte die Ant+ fuer alle noch mal die Frage.
%eng: okay, read the answ+ the question once more for everybody.
*AND: stables [*].
%err: stables /st&blEs/ = stables /steblz/ ;

*T-K: no!
*AND: ach so]!] mmm!
*LLL: [%laughter].
*AND: Scheisse!

%eng: shit!
*T-K: [%laughs] xxx gut, okay, good question, okay.

and ehm AND wen moechtest do jetzt drannehmen?
%eng: and AND who would you like to nominate now?
*FAB: xxx.

*T-K: AND, sag mal wer's naechste.
%eng: AND, say who's next.
*AND: ehm ## SHO.
*T-K: SHO.

come on.
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*SHO: what do you call a place where the children can playing.
*M-P: was?
*T-K: no[!], can play!
*SHO: can play.
*T-K: noch mal, noch mal !aut+ Leute es ist schlecht zu verstehen. nicht so nuscheln.
%eng: once more, once more loudly+ people it is difficult to understand, don't mumble so!

laut sprechen.
%eng: speak loudly.
*SHO: what do you call a place where the children can play?
*T-K: yes[!], right!
*SHO: ROJ.
*ROJ: a park.
*T-K: a park, yes, other ideas?
*M-P: in a playroom.

nein+ a children room oder+...

%eng: no, a children room or...
*T-K: playground hm?

playground.
*M-P: playground?
*M-P: Spielplatz.
*T-K: playground, Spielplatz.

next question SHO+ ne ROJ, warte mal.
%eng: wait.
*ROJ: ich will nicht.

%eng: I don't want to.
*T-K: du willst nicht, dann bestimm jemanden ROJ.
%eng: you don't want to, then appoint someone ROJ.
*ROJ: BAR.
*T-K: wie?

%eng: pardon?
*ROJ: BAR.
*BAR: wh+ what do you call a place where you can drive very fast?
*M-P: was?
*T-K: once again.
*BAR: what do you call a place where you can drive very fast.
*M-P: kannst du xxx fahren oder wie?
*LLL: [%chuckle].
*AND: highway.
*T-K: highway, right, AND another question?
*AND: hab ich schon.

%eng: I have (said) already.
*T-K: nur eine?

%eng: just one?
right, ehm JAC.

*JAC: what do you call a place where you can see free animals?
*M-P: ehh+...
*M-P: was?
*T-K: free animals.
*M-P: a zoo.

*T-K: eh no, on a zoo the+ animals are in cages.
*LLL: [%overlap] noch mal.
*JAC: what do you call a place where you can see free animals?
*M-P: wo du freie Tiere sehen kannst?
*T-K: hmhm.
*LLL: [%unintelligible].
*M-P: auf der Strasse!

%eng: on the street!
*T-K: you have to think of Florida!
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*LLL: huh?
*M-P: eh in the national park!
*T-K: in the national park!

gut[!], gute Frage, eh JAC!
hast du noch ne Frage?

%eng: do you have another question?
*M-P: ja, ich hab noch eine # what do you call a place where+ you can+

noch mal, what do you call a place where you buy books?
*T-K: where you buy books.
*F-P: das ist ne tolle Frage.
%eng: that's a nice question.
*T-K: where you be+ where you buy[!] books?
*M-P: ja, ja xxx schon.
*T-K: hatten wir doch schon mal.

%eng: we had that already.
*M-P: xxx.

*T-K: you can borrow[!] books.
*M-P: nehmen mal ein andere+ what do you call a place where you see animals?
%eng: let's take another one+
*T-K: hmhm.

[%silence (0.05 sec)].
*M-P: eh?
*T-K: once again please, it was too fast.
*M-P: [%overlap] what do you call a place where you see animals.
*T-K: where[!] you see animals[!] in Berlin?
*F-P: a zoo.

*AND: at a zoo.

*T-K: on the street?
*FAB: yes, on the street!
*T-K: in a zoo yes, in a zoo.

DAV, last question?
*DAV: what do you+ what do you call a place where all the thieves and # murders [*] are.
%err: murderers /m3rd6z/ = murderers /m3rdEr6z/ ;

*M-P: was?

%eng: what?
*T-K: no, once again please.

laut und deutlich.

%eng: loud and clear.
*M-P: what do you call a place where all+ the thieves+ and murders are.
*FAB: in a Gefaengniss.
%eng: prison.
*T-K: mensch, in Englisch!
%eng: man, in English!
*M-P: hinter Gitter!

%eng: behind bars!
*LLL: in the kitchen!
*AND: [%laughs] in the kitchen!
*LLL: www.

[%the boys start a word-play with the word ["] kitchen],
*F-P: jail.
*M-P: das stimmt, ja.
%eng: that's right, yes.
*T-K: or[!] another word is # prison]!].
*M-P: aber ["] jail, jail ist eigentlich auch richtig xxx.
%eng: but ["] jail is actually also correct.
*T-K: sss-t- so]!], jetzt wirds mir zu unruhig hier'.
%eng: so! now it's getting too restless for me here

okay, so jetzt kommt die nechste Ubung, ganz einfach-t- ach so ne+,
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%eng: okay, so the next exercise comes now, very simple+ ach no+
MAR noch, letzte, komm MAR.

%eng: there's MAR still, come MAR.
STE hat noch ne Frage?

%eng: has STE got another question?
*M-P: ja sie wollte.
%eng: yes, she wanted to.
*T-K: STE moechtest du?

%eng: STE would you like to?
*STE: [%shakes her head].
*T-K: STE moechte nicht, aber MAR.
%eng: she would not like to but MAR would.
*MAR: what do you call a place where+ where you can go swimming.
*M-P: was?
*M-P: ah+so simple!
*T-K: once again MAR.
*MAR: what do you call a place where+ you can+ go swimming.
*M-P: das ist doch einfach xxx STE.

%eng: but that's easy xxx.
*T-K: quatscht mal nicht mehr da.
%eng: don't talk any more over there.
*M-P: a place where you can swimming.
*MAR: what do you call a place where you can go swimming.
*M-P: im Becken oder so.

%eng: in a pool or something like that.
*T-K: JAC.
*JAC: it's a bath.
*T-K: no+...

*M-P: swimming bath.
*M-P: im Schwimmbad!
*T-K: ne, das ist aber nicht richtig.
%eng: no, but it is correct.
*M-P: badewanne!

%eng: bath tub!
*M-P: swimming pool!
*T-K: swimming pool yes, that is right, next exercise please!

www.

[%the teacher leads the class on to a new exercise where the pupils have to choose the odd
one out from a set of words].

@End
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Announcing ..

FLORIDA'S LARGEST

A

a HOUIARO
JOMiison'S
Fountain Park

Lodgf *667

NEWLY OPENED!!

3 Miles From

EPCOT
and

DISNEY WORLD

$133.00 se:
4 Days • 3 Nites
— TACKAGE INCLUDES —

• Accommodations •

3-dan /wssjkwT to:
* Dlsnev World Ct El>COT Center •

• Hound trip Dally Transfers •
Toa:u1 From Walt Disney World «V. EPCOT

• FREE •
Unlimited Use of Motel Facilities

Local Taces Not Included.

CHILDREN'S RATES:
(3 11) 848.00 • (1217) $50.00

FLORIDA'S LARGEST

WoujARDjomnon'S
• Dtrluxr. O.rr aired AtrommodaHons
• lirated Swimming Pool & Klctdlr |»ool
• viaciorl Spa and Saturn
• Tennis Courts
• On-ftttr Krsfauranl and CiKktad Lounge

51 SO W. SPACECC1AST PARKWAY
KISSIMMEE. FLORIDA 32741

In FLA Call Toll Fire 1-8O0-432O7G3
Outside FLA: 1 -800-327-9179

ir 5:
1. Fountain Park is near Epcot. □ □
2. This is a very old hotel. □ □
3. li costs $133 for 3 nights for one person. □ □
4. You can travel free to Disney World from the hotel. □ □
5. You have to pay more for a Disney World lickei. □ □
6. Children have to pay the same price as adults. □ □
7. You can only use the swimming pool in the evenings. □ □
8. You can play tennis at Fountain Lodge. □ □
9. If you want a meal, you have lo go to Disney World. □ □

10. If you phone the hotel .from Florida (Fla), you phone:
1-800-432-0763. □ □

eleven - ailyerl - Epcot and Disney World - $133 - Florida - famous
four - new - three - lourisls - $48

v.

This is for a . . hotel in . . It's a good hotel for

who want to visit two places near the hotel,

The hotel has goi a special price

for people who stay days. Adults pay and it costs

for children between three and The hotel gives you

Epcot and Disney World tickets (a passport) that you can use on .

days.

C Find more tbiugs you ean do at the hotel.

go skiing - have a nteal - cook meals in a special kitchen - swim j
go shopping - play tenuis - play golf - have a sauna - borrow bikes J

go skating - see a doctor /

1. You can .

2.3.
4.

d Find the words. They're all ill the advert.
1.

F
2.

3.

4

5.

L

O

R

I
6

D

1 1 A 1
• j

It doesn't cost anything It's. . .

About 1.6 km.

It's German. It comes ... Germany.

A woman, a man or a child.

People who aren't adults.

There are seven in a week,

j Where you can Imy a meal.
40. s. 4n

, • a:
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pen pullover stamp

bike pork chop map

1. Which pork chop would you like?
- The small one, please.

tin of sweets - grandad
poster - Tony
guide book - dad
T-shirt - Sally
tin of biscuits - aunt Jane

bag - mum
picture - grandma
souvenir cup - John

1. I'm giving a tin of sweets to grandad.
2. I'm giving a ... to ...

Have you bought
souvenirs for your
familv and friends?
- Yes. 1 have.

3 What do you call a place where ...

1. ... you buy things? - A shop.
2. ... you learn?
3. ... you buy and eat food?
4. ... vou see old thines?

5. ... you see films?
6. ... you borrow books?
7. ... you live?
8. ... you buy stamps?

4 That isn't right!

1. milk - butter - toast - cream - cheese
2. apple - potato - orange - banana - strawberry
3. aunt - uncle - sister - mother - grandmother
4. platform - train - day return - station - size

1. Can I help vou?
2. What's your size? Is it 52?
3. What's your English size?
4. Your German size is 54.

What colour would you like?
5. Here are some nice blue ones.

6. Yes, it's very nice, isn't it?
And it costs only DM 60.

7. Would you like to pay by cheque

5. .fly - arm - leg - hand - head
6. horse - dog - bird - rabbit - basket
7. mechanic - partner - waiter - doctor
8. bed - chair - yyal! - cupboard - sofa

- 42.
- Yes. 1 like this one.

- I'd like a pullover, please.
- 52? Sorry. I don't know my

German size.
- OK. I'll take it.
- Yes, please. I don't want to

change more money.
- Blue, please.
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